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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
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1.0 Introduction
[bookmark: _Hlk213693074]This report provides a critical reflection on a series of professional observations undertaken within the post-16 education sector. Across a total of six hours, I observed three experienced teaching practitioners delivering sessions at different levels and across varied subject areas. The aim of these observations was to explore examples of effective practice, analyse strategies used to engage and support learners, and consider how these approaches can inform and enhance my own teaching practice.
The observations included a Visual Studies session on two-point perspective (Tutor: A), a User Experience Design lecture examining the five key elements of UX design (Tutor: B), and a Lighting and Rendering workshop focusing on lighting workflows in Maya (Tutor: C). Experiencing such a variety of teaching styles, from structured demonstrations to more student-led, practical sessions, offered valuable insight into different pedagogical methods and how these can be adapted to meet diverse learner needs across a variety of teaching levels.
This assignment will reflect on the key learning gained from each observation and how these experiences have influenced my understanding of effective teaching practice. It will also highlight specific areas for my professional development, mapped to the professional teaching standards, and conclude with an action plan outlining how I intend to continue developing my skills and knowledge as an educator.














2.0 Overview of Observations
2.1 Tutor A: Visual Studies – Two-point Perspective, Level 4.
The Visual Studies session delivered by Tutor A focused on two-point perspective and illustrated how practical activities can reinforce theoretical concepts. The lesson began with clearly defined objectives and a brief recap of one-point perspective from the previous session, ensuring that learners had a solid foundation to build upon. This aligns with the Professional Standards for Further Education Practitioners in Wales, which emphasise the importance of “inspiring, supporting and stretching learners, taking account of their starting points and progression options” (Welsh Government, 2023, p.10).
Tutor A employed a combination of visual demonstrations on the board, open and closed questioning, and one-to-one support to guide students through the new topic. This demonstrates good practice in planning and delivering “effective learning, teaching and assessment” (Welsh Government, 2023, p.10), using varied methods to enhance understanding. Students were highly engaged, responding positively to the tutor’s enthusiasm, expressive body language, and occasional use of humour.
Classroom management was effective, with smooth transitions and well-paced delivery that allowed learners to progress at their own speed, reflecting the standard to “build positive and collaborative relationships” and maintain a “safe and inclusive learning environment” (Welsh Government, 2023, p.10).
Differentiation was evident through repeated demonstrations and targeted guidance for students requiring extra support, while formative feedback was provided throughout to reinforce understanding and build confidence. This practice supports the standard encouraging practitioners to “use assessment of and for learning to support learner progress” (Welsh Government, 2023, p.10). Observing this session emphasised the importance of connecting new content to prior learning, using questioning to maintain engagement, and adjusting support and pacing to meet individual learner needs, key features of reflective teaching. Such reflection aligns with the professional commitment to “critically reflect on own values, knowledge and skills to improve learning” (Welsh Government, 2023, p.11). Formative assessment was conducted as the tutor circulated around the class, checking how students were progressing with the practical aspect of the lesson, demonstrating an ongoing commitment to learner well-being and progress.




2.2 Tutor B: User Experience Design – Five main ingredients of UX Design, Level 6
Tutor B’s lecture on the five main ingredients of UX design combined theory with real-world examples to help students understand complex concepts. The session opened with a clear outline of the module and assignment as it was the beginning of the academic year, followed by a lecture on the five main ingredients of UX Design which was supported by PowerPoint slides that highlighted key points without overwhelming students with text. The delivery style was primarily didactic, with the tutor presenting structured information and guiding learners through key principles before allowing time for application. While this approach is instructor-led, it remains effective when paired with opportunities for interaction and reflection, aligning with the Professional Standards for Further Education Practitioners in Wales, which highlight the importance of using “a range of media, including digital, effectively to enhance the learning process” (Welsh Government, 2023, p.10).
Tutor B encouraged discussion through open questioning and incorporated examples from existing products, making the content relatable and engaging. This supports the standard to “inspire, support and stretch learners, taking account of their starting points and progression options” (Welsh Government, 2023, p.10), as well as the expectation to “plan and deliver effective learning, teaching and assessment” (Welsh Government, 2023, p.10). Learners were attentive and took notes, asking questions when clarification was needed, demonstrating active engagement within a structured didactic framework.
The paired activity at the end allowed students to apply theoretical principles collaboratively, further consolidating understanding. This reflects the standard encouraging practitioners to “enable learners to share responsibility for their own learning and assessment” (Welsh Government, 2023, p.11) and to “build positive and collaborative relationships” (Welsh Government, 2023, p.10). Classroom management was smooth, with multiple screens ensuring visibility for all students and freedom of seating allowing comfort and focus. Differentiation was provided through clear explanations of new terminology and flexible approaches to paired or solo work, consistent with the commitment to “value and promote diversity, equality of opportunity and inclusion” (Welsh Government, 2023, p.10).
Formative assessment was embedded in the paired exercise, with the tutor providing feedback and guidance where required, aligning with the professional expectation to “use assessment of and for learning to support learner progress” (Welsh Government, 2023, p.10). Overall, this session demonstrated how a didactic approach, when supported by interactive and applied activities, can effectively balance direct instruction with learner-centred engagement; reinforcing the importance of connecting theory to practice, pacing content appropriately, and supporting learner autonomy.
2.3 Tutor C: Lighting and Rendering – Lighting Workshop, Level 6
The Lighting and Rendering workshop led by Tutor C adopted a student-led approach, giving learners the freedom to work at their own pace while developing practical skills directly linked to their assignment. This approach reflects the Professional Standards for Further Education Practitioners in Wales, which encourage educators to “enable learners to share responsibility for their own learning and assessment” (Welsh Government, 2023, p.11). The session began with a brief recap of the previous lesson and provided a Moodle-hosted tutorial video, offering multiple ways for students to engage with the content. This demonstrates effective use of digital resources, aligning with the standard to “Plan and deliver effective learning, teaching and assessment", through the use of "a range of media, including digital, effectively to enhance the learning process” (Welsh Government, 2023, p.10).
Learners worked independently in Autodesk Maya, with the tutor circulating to give one-to-one support and formative feedback, checking practical application and providing guidance when needed. This practice corresponds with the expectation that practitioners use "assessment of and for learning to support learner progress” (Welsh Government, 2023, p.10). Students appeared focused and confident, interacting with both the software and video resources, and were comfortable asking questions when clarification was required, evidencing an inclusive and supportive learning environment.
Classroom management was effective, with clear instructions, flexible seating arrangements, and reminders for breaks to support focus and well-being. Differentiation was embedded through additional support for learners with ALN and the use of accessible, multi-format materials, in line with the standard to “value and promote diversity, equality of opportunity and inclusion” (Welsh Government, 2023, p.10). Observing this session highlighted the importance of student-led learning in promoting autonomy, accessibility, and personalised feedback; principles that reflect a strong commitment to learner well-being and professional reflection as outlined in the Professional Standards for Further Education Practitioners in Wales (Welsh Government, 2023).








3.0 Critical reflection of observational studies
Observing the three sessions offered valuable insight into a variety of teaching approaches, strategies for engaging learners, and ways of supporting understanding and skill development in the post-16 education sector. The Visual Studies session led by Tutor A highlighted the effectiveness of structured demonstrations combined with practical exercises, allowing learners to apply theoretical concepts to their work. This reflects Vygotsky’s concept of the Zone of Proximal Development, where learners develop higher-order thinking when guided and scaffolded through tasks slightly beyond their independent ability (Vygotsky, 1978, pp.86-91). The lecture delivered by Tutor B on UX design, although more didactic in nature, successfully brought theory to life with real-world examples and collaborative pair work. Gibbs’ notion of “learning by doing” is reflected through students' active engagement in discussion and application rather than passively absorbing content (Gibbs, 1988, p.9). Meanwhile, Tutor C’s Lighting and Rendering workshop demonstrated a student-led approach, giving learners autonomy to work at their own pace while providing one-to-one support and multi-format resources. Kolb’s experiential learning cycle (Kolb, 1983, p.21) resonates with this format: concrete experience (Maya software practice), reflective observation (recap/tutorial), formation of abstract concepts and generalizations (applying techniques), and active experimentation (practical assignments). The diversity of approaches observed illustrates that effective teaching is rarely one‐size‐fits‐all but tailored to subject matter, learner readiness, and context.
[image: The Kolb's Experiential Learning Model (also known as the Lewinian Experiential Learning Model)]










Figure 1: The Kolb’s Experiential Learning Model (also known as the Lewinian Experiential Learning Model) in Learning from Experiences of Project Successes and Failures in the Workplace. (Choi, 2015).
Learner engagement was a key element across the sessions. Tutor A maintained attention through active questioning, enthusiasm and a light use of humour, fostering an environment aligned with Petty’s view that affective and relational aspects of teaching are central to motivating learners (Petty, 2014, pp.39-48). Tutor B used real‐world examples to make theoretical concepts more relatable; tutor C promoted autonomy, enabling learners to take responsibility for their own progress with guidance where needed. These observations reinforce the importance of connecting learning to prior experience and supporting learners to execute tasks just beyond their current ability, thereby fostering growth. Additionally, enabling autonomy in learning supports learner motivation, aligning with Petty’s view that fostering responsibility and active engagement encourages students to take ownership of their learning. 
As Petty notes, 
it increases motivation; the coaching involved encourages students to take full responsibility for their own learning, challenges passive attitudes to learning, and teaches the active learner’s coping strategies and mindset (Petty, 2014, p.364). 
Differentiation and inclusion were also evident, though in varying degrees across sessions. Tutor A repeated demonstrations and offered extra support for students struggling practically; Tutor B clarified new terminology and offered flexible modes of paired or individual work; Tutor C provided one-to-one support and accessible multi-format materials, especially for learners with Additional Learning Needs. These strategies reflect the research on differentiated instruction as a model for inclusive practice; namely, adjusting content, process or product according to learner readiness, interest or learning profile; As Tomlinson explains, effective differentiation involves planning and carrying out "varied approaches to content, process, and product in anticipation of and response to student differences in readiness, interest, and learning needs” (2001, p.7). This approach is further supported by a recent systematic review highlighting that moving away from a uniform, one-size-fits-all approach toward personalized teaching and learning is essential for promoting educational equity (Lindner & Schwab, 2020). The varied approaches observed show that a group of learners will benefit from a mix of structured support and learner autonomy, as the Professional Standards suggest practitioners should “value and promote diversity, equality of opportunity and inclusion” (Welsh Government, 2023, p.10).
Formative assessment was integrated in all three tutor sessions. Tutor A monitored learners during hands on work and offered individual feedback; Tutor B paused during discussion and paired tasks to check for understanding; Tutor C supplied individual feedback while students worked independently. This ongoing, embedded assessment empowered learners to reflect on progress, pinpoint areas for development, and build confidence. Petty emphasises that effective feedback should not simply grade work, but identify what is done well and what needs improvement, thus allowing learners to act, correct and move forward (Petty, 2014, pp.480-482). This aligns with Kolb’s experiential learning cycle (Kolb, 1983, p.21), which is most effective when learners receive prompt feedback and engage in reflection on their experiences before applying their learning again, thereby promoting deeper understanding.
Reflecting on these observations, several key lessons emerge for my professional development. Blending structured demonstrations, theory-led instruction and student-led practical work can help address diverse learning styles and contexts; a position supported by Gibbs’ argument that utilising abilites associated with the four learning styles known as experience, reflection, conceptualisation and experimentation enhances learning (Gibbs, 1988, p.20). Employing questioning, real-world examples and collaborative tasks maintains engagement and helps learners apply concepts to meaningful situations. Adapting lessons through differentiation, flexible resources and accessible materials ensures differentiation and inclusion (Tomlinson, 2001, p.7). Integrating formative assessment with personalised feedback supports both reflection and skill development, consistent with Kolb’s experiential model and the notion of motivation through autonomy (Kolb, 1984, p.21; Petty, 2014, p.364). By incorporating these approaches into my practice, I can strive to create lessons that are engaging, inclusive and effective while promoting learner independence, confidence and progression.














4.0 Application to own professional practice
Observing three different sessions gave valuable insight into teaching strategies that can be directly apply to my own professional practice. In Tutor A’s Visual Studies session, I saw how structured demonstrations combined with practical exercises helped learners apply theory to their work. This highlighted the importance of scaffolding tasks just beyond learners’ current ability, in line with Vygotsky’s Zone of Proximal Development (Vygotsky, 1978, pp.84–91). Moving forward, I plan to incorporate clear step-by-step demonstrations in my own sessions when appropriate, while ensuring learners have opportunities to practice and apply concepts independently.
Tutor B’s UX Design lecture demonstrated how real-world examples and collaborative pair work can make theory more engaging and meaningful. From this, I have learned the value of connecting learning to practical contexts and encouraging discussion-based tasks. I intend to use similar strategies in my teaching to promote critical thinking and active participation, ensuring learners are not just absorbing information but applying it in meaningful ways (Gibbs, 1988, p.9).
Tutor C’s Lighting and Rendering workshop showed how giving learners' autonomy while providing one-to-one support and multi-format resources can support skill development. Kolb’s Experiential Learning Cycle (Kolb, 1983, p.21) resonated with this approach, and it has influenced the design of sessions where learners can progress at their own pace, reflect on their learning, and experiment with new techniques. I also see the benefit of circulating to provide personalised feedback, which helps learners build confidence and develop practical skills.
Across all sessions, engagement, differentiation, and inclusion were key. Tutors used questioning, enthusiasm, humour, flexible group work, and accessible materials to support learners. Observing these approaches reinforced the importance of creating lessons that are motivating, inclusive, and adaptable to individual needs, in line with the Professional Standards’ guidance (Welsh Government, 2023). In my own practice, I aim to plan lessons that combine structured support with opportunities for independent learning, tailoring content and tasks to learners’ abilities and needs.
Formative assessment was another key takeaway. Tutors monitored progress and offered feedback that helped learners reflect and improve. I plan to integrate regular, actionable feedback in my sessions, enabling learners to identify areas for improvement and take ownership of their development, consistent with Kolb’s Experiential Learning Model and Petty’s emphasis on feedback that encourages active learning (Kolb, 1983, p.21; Petty, 2014, pp.480–482).
Overall, these observations have exemplified how to blend structured demonstrations, theory-led instruction, and student-led practical work to support diverse learners. By incorporating questioning, real-world examples, collaboration, differentiation, accessible resources, and formative feedback into my own teaching, I can create engaging, inclusive, and effective learning experiences that promote learner independence, confidence, and progression, fully aligned with the Professional Standards for Further Education Practitioners in Wales.
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5.0 Action Plan
	Action No.
	Target/Goal
	Action Steps
	Link to Professional Standards
	Resources
	Target Date for Completion
	Comments/Progress

	1.
	Improve lesson structure and pacing to keep learners engaged. I want to plan lessons with a clear beginning, middle and end, ensuring the pacing feels balanced and allows time for both explanation and practice.
	•Review and refine lesson plans before delivery to make sure the structure is clear.
•Include short recaps and summaries in each session.
•Ask colleagues for feedback on lesson flow and timing.
•Reflect after each lesson on what went well and what could be improved.
	•Plan and deliver effective learning, teaching and assessment.
•Reflect on own knowledge and skills to improve learning.
	Sample lesson plans, observation notes, institutional planning templates.
	January 2026
	Access to lesson plans, scheme of work, Moodle modules and institutional planning templates has been granted.

	2.
	Make learning more engaging by connecting theory to real-world examples. I plan to make theoretical topics more relatable by linking them to industry practice and encouraging students to share their own experiences.
	•Integrate examples from professional work.
•Include short pair or group activities to get students discussing ideas.
•Gather feedback on how relevant and engaging students find these examples.
	•Enable learners to take ownership of their own learning.
•Demonstrate commitment to learner engagement.
	Industry publications, professional case studies, my own industry experience.
	March 2026
	Currently in the process of setting up guest lectures with industry professionals.


	3.
	Develop more inclusive teaching strategies to support all learners. I want to make sure my teaching materials and delivery are accessible and meet the needs of diverse learners.
	•Offer resources in a range of formats (slides, recordings, notes).
•Work with ALN coordinators to identify additional support where needed.
•Check in regularly with students to identify any barriers to learning.
	•Promote equality, diversity and inclusion.
•Support learners’ safety and well-being.
	Inclusion policy documents, ALN support team, accessibility tools.
	April 2026
	In contact with ALN student support team.
Lesson are always planned with accessibility in mind.
Regular check ins are made with students to see how they are getting on with the assignments and if there is anything they're struggling with.

	4.
	Strengthen formative assessment and feedback. I aim to include more opportunities for learners to check their understanding and receive meaningful, constructive feedback.
	•Use questioning, peer review and quick demonstrations to assess progress.
•Offer one-to-one feedback during class time.
•Collect anonymous student feedback to refine my approach.
	•Maintain and update knowledge of effective teaching and assessment.
•Build supportive and collaborative relationships.
	Feedback templates, peer review forms, assessment guides.
	May 2026
	Need to set up a QR code or anonymous letterbox to gather student feedback.


	5.
	Continue developing professionally through reflection and collaboration. I want to keep learning from others and from my own experiences by engaging with research and sharing ideas with colleagues.
	•Attend CPD workshops and teaching conferences.
•Take part in peer observation or mentoring opportunities.
•Keep a reflective journal to track progress and insights.
	•Use evidence and research to improve practice.
•Collaborate effectively with others.
	CPD events, reflective journal, academic resources.
	June 2026
	Check digiskills for moodle guidance.
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	Teacher

	(Tutor C)

	Date
	16/10/2025

	Group
	Level 6

	Topic/Context
	Lighting and Rendering – Lighting Workshop

	Notes on the lesson:

	•Lesson opened with a quick recap of the previous session, setting the context for today’s practical workshop.
•Objectives weren’t heavily detailed (as it’s a continuation) but were clearly outlined in the recap and available in a shared document.
•Students provided with a video tutorial on Arnold rendering via Moodle for flexible learning and revision.
•Workshop focused on lighting and rendering workflows directly tied to their assignment brief, strong practical relevance.
•Tutor took a student-led approach, circulating the room to offer individual guidance and feedback.
•Encouraged self-paced learning with access to digital resources.
•Time managed well, steady pacing and reminders for breaks to maintain focus.
•Technical setup smooth; students had freedom to work independently while still receiving tutor support.
•Feedback given verbally and in-the-moment, balancing praise with constructive advice.



	What I have learned:

	•Linking lesson content directly to assignment work keeps students motivated and ensures learning has purpose.
•Providing multi-format resources (video, written briefs, in-person support) increases accessibility and autonomy.
•Allowing students to work at their own pace can boost confidence and ownership of learning.
•One-to-one guidance gives a clearer understanding of individual progress and needs.
•Reminding learners to take breaks can positively impact focus and well-being during long practical sessions.


	Targets to improve my own practice (mapped to professional standards):

	•Create practical sessions that directly support assessed work, helping learners see clear relevance.
(Plan and deliver effective learning; Demonstrate commitment to learners)
•Offer digital follow-up materials (e.g. video demos or reference guides) so students can revisit lessons later.
(Maintain and update subject knowledge; Enable learners to share responsibility for their learning)
•Adopt a more student-led approach during practical workshops to encourage independence.
(Build positive and collaborative relationships; Enable learners to share responsibility for their own learning)
•Provide individualised feedback more regularly to gauge understanding and tailor support.
(Use evidence and research to improve practice; Critically reflect on own skills)
•Incorporate short breaks or well-being reminders during intensive sessions to maintain learner focus.
(Demonstrate commitment to learners’ safety and well-being)
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	Teacher

	(Tutor B)

	Date
	06/10/2025

	Group
	Level 6

	Topic/Context
	User Experience Design – The Five Main Ingredients of UX Design

	Notes on the lesson:

	•Clear structure and pacing throughout: module overview > theory lecture > group activity > summary.
•Scheme of work shown at the start; expectations and assignment breakdown clearly explained.
•Smooth pacing, slow enough for comprehension but not too drawn out.
•Technical issues handled well by switching to a laptop and continuing without delay.
•Slides used effectively, minimal text, supported by verbal explanation and real-world examples.
•Regular open questioning encouraged reflection and participation.
•Terminology clearly explained; theory linked to real products for better understanding.
•Use of humour and relatable examples (e.g. Sea of Thieves “Lazybeard”) helped connect with students.
•Students attentive, taking notes, and asking questions.
•Group exercise at the end reinforced understanding by applying theory to examples.
•Summary recapped key concepts and previewed the next session.




	What I have learned:

	•Showing the scheme of work early helps learners understand long-term goals and assessment expectations.
•Relating theory to real-world products makes content easier to grasp and keeps learners engaged.
•A calm, steady pace supports comprehension, especially in theory-heavy lessons.
•Light humour and approachable tone can encourage questions and keep students relaxed.
•Having technical backups ready (like a laptop or duplicate presentation) prevents major disruptions.


	Targets to improve my own practice (mapped to professional standards):

	•Integrate real-world case studies into my lessons to make complex ideas more relatable.
(Maintain and update subject knowledge; Plan and deliver effective learning)
•Open each module with a clear overview to give learners a sense of structure and purpose.
(Demonstrate commitment to learners; Enable learners to share responsibility for learning)
•Encourage paired or group discussions to reinforce learning through collaboration.
(Build positive and collaborative relationships)
•Simplify slides and focus on verbal breakdowns to avoid cognitive overload.
(Plan and deliver effective learning; Demonstrate commitment to learners)
•Adopt flexible lesson pacing, slowing down or adding breaks when covering dense theory.
(Critically reflect on own values and skills; Demonstrate commitment to well-being)
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	Teacher

	(Tutor A)

	Date
	06/10/2025

	Group
	Level 4

	Topic/Context
	Visual Studies - 

	Notes on the lesson:

	• Clear learning objectives at the start, linking to previous lesson on one-point perspective.
• Logical structure: explanation > demonstration > extended example > recap > practical task.
• Good use of visual demonstration on the board; clear steps and examples for students to follow.
• Pacing slightly fast during the first demo, but adjusted well with a second and repeated demo for those who needed more time.
• Strong use of questioning.
• Open questions to guide students through each step.
• Closed questions to recall prior knowledge (e.g. XYZ axis).
• Students actively engaged; positive atmosphere with lots of discussion and humour.
• Tutor used relatable examples (gaming terms) to keep interest and build rapport.
• Register taken mid-lesson, slightly late but allowed time for all learners to arrive.
• Effective classroom management; calm handling of technical issues by switching to a laptop.
• Differentiation through repeated demonstrations, one-to-one support, and spare resources.
• Frequent checks on learner progress during the practical task.
• Positive reinforcement used consistently, praising effort, reassuring those struggling.



	What I have learned:

	• Linking new content to previous lessons helps learners feel more confident and reinforces understanding.
• Purposeful questioning keeps learners focused and encourages critical thinking.
• Positive reinforcement builds confidence and supports a friendly learning environment.
• Staying calm and adaptable during technical issues keeps lessons flowing smoothly.
• Enthusiasm, humour, and body language all play a big part in keeping learners motivated.

	Targets to improve my own practice (mapped to professional standards):

	•Plan structured questioning to check understanding and promote higher-order thinking.
 (Maintain and update subject knowledge; Enable learners to share responsibility for learning)
•Offer differentiated examples or repeated demonstrations to support mixed-ability learners. 
(Value and promote diversity and inclusion; Plan and deliver effective learning)
•Take registers at the start to improve safety and organisation.
(Demonstrate commitment to learners’ safety and well-being)
•Use more positive reinforcement and relaxed communication to encourage learner engagement.
(Build positive relationships; Demonstrate dignity, courtesy, and respect)
•Prepare technical backups (e.g. spare files, alternative equipment) to reduce disruptions.
(Plan and deliver effective learning; Reflect on own skills to improve learning)
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