		
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learns, based on an observed critical incident

Introduction
A key term that will be explored in this essay is the concept of a critical incident which is defined by David Tripp who states: 

There are thus two stages to the creation of a critical incident: first, some phenomenon is observed and noted, which produces a description of what happened. This could be called the production of an incident, which can then be explained (so we have ‘what and ‘why’). The critical incident is created by seeing the incident as an example of a category in a wider, usually social, context. (Tripp,2012, p.25)
	
This is important as it allows trainee and practicing teachers to reflect on incidents that happen in the classroom such as a child shouting out an answer without raising their hand or a child acting in a hostile manner towards the teacher. Moreover, reflecting on incidents allows teachers to analyse how they responded to an incident and to consider whether they could have approached the incident more effectively in the future. The structure of the essay will explore the role of critical reflection and its role in teaching practice. Next, the context of the school the observation took place in will be discussed to provide background to the critical incident. Furthermore, a description of the incident will be discussed and to be made critical linked to one of Donaldson’s four purposes. Moreover, there will be a literature review to discuss the wide-ranging literature focussing on behaviour management and the variations in the literature. Additionally, there will be a reflection/ Evaluation & Next Steps discussion focussing on how this incident will inform my own teaching practice and improve understanding. Finally, there will be a conclusion to reflect on the broad discussion and highlight the importance of reflective practice for teachers.


The role of critical reflection 
The importance of critical reflection is discussed by Betsy Chase et al noting that: 

When teachers engage in reflective practice, they improve their teaching effectiveness, leading to increased student performance…. Teachers with a high sense of efficacy communicate high expectations for performance to students, put greater emphasis on instruction and learning with students, are aware of student accomplishments, are less likely to give up on low achieving students, and are more likely to work harder on their behalf. (Chase et al, 2001, p.143)

A reflective model which could be used for the critical incident is David Kolb’s experiential learning theory. This theory begins with a concrete experience, reflective observation, abstract conceptualization, and then active experimentation (Kolb, 2015, p.51). Margaret Forrest notes this model allows practitioners to experiment with new ideas which allows for further reflection (Forrest, 2008, p.230). However, Christopher Kayes notes that critics of the model focus on ‘empirical validation of the theory and its instrumentation in the learning Style Inventory and its theoretical limitations’(Kayes, 2002, p.140). Subsequently, Kayes notes that to address these limitations critics argue that ‘reemphasis on psychodynamics and social process, replacement of key elements of the theory with critical pedagogy, integration with other theories, and outright banishment’ (Kayes, 2002, p.143). Another, reflective model by Stephen Brookfield looks at critical reflection through the four lenses of student's eyes, colleagues perceptions, personal experience, theory, and research (Brookfield, 2017, p.8). The advantage of this model is it involves the learners in the critical reflection by seeing things from their perspective. A further advantage is the involvement of colleagues who perhaps are more experienced than yourself who themselves have critically reflected on similar incidents and can provide you with their view based on their practical experience. 	Moreover, the role of critical reflection is reflected in the values and dispositions of the six professional teaching standards for example the professional learner. This disposition states that ‘The teacher is a professional learner and commits to continuous engagement in career long development, collaboration and innovation’ (Welsh Government, 2017). This is important for critical reflection as teaching professionals should always be looking for more effective ways to deal with situations that arise in their classroom as it improves the educational experience for all learners. Likewise, the rights of the learner’s disposition state’s that: 
The needs and rights of the learners will be central and take priority in the teacher’s approach to their job. The teacher exhibits high expectations and commitment to the achievement of each learner. (Welsh Government, 2017)
This relates to the role of critical reflection as it’s important that when a critical incident occurs that the teacher remembers the rights of the individual student who for example is disrupting the lesson in a particular manner are balanced by those of the wider learners who are being negatively impacted by this. Moreover, teachers when critically reflecting need to determine if the situation was handled appropriately to improve future practice. 

Observation school and class context
The case study took place in a co-educational school with the age of pupils from 3-16 in the locality of Neath Port Talbot (NPT). Due to the COVID pandemic in 2020, it was decided that GCSE grades would be determined by broad school-based assessments such as mock exams and class coursework due to remote learning (Welsh Government, 2020). Subsequently, of the 328,658 GCSE entries in Wales, 28.7 percent achieved an A/7 in 2021 compared with 25.5 percent in 2020 and 18.4 percent in 2019. Moreover, 73.6 percent of GCSE entries in 2021 achieved C/4 compared with 73.8 in 2020 and 62.8 percent in 2019 (Qualifications Wales, 2021).
The total number of children on Free School Meals (FSM) in Wales was 99,135 with 5,186 pupils eligible for FSM in NPT between 2020/2021(Pupils eligible for free school meals by local authority, region, and year (Welsh Government, 2021). The number of pupils eligible for FSM in the observation school was 23.8 percent with the lowest percentage of a school population on FSM at 2.3 percent and the highest percentage of a school population eligible for FSM was 52 percent in the locality for 2020 (Welsh Government, 2020). 
The age groups observed during the observation period were a year 7 and 8 for a full school day each. This observation has followed the British Educational Research Association (BERA) guidelines which outline the guidelines and responsibilities for those conducting educational research regarding the importance of anonymity and right to privacy of those involved (BERA Ethical Guidelines for Educational Research, 2019).

Critical incident linked to Donaldson’s Four Purposes 
The critical incident was a Year 7 Geography class which was the final lesson of the day regarding homework that had been set the previous lesson. A student raised their hand to ask the teacher what the students should do with the homework they had been asked to complete by that lesson. Next, the teacher told the class that the lesson would be focused on today’s work, and it will be discussed later. However, two further students raised their hands and asked questions about homework with another shouting out that they were not in when the task was set. Subsequently, the teacher stated that the class needed to focus on remembering their skills listening, and to instructions. Afterward, towards the end of the lesson, the teacher went around to everyone to ask if they had completed the homework with one student saying they forgot and around five saying they had not fully finished. Subsequently, the teacher stated they were disappointed and would be speaking to the head of year about their performance as in the other classes only one pupil had failed to complete the task but praised those who had completed it. This incident focuses on the broad concept of behaviour management specifically how the teacher dealt with students who were not listening to instructions which got the class refocussed on the lesson. 
The Four Purposes refer to the purposes of the new curriculum which were conceived in the review of Welsh education by Professor Graham Donaldson called Successful futures which was published in 2015. The reason change was considered necessary was due to Wales’s declining performance in the Programme for International Student Assessment (Pisa) rankings and Estyn reports which suggested that achievement was not as high as it should be (Donaldson, 2015). Consequently, the introduction of the new curriculum has begun the process of improving Wales’s performance in the Pisa rankings with the average results in maths, reading, and science rising in 2018, however, they remain lower than the OECD average and that of the other nations in the UK (Lewis, 2019). The first purpose which is reflected in this critical incident is  ‘ethical informed citizens’ purpose as it encourages students to ‘ respect the rights and rights of others, as a member of a diverse society’(Donaldson, 2015).In this instance the teacher who was attempting to teach that days lesson but a combination of those who enthusiastically wanted to show they had completed the homework work and then those who had not were diverting the focus of the lesson by not listening to the teachers instructions and were shouting out without raising their hand.  Additionally, this incident impacts ‘the healthy confident individual who: form positive relationships based upon trust and mutual respect’ (Donaldson, 2015). The reason for this is due to how the teacher should respond to this negative behaviour of the class not listening to instructions and being disruptive as an inadequate response could mean it happens again in the future. Also, this incident impacts the ‘enterprising, creative contributors’ purpose as poor behaviour management can prevent this from happening as the pupils will not be engaging in the lesson and instead will be focusing on something not relevant to the lesson. Next, more widely another of the four purposes this incident impacts on is ‘ambitious capable learners: ready to learn throughout their lives’ (Donaldson, 2015). This is linked to the critical incident as the first student who asked about the homework was actively engaging with the subject by showing they had completed the homework and wanted to discuss the topic which is a sign of good behaviour management. Moreover, the critical incident links to this purpose as the students could need this information in future employment or a career change particularly now with 1,102,000 million job vacancies between July to September 2021 in various sectors (BBC News, 2021).


Literature Review 
There is a broad range of literature that focuses on the broad concept of behaviour management in schools/ classrooms. Indeed, the importance of the issue of classroom behaviour management today continues to be a major concern as shown by organisations such as the thinktank Policy Exchange which in 2018 found that 71 percent of would be teachers were being put off due to concerns around poor pupil behaviour. Similarly, Damian Hinds, then Education Secretary in 2018 stated that ‘Poor behaviour disrupts both learning and teaching, often most keenly affecting disadvantaged young people’ (Press Association, 2018). 
Abraham Maslow theory of human motivation sets out the five principles of physiological, safety, love and belonging, esteem and self actualization. Maslow suggests that ‘Any thwarting or possibility of thwarting of these basic human goals…is considered to be a psychological threat’ (Maslow,1943, p.394). This is applicable to the concept of behaviour management in education as all these factors are applicable within the classroom and could explain why a child is misbehaving or acting differently to how they normally would. Next, Bill Rodgers focuses on the broad concept of behaviour management within school and focuses on three concepts of discipline for teachers to use in the classroom:
Preventative discipline is concerned with basic rights and fair rules and behaviour consequences. It involves developing routines for teaching and learning, room organisation and curriculum planning. 
Corrective discipline is concerned with teacher actions- what we say and do to correct distracting, disruptive, antisocial or deviant behaviour. Crucial to this aspect of discipline is our characteristic use of language underemotional pressure and appropriate use of school wide time-out procedures. 
Supportive discipline ensures that correction is received as fairly as is possible. It involves repairing, rebuilding, and re-establishing working relationships with students who have been disciplined. (Rodgers, 2011, pp.3-4)
This shows that there are actions that teachers can take such as seating plans to actively pre-empt potential behavioural issues from arising by ensuring pupils are sitting next to the best student possible to ensure their learning and prevent disruption. Also, when dealing with behaviour management in the classroom it’s important that there is consistency for all pupils and the response appropriately follows the school behaviour policy. Moreover, a pupil in primary or secondary school are there for a number of years which means that the pupils must understand why the teacher has had to take the actions that they have as it is essential that the working relationship between them is maintained or this could lead to a loss of engagement with the teacher or a repeat of incidents. Furthermore, there is a variety of literature which refers to practical behaviour management strategies. Liz Williams discusses in general terms how there are different ways a teacher responds to incidents and categorises them into three categories. The first category includes for example name calling or tapping a pen which could be dealt with by a look or reminder of the rules. Next, the second category includes incidents such as persistent talking back or fighting with the sanctions being a loss of break time or a note to the child’s parents. The third category includes incidents such as racial, homophobic abuse or physical abuse towards staff and would be referred to the headteacher (Williams, 2018, pp.49-50). This shows that teacher must bear in mind the severity of the incident for behaviour management when determining a response as an incorrect response could overly affect the child. Conversely, a response which is perceived as ineffective could lead to a repeat of the incident or a loss of respect among the wider classroom and a belief child can get away with their actions. This illustrates the importance of critical reflection to improve the response to repeated or similar behaviour management incidents in the classroom for teachers.

However, there is distinctions within the literature with some focussing on a particular school age group. Teresa Cremin and Cathy Burnett focus on primary school behaviour management and provides specific examples of effective techniques such as the use of a puppet which only comes out when everyone is quiet and will be taken away if it gets too noisy (Cremin and Burnett,2018, p.181). Conversely, Mervyn Lebor focuses on classroom behaviour management post school highlighting the challenge of building relationships with the students as there can be 10,000-20,000 students in a college. Also, in college students could only be there for day’s, months, or a few years. (Lebor, 2017, pp.37-40). This illustrates the different types of challenges that teachers can face in different education settings with specific behaviour management techniques being more effective with particular age groups than others. Moreover, behaviour management in college presents a clear challenge compared to primary and secondary school due to the inability to build long term relationships with the pupils as there is such a large number of pupils. Additionally, the length of time students will be studying at a college means it can be challenging to build a personal rapport with the students to best respond to potential behaviour management issues.
However, it’s important to note that although behaviour management can be perceived as focussing on negative/ bad behaviour of pupils it’s important to recognise the good behaviour of pupils. Simon Ellis and Janet Tod discuss the importance of recognising positive behaviour in the classroom by teachers and discuss a variety of strategies for teachers. An example of this would be positive feedback to the whole class or tailoring praise to individuals so they are more likely to act positively again in the future (Ellis and Tod, 2015, p.102-109). Furthermore, Beverley Johns notes that teachers must ensure that the praise is sincere as pupils will be able to recognise when it is not, and teachers should aim for at least 80 percent of comment made to pupils are positive with 20 percent corrective (Johns, 2015, p.31). Additionally, the practice of involving parents in a positive way has been discussed by Hue Ming-tak noting that parents and teachers have a shared responsibility for a child’s learning and that both share the desire of wanting the pupil’s potential to be fully realised (Ming-tak,2008, p.167). This is an important area of behaviour management as teachers only see pupils for a short amount of time during the day and it is at home where pupils spend the most time developing their values, attitudes, or behaviours which then impacts them in their school day and dialogue with parents can help to bring about successful outcomes for that child by reinforcing positive behaviour or for support with negative behaviour. Another, method for behaviour management is the concept of restorative justice is defined by Sam Halstead who states that Restorative Justice:
Concentrates on the harms of crime rather than the rules that have been broken and seeks reparation and balance by involving victims and offenders in the process of justice. Victims are involved in negotiating balance and offenders are encouraged to understand, accept, and carry out their obligations. They get to “learn their lesson.” (Halstead,1999, p.42)
This is a useful classroom behaviour management technique as in the instance of bullying for example it could allow the victim to explain how it has made them feel and the offender would gain an insight into how that person was made to feel. Moreover, with the involvement of the victim and the offender, it allows for both pupils to feel they have had their voices heard and allows for reconciliation between them. 
Reflection/Evaluation & Next Steps 
The next steps which could be taken for this critical incident could be to reflect on the different types of responses a teacher can use when students are not listening to instructions. A suggestion could be that at the start of the lesson to acknowledge that there was homework due for the lesson, but it would be discussed at the end of the lesson and that they would not be taking any questions on it yet as that would distract from that day’s lesson. Another suggestion could be at the start of the lesson collect the homework by those who had completed it but stated that for those who had not completed it they would have to discuss the reason why at the end of the lesson. These would be based on the concept of Preventative discipline discussed by Rodgers and shows how teachers can take a proactive role (Rodgers, 2011, pp.3-4). A further suggestion could be in the long term to positively encourage the use of hands up if there is a question with praise such as ‘thank you for raising your hand’ or rewards as pupils would want to be praised. This would be based on Ellis and Tod who highlight behaviour management is not wholly negative and the importance/ role of positive behaviour management (Ellis and Tod, 2015, p.102-109). Moreover, the year group of the class was significant when the teacher was deciding their response to those shouting out as they are just beginning their secondary school education journey. Additionally, it’s important to instil early on the importance of listening skills in the classroom as it’s an important whole school approach as failure to have a constant routine in one class could have repercussions for other teachers as students would not understand the inconsistency. 
The use of reflective models in these instances provides a structure for how the teacher responds to these incidents to improve their practice and ensure that the process of lifelong learning continues. Also, the use of reflective models provides a structure for which practitioners can reflect on an incident that occurred in the classroom once it has happened and to analyse how they handled it. The use of Brookfield’s four lenses reflective model could be used in this instance due to the frequency to which all teachers encounter students not listening to instructions. This would allow a more knowledgeable other to give their perspective on the incident and reflect on how they handle these types of common incidents. Similarly, a discussion of the critical incident with another teacher could allow them to formulate ideas for how they would deal with the situation that has been described. Moreover, a valuable discussion for which Brookfield’s four lenses model of reflection allows would be to understand critical incidents through the pupil’s eyes and whether the teacher could have said something or done something in such a way that would have prevented the incident from occurring in the first place (Brookfield, 2017, p.8). This could be used during restorative justice for the critical incident as the teacher could describe how it makes them feel when they are not being listened to and those students to emphasise with them so it would possibly not happen again (Halstead,1999, p.42).
This will inform my own professional development as throughout my teaching career there will likely be similar incidents where pupils do not listen to instructions and the way in which the teacher dealt with the situation will allow myself to experiment with this strategy in the classroom. Moreover, the role of critical reflection has informed my own personal development as it has shown through the literature review there is a numerous number of ways to handle incidents that occur in the classroom and that there is no prescribed way a teacher should handle incidents. Rather, teachers find practical behaviour management skills which best suit them and adapt their methods to their individual class’s which develops over the period that the pupils are with that teacher in school.

Conclusion 
In Conclusion, this essay had defined a critical incident which took place while observing in the classroom in order to explore the role of critical reflection for practicing teacher’s which can lead to more effective teaching. Moreover, this essay has explored the broad concept of behaviour management within the classroom and then begun to focus on behaviour management in different school settings. Also, the essay has explored how behaviour management is not exclusively negative and the various practical methods for dealing with negative behaviour, and how to promote positive behaviour management. Next, the critical incident has informed my own teaching practice as it has allowed an exploration of the teaching professional standards specifically the professional learning aspect which discusses reflection to develop pedagogy understanding. Additionally, this has met the standard for collaboration as the critical incident has led to an exploration of other behaviour management methods from academics who are or have been teachers themselves which have benefitted current or aspiring teachers as they could use those methods in their own practice(Welsh Government,2018). Finally, the essay has informed my own teaching practice and develop an understanding of how to approach such situations where pupils do not listen to instructions and the range of options of different methods which would be used on a trial and error basis for a incident which will likely occur throughout my own teaching practice. 






Appendices 

Record 1
	Date and time, year group:
8.55, year 7, Wednesday 22nd September 

	Where and When: Context of the observation – subject/AOLE, general classroom context

The subject of the observation is year 7 French, the classroom is decorated in the French flag and often used words on the wall for the students to look at. The teacher uses an interactive whiteboard which seems to be a very effective medium of deliver for the lesson as the students can clearly see the board. Students are seated in certain places possibly where each child works best and will not be distracted by other students, the register takes place and students answer ‘bonjour’ if they are present which is a way of reinforcing a key French phrase and if they are absent ‘absen’



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The students all raise their hands when they wish to answer a question, to encourage the students the teacher uses the concept of ‘mini points’, a student talked over the teacher when she was doing a pronunciation and she asked the child not to do this as it , furthermore the teacher tells the students that if it continues the teacher will be forced to use warnings , the teacher continues to reinforce the no shouting warning to students as it helps to remind the students , one child does again but is given a gentle reminder that students should always raise their hand. The concept of mini points is referred to if students have managed to get 6/6, they should reward themselves. At the end of the lesson the teacher writes down which students have positive points and whether they will get a happy face at the end of the lesson.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Child behaviour, Class management, use of rewards and associated learning theory







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a busy environment as one of the other language teachers was off ill , therefore the teacher who was in had to help the supply teacher in the other room with the work. The time of the lesson was first thing in the morning. Despite the teacher out of the class the children were quite and remained focused on the task that the teacher had set them which was to write ‘My name is ....’ in French. The teacher uses a mini rugby ball and passes it to a student who then passes it to others when they are answering a question. The students seem to really enjoy this and gets significant involvement of the class. The students are given a task where they are asked to speak to other in French and ask each other how they are feeling. The directions are clear and all students engage in the task and walks around the class listening to each of the tables , a listening task is now used which is useful as it is checking to see if the students fully understand the work , the teacher also states that its ok to get 1 or 6/6 so not to apply pressure to the class and states that the audio will be played twice encase any students missed the first audio, students are asked to write down vocabulary and if they run out of time the teacher informs the class that all the information will be on teams which is useful for students to later refer too.










Record 2
	Date and time, year group: Thursday 23 September 2022, Year 8, 09.45-10.35 


	Where and When: Context of the observation – subject/AOLE, general classroom context
History lesson, the classroom is decorated in pictures of key individuals such as Churchill, Henry viii, Ann Frank, Martin Luther with famous quotes that they have said. The wall also includes the pictures of kings and queen with the amount of years they stayed on the throne, 


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher uses a countdown of 5-1 when the teacher wants to get the class attention. This meant that the class knew the teacher wanted the students to be quite and this got the attention of the students very quickly and by around 3 the class had gone quite. However, a student says I thought we were allowed to talk in groups but the teacher reminds the students that they should only talk when the teacher is not talking as this is the time when they should be paying attention. This strategy of 5-1 is used again with an identical response, teacher does have to speak at a louder volume when the class is discussing but that is so everyone is able to hear them. Third 5-1 takes slightly longer but this is due to the class continuing to debate the question that they have been asked. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Class management, behaviour management, 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class environment is talkative as the class been put themselves into groups of four and have been asked to pretend, they are the Carter family and will have to pick 8 different events. The teacher uses an interactive presentation where once the students hear thunder, they must go to the teachers laptop and read the information that has come on the screen which will impact the decision the pretend family will have to make. E.g. Civil war has broken out in England in 16 and the landlord is a strong royal supporter, after a few minutes the students are asked to raise their hands for what answer they picked out of options A,B,C  and then the teacher asks a general question about why people have chosen individual options, event 3: landlord visits your farm and wants to give some of it to the royalist army . This is the final lesson before the break at 10.35-10.55 and students seem to be excited to have a break and the class previously had PE so is a mixture of tired and excited from exercise. Group work seems to be very popular with the class and all groups are communicative in the class, some students are swinging on their chairs and the teacher is quick to notice telling the child to stop. 






Record 3

	Date and time, year group: Wednesday 22nd 2021 , 13.55-14.45, year 7 

	Where and When: Context of the observation – subject/AOLE, general classroom context
The lesson the observer sat in on was Geography, the class room had several posters in of the world, the class room had a seating plan and the welsh date on the white board, have a phrase of the week which is bobal bach this week, sometimes a child says umma, the teacher has handmade/ homemade volcano’s on the windowsill of the class to demonstrate previous student work


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher was asked about homework by a pupil who raised their hand and told the class that the lesson would not be focused on homework and any questions on it should be asked later. However, a further 2 students asked about homework and the teacher said that the students needed to learn listening to instructions. Another child shouted out that they were not in for when the homework was set and therefore, they had not completed the assignment, but the teacher said they’ll talk to them later on. Teacher around 15 minutes later goes around, and a student says she forgot and around five others say they are yet to finish it and given a final warning and told to finish it by tomorrow and hand it in. Conversely, other students were off and given the task to be finished, teacher tells the class they are disappointed and will be discussing with the head of the year as only 1 student from each other class have failed to complete it but praises those who have completed it. Teacher says due to this that students will have to work in silence and emphasis that the homework that some have not done is important background information for next lesson on global warming.




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

 Behaviour Management, Importance of Homework







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This is the final lesson of the day following lunch time. The students are often putting their hands up so the teacher has said to keep them down for now so they can get through the work and then once that is finished can ask questions at the end. The students were given a task which asked them to correctly label the continent and oceans in the world on their own with the answers being discussed after they had a few minutes. This is to judge where students need to focus on in future. Interactive PowerPoint with the answers coming on the right-hand side and students raised their hands if they think they knew the answer to any of the questions, this was a starter activity to see if the students have taken in the information from last time, biome locations, teacher uses a true or false questions and asks the class to raise their hands for which one it could be. Students given further task which will take until the end of the lesson of colouring in the tundra, grassland, deserts and tropical rainforest on a map that students have been given. Teacher asks the class before they start whether they understand and lets the students go up in rows to collect colours if they need them. 
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