Student number: 1800638 
A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience.


This assignment will use all of the four principles to demonstrate the use of Assessment for Learning (AFL) in supporting pupils to improve their learning. Assessment for Learning can be defined as ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next and how best to get them there.’ (The Assessment Reform Group, 2002). The learning intention/success criteria can be set out at the beginning of the lesson to ensure students understand what is expected of them and how they will know that they have been successful which can help a student to focus on the task in hand and to be motivated to achieve success as they will be able to use the success criteria to review whether the outcome has been achieved. During the lesson, questioning will be used with the students to check understanding and help students to think about how they can improve their work or what they would do next time, and to explore imaginative ideas. At the end of the lesson, peer reviews can be used to reflect on activities and work presented. Finally, work can be marked by the teacher with specific feedback given on how a student can improve next time. 

I have chosen to focus on the first progression step at five year olds and I chose to focus on mathematics and numeracy. The strand that I chose to focus on is using number skills and the element I chose to focus on is using number facts and relationships (Hwb.gov.wales, 2019). At aged five children have very limited previous knowledge so I think that this is a good age to create my lesson plans for as there are a lot more activities that you can come up with to help a child understand what you are teaching them. A literature review will be completed to explore the reasons for why assessments are carried out. I will also explore the evidence base that exists for assessments that are carried out in schools, the reasons why they are necessary and the effectiveness of both types of assessment: formative and summative. The literature review will also pay attention to how Assessment for Learning fits within the curriculum. Consideration will be given to the Donaldson review and how the recommendations have impacted the new curriculum for wales. Areas of Learning Experience(AOLE) have been identified and lesson plans will be created during which consideration will be given to the Assessment of Learning, the four purposes of Assessment for Learning, what matters and meaningful links across the curriculum. The lesson plans will be discussed, and reference will be made to how Assessment for Learning is used throughout the activities as a means of identifying skills and knowledge and areas for progression. The evidence will be reviewed in the conclusion and recommendations will also be made.

Raising standards in education has long been prioritised by the government. Donaldson (2015), was commissioned by the Welsh Government to review the new assessment and curriculum arrangements. The report concluded that a combination of the traditional subject based curriculum along with a more forward thinking approach of skills and competences was the best way forward. This after finding that teachers and schools favoured learning based around skills and themes whereas children and young people prioritised learning life skills. As a result, Donaldson promoted four purposes being applied to the Curriculum for Wales which should influence all future decisions about local and national educational priorities and underlie teaching and learning in Wales. These four purposes were as follows:
 
All children and young people will be:

· Ambitious and capable learners
· Enterprising and creative contributors
· Ethical informed citizens
· Healthy confident individuals

Furthermore, rather than studying separate subjects, Donaldson (2015) recommended six Areas of Learning experiences:

· Expressive Arts
· Health and Wellbeing
· Language, Literacy and Communication
· Numeracy and Maths
· Science and Technology
· Humanities

The traditional key stages are being replaced by a continuum learning which could be considered to be a roadmap of a pupils’ learning journey.  Donaldson (2015), recommended that this be measured in progression steps. The Successful Futures document promoted the use of Achievement Outcomes at each progression step to recognise how a child learns, what they need to know to progress to the next step of their journey.

Black (1998), found that for teaching and learning to be effective, teachers needs to be aware of pupil’s progress and difficulties to be able to plan the way forward for which a form of assessment is necessary.  Schools have attracted high levels of criticism for their use of end of year summative assessments. Nuckles, Hubner and Renkl (2009), highlighted the need for assessment to be reviewed as, in their view, assessment is more effective when it is ongoing rather than after a topic has been taught such as end of term tests/examinations.

According to Graham (1990), standardised assessments prove ineffective particularly in children with learning disabilities and only assesses knowledge gained and does not show children how to improve. Woodcock et al (2019), further questioned whether standardised assessments are accurate in reflecting student’s knowledge and skills. However, assessment does serve a range of purposes. Schools are required to provide quantitative data for publication in league tables and are accountable to local authorities and the government (Black, 1998; William, 2001). 

Furthermore, students require certification in the form of GCSE’s to gain employment and access to further education. Black and William (1998a), reviewed published research and found that formative assessment was more effective in raising standards and that practices in place at the time were considered to be ineffective. 

Following the Black review, the assessment reform group was formed to analyse the findings and develop new practices. Formative assessments were found to aid learning with students enjoying, understanding and valuing their learning more and giving teachers more job satisfaction (Assessment Reform Group, 2002). 


Summative assessment in the form of Assessment for Learning (AFL) was found to have three main features being peer-reviewed assessment, the outcomes were directly linked to the teaching aims and the greatest developments were made in the lowest attaining students (Cavendish et al (1990), Radnor (1994). Although Assessment for Learning was popularly considered to be the most effective for the student, several concerns were raised which would be critical in the success of it being implemented.  Assessment for Learning would need to link with the teacher’s own teaching style, the teacher would need to have a willingness to change their practice and actively involve students in their learning (Cavendish et al,1990; Radnor, 1994).  Furthermore, concerns were raised about the standards for marking being inconsistent and some teachers may place more emphasis on quality and presentation rather than quality of the work.  For Assessment for Learning to be successful, Cavendish et al (1990), raised the point that effective structures would need to be in place within schools and guidance and training provided.


The Assessment Reform Group (2002), highlight that both Assessment of Learning (AOL) and Assessment for Learning (AFL) are necessary. Considering that, AFL practices are gaining better results on Assessment of Learning and AOL results reflecting the impact of AFL being carried out throughout the year. Assessment for learning is defined as ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next and how best to get them there’ (The Assessment Reform Group, 2002).

Radler (2018), raises concerns that a common observation is that when some students receive quality and valid feedback about their work, progression does not take place. It is questioned whether effective training has been given to teachers. It is further questioned how peer reviews can be used to improve performance.

In contrast, Hattie (2011), highlights feedback strategies as being one of the most successful strategies for bringing about improvements in learners work. Assessment for Learning has also been known to change the culture of the classroom with both pupils and staff learning together (Cambridge International Education Teaching and Learning Team, 2014).

Assessment for Learning is highlighted as being an approach to learning which generates feedback that is used to improve pupils work.  Research indicates that students then become more interested and motivated about their learning resulting in them being able to identify where they are now and recognising the place they would like to be in terms of their learning.

Although Assessment for Learning is considered to be a process of its own, best practice is for AFL to be practiced alongside implementation of the curriculum. There are four principles to AFL being learning intentions/success criteria, questioning, feedback and peer reviews. Black (2010), draws attention to the well-researched evidence based which supports the success of formative assessment as being a key part of raising standards of achievement.  

For my lesson plans I chose to focus on mathematics and numeracy, and I chose to focus on the first progression step for aged five. Mathematics and numeracy both play a vital role in our lives and is also an international discipline. For learners, the mathematics and numeracy lessons must be interesting and engaging to ensure that mathematical resilience is developed (Hwb.gov.wales, 2019). To be ‘ambitious, capable learners, ready to learn throughout their lives’ learners will develop a sense of enjoyment and achievement and resilience as they face the obstacles involved. Mathematical tasks help learners to embrace complex or strange problems. It also helps learners to know what to do to improve their performance by developing metacognitive skills. Mathematics also plays a part in cultivating ‘enterprising, creative contributors, ready to play a full part in life and work’ .For learners, mathematics helps to develop their creativity and to uncover new realities as in mathematics you sometimes work with objects that physically do not exist. Mathematics also helps to develop ‘ethical, informed citizens of Wales and the world.’ Lastly, mathematics helps learners to become ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Hwb.gov.wales, 2019).

For my first lesson plan (see appendix A) the meaningful link to the curriculum that I chose is ‘learners who develop mathematical skills can make effective choices in becoming healthy, confident individuals ready to lead fulfilling lives as valued members of society’. I chose this because learning to count is the basis for all mathematical skills. The meaningful link to cross curricular responsibilities that I chose is collaboration and discussion section which is in the A steps and then I chose taking own turn in group turn-taking activity. I chose this because in the activities for this lesson plan in it vital that the children take turns so that they can peer mark each other but also so there can be one child thinking of the number between zero and five and the other child can count. The lesson objective is count reliably up to five and the progression step is up to ten. For the success criteria I will know if the children understand if they are able to count objects up to five and the progression step would be up to ten. For the opening phase for the teachers’ role I will use the song five little speckled frogs and have five children up at the front and sing the song while demonstrating how to count the children. This song is useful because it helps children to learn how to count and especially with the children pretending to be the frogs this helps the imagination and aids the children in physically seeing objects to count so they understand better. In the teaching and core learning section I will demonstrate to children counting five objects, observe children counting five objects and monitor ability to count up to five objects. I will identify any difficulties and use questioning to encourage skills. The children will be working in pairs, supporting pairs to count to five objects in turn and asking if it is correct and give feedback as activity progresses. I will use inks and stamps and ask the children to stamp five pictures. If I were to go outdoors, I could use a box of bean bags and ask the children in pairs to throw an amount between zero and five and the other child would count how many bean bags were thrown. Being inside using stamps and inks helps to improve a child’s fine motor skills and being outside helps to improve a child’s gross motor skills. In the plenary I will get the children back together and ask the children to count together as a class and sing five little speckled frogs again. As the teacher during this whole lesson I will check to see if everybody understands and not just counting randomly as some children might need to physically touch things to understand the concept of counting. It is imperative to do this as a teacher as counting is the basis of mathematics. As the child’s role for the opening phase they will have to participate in five little speckled frogs. For the teaching and core learning the children will be counting up to five objects and have to answer questions. Then they will work in pairs to count five objects. Whilst doing this they are also peer marking each other by seeing if their peer is correct and has counted properly. For the plenary they will have to participate in five little speckled frogs and count up to five people this will help to make sure I know that the children understand the method in which to count.

For the second lesson plan (see appendix B) the meaningful link to the curriculum I chose is the same as appendix one as appendix two is the next step to build upon the skills learnt previously. The meaningful link to cross curricular responsibilities I chose is collaboration and discussion from the A steps category then I chose taking turn in – own group turn-taking activity.( Hwb.gov.wales, 2019) The lesson objective for this appendix is to ‘recognise numbers zero to five and relate a number xero to five to its respective quantity.’ I will know if the lesson has been a success if the children are able to recognise numbers zero to five and are able to relate a number zero to five to its respective quantity and the progression would be to read and write numbers to at least ten. For the teachers’ role in the opening phase I will have a selection of numbers zero to three and have the children come up and select the appropriate number given by either teacher or peer this will help me to assess whether they already know how to chose objects corresponding to the number given. The teaching and core learning are to repeat the same activity but with numbers up to five and to demonstrate counting up to five objects and selecting the appropriate corresponding number. By demonstrating with objects, it helps children to physically see and understand counting. For the plenary I will have the children to take it in turn to think of a number up to five for their peer and their peer to select the number and find the corresponding number of objects. For the pupils’ role for the opening phase they will need to select the appropriate number of up to three given by the teacher or a peer. For the core teaching and learning they will need to select the appropriate number of up to five and to count up to five objects depending on the number given by the teacher or peer. For the plenary, they will need to take turns to think of a number for their peer and find the corresponding number of objects.

For the third lesson plan (see appendix C), the meaningful link to the curriculum and the meaningful link to cross curricular responsibilities is the same because again it is just expanding on the knowledge, they have gained from the first two appendices. For the learning objective pupils will learn to demonstrate an understanding of one to one correspondence by matching pairs of objects or pictures. I will know if the children have succeeded if they are able to demonstrate one to one correspondence by matching pairs of objects or pictures. For the teachers’ role in the opening phase I will use information technology software to use a pairs game for objects up to three on the board and encourage children to take turns to select pairs. This not only develops their mathematical skills but also their information technology skills too. For the teaching and core learning I will demonstrate to the children selecting pairs of up to five objects using large/floor dominoes. Then, send them off to work in small groups rotating between the dominoes pairs game and the matching pairs game on the board. For the plenary I will have the children to come back up to the board to play the pairs game so that I can see that every child fully understands it. For the opening phase of the learner’s role they will need to go up to the board and take turns selecting pairs of up to three. For the teaching and core learning they will be working in small groups and taking turns to match up the pairs with large/floor dominoes and the matching pairs game on the board. For the plenary I will get them to go back up to the board to play the pairs game of up to five.

The four key elements to Assessment for Learning are: learning intentions and success criteria, feedback, questioning and peer and self-assessment and self-evaluation (Northern Ireland Curriculum, 2007). In all of my appendices I have set the learning objectives and the success criteria so that the children know what they are trying to learn and what is expected of them for example, appendix one the children are expected to be able to count reliably up to five. Throughout all the lessons I will use feedback such as, for the children who did it correctly I will praise them and affirm that it is right. For the ones who did it incorrectly, I will use questioning and I will model the demonstration again and use further questioning to check their understanding of the instructions. I used peer assessment in all my appendices because the children are either working in pairs or groups. The children will be thinking of a number and the children will have to count up to that number, then the peer will tell the other child that they were right or wrong and explain where they went wrong. I will also be going around the classroom to ensure that this is happening and to ensure that everybody understands what to do.

Using Assessment for Learning to plan lessons is overall easier than I was expecting it to be. Learning intentions are important because it helps the learner to understand what is going on in the lesson and what they will be learning about in that particular lesson. However, it can be unproductive and inefficient as learners may just not pay attention to it afterwards. Feedback is imperative so that you can ensure that the learners can understand the topic of that lesson instead of them just floating through and by the end of it not understanding a thing. Although, if there is a full class it can become too time consuming to go around every child to give them feedback. Questioning is an advantageous way of developing thinking skills; however, this is also time consuming especially if no children answer or a child cannot think of the answer. Lastly, peer and self-assessment can be very useful especially if there is a large class and a teacher does not have time to go to everybody and it is useful for the peers to help another child understand which also deepens their own learning. In contradiction, if a child is in a pair or a group and nobody knows how to do the task correctly, but they misconceive that they know the right answer then all children may end up getting the wrong method to get to the answer and not fully understanding it.
Assessment for learning has some limitations, example, formative assessments are more focused on improving the grades and helping the schools’ report and to ensure that the school stays out of special measures. 

Overall, Assessment for Learning can help to children to perform better at summative assessments as summative assessments are still in place in education. Assessment for Learning also benefits the learner greatly as it can help them to improve their performance as all the way throughout the year, they know what they need to improve on, where they are right now and how to get there. This happens from all four key aspects of Assessment for Learning. The Assessment for Learning key actions are sharing learning intentions, sharing and negotiating success criteria, giving feedback to pupils, effective questioning and encouraging pupils to assess and evaluate their own and others’ work. All these key areas are imperative to helping the learner improve and to understand what they are learning and to ensure that they understand everything by the end of the lesson. However, it can be difficult to fit all of these key actions into one lesson as they can get very time consuming and you do not want it to distract from the learning that is happening in the classroom. I think that effective questioning and giving feedback to pupils can interlink because they are both ways of ensure that the child understands therefore, I believe that you could just use either effective questioning or giving feedback in one lesson because as a teacher you need to make sure that every child understands and there is not enough time for both for each child. In conclusion, Assessment for Learning is very advantageous for both the teacher and the learner and there is emphasis on both roles.
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Appendix A:
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Emma Morgan
	Class:
	

	AoLE or Subject
	Maths and Numeracy
	Date:
	

	Lesson Focus:
	Maths and Numeracy 

	Meaningful links to Curriculum 
	Learners who develop mathematical skills can make effective choices becoming healthy, confident individuals ready to lead fulfilling lives as valued members of society.

	Meaningful links to:
Cross Curricular Responsibilities
	Collaboration and discussion – A steps – taking own turn in group turn-taking activity.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Count reliably up to five – progression up to ten 









	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Being able to count objects up to five – progression up to ten 
	




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Using song five little speckled frogs have five children up the front and sing the song demonstrating how to count the children.


	To participate in five little speckled frogs 






	Trip hazards 


	

Teaching & Core Learning
	Demonstrate to children counting five objects.
Observing children counting five objects, monitoring ability to count up to five objects. Identifying any difficulties and using questioning to encourage skills. Working in pairs, supporting pairs to count to five objects in turn and asking if it is correct. Giving feedback as activity progresses.
Using inks and stamps asking children to stamp five pictures. Outdoor- box of bean bags counting to five. Tray of five objects.




	To count five objects and answer questions. Then to work in pairs to count five objects.


	Trip hazards
Choking hazards 

	

Plenary
	Get the children back together and ask children to count together as a class, sing five little speckled frogs again. 



	To participate and count up to five people.





	Trip hazards 
















Appendix B:
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 

	Student-teacher
	Emma Morgan
	Class:
	

	AoLE or Subject
	Maths and Numeracy
	Date:
	

	Lesson Focus:
	Maths and Numeracy 

	Meaningful links to Curriculum 
	Learners who develop mathematical skills can make effective choices becoming healthy, confident individuals ready to lead fulfilling lives as valued members of society.

	Meaningful links to:
Cross Curricular Responsibilities
	Collaboration and discussion – A steps – taking own turn in group turn-taking activity.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Recognise numbers 0-5 and relate a number 0-5 to its respective quantity 









	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To be able to recognise numbers 0-5 and to be able to relate a number 0-5 to its respective quantity – progression – read and write numbers to at least 10.


	To be able to select the appropriate number when being questioned and then able to select the corresponding number of objects.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Teacher to have a selection of numbers 0-3 and have the children to come up and select the appropriate number given by either teacher or peer.


	To select the appropriate number of up to 3 given by the teacher or a peer.






	


	

Teaching & Core Learning
	Repeating the above activity with numbers up to five and demonstrating counting up to five objects and selecting appropriate corresponding number.





	To select the appropriate number of up to 5 and to count up to five objects depending on the number given by the teacher or a peer.


	

	

Plenary
	 Have children to take it in turns to think of a number up to 5 for their peer and their peer to select the number and find the corresponding number of objects.



	To take turns to think of a number for their peer and to find the corresponding number of objects.





	







Appendix C:
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1


	Student-teacher
	Emma Morgan
	Class:
	

	AoLE or Subject
	Maths and Numeracy
	Date:
	

	Lesson Focus:
	Maths and Numeracy 

	Meaningful links to Curriculum 
	Learners who develop mathematical skills can make effective choices becoming healthy, confident individuals ready to lead fulfilling lives as valued members of society.

	Meaningful links to:
Cross Curricular Responsibilities
	Collaboration and discussion – A steps – taking own turn in group turn-taking activity.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Demonstrate an understanding of one to one correspondence by matching pairs of objects or pictures.









	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To be able to demonstrate one to one correspondence by matching pairs of objects or pictures.

	Being able to recognise matching pairs of objects or pictures. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Using IT software pairs game objects up to 3 on the board encouraging children to take turns to select pairs.
	To go up to the board and take turns selecting pairs of up to 3.






	


	

Teaching & Core Learning
	Demonstrating to children selecting pairs up to five objects using large/floor dominoes. Then, work in small groups rotating between dominoes pairs game and matching pairs games.




	To work in a small group and take turns to match up pairs with large/floor dominoes and the matching pairs game on the board.


	

	

Plenary
	 Have children come back up to the board to play pairs game up to enusre that every child fully understands it.



	To go back up to the board to play pairs game up to 5.





	
























 that even when teachers provide students with
valid and reliable judgments about the quality of their work, improvement does
not necessarily follow. The second concern follows from the
common but puzzling observation that even when teachers provide students with
valid and reliable judgments about the quality of their work, improvement does
not necessarily follow. Students often show little or no growth or development
despite regular

