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	Module Learning Outcomes 
(from module syllabus)

	
· Discuss the purposes, strengths and limitations of literature reviews.
· Complete a literature review demonstrating an understanding of critical appraisal and an ability to identify and retrieve research papers, synthesise and summarise research findings, and make evidence-based conclusions.
· Interpret and discuss the results of meta-analysis.







	
TASK DESCRIPTION




Following the PRISMA-P (2015) guidance (Shamseer et al., 2015) and checklist (available on Moodle), create a protocol for a systematic review of your choice. Your review should be an assessment of the effectiveness of interventions on clearly specified health, performance and/or behavioural outcomes. For example, the effect of warm-up on the frequency of In assessment component 2 of this module, you will be required to complete this systematic review so you should select a topic that interests you and is related to your course (i.e. sports injuries, physical activity, nutrition, individual or population health, etc). 

An example of a systematic review protocol (Thomson et al., 2020) has been made available on Moodle along with some further guidance in the form of a series of questions to about the rationale and methods to be used in your review (systematic review protocol questions).

References
Shamseer, L. et al. (2015) ‘Preferred reporting items for systematic review and meta-analysis protocols (prisma-p) 2015: Elaboration and explanation’, BMJ (Online), 349(December 2014), pp. 1–25. doi: 10.1136/bmj.g7647.
Thomson, M. et al. (2020) ‘Barriers and facilitators of successful weight loss during participation in behavioural weight management programmes: a protocol for a systematic review’, Systematic Reviews, 9(1), p. 168. doi: 10.1186/s13643-020-01427-1.


Additional instructions

Protocols should be written in Arial size 12 font using 1.5 line spacing. Paragraphs should be justified and all pages numbered at the foot of the page. Each section or sub-section of the protocol should have a heading or sub-heading.











	
GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: See student feedback form


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: See student feedback form


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: See student feedback form


4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: See student feedback form


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: See student feedback form






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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This assessment will not graded, it is for information and feedback only

	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	A clear rationale for the literature review is presented and there is evidence that the literature has been searched and the most contemporary articles used.





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	The protocol displays evidence that the chosen topic is understood at an advanced level.





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	The protocol displays evidence of higher-level thinking and an ability to resolve problems should these exist.




	
	

	
	
	

	4. Practical Application Skills

	
	

	The protocol conforms with the PRISMA-P guidelines, or deviations from these guidelines have been explained and justified.





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	The quality of the writing is good with no or minimal spelling, grammar, or syntax errors. The protocol is structured and organised.


	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	



	
	
	






Systematic review of the effect of interventions on stress in university students
Background of Review
Stress has been dubbed the ‘Health Epidemic of the 21st century’ according to the World Health Organization (WHO 2013). It has been estimated that stress could cost American businesses up to $300 billion a year (Fink 2016)
Stress is a very personal emotion as it depends on what the individual perceives as a stressor. A definition proposed by Hans Selye also known as the ‘father of stress’ is ‘Stress is a nonspecific response of the body to any demand’ (1975). An alternative definition which fits human situations is ‘A condition in which an individual is aroused and made anxious by an uncontrollable aversive challenge for example a hostile employer, unpaid bills or a predator’ (Fink 2016). A sub-category of general stress is occupational stress, this can be defined as ‘the perception of a discrepancy between environmental demands (stressors) and individual capacities to fulfill these demands (Ongori and Agolla 2008; Topper, 2007; Vermunt and Steensma, 2005; Ornelas and Kleiner, 2003; Varca, 1999).
According to the World Health Organization there are two group which can lead to further health conditions: Specifically related which refers to problems that require an exposure to a defined stressor as a precursor, for example post-traumatic stress disorder, acute stress disorder and bereavement. Stress related disorders which refer to problems which are not specifically related to stress and may occur in absence of stressful life events for example depression, behavioral disorder, alcohol/substance use problems, self-harm/suicide, medically unexplained somatic complaints, fear, and anxiety (WHO 2013; Fink 2016). Elevated levels of stress have also been found to be associated with cognitive deficits, illness, decreased life satisfaction and poor health conditions (Brougham et al 2009).
Current literature suggests that university students have reported and under high levels of stress, anxiety, and depression. A study conducted by Bayram and Bigel (2008) concluded that there were higher levels of stress, anxiety and depression scores in 1st and 2nd year students compared to 3rd, 4th, and 5th year students. The study also concluded that there were higher levels of stress found in students aged 17-19 compared to an age group of 20-26 however there was no significant difference in anxiety or depression. A study conducted by the American Collage Health Association (2015) reported in a population of 93,034 students 39% feeling average stress, 36.8% feeling more than average stress and 8.4% feeling tremendous stress. In the same study they also reported that 29.2% felt so depressed it was difficult to function as well as 45.4% feeling overwhelming anxiety. 
Previously mentioned an individual's stress will depend on what they perceive as a stressor. However, it has been hypothesized at the average age in universities are in the transitional phase from adolescents to adulthood and at this stage in an individual's life there is an increase in vulnerability to stress (Towbes and Cohen 1996). In this transitional period there is new goals to be explored and established through salient (e.g., friendships and academics) and emerging factors (e.g., occupational and romantic) (Brougham et al 2009). In this newly found adulthood new stressors will be introduced which they may not have dealt with before as they have changed their social roles from a son or daughter role to a college student roll (Brougham et al 2009). The new stressor which they may be faced with include independency, handling finances, maintain academic standards, new social relationships, familial relationships, and self-integrity (Brougham et al 2009). In this transitional period depending the individual’s choices and goals they will receive positive and negative feedback which allows them to establish a foundation for future life goals (Brougham et al 2009).
In conclusion in this transitional period in university students undergo a large array of new potential stressors. Currently we also know from the literature there is high levels of stress, anxiety and depression un university students as a result of these new potential stressors. According to the world health organization we also know the potential conditions in which elevated levels of stress can lead to including specifically related and stress related disorders. From this evidence and potential risks to student's mental health, interventions must be essential and provided by the university in order to combat these potential risks faced by millions of students across the world every day. Therefore, this proposal looks to establish the most effective intervention method to reduce stress in university students. 
Aim
To establish the most effective intervention method to reduce stress in the university student population. 
Specific Objectives
a) To develop an understanding of the range of interventions available to university students.
b) To establish, through the available literature which is the most effective intervention method to reduce stress in university students.
c) To determine the most effective and appropriate intervention to be offered to students from the university. 
Criteria for including studies to review 
Systematic Reviews are key research tools which allows a congregation of similar research papers which investigate the same populations, interventions, settings, and conclusions and are able to be critically reviewed (Denyer and Tranfeild, 2009). This analysis of a group of research papers will all the ability to conclude the findings from the papers in order to create a more reliable and precise conclusion with a limited bias (Denyer and Tranfeild, 2009). This allows the reader to gain an understanding of what the current literature suggests is the most powerful and accurate intervention method (Denyer and Tranfeild, 2009).
This review will consider all studies which involve an intervention measure aimed to reduce stress in the university student population. Although if there is limited high level studies in this area, studies which include young adults or other forms of education will also be considered where the interventions could be applied to university student population. The reason for this because at this age range of young adults they are facing similar transitional changes from adolescents to adulthood, increases vulnerability to stress (Towbes and Cohen 1996). Interventions of interest include those related to effectiveness of intervention programs on reducing stress in university population including interventions programs; assessment strategies; clinical interventions. The primary outcome of interest is the reduction of stress. Secondary outcomes include a reduction in anxiety and depression. 
The review will consider all studies evaluating the effectiveness of intervention strategies relating to reducing stress in university students. In absence of this type of study, those that evaluate interventions or programs that may readily be applied to the wider population outside of universities will also be considered.
Search Methods
The search strategy will be designed to only access published materials. The search strategy which will be used is electronic databases. The chosen databases are ProQuest, SportDiscus, Medline and Google Scholar. Only articles published in the last 10 years (January 2010-December 2020) and which are in English. The initial search terms used will be ‘stress’, ‘intervention’, ‘reduction’, ‘management’, ‘university’, ‘collage’, ‘population’ and ‘students’. Only full copies of articles will be identified in the search, these will then be considered depending if they meet the inclusion criteria. It will be determined on the articles title, abstract, subject descriptors, and data synthesis. Any articles which also meet the inclusion criteria found in the bibliography or reference list will also be selected. A limitation may be that there are repeated studies found across the databases, this will be resolved by excluding any repeated studies found. 
Critical Appraisal
Studies which have met the inclusion criteria will then be grouped into the following study categories: Cohort, experimental, case control, interpretive, critical, meta-analysis, and systematic review. These studies will then be assessed depending on methodological validity before being accepted into the review paper. The studies which will be prioritized will be meta-analysis and systematic review studies, the reason for this is that these types of studies sit highest on the hierarchy of evidence and provide highly reliable results. Studies will also be critically appraised with the use of Critical Appraisal Skills Program (CASP). The use of this program gives the user the ability to review an article on its relevance, results, and reliability. The program made up of 10 questions depending on the score each study will be given a grading of stong if all criteria is met, moderate if there is a weak area or weak if there are two or more weak areas in the study.
Data collection will be performed on a word document. There will also be a separate word document in order to keep track of all references used in the study.
Narrative Synthesis
A narrative synthesis will also be performed alongside the meta-analysis. This will be carried out using a framework which consists of four elements;
1. Developing a theory of how the intervention works, and why. 
2. Developing a preliminary synthesis of finding of included studies
3. Explore a relationship between and within the studies 
4. Assessing the robustness of the synthesis
Presentation of results
A flow chart will be used to display the entire process of data collection from the original search of research papers to the inclusion and exclusion of papers to the final papers chosen for the final review of literature. 
Timeline for review 
	Activity
	Start Date
	Target of Completion
	Completion Date

	Select topic and obtain literature
	30/09/2020
	10/10/2020
	10/10/2020

	Decide research methods
	15/10/2020
	25/10/2020
	25/10/2020

	Proposal submission
	10/11/2020
	13/11/2020
	12/11/2020

	Proposal approval
	
	13/12/2020
	

	Collect data
	15/12/2020
	05/01/2021
	

	Analyse data 
	05/01/2021
	25/01/2021
	

	Complete discussion 
	25/01/2021
	15/02/2021
	

	Complete draft
	15/02/2021
	30/02/2021
	

	Edit draft with guidance from lecture
	
	30/03/2021
	

	Submit final draft
	
	30/04/2021
	30/04/2021



Word Count 1,423
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