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This assignment aims to discover how a school develops one aspect of its School Improvement Plan (also referred to as SIP). This assignment will be a critical reflection on the actions the school implements, the impact these actions have and the evidence base. This report will focus on the School Improvement Plan that the writer attended during their Professional Teaching Experience (PTE2). I will look at the one aspect of the School’s Improvement plan in depth.  chosen aspect is: Raising reading standards with a particular focus on improving a love for reading.  
The school that the SIP originates from is an urban primary school in South Wales. The most recent report on the school tells us that 27.2% of the schools’ pupils are in receipt of free school meals (FSM) which is above the national average of 20.8% (Estyn, 2017). 31% of its pupils have Additional Learning Needs (Also referred to as ALN) which is below the national average of 21% Estyn, 2017). It is a school of 325 pupils. There are 13 classes within the school, including one nursery class. 
It should always be a school's main priority to ensure that its pupils receive the best education possible. To achieve this, it is essential that every school participate in the school development process to assess what strategies are currently successful within the school, and how they can improve the learning environment. It is the school’s responsibility to ensure this quality in teaching is upheld in order to provide the best possible learning environment for the pupils and to ensure that teaching quality is sound(Demetriou and Kyriakides, 2012).  
A school’s ability to critically self-evaluate is a crucial process to contributing to school improvement. It allows the school to accurately assess where they currently are in terms of performing, where they want to be and what strategies need to be implemented to achieve it. Self-evaluation allows a school to improve by providing valuable information on what factors need to be improved upon. Self-evaluation allows for a school to identify improvement priorities, provide clear benefits to the pupils within the school and generate an evidence-based School Improvement Plan (SIP) (School Improvement | Llanrhidian Primary School, n.d.). 
It is important to remember that self-evaluation within the school environment is a process, not an event. Meaning that self-evaluation is an ongoing process that is constantly being amended, evaluated, and implemented which allows the school to reflect upon their practices or strategies and use it as a basis for sustainable improvement planning within the school for future development (Roberts, 2022). 
Estyn (2016), note that strong leadership is normally the most significant factor in influencing school improvement. Having strong leadership within the school environment will allow for these evaluations to be meaningful and impactful. This is turn, allows for The Rights of The Child to be met as they have the right to the best education possible (United Nations, 1992). The implementation of the SIP ensures this.
 ‘I read for pleasure and that is the moment I learn the most’ 
-Margaret Atwood.
The aspect of the chosen school’s SIP that will be evaluated in this assignment is ‘Raising reading standards with particular focus on improving a love for reading.’ (Stebonheath primary school, 2021). During my time at the school, it was incredibly evident to me that the school encouraged a love for reading throughout its key phases. The headmaster would read a picture book during assembly every week to encourage the school to engage with new literacy as often as possible. In the school improvement plan, this focus is highlighted to encourage ‘a love for reading for the pupils’ (Stebonheath primary school, 2021). As outlined in the SIP the school also hopes that this initiative will lead to the actualization of the four purposes of Curriculum for Wales (The Welsh Government, 2015) and encourage an improvement in teaching and learning through a variety of cross-curricular opportunities (Stebonheath primary school, 2021).  
As a cohort of teachers, it is our ethos to inspire the children in our care. Encouraging each child within the school to have pleasure in reading and life-long, authentic learning upholds this belief. 
The National Literacy Trust published an article in 2006 titled: ‘Reading For Pleasure: A research overview’. This article provided the writer with valuable literature to support the chosen focus in the school’s SIP. We know that to be a life-long reader, a love for reading must be instilled in the child first. Author and animator, Neill Bushnell (2015) states that ‘you only live one life if you don’t read’. Encouraging children to read a vast and varied body of literature expands their worldview and understanding of the world around them. It follows the purpose ‘Ethically, informed citizens’ from the newly implemented curriculum for Wales (The Welsh Government, 2015) as through reading and discussing novels and engaging with literature, each child will have a greater understanding of the lives of people around them. It will greatly improve their ability to empathize with others, increase their general knowledge and have more proficient knowledge of cultures around them (National Literacy Trust, 2006). 
The National Literacy Trust (2006) also promotes the significance reading for pleasure has on a child’s academic attainment and progress. For instance, by focusing on bringing reading for pleasure into the school environment, each child will gain more confidence in their abilities as a reader and as an independent thinker. They increase their comprehension skills, their attitude to reading, they advance their vocabulary, and continue to become lifelong learners. Impacting pupil attainment, personal development, and expanding worldview are aims that every school wishes to achieve. The school mentioned in this evaluation strives to meet this through the reading for pleasure strategies.
Ryan and Deci (2000) note that ensuring each child is intrinsically motivated during lessons is essential for raising engagement levels. To ensure that each child was motivated during this strategy, the school set out to make the unit pupil-voice led with plenty of cross-curricular opportunities to engage each child. It was imperative that the pupils within the school from reception to year 6 had a personal interest in the reading for pleasure strategy. 
Schools develop their action points through reviewing their Estyn reports, discussing with the consortia, and through self-evaluation and strategic planning  (Roberts, 2022). In order to create a school improvement plan, the school will need to consider where it currently is now in terms of attainment, well-being, or progress, where they want to be, and what strategies need to be implemented to bridge this gap (The Welsh Government, 2015). This process is constantly being implemented, assessed and evaluated with new strategies being considered and implemented. The school will always continue to review itself and make improvements. 
As outlines in the SIP, the school aimed to bridge the falling standards in literacy caused by the gap in learning and attendance due to the covid-19 pandemic (Stebonheath primary school,,p 12, 2021) Over the last 2 years, up to 50% of face-to face teaching has been lost. As a result, it is now more essential than ever, that a school is doing all that it can to ensure that the school is constantly improving its approaches to encourage learner participation (Scobie, 2021). To bridge this gap in attainment, the school implemented reading for pleasure strategies. The most prominent strategy that was implemented, was a school-wide topic centered around the same book: ‘What Did the Tree See’ By Charlotte Guillain. This book was chosen by the Year 6 class. The whole school had to produce a unit of work linked to this book. Every class had the opportunity to choose what work they would produce. Some classes investigated human progression through the ages, some classes focused on the life cycle of animals and plants, and some classes created individualized picture books. These products were fueled by pupil voice and chosen by each class. 
Whilst at the school on my PTE2 placement, I was able to see how pupil voice was used to create the theme of work for the term. The year 6 class that I was in, wanted to produce their own picture books based on the central themes of human progression and environmentalism. The class identified features in various picture books and discussed what makes a picture book successful in order to discover what features they would have to include when creating their individual books. They planned, created, and recorded a reading of their individual books which was broadcasted in the school assembly. This unit of work was successful in engaging the whole class and producing a successful record of learner progression and raising literacy standards. It is outlined in the evaluation of the SIP, that this strategy was successful in raising the standards as there was an opportunity for individualism across the school. Each pupil was intrinsically motivated within the project, and as a result, showed pride in their work and achieved the purpose ‘Ambitious, capable learners’ (Ryan and Deci 2000). The learners were engaged with the task of creating their picture books as there was a variety of cross-curricular activities which spoke to their individual interests. Leaners who have a passion for literacy and creative writing loved drafting their stories and producing their own physical book, learners who enjoyed using ICT and were proficient with a computer loved recording and editing the recordings of their reading. There was also the opportunity for the class to be artistically creative through illustrating their books and creating a backdrop for their video recordings. The learners were able to work collaboratively to share and discuss ideas as well as provide feedback and encouragement to their peers.  Working together this way motivated the learners to stretch their strengths and develop their abilities as they enjoyed proving themselves to their peers (Children’s friendships | The Psychologist, 2019). Showing their individual picture books to the school also improved the wellbeing of the children as they were praised and recognized for their achievement and hard work. Boosting the well-being of the school is also outlined in the SIP. 
Undoubtedly, this strategy was successful in engaging the whole school in reading for pleasure as the whole school engaged with a variety of picture books and were able to produce individualised pupil-voice led work across the phases inspired by the same picture book. However, I believe that the strategy would have been more successful in this particular class if the learners were able to draw influence from any book of their choosing to create their picture books. They would have to research and discover a book that held their interest and was completely individual to them. It would have produced incredibly varied picture books which would have reflected the individual thoughts and interests of each child. 
An additional strategy that would of proved affective if implemented alongside this reading for enjoyment strategy would be the use of shared and guided reading across Key Stage 2 (KS2). Implementing work centered around the 9 reading behaviour across KS2 would have ignited each pupils ability to activate prior knowledge, self-monitor, visualize what they read, have the capability to question their text, infer greater meaning in their independent reading, make connections in literature and articulately summarize their text. Implementing shared reading strategies such using thought bubbles (A carboard image of a thought bubble is held up in front of the child with a space cut out for their head. They have to voice their opinions, thoughts and inference as the text is being read aloud) would encourage learners to think independently and have fun with each text free of judgement. Dissecting text and making it fun will allow for the love of reading and life long learning to follow (Vaughan, 2022). 
To evaluate the successfulness of this strategy, at the beginning of the term, prior to the implementation of the reading for pleasure strategy, the school collected evidence of the baselines of children’s reading ages. This would then be repeated after the completion of the unit. This information would then be used to produce a final report which would be shared with parents, members of staff and school Governers and used in the self-evaluation process the school will undertake in order to generate the following SIP (Stebonheath primary school, 2021). 
To summarize the assignment. I understand the significance a school improvement/development plan has on ensuring a school is constantly self-assessing to improve standard of teaching and pupil attainment and progression. Through evaluating this schools’ SIP and experiencing the strategy during my time at the school, I have a greater understanding on how recognizing the way that the school could improve, in this case being to raise reading and literacy standards, is then implemented in practice in an engaging and individualized way to meet the four purposes of curriculum for Wales and serve the needs of the pupils within the school.
I know how essential it is to self-evaluate authentically and make adjustments and improvements to my teaching to make the learning environment as equitable and thriving as possible. 
In my future practice, I will apply the knowledge I have learnt by evaluating this process as it has shown me the affect successful implementation of the SIP has on a school.  
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