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	Target from previous assignment…
	What I have done in this assignment...


	Target 1
	Increase the level of critically in my use of literature. 

	I have tried to be more critical in my literature review. 

	Target 2
	Use an appendices to support the points that I make wherever possible.

	I have included an appendices in this assignment, however this target does not relate fully to the assignment specification. 

	Target 3
	Make greater use of the interview feedback in my work.

	N/A in this assignment. 





How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 



Introduction

This is a report that critically reflects upon one aspect of a schools development plan (SDP). It will discuss the actions the school take in the development process and reflect upon the impact of the particular actions taken during this process. The main aspect being focused on is how the school plan to increase standards of literacy across the whole school and throughout the curriculum. 

The school being discussed is primary school located in a relatively deprived area of South Wales. The school currently has 580 pupils on roll, including 74 part-time nursery pupils. Within the school they have three specialist teaching facilities, providing education for 27 children from across the local authority with speech, language and communication needs. Data taken from the schools ESTYN report (2017) states that around 30% of pupils who attend this school are eligible for free school meals, this is above the national average for Wales which is around 19%. The school also identify 28% of pupils as having additional learning needs, this again is above average compared to the national average of 25%. Nearly all pupils are of white British ethnicity and come from homes where English is the main language.

Literature review 
A School Development Plan (SDP) is a strategic plan for improvement. It should bring together, in a clear and simple way, the school’s priorities, the main measures it will take to raise standards, the resources that will need to be used, and the main outcomes and targets the plan aims to achieve (Department of Education, 2011). Hanover Research (2014) describes a school development plan as being a ‘road map’ that sets out the changes a school needs to make to improve the level of student achievement, and shows how these changes will be made. The school being discussed opened its new building in 2015 and following an ESTYN report in 2017, the school have developed their SDP based on recommendations advised to them in their inspection report. Depending on the recommendations set out by the Government as well as factors such as the culture and ethos of the school, targets they aim to reach and data analysis of achievements will determine the process of how the school will develop their SDP. 

According to Woods and Brighouse (2013) the school improvement process can be defined firstly as a pragmatic and rational approach. This approach stresses the need to set a range of targets and to monitor progress vigorously resulting in success being measured in terms of achievement of targets. The problem with this approach is if a school struggles to meet the targets, then this could result in feelings of disappointment for the whole school community and therefore decrease levels of enthusiasm to achieve. This could be particularly problematic for a school similar to the one being discussed as one of their priorities is well-being and attitudes to learning, therefore, health and well-being is at the heart of their school curriculum. Estyn (2012) implies that disadvantaged children in primary schools are more likely to lack ambition and self-esteem, and to have behaviour problems and difficulty relating to their peers. This emphasises the need for a school to find a certain approach that fits well with the whole school community. The second approach Woods and Brighouse (2013) discuss is termed as creative, stressing ownership and personal motivation, placing attitudes and feelings at the heart of the improvement process. The problem with this approach could be that there may be little change in terms of pupils achievements. Therefore, the process of establishing a plan for school development should involve both approaches and be adapted to the needs of that particular school because what may work for one school may not be appropriate for another. 

The SDP should be a live document according to the Welsh Government (2014) and should be reviewed and revised at least annually. The SDP should be easy accessible not only to staff but governors in order for them to reflect upon and improve their work. In relation to Family and Community Engagement (FaCE) within a school development plan, schools in Wales are required to have in place a plan that complies with the education (school development plans) (Wales) regulations 2014 (Welsh Government, 2016). The regulations state that all school partners and stakeholders should be involved in identifying strengths and areas for improvement. The document also stresses the importance of allowing the whole school and wider community to be aware of plans for improvement, therefore the SDP must contain details of how the governing body will work with the wider school community, for example involving parents/carers, other schools and local businesses, local residents in seeking to achieve the priorities that will be set out for the school on their plan. 

The school being discussed has set out five priorities to focus on within their SDP. The priority being explored throughout this report is how the school plan to raise standards of literacy across the curriculum with a specific focus on pupils writing. The school was inspected in 2017, however, the report showed that they were not making enough progress and therefore had to be reviewed again a later. Data taken from the schools SDP shows that their targets for literacy were not met, especially for writing which was 13% below their target, (appendix 1). Although the school’s review in 2018 showed that they had made sufficient progress, literacy is still a main priority for the school and remains in their three year development plan dated 2019-2021. 

Language, Literacy and Communication is one of the areas of learning for the new curriculum in Wales. The Welsh Government (2019) describe literacy as being a set of skills, including speaking, listening, reading and writing, which enable us to make sense of the world. Literacy skills allow us to understand written and spoken language, to interpret what has been written or said and is also about being able to communicate fluently, cogently and persuasively. The National Literacy and Numeracy Framework (LNF) was launched in 2011 and the strategy sets a clear vision for raising standards in these areas. Whilst schools have been supported in the implementation of the LNF, how a school chooses to undertake this is a decision for each individual setting (Welsh Government, 2017). 

Writing plays a large role in the development of literacy skills, Estyn (2017) proclaim that in around a quarter of schools where pupils have meaningful opportunities to write for a variety of purposes, most pupils develop confidence in transferring their understanding of different forms of writing to other areas of learning. Adding to this, Woods and Brighouse (2013) propose that children whose parents/carers regularly read to them during the first year of primary school, perform better than those who read to them only once or twice a month or less. On the other hand, it is suggested that disadvantaged learners are more likely to face material barriers to progress in literacy, such as having few books at home, limited opportunities for educational visits and a poor environment in which to study at home (Haggerty, et al. 2011). Discussion of these points reiterate the need for a school such as the one being explored to allow children to develop skills in these areas such as reading, writing and communication and to provide them with the opportunity for a range of quality resources to enable them to access and develop skills in the areas. 

Developing an action point 

The process of developing an action point for creating an SDP involves many factors such as self-evaluation, data analysis, the involvement of stakeholders, strategic planning and measuring impact. The school development process can be described as a cycle, it is the means by which a school reflects upon their performance and use it as a basis for sustainable improvement planning (Welsh Government, 2014). The process of self-evaluation helps schools to identify: what needs to be improved, areas of strength and what actions to take to make improvements. Although the process of self-evaluating to improve outcomes can have positive effects on a school, it also meets the current tendency towards more attention being paid to data-based decision making in education (Campbell & Levin, 2009). However with this in mind, Estyn has highlighted the importance of schools carrying out self-evaluation to identify their strengths and areas for development. The school being discussed has its own programme of self-evaluation, however this is not made available via their SDP. 

Schools have access to a range of data to support the school development process. The school being discussed uses INCERTS which is an online programme that is able to track pupils progress across the curriculum. At the beginning of the new school year the teachers make predictions about which level/outcome they think the pupils will reach by the end of the academic year and also by the end of the key stage. Progress is then assessed and if any children who are not progressing as well as the teacher initially thought then certain interventions could be put in place for that pupil. The advantage of this is that it can help to identify certain learning difficulties e.g. dyslexia. Although data is used to monitor individual pupils, it is also used to determine whether a school need help from any outside agencies such as school action plus, communities first programme, team around the family or the pupil deprivation grant which is determined by how many children receive free school meals. This funding is then used to support different strategies to implement in schools to help support pupils who need specific intervention. Smith (2018) states that the role of schooling is to provide everyone with an education that will equip them with an opportunity to compete in life’s race. Data can be used to allow schools to access resources in order for every child to have an equal opportunity of achieving success. 

Although data plays a huge part in developing a school improvement plan, schools such as the one being discussed are also very aware of the well-being of their pupils and this school particularly ensure that as well as concentrating on improving particular areas of pupils learning they must also ensure the children feel safe and are valued members of the school community. Research demonstrates that social emotion learning (SEL) skills have a strong influence on student test scores and overall academic experience, making them a logical component of school development plans (Hanover Research, 2014). 

Schools have access to benchmarking data so that they can compare themselves against both the best performing schools and those within their family of schools. The Welsh Government (2014) reiterate the need for involving the community and other schools in the process of seeking to achieve the school improvement priorities. While headteachers represent one major component of school improvement leadership, experts suggest that distributing leadership across a school also helps to facilitate implementation. This provides a collaborative culture and ensures that diverse perspectives and experiences are incorporated into the development plan (Hanover Research, 2014). Stakeholders are described as those who have a stake in a schools success (Woods and Brighouse, 2013). These could be the pupils, parents, neighbours, teachers, governors, support staff, local MP’s or government. The governors represent the whole school community. Woods and Brighouse (2013) explain that the governors of a school need to work hard at being the ‘critical friend’ to the head teacher and the staff but will also provide support. Taking into consideration all of the people involved in the process of the SDP, it is important that the school act in a way which allows the whole school community to be involved and feel valued in the process. The schools culture and ethos will result from the application of its vision and values through the ways the school community relates to each other and works together (Woods and Brighouse, 2013). 

The school being discussed has created a strategic plan in order to attempt to raise standards of literacy across the curriculum. This plan is based on both qualitative and quantitative data from Estyn reports and attainment results. Their plan describes the actions the school will take, who will be involved, the intended outcomes and how the actions will be monitored. The school also have a clear plan of delegation and all staff are aware of what area they need to focus on. Although the Welsh Government assert that schools only need one SDP which captures the whole school priorities, the school being discussed seems to have separate plans for a number of different characteristics of school improvement. However within their plan they have included most of the aspects which are relevant in the development process and have included ways in which to involve the whole school community and how to measure the impact of what they have set out to achieve. 

Reflection and Evaluation

The school have introduced the EmpathyLab project into their SDP and will be using this to target all the schools priorities, especially literacy. The EmpathyLab is an organisation which aims to build children’s empathy, social activism and literacy skills through the use of high quality literature (EmpathyLab, 2019). The school have set out some main aims for the project to be implemented such as raising awareness with the whole school community, involving parents, inset days for staff training and performance management meetings in order to discuss individual pupils progress and to determine the baseline data of pupils to be used for the project. Other schools in the area have implemented the project into their school curriculum, this gives the opportunity for schools to compare but also work together on the project. 

The school have placed the EmpathyLab at the heart of the curriculum, teachers plan one empathy lesson a week using picture books as the stimuli. The school aims to develop the skills to enable children to enhance their imagination, understand and reflect on other people’s perspectives and feelings. Pupils will then develop wider vocabulary and communication skills which in turn could result in an increase of writing skills. Although the school have put the use of the EmpathyLab at the heart of their curriculum, the school could carry on using strategies such as talk for writing which is a strategy largely explored by researchers such as Corbett and Strong (2011) who suggest that it is impossible to write any text without being familiar with the language rhythms and patterns it involves and therefore imply that the use of detailed talk and communication impact on how pupils write. The school could combine the two strategies in order to achieve the best outcome for improvement of literacy. 

As well as the school implementing different strategies for improvement they also outline how pupils progress will be monitored, through the use of thorough learning walks regularly around the school, book scrutinise and also having a group of ‘key marginal’ pupils who are usually classed as being average ability. These pupils are closely monitored to ensure they are progressing as they should be. Although the schools SDP overall gives a clear view of what the school plan on doing and how they are going to do it, there is a lack of data to show if improvements are being made and therefore this makes the reader wonder whether the strategies being implemented are actually working. The Welsh Government (2014) states that the SDP should be a ‘live document’ and regularly updated however there is also lack of any updated information which could be a recommendation for the school to consider. The school could also lower their amount of priorities in order to allow staff to focus on areas of greatest need of improvement. 

To conclude, this report has focused on how the school being discussed has developed a plan in order to improve standards of literacy. This report has highlighted the key aspects involved when creating a school development plan. It has discussed the processes of self-evaluation, data analysis, measuring impact and the importance of strategic planning.

This assignment has informed my understanding of the extensive amount of thought, effort, use of collaboration and the importance of why accurate record keeping and consistency is required for this type of process. During my future teaching practice, I will ensure that I make myself fully aware of the schools development plan and show interest by becoming involved in any area of which I am able to help with achieving the schools priorities and objectives. 
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Appendix 1

School and Governing Body appraisal of the progress with 2018/2019(priorities)

These are the targets that were not met. 

	
	Good Progress
	Strong Progress
	Satisfactory Progress
	Limited Progress

	Priority 1 
· Book scrutiny demonstrates good evidence of writing and literacy across the school
· Most teachers are now following the marking and feedback policy 
· The purple pen editing is embedded
· Pupil peer and self-assessment is developing well
· All pupils demonstrate high quality writing at an appropriate level with clear linear progressions
· Spelling and handwriting are developing well
· Progression in punctuation and grammar is strong
· Strong progress in handwriting and presentation
· Differentiating is clear and purposeful scaffolding is used when necessary 

End of year outcomes were below targets:-
FP -    73% gaining O5+ in English (Target was 77%)
KS2 – 80% gaining L4+  in English (Target was 82%)
          76% gaining L4+ in Oracy (Target was 84%)
          69% gaining L4+ in Writing (Target was82%) 
Writing progress was disappointing but I think we have had an over emphasis on it.
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