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Critical Analysis:
What makes children feel included at school? Brooks and Murray (2016), in their argument, explain what can make a child actually feel needed and wanted. They point out that the significant problem that makes a child feel entirely left out mostly concerns a distorted way of listening to a child’s vocabulary or view. Understand and bridging this gap and loophole can help bring about a specific positive change about and that is; Inclusiveness. The emergence of inclusiveness grows bigger and bigger as the world comes to know how important inclusiveness is. It mostly comes down to the teachers and the professionals in the schools who make a massive difference to the brains of the children. At one stage, we should pay attention to our biases and prejudices that had deeply embedded inside our head so firmly When we work with children, one factor should always be the top priority of the ethics in our classes; every child should feel included. A student in my class, XYZ, belonged to Saudi Arabia. Although, a very smart student, the religious difference and the understanding of mindset was a hard task for me to perform. Every child is unique and so was this child. As I looked into Caroline Vollan’s “A unique Child” I recalled where to start to introduce the children around about other cultures with extra care. As this was quite a challenge, I further read Kat Lazao, who said accordin to Vallon that “points out that even if we do not think we are doing something racist we can still, unintentionally, be perpetuating racism”. Through Vollan’s perspective we can understand in what dire need is our education system where inclusion lacks on daily basis.
 According to Lao we are all racist and until we are all very conscious of our efforts to avoid racism, we are still bound to attend a particular group of people. The boy from the Arab wore an Arabic toupee and had a different accent. He also wore a different kind of long gown that grabbed the attention of every student in the class. Similarly Lao talk about costumes mentioning Dr. Lao discusses in one of his quotes how those costumes are one of the important educational settings that need to be paid attention to. Every child’s dress, their get up should be appreciated and discussed. Each child should know atleast the ethnic costumes of a child studying in their class.
  Dr Richard Bay, professor of art education at Radford University in Virginia, US, argues that, ‘It’s hard to embrace the vast knowledge necessary to learn about a culture. It’s easier for teachers to pick up a “cookie-cutter” pattern or lesson plan and say it’s done the job.’ The argument given by Richard Bay explains how everything done by the teachers in the class is as same as it was maybe a decade back. The usual cookie cutter methods induced in children to study and go forth. Similarly, it is of crucial importance that the children in the class should never be introduced to something new without a prior motive. 
Woodhead and Brooker (2008) give an excellent analysis of child inclusiveness and put forth that if we cease to listen to the voice or the opinions of the children, we covey to the child and whoever who might be that we do not respect and pay a heed about the child’s perspective. It ultimately leads to a feeling of being worthless for the student of the child. This way also leads to the child having an undemocratic view of life. It inculcates that an individual view is of no importance to a bigger amount of group and that one person can never bring a change about the world or its environment. They further discuss how the self is a mere insignificant component Infront of a whole mass of beings. They lac confidence while facing the world then. These kind of situations in school and other settings also make the child a staunch believer of worthlessness of a single voice and its importance. On the other hand, inclusive leadership, according to Woodhead and Brooker, helps children to recognize themselves in the light of individuality not in the form of a group where they are cherished the way there are and whatever ethic background they belong to.

· Leadership Development in Early Years:
Talking about leadership development, Hallet argues how “leadership has been taking place with nursery and infant schools in England for many years by head and deputy head teachers in nursery schools and by teachers in nursery classes and units”. Cottle and Alexander talk about how 
      …the Early Years Professional Status training programme, the National Professional Qualification in Integrated Centre Leadership (NPQICL) for integrated center leaders in children’s centers and the National Professional Qualification for Head Teachers (NPQH) – has provided opportunities for practitioners and teachers to access nationally recognized leadership training through higher education (CWDC, 2008; NC, 2010). One of the main findings from the EPPE project (Sylva et al., 2010) and the associated Researching Effective Pedagogy in the Early Years (REPEY) study (Siraj-Blatchford et al., 2002) was that settings with higher-quality scores were those where staff had higher qualifications
So, in the case that was faced by me, leadership developmental in early years was of essential importance as it was necessary for my class. In our domain, usually leadership is considered a thing of less importance and in the later stages such as school and colleges, leadership is considered importance. In day cares, pre-schools, playgrounds… leadership is not a thing of attention. I learned through Anderson et al. that the leadership development if built in early ages can reflect through the whole life. It is also important for “leadership sustainability”. He further adds how the school systems in Australia have developed a ‘Leadership continuum framework’ that will support everyone’s leadership voyage from the initial aspirations to the leadership roles, growth, achievement, and transition. Such measures should also be taken in Wales in order to introduce leadership sustainability and framework.   
Families:
The parents of the Arab child, along with the child were also there at several parents-teachers meetings where they visibly felt uncomfortable. I think it was my job to make them feel comfortable and make the child’s confidence elevated but I failed. According to Hendry, Inclusive practice is not just a practice that directly applies to the students but also the people whole effect the lives and learning of the student. He describes it as a cross-cultural stance to learning and teaching, both ways. He further adds that “teaching and learning is the cement between the building blocks of knowledge, as in areas of learning or programmes of study, forming a curriculum wall of learning. He adds that while a specific currilcula is being taught it is the responsibility of the teachers to make sure that every culture ethnicities and multiple languages are taught to the children so that they are familiar. According to my research, a lot could have been in a better way for the new student. As we had welcomed the new syudent, we should have greeted him in his own language in the first day because he came mid-term. Even though I had candies arranged for the child, it could’ve better that he would have been greeted in Arabi. All his confidence would’ve elevated with it. A day with Arabic food and everything that is related to Arabic culture would have increased his trust and confidence in this new land. These loopholes have sent the child into a deep agonizing experience where he is now extremely shy and silent in the classroom. As an approach to the practice that every child matters, as agenda for social justice and provision was developed so that young people can achieve well and later in life. According to Knowles, five outcomes were put forth to make the child’s life better:
1) Be healthy
2) Be safe 
3) Enjoy and achieve 
4) Make a positive contribution
5) Achieve economic well-being
Hallet mentions how “Research in a local authority on the implementation of ECM with staff who were practitioners, teachers, leaders and managers from early years settings, primary schools, the youth service, and children and young people’s services found the integrated approach to holistic service delivery provided a common language across service provision”.

Responsible Inclusive Leadership as Good 
Practice When “I” is replaced with “we” even illness becomes wellness— Malcom X 
As I go beyond and learn about inclusive leadership, I come to conclusions that inclusive leadership removes any kinds of hurdles and impediments and stretches our brain beyond the biased and judgement to empowerment. This diminishes marginalization from our heads and help us empower the ones who need it. This also further creates leadership that involves skills and competencies that help the children work in the same flow with different people but without any biases. Booysen also describes inclusive leadership as, “respectful relational practice, that enables individuals and collectives to be fully part of the whole, directed, aligned, and committed toward shared outcomes, for the common good of all, while retaining a sense of authenticity and uniqueness. (Booysen, 2014, p. 306)”
Epstein talks about there are parents who are just present their for making lunch and providing fodder and money while others actively participate in the lives of the children. This also makes children great leaders enhancing their leadership qualities. In my classroom, although my role is the most crucial to educte a child about leadership aspects children whose parents are unavailable can never perform better no matter how much attention is given to them because they always lack what the need at home. Similarly rhe community has to be aware too that it should pay attention without a bias to all the children in their community, Not only does it help the community to build get stronger but it also erases marginalization and racism from the brain. All the children from small ages should be exposed to different religions ethnicities and cultures so they do not get confused or shocked when they witness who is unlike or different from themselves. I researched some more into the community factor of leadership and I saw how Ladson Billings first coined this term. Martin Scanlan and Lauri Johnson write how he initiated “The Dreamkeepers, her classic study of eight exemplary teachers of African American students”. He mentioned three propositions where he stated how “(a) experience academic success; (b) develop and/or maintain cultural competence; and (c) develop a critical consciousness through which they challenge the status quo of the social order”. These factors make up a perfect environment for the kids to amazingly learn leadership skills not only from teachers, parents but community also.
Policies and Professional guidance in Wales:
Some of the policies around the Wales are supportive of leadership in early years while most of tem are not. The bias stands there throughout the world nd I think the world needs to change for the better. Let me talk about ECEC. It is an internationally known term that refers to when  an institute takes all the responsibility for the child’s care and education from the birth till primary age. It is void of the factors of the settings, fundings. IT also goes with home based day cares that help with the brought up of a child. According to ECEC services of the Wales does not support a lot of relatives or grand parents or uncles or aunts involved in the act of bringing a child up. “While ECEC is increasingly recognised as a discrete topic, it also overlaps with a number of other policy areas including education, employment and gender equality”. As I came to know about ECEC and studies further about leadership in early years , I personally thought it to be the best services. ECEC globally hold an important position and it is one of the most crucial factor that effects the lives of the children all over the world. Learning of the children never just starts from school. Children start learning from the womb. The very tender age years, the initials years are considered to be the most essential and they set the child’s foundation for the life ahead. The patterns of adulthood that follow into a child’s life are also formed in the early years of the childhood. According to the policies of the ECEC in Wales and probably all over the world is accepted as high quality and as an essential foundation for a child’s successful and perfect learning, personal development and social skill building. It also effects health and later employment. ECEC systems in the world, especially Wales are of great importance as they are promised to provide the best education to the children for a life long successful future. 

The ALN code for Wales: 
This code contains complete and perfect guidance for the people i.e., public. It is stated in this code that ““is aimed at ensuring that children and young people’s ALN are identified early and addressed quickly to enable them to achieve their full potential” (Welsh Government, 2021b, p. ii). Within the Code (and Tribunal Act p. 3)”.  This code is manifested for people who have difficulties learning on different levels. It also includes people who difficulties such that it hinders them from availing basic facilities of the human life. Runswick-Cole and Hodge (2009) state how this definitions depicts the “emphasises individual deficits and, therefore, plays a part in constructing and sustaining exclusionary practices” (p. 200). Furthermore, the Code outs forth that “improvements in the teaching and learning of children and young people with ALN cannot be isolated from improvements in the teaching and learning for children and young people across a school or further education institution as a whole” (p. 42) (EXTRACT 5). It openly discusses how system level approaches that take place in the educational system ought to “address barriers in the environment which then will benefit all learners, again this depicts practices at the “social” end of the continuum” 
This act supports leadership qualities in a way that children will disabilities are too allowed to join other children in education. While I was going through policies most of them supported the idea of heaps of positive things but leadership was mentioned no where. I believe this act supports inclusion explicitly. The physically or mentally challenged would have never felt alone. This inclusion encourages everyone to enjoy the educational facilities available. 
Curriculum for Wales Guidance (2020)
It is stated that: “The Framework reflects Wales, its cultural heritage and diversity, its languages and the values, histories and traditions of its communities and all of its people” (p. 30) (EXTRACT 8). This framework also explicitly supports inclusive leadership as they mention how diversity is one of the main factor. 
In a nutshell, when we talk about inclusion it is not only the factor that a child’s ethnicity would be different. It could be that the child is impaired or partially so or is deaf and dumb or blind or has some nervous issue that hinders his learning. Inclusion means making every single child believe that they are worth it and deserve to learn. 
Blog:
Back in the old days, we were never very aware as a society. The best words I can think of to describe the general population would be “aloof” or “ignorant”. The reason behind this is that we were always so blissfully unaware of what was going on around us. People, in general were mostly focused on themselves; mostly because every single person they were the main character in their lives. Arguably from the day they are born, to the day they die, humans (if left unchecked) would probably only care about themselves because, obviously, they were living their lives with virtually little to no regard about their fellow man. This sort of behaviour generally results from a lack of social skills and empathy that develops during the core younger years of one’s childhood.
A term that was not very well known before the age of inclusion we now live in, was ‘Inclusive Leadership’. The term, basically referring to the ability of an individual to be aware of his/her own biases and preferences and to actively be able to seek out and consider different views and perspectives to inform better decision making. In turn these individuals possessing the quality of Inclusive Leadership see diversity as a source of competitive advantage and inspire diverse people to drive collective or individual performance towards a collective goal.
This sort of thinking, if developed early on during childhood via the schooling system that children go through, could really make an impact on how those children’s leadership qualities turn out as they grow older. 
This, however, is a task that is easier said than done. Finding effective ways to help children develop these qualities is akin to trying to teach a toddler advanced calculus. We need to come up with creative and efficient ways to hold a child’s attention and to also have them understand the complexities of empathizing with a point of view other than their own.
If anyone were to ask me, “But where do I begin? How could I make it so children could grow up respecting each other’s thoughts?” I’d pretty much say that the key to this lies in understanding what qualities/traits Inclusive Leaders have.

There are probably about 7 qualities that Inclusive Leaders have:
1.) They treat others with fairness and respect: Teaching a child to listen patiently to another child’s ideas and contributions to a conversation/group activity would be a way to ensure that they learn to value other’s opinions. Not only should they listen but they should be vocal about any inappropriate behaviour that occurs in their surroundings and know that they should be able to challenge any discriminatory behaviour as well. Teach them that every person is different and hence has the right to be themselves. They should not be afraid to be themselves around each other.

2.) They collaborate with others: Taking the previous trait into mind, children should be taught to use their collective differences together to achieve a common goal during class activities or interactive sessions. They should be able to recognize each other’s strengths and help one another achieve a desired outcome utilizing everyone’s ideas and skills.

3.) They build emotional and cultural intelligence:  Having empathy is probably the most important trait a child can develop during their early years. To realize that everyone has had different experiences and therefore will have varying points of view that need to be recognized and valued as much as the child values his/her own experiences. They should be able to recognize that people come from different ethnicities and backgrounds and therefore have different cultures. Understanding this through introducing children to learn more about their peers and who they are and where they come from makes a good foundation on which to build on. They need to be taught that all these differences make individuals unique and should hence be valued, appreciated, and respected.

4.) To be able to encourage growth: To help others achieve their goals in their own way and not forcing one’s ideals upon them allows them to truly grow and expand as individuals. Different ideas and out of the box thinking should be encouraged by peers as this helps children have a safe space to express themselves properly and develop their own unique traits.

5.) To have Insight: Children should be able to be openminded and secure enough to recognize their own biases, ideas, and flaws. They should be willing to admit when they may be wrong. They should be able to handle criticism from others, understanding their point of view regarding their critique. They should be able to be willing to criticise themselves in order to be better leaders and be a true team player.

6.) They should be able to make all their peers feel safe and included: Sometimes certain children can be made into social pariahs or outcasts. This in turn, could result in them lashing out or being very withdrawn. This not only turns those encouraging this divide to turn into something worse, such as bullying culture. Or this could in turn cause the very people being isolated to develop negative traits as they suffer from psychological stress which is counterintuitive to essential growth.

7.) They should be able to develop trust and maintain positive relations with their peers: Using all of the qualities mentioned above, a child should be taught to actively challenge bad behavior, bullying and backbiting. They should also be encouraged to be honest and truthful with their peers. They should learn to admit when they make a mistake and learn from it rather than blaming others for their mistake. 

Each of these activities can be enhanced with group activities such as watching cartoons or short films which demonstrate each of these qualities. Also roleplaying activities and group tasks should be created with the basis being around using each child’s individual skills and ideas to complete these tasks. 
It doesn’t need to be complex. Sometimes simplicity works wonders so long as the core values of whatever is being taught can be relayed from a parent to child or from a teacher to student.
With the vast resources available and more and more people becoming aware of Inclusive Leadership, this is becoming a norm that is to be ingrained in every child’s developmental years.
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