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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Please refer to the Havard Referencing guide as there are errors in your in-text citations (‘&’ and ‘et al’) and in your reference list (names of texts / journals not in italics).
	In the following assignment I have allocated myself more time to reference, ensuring I am referring to the Havard Referencing guide, and proof-reading my work.

	Targed/Target 2
	At times, you have relied on one source (Ferreria, 2020) – Please ensure that there are different viewpoints evident in your arguments. 
	To reach this target in the following assignment, where possible, I have ensured to include a wide range of theorists when discussing certain areas. Including theories many theories for points made.  





Introduction 
The following essay will aim to critically evaluate one area of School X’s School Development Plan (SDP): ensuring that teaching consistently provides opportunities to develop pupils’ independent skills and challenges all pupils, particularly those who are more able. The following piece of writing will include a brief overview of the delegated task and discuss the SDP in question, including how the target was formed. The school being discussed is a primary school based in the Rhondda Cynon Taf County Borough Council. The main language provider is English with 429 pupils on role (Estyn, 2023). 
The given task was to produce a report that critically reflects on the actions, impact and evidence based on one area of the SDP that has been previously mentioned. I will ensure to give a demonstration of how the schools have addressed the target and the ways in which the schools have decided to measure the impact of the target. A recent Estyn report highlighted the school’s stability in providing pupils with the skills that develop confidence and ambition to ‘believe, learn and grow’ (Estyn, 2023). This statement correlates with the four purposes of the Curriculum for Wales that inspire pupils to be ambitious, ethical, confident, and enterprising individuals of the world (Donaldson, 2015).
Literature review 
The following literature will explore the increasing emphasis on the need to challenge more able pupils whilst promoting independence within teaching and learning within schools discussing relevant theoretical frameworks. Lev Vygotsky’s socio-cultural theory highlights the importance of the development of pupils from birth all the way through to adolescence through social and cultural experiences (Yousef and Mahameed, 2022).  Proposing that the social and cultural interactions that individuals experience all influence their cognitive development (Yousef and Mahameed). Both are equally important roles in challenging more able pupils and promoting independence between individuals. 
The phrase ‘more able’ (MA) is used to describe pupils who have the potential and demonstrate high levels of attainment. This can be throughout all or just some of the areas of the curriculum (Shepherd, 2021). The phrase ‘more able and talented’ (MAT) is promoted in Wales to describe individuals who are excelling in one or multiple areas of the curriculum, such as music, drama and sports (The Welsh Government 2015 & Estyn 2018). Shepherd (2021) highlights the importance of all schools being aware of the definitions of more able pupils, to ensure consistency. The definition should be understood by all stakeholders (Shepherds, 2021). 
As educators, it is important that we do not assume that a more able pupil will necessarily have high motivation levels (NACE, 2021a). Despite a report that labels more able pupils as extremely engaged independent pupils (Estyn, 2018). Research has highlighted the rise in the number of more able pupils who do not reach their maximum potential due to lack of motivation (Bakx et al, 2017). 
Lev Vygotsky proposed that a child’s advancement in higher mental functions occurs within what he labelled the ‘zone of proximal development’ (ZPD) (Stodter, 2017). This can be described as a model of education that aims to develop pupils thinking skills and their personalities, as a pose to memorising information (Margolis, 2020). The ZPD is delineated as the difference between a learner’s current developmental stage, evaluated through independent problem-solving, and their potential development stage, assessed through problem-solving with adult guidance or collaboration with peers possessing higher capabilities (Margolis, 2020). Pupils must be provided with challenging tasks, to ensure they are getting the highest level of cognitive development, this being a very important aspect when understanding and supporting more able pupils in teaching and learning (Mcleod, 2024). 
More able pupils require challenge and differentiated instruction on all set tasks (Loft, Long and Danechi, 2020). Differentiation within education is the importance of addressing the diverse needs of all students (Eikeland and Ohna, 2022). The purpose of differentiated instruction is to facilitate the ongoing progress of pupils and improve learning (Roberts and Inman, 2023). Research shows that when learning experiences are created in a way that is relevant to the individuals, it causes stimulation to the brain, helping pupils learn faster (Roberts and Inman, 2023). The United Nations Convention on the Rights of the Child (UNCRC) Article 29 emphasises the right of every child to receive an education that is differentiated to their individual needs and abilities. Highlighting the importance of education that develops the pupil’s personality, talents and abilities (Welsh Government, 2022a). This interlinks with the importance of differentiation within teaching and learning as it allows educators to adopt an inclusive approach to teaching in order to meet the diverse needs of all pupils (Scarparolo and MacKinnon, 2022). 
Despite there being many advantages of differentiated instruction in the classroom, not all educators facilitate this. There are many reasons why teachers do not differentiate all their work (Roberts and Inman, 2023). The main reason is time, educators have reported that taking each pupil's interests strengths and ability for every learning experience takes up a lot of time, in comparison to creating the same learning experience for the whole class (Roberts and Inman, 2023). Eikeland and Ohna (2022) propose the idea of organisational differentiation, the idea that pupils are placed in groups based on similar abilities. In turn, this will provide educators with many opportunities to adapt teaching and learning based on the ability of pupils in the group (Eikeland and Ohna, 2023). Boliver and Capsada-Munsech (2021) highlight the increase in academic achievement when more able pupils were grouped. However, the increase in academic achievement was only seen to be minimal in comparison to mixed-ability groupings (Boliver and Capsada-Munsech, 2021).
Developing an action point 
The School Development Plans (SDP) have been designed with the interest of providing each pupil with inclusive and valuable learning experiences (Welsh Government, 2022b). The SDP is a plan of improvement that sets out what the school will do to achieve their target. The SDP should be accessible to all staff members and used appropriately when needed (Welsh Government, 2014). Typically, the SDP is a three-year plan, however, this timescale may differ as schools may select the timeframe for the cycle of self-evaluation and strategic plan that suits their needs (Welsh Government, 2016). The school has a 3-year strategic plan; however, this is broken down into a School Improvement Plan (SIP) that includes three priority targets that the school aim to improve within the years 2023-2024. The term SDP conforms to the regulations outlined by the government; however, this can be used interchangeably with SIP (Welsh Government, 2022b). All the SIP priorities were developed based on recommendations from a recent inspection from Estyn – The Welsh Education Inspectorate and The Curriculum for Wales (Loft, Long and Danechi, 2020). Each target is reviewed each school term by the senior leadership team, and notes will be added to the live document of ways in which they have achieved this target that term. Each year the senior leadership team review the whole SDP and develops targets for the upcoming year, and the action plan they intend to follow. 
There are many stakeholders involved in the self-evaluation process, including teachers and staff, parents and governors of the placement school. Guzman (2022) believes that involving multiple stakeholders leads to improved management in schools. However, too many stakeholders being involved within an SDP can potentially lead to many challenges. Komariah et al (2018) emphasise the importance of everyone involved fully understanding the process, for it to be as effective. Despite this, Carvalho et al (2022) argue that SPD is not always fully adopted within schools. They argue that many stakeholders who are involved in the evaluation process of the plan have limited understanding and knowledge of strategic planning. They believe a dialogue remains ongoing regarding the level of knowledge that stakeholders should require to successfully implement and evaluate SDP. 
School self-evaluation is the practice where staff members engage in critical reflection on their teaching methods and educational practices, aiming to identify areas for enhancement to facilitate student learning and professional development (Chapman and Sammons, 2022). During this process School X realised that there were instances where they depended excessively on worksheets and the amount of scaffolding, they were providing was limiting student capacity – especially the pupils who were more able. To maintain a consistent provision of opportunities for pupils to enhance their independent skills and to engage more capable students, the senior leadership team at School X devised an action plan. The action plan was constructed with ways in which they will monitor the target and the qualitative impact the target will have on teaching and learning. 
School X's action point was to implement co-coaching triads among teaching staff. A co-coaching triad is a collaborative approach whereby three members of staff engage in coaching activities (Sherrington, 2022). The triad consists of three different roles that each member will complete by the end. Bignell and Holligan (2023) describe coaching as an effective strategy for raising the attainment of pupils through the educator’s professional development of the experience. This action was proposed with the idea that all teaching staff would benefit from the experience. 
School X's interpretation of the co-coaching triad consisted of three staff members taking turns to be observed by the remaining two members in the group teaching a lesson that made links to the SDP – ensuring they were promoting independence throughout the lesson while ensuring challenge was available and promoted when needed. Personally, from my time at school X, the positive impact that this action had on staff members was incredible. The teaching staff were mixed between progression steps, meaning a progression step 1 teacher and a progression step 3 teacher could be on the same triad group.
Lastly, school X have created an MA and a MAT register. The SDP states that pupil progress meetings have taken place and MAT pupils have been discussed. The school are beginning to design a MAT register – however, discussions are still taking place regarding the differences between an MA and a MAT pupil (School X Report). NACE (2021b) highlight the importance of definitions being clear and understandable to ensure the provision is going to be persistent. During a recent parents' evening, teaching staff presented parents and guardians with a questionnaire that included a ray of questions about their child. The questions included were to help the staff identify the children who should be identified as MAT pupils, through hobbies and extra-curricular activities that they may participate in that the school are not aware of. As educators, we take pride in ensuring communication with parents is consistent and encouraged throughout their child’s education (Yuilanti et al, 2022). It is important to ensure parents and guardians are aware of the importance of working collaboratively with teachers to enhance the achievement of the students (Yuilanti et al, 2022).  
Linking with many of the action points discussed required staff training. School X SDP highlights the need to identify staff to access training opportunities, including updated training on SIMS to be able to accurately record the information from the parental questionnaires (School X Report). Schools in Wales have the capacity to decide who they would like to spend their revenue funding. However, recent reports have highlighted the concern about school funding due to unpleasant cuts (Norden, 2024).
Reflection and evaluation 
All the actions highlighted within this assignment have been fully implemented into school X and during my time there on placement, it was evident to me what action plans were more effective than others. The co-coaching triads were the most effective way for teaching staff to develop their pedagogy and innovation to become experienced practitioners who can meet the SDP targets. I believe this to be true based on my observations and experiences during my time there. All the teaching staff spoke highly of triads, and it is a cost-effective method of development.
One suggestion that could be included within the action plan for this target is choice and autonomy. As previously mentioned within the literature review, Lev Vygotsky and the sociocultural theory, and the importance of the social and cultural experiences for individuals. He believed in developing independent individuals, suggesting scaffolding as the instrument of development (Kurt, 2020). Scaffolding involves providing information and demonstrating advanced behaviours through imitation at a high level. It is important to remember when implementing scaffolding into the classroom, to remember that this should be individualised for each pupil to reach their full potential (MacQueeney, 2022). 
 As mentioned in School X's previous Estyn report, they were heavily reliant on worksheets, Vygotsky’s theory allows challenge for more able pupils without the need for any worksheets. Being mindful that the aim of Vygotsky’s theory is to appropriately challenge the student – not too much but not too little. Shabani et al (2010) suggest that the level of challenge can be gauged by considering the number of failed attempts or hints to solve the problem. 
Another suggestion to challenge more able pupils and promote independence could be to introduce more peer collaboration. During my time at the placement school, peer collaboration was used and was very effective when used. However, it was not used consistently.  This idea interlinks with the first suggestion, highlighting the importance of social interactions between pupils (McLeod, 2024). Similar to Lev Vygotsky’s theory, Jean Piaget proposed a theory of cognitive development. This theory focuses on the cognitive processes a child makes. Piaget believed that young children picture the world with a different lens in comparison to adults (Main, 2021). According to Piaget’s theory, as children progress through different stages of cognitive development, it allows them to develop their higher-order thinking skills (MacQueeney et al, 2022). 
Although School X are implementing many ways for teachers and staff to develop their teaching through co-coaching triads, staff training and the SIMS register, there is insignificant information in the SDP regarding what the school are going to do to reach the target, that involves the pupils.

Conclusion 
There are a vast variety of methods that can be used and are being used within School X to challenge more able pupils and promote independence. The research highlighted the importance of being aware and getting to know your learners, as a more able pupil may not always necessarily be the most motivated pupil (Bakx et al, 2017).  It is also very important to ensure the SDP is a live document that is accessible at all times to all staff members. For the SDP to be the most effective, all definitions must be understood by all staff members (Shepherds, 2021).
Throughout the process of critically evaluating School X SDP, I have gained valuable insights that have enriched my understanding of education practices. I believe that being aware of the actions involved in an SDP is vital for enhancing my teaching practice. This experience has reinforced the importance of collaboration between stakeholders. As I embark on my teaching career, I am committed to further developing my understanding of SDP planning and am keen to actively participate in collaborative efforts aimed at improving educational outcomes. This engagement with the SDP and the collaborative relationships with stakeholders will all contribute positively to the enhancement of my pedagogy.  
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