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An individual reflective response to the Professional Teaching Experience 

Reflection is an essential part of teaching and for the improvement of my own skills. Reflective practice is ‘learning through and from experience towards gaining new insights of self and practice’ (Finlay, 2008). Throughout my time on Professional Teaching Practice (PTE1), I reflected on my experiences daily where I noted down what went well, what didn’t go so well and what I can improve on in the future. I found a reflection style that worked for me which was Kolb’s ‘Learning Process’ (1984) (Fig 1) and using the ARC Model (Fig 2) which let me comment on all aspects of my experiences and was then beneficial for my future teaching. Reflective practice aims to make you more aware of your own professional knowledge and action by challenging assumptions of everyday practitioners’ own responses to practice situations’ (Finlay, 2008)
This means that once you have reflected on an experience, you can implement changes to improve and then reflect on that to look back at the effectiveness of that change. Some critics claim that reflective practice ‘has no meaning other than to be worried about what you do and talk about it or write it down (Welsh Government, 2015) However, Dewey argues that reflective thinking is needed for teachers to face doubts, problems or dilemmas. (Dewey, 1933, p.3). I believe reflective practice is essential as it allows personal development and learning. In this essay I will be evaluating and analysing my own reflective practice, the reflective process and how it has been positive for my own learning.
During my placement period, the QTS (Qualified Teaching Standards) instruct us as teachers what standards to adhere to. My personal target in my first week of teaching with Foundation Phase was S3.3 Teaching and class management. I set myself the target to take responsibility for teaching a class over a period of time. I was aware that this was my first time teaching, so I believed it was an area I could improve on and a good focus to start with. With reflection by myself, reflecting on children’s work and discussion with the teacher, this allowed me to adjust and adapt within my lessons. One lesson I have reflected on using my ARC model was the second lesson I taught, which was ‘to recognise odd and even numbers through an investigation’. I introduced the lesson myself to the whole class on the carpet professionally and well structured. The children understood my lesson, they were engaged because I made it exciting, and we had fun playing games with socks and counters. I knew they were engaged because the children were enthusiastic and answering all questions asked. It was important to reflect on my teaching strategy, my class management and my responsibility of the class. My teacher agreed that my class management was good, I had connected and communicated well with my children as a teacher ‘Class management is what teachers do to ensure that children engage with the task in hand’ (Wragg, E.C, 1993). 
A teaching strategy I focussed on for the introduction and the main focus task for my lesson was Vygotsy’s Zone of Proximal Development (ZOP). ZOP can be described as "the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86). My children had prior knowledge on numbers and counting up in 2’s and pairs. They watched and engaged with my demonstrations using counters, socks and number lines constructing their knowledge. Then using my instructions, the children were able to work in groups so they could utilise a more capable other, either being a teacher or a pupil to complete their odds and evens worksheets. I used this strategy because Vygotsky believes ‘instruction, group interaction and interactions with a more capable other can get the most out of learning and is most beneficial.’ However, it was crucial I reflected on this lesson as there were a few things we had picked up on to improve on. Subsequently, when reflecting on the lesson with my teacher we looked at how I could improve my next lessons, we looked carefully at the expectations of the QTS standards. Some of my class were above the level of the work that I had differentiated, they did make the success criteria, but it wasn’t challenging enough which was what I needed to work on next to make sure my pupils were being challenged.
Differentiation is crucial to pupil learning and can only be done well if correctly planned by the teacher. ‘The key to the differentiated curriculum is the flexible use by teachers of a wide range of activities and lesson organisations.’ (Janet Spillman, 1991). I had set out a range of activities and worksheets, however during reflection we found I could have challenged the higher ability group further. By looking at this, I was able to set out my next target in my literacy lesson which was S3.1 ‘To differentiate clearly between the ability groups and be aware of other’s needs’. I found that I need to focus on each individual and groups needs in the lessons. The learning theory of differentiation goes hand in hand with the Constructivism theory, as constructivism is the theory that knowledge comes from prior knowledge and building on that knowledge. Teachers are just a guide to pupils discovering their own knowledge and need to be independent in their learning. Prior knowledge is seen as a ‘schema’ (Mergel 1998) which Piaget’s theory talks about. Piaget (1952, p. 7) defined a schema as "a cohesive, repeatable action sequence possessing component actions that are tightly interconnected and governed by a core meaning. Schemas are the basic building blocks of such cognitive models and enable us to form a mental representation of the world (Saul McLeod 2018). However, even though Bruner and Piaget both agree children are pre-adapted to learning, Bruner believes that what determines the level of intellectual development is the degree to which the child has received adequate instruction along with practice or experience. (The learning theory of Bruner vs Piaget and Vygotsky 2018). He also looks more at the Scaffolding theory where learning needs steps and stages building on Vygotsky’s theory.
In my reflection, I noticed I was able to build on my pupils’ schemas as one whole class during my Introduction and PowerPoint to my lesson for Question Marks, and due to my previous assessment of learning, I could differentiate each of the ability groups much better this time around in their focus tasks in groups. During my reflection after this lesson my teacher and I agreed I had hit my target that I had intended to. I also hit an extra target of including an element of ESDGC in my lesson. However, I wanted to focus on making sure I had clear structure to my lessons and that they were interesting, motivating and to promote active learning. (S3.3.3) We also found that my use of welsh in my lessons was lacking which lead me to my next targets. 
I think Bloom’s Taxonomy (1956) is beneficial for a teacher. This is a framework which provides a hierarchy of levels based on a higher order of thinking. When reflecting, I found it can be difficult to focus on identifying certain relations and connections. It gives a clear order on reflection of an experience. In my situation, it benefitted my use of welsh in my lesson. It can be difficult to reflect on welsh in lessons sometimes as it can be used so fluently or intermittently in the classroom. However, by looking at the questions asked in Bloom’s Taxonomy it allowed me to see how I was using my welsh language as it can sometimes go unnoticed as I am not a welsh speaker. So, it was a great way to reflect on my welsh language use which I intended to include in my games and commands throughout the P.E lesson. This was the lesson I had been observed in by my university tutor. My tutor and my mentor both agreed during my reflection that I had used more than enough welsh in my lesson to improve the welsh within my lesson. This was extremely beneficial for me because I can now look to implement more welsh language in my future lessons with more confidence which will be even more beneficial for the school and for my pupils.
To conclude, I believe reflection is necessary for teachers. Reflection allows the teacher to improve on their own teaching and learning, and therefore in return improving the learning of the class. Using Kolb’s ‘Learning Process’, I found it simple and I was able to think about different processes of my reflection. Kolb suggests “Learning is the process whereby knowledge is created through the transformation of experience” (Kolb 1984)
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Fig 1
It was important I was reflecting on my experience and gain a better understanding what I needed to do for my pupils. Strong- Wilson and Ellis (2007) believe that children’s experiences are limited by surroundings. And I believe this to be true, because every teacher and class relationship is different and everyone will learn differently which is why it is so important to reflect, so you can realise how all the pupils in your class learn. I think reflection has made learning more exciting for my class, it has encouraged me to hit my targets and create new targets. Reflection makes me more aware of decision- making and make connections between theory and practice. 
However, reflection could be seen as very target driven and ‘business like’ rather than focussing on the supportive aspect. Also, Bailey (2012) suggests it is time consuming and that teachers who have heavy workload will not find this activity is interesting. With all this in evidence and following my reflective practice my next target for my next teaching practice is S.1.2 ‘To make sure I continue to demonstrate professionalism and to ensure relationships with my new learners in Key Stage 2 are built on trust and mutual respect and secure their personal development.’ 

[image: ]Fig 2

References

Bloom, B (1956) Taxonomy od educational objectives. N.Y: Longmans. Green.
Bailey, Kathleen M. (2012). Reflective Pedagogy. In Anne Burns & Jack C. Richards (Eds.), The Cambridge Guide to Pedagogy and Practice in Second Language Teaching, (pp. 23–37). New York: Cambridge University Press.
Dewey, J. (1933) How we think: a restatement of the relation of reflective thinking to the educative process. Chicago IL: Henry Regnery Co.
Education Wales (2009) Qualified Teacher Standards Wales
Finlay, (2008) What is reflective practice? Available at : http://www.cambridge-community.org.uk/professional-development/gswrp/index.html  Accessed 14/03/19
Jane Spillman (1991) Differentiation – An approach to Teaching and Learning Pearson Publishing, Chesterton Mill, French’s Road, Cambridge.
Kolb, D. A. (1984) Cycle of continuous development – adapted from Kolb’s experimental learning cycle Fig 1. Available at : https://www.bing.com/images/search?view=detailV2&ccid=lZT67Ot1&id=BDD700B5E4C07A0CA51F515679CB247E564EFF13&thid=OIP.lZT67Ot1sX-_tGJCwYddpQHaEX&mediaurl=https%3a%2f%2fwymi.files.wordpress.com%2f2011%2f07%2fkolb-11.jpg&exph=1200&expw=2036&q=cycle+of+continuous+development+kolb&simid=608030710548006299&selectedIndex=0&ajaxhist=0 Accessed on 21/03/19
Mergel (1998) Differentiation and learning theories Available at: https://chrismasonblog.files.wordpress.com/2013/03/differentiation-and-learning-theories1.pdf Accessed on 14/03/19
Saul McLeod (2018) Jean Piaget's Theory of Cognitive Development Available at: https://www.simplypsychology.org/piaget.html Accessed 21/03/19
Strong- Wilson and Ellis (2007) Children and Place: Reggio Emilia's Environment As Third Teacher. Lawrence Erlbaum Associates. London
Welsh Government (2015) Reflective practice Available at: http://learning.gov.wales/docs/learningwales/publications/150611-reflective-practice-booklet-en.pdf  Accessed 14/03/19
Wragg, E.C (1993) Class Management. London. 
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge, MA: Harvard University Press.
[bookmark: _GoBack]































































2

image1.png
Experience:
You do something, or
somethinghappens

which you experience

Reflection:
time is spent reviewing
and evaluatingwhat
happened

Experimenting:
decidingwhat to do
differently, and putting
itinto action

Theorising:
analysis of better ways,

consideration of
alternatives

Cycle of continuous development—adapted from Kolb’s Experiential learning Cycle




image2.jpeg
b oWy P P4 v o pouasy - fyvand U0
i WA Wxa) au) A9y 5 1704 PN yarpiyg oL
. A uy P
) OR0 w1 5.y = 17095 h1as, s yowakbowow S5p w

VD213 mnim)

| R e
ik ,3 Eu%ufodo QWDr oY) bydasn s 1jam sp
B Purnos soupp ou v 930ar)
o WP ») Wy eyUD YOId nmo gy
aouaradva pouriofsuny | ppimau pegosd X
i am. D) ;o5 9-d
N Zemp ., or Xy HMQE ﬁ*wta&és.ow 93.?%8.”&5 R
f00b Bty Py pro v wolpp oy pus i uj .u@,s:vvh poiiniaps sonss Supavoddosp

Aoy roge 41 o1 suoumas apqrssod ok 2 L
O 91 9190 §om pup IPISD UMD TR piy) oy e

¢ (qusod vomgare o mAWRH
oo LA T S5 LAl n,bra«w SUOHIY pUD SUOISAIINOD)
uc,ﬂ.,aw\?rﬂwbﬁ.cﬁ LR RPIMD 2 ‘ot g gl o) 9 . Jopargams
o V.W.Z TR SO _royy Y yoys o o Yowo 2p1y 0 Puy? .BB nwureyo € nepeIEse)
7 1L Puby o sany b onbaJes mof o poy P w0,
H icla ] ﬁrﬁu mZIS, OLU Y0 aovop oy m 3 Sul E..i\ﬁuﬂi.s...lh
\U; mgba ¢ bquuv,uﬂ o/ s gal ﬂ”M,_l_, “S2ua ._M +0 ﬁwﬂdﬂﬂoﬂt Sipowots uayja 34 $0I¢ PO W

1o\2 1oBobve vaipY2 M deN 0 pup Hpps gam S0 Pt
AR By hw:gﬁhag VDY a4 01 GV SON| - 5 OUTOWIND) YNID S pun S s

ansua o auvs a4y doay no [ DAL

&
SU2OLNSW O V1S 9y oY siem nm,i oo V) UBIP U A N i
P £ ook Pinoay e vaRmeev) pwo Biouaid syl

11} U 1MPED LI PAPPA) PIE

asdppun pup ionpoag
> PpOSUEDEP € OSNYHIMD)
(207 §P0 ST2U4Y sUsIP YD 2 S WSs) Soormad oy sumat gsip Ut vl £
o1 1o Asrmouz o I oy o2 04 2190 4 Woom pun swiog
o Sy oS 974D SE00 245 50039 buifis Juseey i sy e

1 fo suuaor gy g

50U ARDAREOLUI M0 Bunp 1e0nsymmim

F2INT 7y PuD (o006 Fioo) SN NPITIS OV VI SR JO I8N oy skpeosesippepesisonemmareeg
S JBIUWRY sy oy ﬁ,/\.,.c_dv.ﬂv:o T et et s

STy AP0 URPING 39| - uny Bupl St oDy e i
o.s\.u uw\\.\um@ug mSScw.,:._uuﬁ:cozuvn:&uw&ﬁﬁguﬁ.?.il..-.i.!_ﬁg

pumisapuf)
\0/39@,5(.&%:_.:.‘, 30O 50y Sion ooty ; 3 1 G E.d_umun_ .
7 PPN poup PS.,SELQ H 13291 puo \nsss) B cud_wuu 15 S
s ERSE ]
AP210 04 ) oamanut som aohars - woor v Fﬁa?”%@ AU R e
= aw
VP Sseudhny “40 1D gw.g “flam m,:v& BN e sua 109) 1 fupyigpus nepequre o ko
sSuyaa,y
‘Sowob paprvpur g
P DYoP TN 70) 2 souariadxg
{peroig
AT CPUPNGSA0 1) oy

1 YO s 3-d nt 5TD

12POIN (DY) SUOISNIUO) 241193]foY pajsissy

(vma) oUAAIPY 1poy, neperwag [apoy

e ——




