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Rationale SJIE 5006 by Jessica George. 
“Safeguarding is a term used in the United Kingdom and Ireland to denote measures to protect the health, well-being and human rights of individuals, which allow people – especially children, young people and vulnerable adults – to live free from abuse, harm and neglect” (Wikipedia, p.1, 2020). 

I am looking at Child Protection, how ACES effect children, how interventions can help children at school with things such as ELSA, Educating Children about their Rights, Welfare Officers, Pupil Support, as well as Positive Reinforcement. I am Looking at theorist such as Carl Rogers, Skinner, Vygotsky, Maslow and Bronfenbrenner. 

“Child protection is available to children and young people who are at risk of significant harm and need protecting. This includes harm from physical, emotional or sexual abuse, and neglect” (NHS, 2020, P.1). 

Social Services and Well-being (Wales) Act 2014, the legal framework for social services provision in Wales. “Each local area has regional boards to ensure effectiveness of working together to promote children's welfare. Responsible for local child protection policy, procedures and guidance, each board include local authority, chief police, local health board, NHS trust and probation services that cover the safeguarding area” (NSPCC, 2021, p.1). Child protection procedures help to promote welfare and well-being if all areas communicate together and pass on and share information but unfortunately this does not always happen, and children can end up dead because of it. Reporting concerns is everyone job. In one's own school there is Welfare Officer, who communicates with children and parents on any issues raised by children, staff and by parents as well as working to ensure children are coming to school and during lockdown to check in, also working on contacting children who are already known to them as well as any children added during lockdown. Problems that could occur with welfare officers are that there will remain children who are not known to them, who may be at risk and more so during coronavirus, but staff are less likely to know unless the child discloses it. At one’s own school, an intervention is pupil support who children can visit and speak to about any problems this can range from problems at home, to problems at school, bullying, cyberbullying or abuse. Pupils support job is to listen but record relevant information, this information is shared with Child Welfare Officer, Child Protection Officer, as well as parents. Pupil Support also investigate any details with students, often getting pupils to sit down and work through issues and sometimes this can help work through problems, but this does not always work but the information is logged onto computer and then can be monitored. Pupil Support often give safety information on how to keep yourself safe for instance online with passwords or who to talk to for support and help and this links to Vygotsky Scaffolding Theory helping children learn from peers till they can do it for themselves (Bates, 2019). This also links to UNCRC rights of the child, ‘Article 13’ right to information, to express yourself but cannot be used to hurt others by sharing someone else private information or saying something about someone that is not true (Children and young People Commissioner Scotland, 2015). Every person must record any information, pass it on to line manager, and welfare officer and dedicated child protection officer. “Keep an accurate record of what the child has said in their own words. Note the date/year and time on your written record. School A as a relevant partner, has a duty to report any concerns about a child at risk” (School A Safeguarding Policy, 2020-21, p.1).
 
Under Article 19 of the UNCRC, children have the right to be protected from being hurt or badly treated. This is a direct link to child protection “to be safe from violence” (UNICEF, p.1, 2020). Children have the right for protection from physical and mental abuse, violence, injury, neglect, exploitation or sexual abuse whilst in the care of parents, legal guardians or adults with care duties (UNICEF, 2020). This is protection of children inside or outside of their home. This includes protective measures such as social services, or social intervention programmes as well as referring, investigation and follow up involvement if needed (UNICEF, 2020). This also links to agency communication with each other to follow up on the care of a child, as sometimes agencies do not share or pass on information to other social programmes. School may not be aware of referrals and sometimes different agency assume other agencies are involved so may not investigate or pass on concerns assuming that someone else will. This can be a huge problem with child protection. “If you or others have concerns about the safety or welfare of a child, young person or adult it is your responsibility to act on those concerns, record the concerns in writing and pass them on to the Child Care Assessment Team or Safeguarding Team without delay” (Pembrokeshire County Council, 2019, p.1). Another problem can be that agency have different rules on what can be shared, confidentiality and there can also be a barrier because of different policies, different hours can stop information being passed on correctly as well as loss of funding so some information can get missed or not investigated. So, although under the Rights of the Child Article ‘19’ they have the right to be protected from harm it does not always work. There are some social intervention programmes that work alongside families, supporting and strengthening them and giving parenting advice such as plant dewi, parent partnership, flying start and springboard which “encourage responsible parenting as a family policy priority” (United Nations, 2009, p.3).   

Under the Children and Young Persons Act 1933, welfare is about a child’s health, safety and happiness, and this links to wellbeing (Gov.uk, 2020). If a child is neglected or their needs are not met, then under this act you can be charged. This links to ACES because if a parent is drinking or on drugs, not feeding their child or adequate clothing they may be neglected or abused, and this is the context of welfare and well-being according to the Children’s Act (Gov.uk, 2020). Children may get little sleep or food, may be anxious and find it hard building relationships, making friends and this is where ELSA is used, 1-1 and time to build relationship with the child, teaching the child skills to help with trust and relationships, regulating emotions and attachment (School A Emotional Well-being Policy, 2020). Attachment links to Bowlby (1907) Attachment Theory, if a bond or attachment is not developed before a child is 5 then the child will suffer developmental consequences and aggression, “stress the importance of the teacher and parent working together to support the child through what Bowlby claims is the most critical stage in their development” (Bates, 2019, p.189). This links to Bronfenbrenner (1917) Theory of Ecological Systems “it's not just the influence of the parents or the childcare centre on the child but the way the parents and childcare centre staff get on” (Bates, 2019, p.195). So, both Bowlby and Bronfenbrenner realised teachers, childcare staff and parents need to work together to help children reach their potential and grow up safely. In one's own setting we have family support, who can talk to parents and help parents with getting children to school or any staff and parent issues. Another intervention is inviting families in to participate in fun activity with their child, such as pancake day where parents their child and staff took part in pancake races. “Welcoming families into your school and encouraging them to get involved in school life can be an important first step in working with families to help them support their child's learning” (Welsh Government, 2016, p.5). This also links to Bronfenbrenner Ecological Systems Theory where children bond first with parents then family, then the ecology extended to school and environment (FAST, 2021).  “The Importance of encouraging the child’s parents or primary care givers to participate in the child’s learning experiences and achievements” (Bates, 2019 p.195). Bryk and Schneider also agreed with Bronfenbrenner with their Caring and Relational Trust Theory, “Relational trust describes the social exchanges that take place in a school community. This refers not just to what takes place in the classroom but to the relationships that develop with all stakeholders and their mutual dependency on each other to achieve desired outcomes” (Bates, 2019, p.106).

According to School A safeguarding Policy (2020), prevention is recognised to help gain high self-esteem, confidence and communications with a trusted adult to help safeguard students, children will be encouraged to talk and (PSE), personal social education is embedded in the curriculum teaching pupils' skills to keep safe and who to turn to as well as teaching about children rights.  Child protection also links closely with well-being, but it is much more complex concept to define and measure. “Current federal guidelines require child protective agencies to improve outcomes in the area of child well-being, and although federal regulations offer some direction on interpreting this concept, the definition and operationalization remain vague” (Jones, and Piescher, 2015, p.193).

At one's own setting we have welfare checks during lockdown where children check in online or class online meetings where all staff and children can be seen and communicate as a group as well as ringing home and speaking to parents and children.  This link to Bronfenbrenner Ecological Systems Theory where families, school and extended family all work together to help support the children's development (Bates, 2019). This allows a chance for pupils to be seen and spoken to, and some disclosures have been made from this although it does not really allow enough people to speak up because some parents could be in the same room or parents may talk to the teacher and they would not necessarily declare something is going badly so especially during lock down this is hard for children to speak or be heard even though they may regularly be seen on screen. 

An intervention to help children with well-being and helping them to get settled into school again after another lockdown are fun games, encouragement and being available to talk and listen, this links to Carl Rogers who believed in putting children in the middle to listen and have empathy, congruence and respect (Frederickson and Cline, 2015). Maslow also agreed children needed to be put in the centre with his Hierarchy of Needs, with his steps to reach self-fulfilment (Bates, 2019).  ELSA put the child in the centre and give them 1-1 time to talk through and learn about their emotions and how to understand them. School A (2020) Elsa Policy states, Elsa support is about building relationships helping to develop new skills and coping strategies. Bronfenbrenner believed the Microsystem, so the families directly influence the child as well as the Exo-system which is broader circle such as friends and extended family need to work together to help the child succeed (Bates, 2019).

ACES can affect the brain and how it grows, if a child is often neglected the pathways do not grow or if a child is scared and often worried the child will remain in a fight or flight mode and react more and never really relax and go into the recovery stage. Brain development is process of discarding connections among neurons, connections called synapses these form pathways that connect the brain to everything we do. These synapses occur when children experience responses, but if a child is not getting responses or is ignored or neglected these pathways will not grow (Children’s Welfare Information Gateway, 2015). It can be hard building relationships as children may not trust or want to let you in, they can be impulsive, poor learners, in a heightened state always, with low esteem and concentration so with ELSA and all staff children need to be praised, encouraged and talk about positive things not just what is wrong. Though in theory this is hard to do in school when behaviour is escalating and often ends with child being told off or sent out, but Skinners Positive Reinforcement is often needed to help children feel worthy and appreciated, praise for trying and sitting instead of negative reinforcement. “You can shape behaviour in a series of gradual steps by offering rewards for simple behaviour modification and then increasing the complexity” (Bates, 2019, p.35). Children with ACES often need structure and boundaries and ELSA can help build relationships, trust and help set structure and boundaries at school. One intervention is behavioural charts, to encourage children with positive points and encourage positive behaviours to be repeated, which follows Skinners Operant Conditioning Theory (Bates, 2019). Although building relationships and having ELSA work well, one problem encountered are that children become attached to one member of staff and then if that person is off or leaves for a different job that relationships must be rebuilt again. Children can worry that people will always leave, another problem is time, an ELSA sees people on their own or in small groups but may have lots of children. ELSA may only get once a week with a child for 20 mins, so it is hard to build that relationships. ELSA is often for a 6-week programme so again after that time the children are once again left alone depending on children’s needs. In one's own school we have a dedicated job for ELSA but in some schools, ELSA are the LSA who also works alongside a class and teacher as well as finding time for ELSA role, so time and resources vary from school to school. 

Passing on information to appropriate person, is everyone responsibility to pass on and report anything not just assume someone else will. “Never assume someone else will report your concerns. Take positive action and report it immediately. Children or adults at risk should not be expected to take responsibility for themselves or others” (Pembrokeshire County Council, 2019, p.1). In one's own setting there is a dedicated person, as well as a line manager who you pass information on to including all details, times and comments. According to Pembrokeshire County Council (2019) “Avoid passing judgement, don’t question, listen and keep on listening, never promise confidentiality, contact the Adult Safeguarding Team or Child Care Assessment Team write down the contents of your conversation as soon as possible” (Pembrokeshire County Council, 2019, p.1). It is our responsibility to keep children safe.  Under article 6 children have the right to life, to grow up and reach their full potential this is a direct link to child protection there “right to life, survival and development” (UNICEF, 2020, p.1). 
 
In conclusion bullying, cyberbullying, ACES and Lockdowns have majorly affected well-being and child protection, Pupil Support and Family Support can be there to help support children as well as families. ELSA also really helping with emotions and teaching children's techniques and skills to support themselves for life. Making sure anything told or said is reported to appropriate child protection staff and keeping an accurate record of anything said is a major part of child protection, never assume someone else will report it! But unfortunately, many of our interventions cost money and take time, and there will always be someone who does not know who to talk to. A major part of this is information, numbers to call for help, information through PSE, personal social education where we are teaching children skills to keep themself safe, who to talk to and about their rights. 
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