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	Module Learning Outcomes 
(from module syllabus)

	
 
Upon the successful completion of this module, the student should be able to: 
 
· identify, describe and evaluate the key characteristics of a range of teaching and facilitation styles; 
  
· understand the role of outdoor learning and adventurous activities in the development of children’s physical literacy.  






Throughout this essay the development of children’s physical literacy will be explored through the contribution of adventurous activities. Physical literacy allows for the understanding of the importance of engaging in physical activities due to its benefits of motivation and self-confidence (Whitehead, 2010). Jurbala (2015) suggested that full wellness of the mind is needed for the body to achieve its true potential, which in its simplest form is physical literacy. This shows the need to focus on children in primary schools who are in mainstream education and connecting them with physical literacy through the facilitation of outdoor adventurous activities (OAA). This demonstrates the need to explore the barriers caused by the current context of education, the outdoor industry, and a wider social context. It is worth noting that the outdoors has been one of the most productive environments to develop personality (Mortlock, 1984 and Williams and Wainwrights, 2015). William’s and Wainwrights’ model (2016) shows how blending physical education and outdoor education together has four non-negotiable elements: being mainly outdoors, experience, management of risk, and challenge by choice. These elements will be explored further to allow expansion on the key elements of physical literacy, which are, physical capabilities, Whitehead’s (2010) holistic approach, holistic concept, physical literacy journey and monism (Edwards, et al, 2017). 

Drawing from William’s and Wainwrights’ model (2016) and looking at the non-negatable element ‘mainly outdoors’, there is a school of thought that the outdoors offers a better learning environment as indicated by Wilson (1984).  Her Biophilia hypothesis and Louv’s (2012) Nature deficit disorder show the importance of engaging with nature, therefore engaging with physical literacy through OAA and the positive benefits from being in the natural environment. Natural environments represent dynamic and rough playscapes that challenge motor activity in children (Fjortof, 2004). This will allow the growth of fundamental movement competencies (FMC) and fundamental motor skills (FMS) in young children. This is important so that children can progress on to more challenging movements using a range of abilities such as balance or coordination (Meghann, et al., 2014). Focusing on the physical capabilities improved by physical literacy, it is important to highlight that FMC and FMS should be developed at a young age to lay the foundations to then go on to learn more complex movements (Barnett, et al., 2016). It has been shown above that learning these abilities and skills in an outdoor setting will increase the level of development because of what the environment offers to the children and the sensations created (Bjørgen, 2016). This leads to holistic concepts, the first being Gibson’s (1986) theory of affordance, showing how the environment around us can be perceived in a different manner. Rather than just seeing objects or spaces in their place there is potential for the environment to offer object possibilities which can then be benefitted from. This can be learnt from engaging in OAA because the natural environment is a prime example of how to use the affordances given from the surroundings (Storli and Løge Hagen, 2010). This can then be learnt and translated into other environments for work or education. The sensations then create these affordances need to be managed and processed, which is known as sensory integration (Ayres, 2005) allowing purpose and drive to be developed into intrinsic motivation. 

Looking at Ford’s (1984) philosophy of where OAA can take place, it is shown that there are numerous environments such as school yards, urban areas or somewhere completely natural. This helps to support overcoming financial barriers for facilitators such as schools as OAA tend to be expensive (Buckley, 2003). Adding to this there is concern that OAA is not being facilitated for a long enough period for the participants to adjust to the educational surroundings. Adding to this, behaviourism shows that there needs to be a constant reinforcement of what is being learnt so it is fully understood (Clark, 2018). Leading to limited literacy in children because there is no cognition why they are engaging in OAA and there is no context given to why or what they are developing. This then limits their progression and physical literacy journey. This would mean there would need to be an economical solution so facilitators could provide OAA consistently enough so that children can gain all the positive effects of engaging with physical literacy through OAA. 

It can be shown from current events caused by Covid-19 that national lockdowns are reducing physical literacy among children. Psychological development is impacted due to the lack of experiences because of lockdowns; no reflection can be done, in turn not allowing qualities such as motivation, self-esteem and confidence to be developed. Decreasing experiential learning has been shown to have a negative impact on personal development, therefore using methods such as Kolb’s (1984) cycle of reflection can have a positive impact. Moreover, there is evidence which supports that OAA is an efficient way of gaining positive experiences that will allow for personal and social development (Harun and Salamuddin, 2010). This helps to build the holistic side of physical literacy, not just focusing on physical development but the development of the whole person (Durden-Myers, et al., 2018). 
Adding to the barrier above there is the systematic approach to education which has caused a ‘factory line’. Ribston in his Ted Talk ‘Do schools kill creativity?’ (2006) suggests that there is a need to rethink how we learn and to not see mistakes as negative experiences but to reflect and progress, this links closely to the development of the whole person in physical literacy. It has been shown OAA can offer an environment that draws out the creative ability of children which will allow them to use their full creative ability to succeed in the future. The limitation of this is that mainstream education which focuses too heavily on academic attainment and suppresses creativity leads to children having no innovation or progression physiologically.  

Risk is non-negotiable when it comes to OAA (Williams and Wainwright, 2016). Our society is often adverse to risk, which creates multiple difficulties when facilitating OAA as many participants and parents see the means as too much of a risk to the end result. This creates another limitation to be overcome so that there is trust between the facilitators of the OAA and the parents of the children (Cordovil, et al., 2020). Local authorities tend to focus their outdoor education policies on health and safety rather than the learning experience which takes the positivity away from OAA (Nicol, et al., 2007) There is also another issue when children are engaging with OAA because they cannot be forced to undertake certain activities as they could cause more harm than good to their anxiety, therefore challenge by choice should be used to help children adapt to the non-traditional style of learning (Williams and Wainwright, 2016). This is just one issue that is created by societies' perception of risk. Another issue adding to this is a cotton wool society (Barton, 2007) meaning that our perception of risk is blurred and as life is full of uncertainty which often leads to risk this creates a problem for many because people become anxious or stressed over situations that they cannot control due to the uncertainty, which leads to risk. This gives OAA an opportunity to educate young people and society on how to perceive and manage risk appropriately (Bertrands, et al., 2017). Allowing people to perceive their daily risks in a different way allows them to gain self-confidence, intrinsic motivation, and a growth mindset (Dweck, 2015). This ties into Whiteheads (2010) holistic approach to physical literacy and addressing emotional literacy can be built up through OAA. Intrinsic motivation is essentially important to focus on when developing the whole child within physical literacy because their high performance can then be attained and used in several environments, such as education and in a professional environment (Harackiewicz, and Sansone, 2000).   

Upon analysing physical literacy, it has been shown that it creates personal development that can flourish through physical education in the medium of OAA. It is important to remember “mens sana in copore sano” (Jurbala, 2015), translating roughly to ‘a healthy mind in a healthy body’, although this is a simple phrase it can be profound when unpacked. There is clear evidence showing that physical literacy through the medium of OAA creates not just an effective environment to enhance physical capabilities in young children, but also to allow facilitators to provide experiences that focus holistically on the whole child. Amongst these benefits, however, there are a range of barriers to physical literacy being taught through OAA. Some being mainstream education’s ‘factory line’ (Robinson, 2009) which does not help physical literacy to have the most positive outcomes. It has also been evidenced that accessing OAA could be financially draining, resulting in children having limited experiences to fully gain all the positive impacts from a structured integration of physical literacy. To help combat this, other environments can be used such as playgrounds and other urban environments (Ford, 1986). Therefore, if facilitators adopt Ford’s (1986) philosophy it will allow the financial limitations to be overcome so that physical literacy can progress through OAA, giving access to all socioeconomical groups of society.   
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
You should read widely, as a minimum, what is included on the module page on moodle for BMOE4003. Readings from here will be expected to be included in your essay as they have been chosen carefully and specifically by your lecturers to support your learning and understanding. To gain excellent / exceptional in this category, wider reading than what is given here would be expected. Continue to develop your professional skills of referencing accurately – use Referencing Handbook UWTSD Harvard for guidance.  



2. Knowledge and Understanding Skills
At level 4, you should be able to demonstrate knowledge of the underlying concepts and principles associated with your area(s) of study.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 
You will need to show an understanding of what does adventurous activities provide young children. You will need to show that you understand the potential impact that providing good quality outdoor adventurous experiences can have on one’s physical literacy journey. Reference to various teaching styles that would be used to facilitate effective teaching and learning experiences to children would be beneficial. 




3. Cognitive and Intellectual Skills
You should be able to present, evaluate and interpret qualitative and quantitative data, in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of your subject(s) of study. You should be able to evaluate the appropriateness of different approaches to solving problems related to your area(s) of study and/or work. Your work must contain evidence of logical, analytical thinking. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? You should provide justification for your arguments and judgements using evidence that you have reflected upon the ideas of others within the subject area and that you are able to make sound judgements and arguments using data and concepts.  Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should begin to include / consider differing perspectives / theories / arguments around the role of outdoor learning and adventurous activities in the overall development of children’s physical literacy. You need to try to demonstrate you are aware of some debates that may exist around these topics. To support your debates/ writing critically it is essential that you include reference to reading so that opinions are sensible and sound judgements are made. 



4. Practical Skills
At level 4, you should be able to apply the basic underlying concepts and principles to evaluate and interpret these within the context of your area of study. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  

Guidance specific to this assessment: 
As well as the above, you will need to demonstrate understanding of practical elements mentioned in this module by including examples in your writing - this means include e.g. Begin to demonstrate appropriate knowledge of the value of securing a holistic approach to teaching and learning young children adventurous activities. Referring to some models of teaching and learning could be considered. 



5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.  This includes demonstrating: that you can communicate the results of your study/work accurately and reliably, and with structured and coherent arguments; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: 
You should ensure that the work is grammatically correct, with professional, precise and accurate use of language. Write in the third person. In the conclusion reflect upon how this knowledge may now inform your professional teaching / delivery. 

























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	30
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	10
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 4

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 4 students will be expected to have demonstrated knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. They should be able to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. They will have learned how to evaluate different approaches to solving problems, and will be able to communicate the results of their study/work accurately and reliably, and with structured and coherent arguments. They will be able to undertake further training and develop new skills within a structured and managed environment and will have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.



	Level 4
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources but with some reliance on information gained through class contact. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Generally sound referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a subject.)
	Major gaps in knowledge and understanding of the basic underlying concepts and principles of the subject matter. Inclusion of irrelevant material.  Substantial inaccuracies. 
	Gaps in knowledge of the basic underlying concepts and principles, with flawed or superficial understanding. Some significant inaccuracies and/or irrelevant material.  
	Limited knowledge and understanding of the basic underlying concepts and principles within the subject area. Some elements may be missing. 
	Knowledge of the basic underlying concepts and principles is accurate with a good understanding of the field of study but lacks depth and/or breadth.
	Competent knowledge of the basic underlying concepts and principles.  Exhibits very good understanding. 
	Excellent knowledge and understanding of the basic underlying concepts and principles of the subject. 
	Exceptional, detailed knowledge and understanding of the basic underlying concepts and principles

	Cognitive and intellectual skills 
(Evaluate underlying concepts and principles of a subject and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements.) 


	Wholly or almost wholly descriptive work. Little or no evaluation of the underlying concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Minimal or no use of
evidence to back up views.

	Largely descriptive work, with superficial evaluation of the underlying concepts and principles. Weak interpretation of data, flawed development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at evaluation of the underlying concepts and principles, tending towards description.
Can interpret qualitative and quantitative data but with some errors. Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.

	Good evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data, with minor errors.
An emerging ability to use evidence to support the argument.
Mostly valid arguments and logical judgements. 
	Sound evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately. Ability to devise arguments using evidence to make mostly appropriate and valid judgements. 

	Excellent evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately and with some insight. Excellent ability to devise arguments using evidence and make appropriate and valid judgements. 
	Exceptional evaluation of the underlying concepts and principles based evidence. Outstanding interpretation of qualitative and quantitative data.
Exceptional ability to devise arguments using evidence and make wholly appropriate and valid judgements. 

	Practical skills
(Different approaches to solving problems in particular contexts.)

	Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Very weak evidence of different approaches to problem-solving in particular contexts. 
	Rudimentary application of taught, basic methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak evidence of different approaches to problem-solving in particular contexts.


	An adequate awareness and mostly appropriate application of basic methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. 
Can identify problems in particular contexts and propose basic alternative approaches or solutions though there may be errors. 
	A good and appropriate application of basic methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. 
Good evidence of different approaches to problem-solving in particular contexts and proposes mostly appropriate solutions.
	A very good application of a range of basic methods, materials, tools and/or techniques.
Very good consideration of the context of the application. Very good evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions.
	An advanced application of a range of taught, basic methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Excellent evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions. 
	Exceptional levels of application and deployment skills in particular practical contexts. Outstanding identification of problems in particular contexts and formulation of wholly appropriate, thoughtful solutions / different approaches.

	Transferable skills for life and professional practice
(Communicate the results of their study/work accurately and reliably, and with structured and coherent arguments; the qualities needed for employment requiring the exercise of some personal responsibility within a structured and managed environment.)
	Work is poorly structured, disorganised, inaccurate and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively individual or as part of a group. Little or no evidence of the skills for employment requiring the exercise of some personal responsibility.


	Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to individual or group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of some personal responsibility.
	Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence and/or accuracy in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of some personal responsibility, with some areas of minor weakness.
	Mostly coherent, organised and accurate work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities.
Demonstrates the skills for employment requiring the exercise of some personal responsibility, with some areas of strength and some of minor weakness.
	Work is accurate, coherent, fluent, well-structured and organised. 
Can work effectively independently and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of some personal responsibility, with just occasional minor weakness.
	Work is coherent, very fluent and is presented professionally. Can work effectively independently and/or as part of a team, with an excellent contribution to group activities. Demonstrates excellent skills for employment requiring the exercise of some personal responsibility with an appetite for further development.

	Work is accurate, exceptionally coherent, very fluent and presented well. Can work effectively independently and/or as part of a team, with an exceptional contribution to group activities. Demonstrates exceptional skills for employment requiring the exercise of some personal responsibility with an appetite for further development.
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