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Inclusivity means to ensure that everyone can be included or have the option to be included, should they choose to, and that they are treated equally regardless of any physical or mental disability, appearance, ethnicity, culture, background, gender or other minority group (Cambridge University, 2019). The European Commission (2005), determined that achieving social inclusion is vital in education and it is the responsibility of the education sector to provide this. Inclusion is not just something that every child needs, but is something that they have the right to under the United Nations (1989) Convention on the Rights of the Child, and it is because of this, that if schools are failing to ensure inclusion for all children and young people, it should systematically become priority to improve. This essay will focus on inclusivity within The Scottish Curriculum, researching how Scotland plan for an inclusive education for all and how well, or not well they incorporate this. Research throughout will consider Scotland’s history of inclusivity in education and how this may have become more or less successful in recent years, how they could improve inclusivity, areas which prove most successful for inclusivity and why this is important for the education and wellbeing of the children and young people in Scotland. Research into specific areas of inclusivity are lacking such as in mathematics, for Roma children, Sen children and so on and find out why this may be. The essay will display a critical viewpoint and backup explanation with reliable evidence and consider any possible bias. This evidence will include policies and procedures which have been implemented within the Scottish curriculum, journal articles discussing the matter along with other relevant resources. 

Gamoran (1996), discussed a curriculum reform which occurred in Scotland in the nineties and he believed that this drastically improved inclusivity within the education sector in Scotland. He also discussed Scotland’s schooling now, compared to earlier in the century, explaining how children from more advantaged families were more likely to become successful adults nearer the start of the 20th century, due to them being able to stay in school till a later age. He believed that this was something that had improved very little and still suggested that children from lower income families were not receiving equal education due to discrimination from teachers and poorer attendance caused by home life, which suggests that not enough support is given in Scotland to ensure that children from less advantaged backgrounds are able to attend school and have equal opportunities compared to their peers.  Buutltjens et al (2002) talk about how Scotland are promoting inclusion in education for children and young people who suffer visual impairment. They discuss how more recently Scotland have been more aware of these learners becoming excluded and study the possibility that perhaps promoting inclusion for visually impaired pupils has been overly focused on learning opportunities, and even though this is essential, Buultjens et al highlight the overlooked issue of social inclusion for the learners. This, they explained, would compromise their social competency and ability to build social skills, with this being recognised, they talk about provisions which Scotland were planning to set to ensure this problem is improved. After speaking with pupils with visual impairment who were subjected to social exclusion in school and learning from their experiences, they feel they have a better understanding and ability to provide the right support. Kane et al (2004), debate another reason why children and young people are becoming excluded within their education, they examine how learners with social, emotional and behavioural difficulties may be prevented from being fully included within secondary schools in Scotland. They talk about the support that needs to be implemented for these pupils and the risk of exclusion without such support, using statistics of young people with behavioural problems that are being, or have been excluded from areas of learners which proves that this is a concern. This matter is something which Hilton (2007), would have agreed with, as she questions why the policies for inclusion, which were originally put into place in the mid 00’s, were not proving successful. She explained that although inclusive policies were evident, they were not sufficient enough and Scotland’s curriculum was still excluding children and young people within education and suggests that there were not enough provisions in place to stop vulnerable young people from being excluded in school, possibly, they argue, due to a lack of supportive relationships with teaching staff within the mainstreams schools in Scotland, which lead to a lack of voice from the learners. With this being said, inclusivity was a recognised issue at the time as Munn (1999), discusses the aim to accomplish a more inclusive education in Scotland and talks about the Early Intervention Programme, which had the main aim of tackling a lack of inclusivity. With this provision being set, it would suggest that by 2007, more improvements should have been made, but as Hilton explains, at this time, it was still a major concern within schools across Scotland.

Wilson et al (2019), examines how Scotland intend to provide an inclusive education for all children and young people across the country and how to determine how well this is actually being implemented. She does this using research which questioned eighty-seven primary school teachers teaching in Scotland. Her conclusion was that inclusion was the main responsibility of the teacher, and if each individual teacher is not planning and implementing ways to ensure inclusivity, then children and young people are far more likely to become excluded from various areas of learning, which can have an effect on their educational, social or emotional development. This is a finding which may be bias as all participants in the research were primary teachers in Scotland, which does not give much diversity for perspective and could possibly involve hidden agenda for an intended outcome. Moskal (2015), raises the lack of inclusivity within education for migrants living in Scotland, specifically European Union migrants. She highlights the reality that these children and young people can be subjected to Scottish nationalism within their schools, preventing them from embracing and learning about their own nationality, instead they are taught to integrate into Scottish society and taught conform to the norms within Scotland. This includes migrants who speak foreign languages as they can be excluded due to the language barrier and are expected to learn Scotland’s native language, English, and do not have support to participate using their own language if they struggle and are not given enough support or time to adapt and learn to communicate using the new second language. Mouroutsou (2015), discusses the importance of inclusivity is for education in Scotland and how they acknowledge the significance behind inclusion, she explains various provisions Scotland have in place for this. However, she believes that even though Scotland are aware of the issues and are attempting to conquer inclusivity throughout their schools, these are not enough and the procedures that need to be put in place for inclusion are constantly changing, which is something, she says, that Scotland are not able to keep up with. She focuses in on a specific Scottish policy entitled ‘Better relationships, better learning, better behaviour.’ After conducting in-depth research on this policy, she is left questioning who is involved and what their specific roles are, suggesting that roles are not well established and are not being carried out sufficiently enough. Mouroutsou also mentions how Scotland have exceptions from inclusion, such as children with ALN, this implies that they do not prioritise looking for alternative ways to include learners with additional needs where possible. Allan (2010), calls for more research involving children, young people and their families into inclusion in Scottish schools as he suspects not enough is being done to ensure successful inclusion for all within the education sector. He highlights the Human Rights Act (1998), right to inclusion and explains that the importance of this is not taken seriously enough of that not enough action is being taken throughout schools in Scotland. He draws in specifically on Roma children and suggests that they are being discriminated against and as a result, are being excluded in areas of schooling, he says this is an issue that need to be addressed urgently, which indicates a lack of efforts to included Roma children and young people in Scotland, which is ongoing. Swanson et al (2017), discuss inclusion issues in school in Scotland in terms of mathematics alone. This particular topic, he explains, is one that Scotland teach according to ability and change the mathematic curriculum for learners of a lower ability, separating them from others their age and exclude them from activities they deem too advanced for them. This, he suggests may seem appropriate but he explains that this is unfair exclusion and says how Scotland, according to the Scottish government, should not be excluding them from learning that they find difficult, they should actually be providing these pupils with additional support to ensure they are not missing out and are included in every part of the subject. Closs et al, (2001) discuss how learners in Scotland are excluding themselves and each other, by separating themselves into groups and singling out children from minority groups. They look into research based in Scotland which is based on the own viewpoints of learners, parents and teaching staff, many accounts of which were negative, involving children being excluded in school due to their friendship groups and minority experiences. Therefore, Closs et al focus their work on the social and education inclusion within the Scottish curriculum, reasons behind learner exclusion and considers how these on-going concerns can be established and rectified. 

Florian and Rouse (2009), believe that the problems surrounding inclusivity in schools are not just in Scotland, and that inclusivity is something curriculum’s around the world share too and that ability to provide an inclusive education is becoming a growing concern in general. They discuss a rationale which has been designed to develop an inclusive practise throughout the Scottish curriculum specifically, which expects positive outcomes for inclusion within the classroom. As times have changed, inclusivity has seemingly become more valued within education, Florian (2012), explains, schools are continuing to prepare teachers in Scotland to work within an inclusive classroom to ensure all pupils have equal opportunities for learning, she suggests that diversity within Scottish classrooms has increased and that this demands for a higher focus on inclusivity to ensure that no pupils are excluded in any area of learning, she continues that a lot of Scottish teachers have expressed that they are not prepared enough for a completely inclusive classroom, suggesting that Scottish teachers are aware that this is an issue which they are willing to address and improve. Her research shows that teachers are now being expected to take more control and responsibility for inclusivity within their classrooms, which could lead to them taking better action and prioritising inclusivity by teaching themselves more on the matter, when they have better knowledge and training on how to implement inclusion. Barret et al (2015), continues the point of teachers taking control of inclusivity within Scottish classrooms, explaining that they have a responsibility to protect children and young people who have special educational needs from exclusion either within classroom activities or through social exclusion. She goes on that it is a teachers’ role to educate all learners on SEN and provide them with good understanding to prevent unnecessary exclusion from peers who do not realise that children with SEN simply need extra support and should not be treated any differently. Denholm (2019), evaluates the practicality of inclusion for children and young people with SEN, and argues what excluding them from mainstream settings in Scotland may actually be for the right reasons and in their best interests. He explains that even though inclusion would mean to support them within a mainstream school and ensure they socialise with their peers while receiving additional help to achieve academically, he argues that this support will not a as sufficient as support they would have access to within a special school. This, he continues, is because a school intended for children and young people who have special educational needs, would have staff with more advanced training, tailored to their specific needs as well as appropriate resources and space for them to have access to, which will help them flourish and promote overall development. With this being said, Riddell (2009), believes that Scotland have wrongly linking children and young people from disadvantaged background with having learning disabilities that stem from social and emotional development delay due to their upbringing and establish that these children are also being secluded within Scottish education and the result is to separate them from their peers as they as categorised into a group of children with learning difficulties rather than being challenged to overcome struggles they may have. 

Watson (2010) suggests that’s Scotland’s education emphasis’ inclusion in order to promote the children and young people’s social development to develop social inclusion into adult life, she explains that the Scottish curriculum aim to promote inclusion by first encouraging a ‘readiness to learn’ from a young age to ensure that the learners are not excluding themselves and are always prepared and eager to be involved. After considerable research, they conclude that, although the children and young people are dividing themselves, this could still be blamed on the schooling system and the teachers in Scotland who have not provided enough teaching on diversity and inclusion from a young age. They continue that the way children develop relationships, friendships and rejection towards each other can be due to the environment they are placed in and the attitudes of their educators. They tell how teachers themselves have not come to accept the various difficulties amongst children’s peer relationships and have therefore not began to work on the issues and provide more supporting and accepting settings throughout Scotland. As the Early Years Framework (2008), for Scotland points out, it is in the earliest years of a learner’s life that can prove vital in their development into adult life and the people they grow into, suggesting that early implementation into establishing the importance of inclusion is crucial for children’s perception of others and valuing the importance of not excluding others. Scotland have put into place a framework specifically aimed to support inclusion in schools, the National Framework for inclusion, (2014) highlights the needs for support to ensure learners who are at risk of exclusion in learning such as children with SEN or from minority groups are being included in all areas of learning within Scottish education. This framework has recognised the need for teachers to gain a better understanding of how to ensure inclusion throughout and must be trained to be better prepared for this. This being said, it is not simply the teachers that can improve inclusion, but also, the framework points out, support and commitment from learners, parents and other adults with any role within the education sector. This Framework ensures that the Scottish Government do acknowledge inclusivity to be of high priority within their curriculum and intent to improve inclusion in learning as quickly and efficiently as possible, they explain that although teachers are in dire need of further training to be better prepared for inclusion, this must be an ongoing implementation throughout their careers if improvement is to be made and maintained. If parents and carers, or learners themselves, in Scotland feel their child is being excluded within any area of learning and are not receiving enough support from the school itself, they are able to have support from Getting it right for every child (2012), which is a Scottish Government run team which give extra support whenever required, they understand the importance of every child growing up with love, support and surrounded by respect and to always feel safe, which includes not being excluded within their learners, as this can affect their development and wellbeing. 

In conclusion, inclusivity is of high importance, and Scotland have not only recognised this but have been aware of the growing concern for decades. It is apparent that as a country, they are determined to improve this issue throughout their schools and provide inclusive learning for all children and young people in order to support their education and overall development. With this being said, they have but in place various polices and strategies and acknowledged specific flaws and reasons for exclusion within their schools but still seem to be failing at including all learners, going from personal accounts, many children and young people who are currently or have previously been educated in Scotland have experienced exclusion for many reasons which resulted in social, emotional and educational issues. Some main reasons for inclusion issues include SEN, Roma children, less advantaged children and children from minority groups as they are being segregated due to their differences. Scotland have conducted their own research into inclusion and have concluded that they must work towards inclusion and prevent social exclusion from early on, ensuring that children have good understanding of diversity and have a good mind set for wanting to include one another, this, they have established is the role of each teacher to achieve. However, they cannot expect their teachers to know how to implement this already and need to provide them with updated, appropriate training on how to develop an inclusive classroom for all learners. Scotland have also questioned inclusion for all children and have debated whether there is an exception for children with SEN, Scottish studies show a need to separate children and young people with special educational needs in some circumstances as they feel being placed into a special school with provide them with specific support and resources that they would not have access to within a mainstream setting, and it is because of this that they argue it is okay to not include them with their peers for learning. 
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