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Document your understanding of the Role of the Additional Learning Needs Co-ordinator

Theoretical Overview
The role of the Additional Learning Needs Co-ordinator (ALNCo) has evolved in Wales following the introduction of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 created by Dauncey (2018) for the Welsh Government leading to the Additional Learning Needs Code (ALN Code) (Welsh Government, 2021) in Wales. Replacing the Special Educational Needs framework, the Act promotes a more inclusive rights-based approach to supporting learners aged 0-25 with ALN in Wales (Dauncey, 2018). Central to the reform is the creation of Individual Development Plans (IDPs), which consolidate previous plans into a single, person-centred document (Welsh Government,2021) The intention of the Welsh Government (2021) was to ensure consistent and tailored support was offered to all learners regardless of setting.
This shift reflects a wider international move towards inclusive education through the principles of equity and participation. Booth and Ainscow’s (2002) Index for Inclusion is particularly influential, arguing that inclusion involves transforming school cultures and practices to remove barriers to learning. This aligns with the intention of the ALN Code in Wales which encourages a whole-school approach and the involvement of learners and families in decision-making (Welsh Government, 2021 and Florian and Black-Harkins, 2011).
Bronfenbrenner’s (1979) Ecological Systems Theory provides a useful theoretical lens for understanding the role of the ALNCo’s role. Learners do not live in isolation, and the ALNCo acts as a key link between the microsystem with the classroom, the mesosystem with family –school relationships and the exosystem through external agencies. In this way, the ALNCo’s role is not only administrative, but strategic and rational.
However, while the legislation is progressive in theory, its implementation has been mixed. Norwich (2013) cautions against assuming the structural reform alone ensures meaningful inclusion. In practice, ALNCos often find themselves managing many cases, delivering training, and working with outside agencies all while working with learners. The OECD (2020) also highlights that success in inclusive education depends heavily on workforce capacity, yet in Wales, concerns persist about inconsistent staffing levels across schools (Estyn, 2023).
In my placement school, I had an informal conversation with the ALNCo, which provided valuable insight into these day-to-day challenges. One key takeaway was how much of the role involves constant juggling of supporting teachers, completing paperwork, and communicating with parents while trying to keep the child at the centre of it all. While the policy offers clarity, putting it into practice demands high levels of flexibility, emotional intelligence, and leadership. This experience deepened my appreciation of the complexity of the role and the gap that can sometimes exist between policy intent and school reality.
Reflection and Practical Understanding
During my placement in a mainstream primary school, I had the opportunity to informally discuss the ALNCo role with the staff member responsible. Although the conversation was brief, it highlighted how wide-reaching and demanding the role truly is. The ALNCO spoke of their balancing act between strategic leadership, direct pupil support, staff training and administrative tasks like IDPs. First-hand observation of this complexity deepened my understanding that the ALNCo is not just a coordinator but often ensuring inclusive practice runs effectively across the school.
In my own classroom, I taught children with a diverse range of additional learning needs including pupils with Autism, ADHD, emotional and behavioural difficulties, English as an Additional Language (EAL) and hearing impairments. It became evident how tailored each learner’s support needed to be and how the ALNCo played a key role in enabling this. They worked closely with class teachers to ensure differentiation was meaningful. For example, they provided strategies for sensory needs, communication tools like visual timetables and helped with discussions with parents and external agencies when needed. This collaborative leadership reflects Florian and Black-Harkin's (2011) idea of “inclusive pedagogy,” where support strategies are developed alongside, not for, classroom staff.
However, it was clear that time was a constant barrier. The ALNCo often juggled reactive work such as dealing with emerging needs or urgent behaviour concerns alongside planned strategic work. Norwich (2013) cautions that inclusion policies risk becoming aspirational rather than actionable when schools lack sufficient staffing and time and I could see how this played out within a school setting. While the ALNCo was knowledgeable and committed, they often relied on goodwill and a deep emotional investment to maintain momentum for the role.
Reflecting on this experience, I now see that an effective ALNCo is not only an expert in policy and pedagogy but also a communicator, negotiator, and supporter. They must lead from the middle by empowering staff, listening to families, and keeping the child’s voice central (Booth and Ainscow, 2002). My brief interaction with the ALNCo taught me that inclusive education is only as strong as the relationships that underpin it.
Limitations and Barriers
Despite the transformative intentions of the ALN Code (Welsh Government, 2021), my experience highlighted several challenges in its implementation. The ALNCo in my placement school was deeply committed and knowledgeable yet consistently constrained by time and capacity. With responsibility for strategic planning, pupil support and IDP management the role became reactive rather than strategic. Estyn (2023) similarly reports that many Welsh Schools face issues with workload, preventing ALNCos from effectively fulfilling their leadership responsibilities.
A key limitation was inconsistent staff training. While some colleagues were confident in adapting provision, others appeared hesitant, particularly when supporting pupils with more complex needs such as ADHD or emotional dysregulation. Florian and Rouse (2009) promote a model of inclusive pedagogy that embeds universal design for learning across all teaching practice, yet this depends on staff receiving appropriate and regular training opportunities. Contrasting this, Estyn (2023) finds that in Wales, such training is often necessary, and this is reflected in the reliance of the ALNCo to bridge these knowledge gaps.
The gap between legal frameworks and daily practice was also noticeable. The ALN Code (Welsh Government, 2021) mandates person-centred planning and collaboration with families, yet these processes were often time pressured. This echoes Marsh and Jeans’ (2024) findings that implementation has been hindered by limited resources and inconsistent support from the local authority, resulting in a variable experience for learners across Wales.
Furthermore, multi-agency working, which is essential for meeting the needs of learners, was often delayed or fragmented. For example, accessing specialist support for pupils with sensory impairments took longer than anticipated. Although staff were proactive, external agencies were stretched. As Estyn (2023) notes, inconsistent coordination between education health and social care services remains a significant barrier to effective ALN provision in Wales.
Links to Teaching Standards and professional Development
Engaging with the role of the ALNCo during my placement deepened my understanding of how theory, policy and daily practice must align to enhance inclusive education in Wales. Many of the challenges I observed, such as limited time for collaboration, inconsistent staff training and variable multi-agency support, linked directly to the broader expectations laid out in the ‘Professional Standards for Teaching and Leadership in Wales’ (Welsh Government, 2017).
[bookmark: _Int_AyMw6T7R]The ALNCo exemplified the Welsh Government (2017) standards of “pedagogy” and “leadership” particularly through their efforts to build capacity among colleagues. Despite pressures, they modelled adaptive teaching approaches, offered training, and remained solution focused. This reflected the “collaborative working” and “sustained professional learning” expectations embedded within the standards (Welsh Government, 2017), as well as the principle of working with others to promote high expectations for all learners including those with additional learning needs. 
My own practice was also influenced by this experience. In line with the standard for “innovation” (Welsh Government, 2017), I began trialling minor changes to better support learners with ADHD and EAL, drawing on insights from the ALNCO and wider reading (Florian and Rouse, 2009). These steps also helped me engage with the “four purposes” of the Curriculum for Wales (Welsh Government, 2022), especially the aim to support learners to become “healthy, confident individuals” who feel valued and supported. 
This experience has promoted reflection on my own professional development. I now recognise the importance of building my knowledge around trauma-informed practice and inclusive pedagogy which are a fundamental part of high-quality teaching. The Professional Standards emphasises on being “reflective practitioners” (Welsh Government, 2017), with that I plan to engage more fully with current ALN research and training opportunities offered by the school and local authority.
[bookmark: _Int_vbOKyq5X]Ultimately, the placement has shaped my belief that inclusive education is everyone’s responsibility. While the ALNCo play a critical coordinating role the impact is only sustainable when all staff share ownership of inclusive values. This is something I aim to embody as I continue my journey as a teacher. 
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