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Mental health problems affect one in ten children and young people. (Mental Health Foundation, 2019). These encompass depression, anxiety and behavioural difficulties and are frequently as a direct result of what they are experiencing in their lives. (Mental Health Foundation, 2019). Currently 70% of children and young people who have mental health issues have not received help at the earliest possible stage (Mental Health Foundation, 2019). Emotional wellbeing is equally as important as physical health, good mental health enables children and young people to become resilient and able to cope with life events and develop into well rounded healthy people (Mental Health Foundation, 2019). Schools and local authorities have a vital role in ensuring the wellbeing of their pupils and must work together with health services and other agencies to ensure all children and young people receive appropriate support (Mental Health Foundation, 2019). This essay first starts by defining mental health and then leads on to explore what schools and local authorities should be doing to ensure the wellbeing of their pupils. The essay will discuss the mental health issues and barriers to wellbeing that children and young people face and explore the importance of their wellbeing, Also, it will identify models of support available and identify best practice to improve mental health and wellbeing.  

The World Health Organisation (WHO) state that:

Mental health is defined as a state of well-being in which every individual realizes his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community (WHO, 2014). 

All Public bodies are required by the Wellbeing of Future Generations (Wales) Act 2015 to carry out the seven wellbeing goals outlined within the Act (Gov, 2015). Each of the seven goals are relevant to children and young people and are underpinned by Bronfenbrenner’s Ecological Systems Theory (Psychology Notes HQ, 2013), which places a great emphasis on the environment, the economy and both political and cultural factors that influence children’s learning and development. Bronfenbrenner stresses that each child is biologically unique, and this is an important part in their holistic development. It is the relationship between individual children’s individual biology and the environments in which they are raised that has the greatest influence. Different Governments in the United Kingdom (UK) have changed the emphasis of schools and educational settings. For example, a new curriculum in Wales (WAG, 2017) is currently in consultation which will replace traditional subjects with six areas of learning and has a greater emphasis on wellbeing and digital competence (WAG, 2017).

In society today, the challenges that children and young people face were not known to those of older generations (Claveiroile and Gaughan, 2011). They are expected to perform academically for example the Standard Assessment Tests that are currently in place (Hayes, 2013). However, a recent report highlights that teacher’s assessments are as equally reliable and if tests were replaced by just teacher assessments it could bring ‘joy back to the classroom’ (Adams, 2019).   Also, there are high expectations for children and young people to present themselves well and pressures are put on them to make consumer choices (Claveiroile and Gaughan, 2011). They arrange friendships using technology and social media unavailable 20 years ago. Through social media their activities and behaviour are often recorded, viewed and made public and this technology is available via the internet day and night.  In the fast-moving world of technology children will need to be digitally competent and this will, for some young people, present many challenges linked to poverty, disability, suffering and transitions from different countries (Claveiroile and Gaughan, 2011), these can all affect wellbeing.  

Family life is very different in the 21st century, and children are often living in turbulent circumstances. Often children have to make adjustments to the changes forced upon them as a result of separation, divorce, bereavement and sometimes subsequent blending of families (Claveiroile and Gaughan, 2011). Children who are looked after by local authorities need to adapt to new boundaries and find different ways of living with the new carers taking care of them (Claveriroille and Gaughan, 2011). In Carmarthenshire Country Council’s (CCC) Wellbeing Objectives, Jones (2011 cited in CCC, 2017) states that Looked After Children have possibly experienced many risks before entering care that relate to poor long-term consequences. The Welsh Assembly Government (WAG) and the Mental Health Foundation point out that some children and young people are at more risk than others of developing mental health problems, these include pupils with multiple challenges, those with special educational needs, disability, long term physical illness, having a parent with mental health problems or issues with substance misuse. In addition, children living in poverty or being homeless and those experiencing discrimination, possibly due to race, sexuality or religion (WAG, 2010; Mental Health Foundation, 2019).  The WAG state that around two thirds of Looked After Children will be affected by mental health problems (WAG, 2010). Furthermore, they believe that encouraging children and young people to build resilience is a crucial element which will help them to handle adverse experiences (WAG,2010).  CCC (2017), recognise the need for building resilience against adverse events and have implemented many strategies to help do this. Claveiroile and Gaughan (2011), point out that surprisingly most children and young people are resilient and develop into adults reasonably unharmed. However, increasingly some children are developing mental health issues and therefore are raising government concerns (Claveiroile and Gaughan, 2011).  Cowburn and Blow (n.d), report that children’s mental health problems are increasing and as a result, children’s wellbeing is worsening and it is reported that social media and cyberbullying could form part of the reason for this rise (NCB, 2017; GOV, 2019).    

Claveiroile and Gaughan (2011), point out that adults who work with children are key to helping them to overcome and cope with the challenges they encounter. The need for educational settings to provide support for children and young people’s emotional health and wellbeing is increasingly highlighted in policy developments and interventions (Kidger, et al., 2009). It is widely believed learning and emotional health and wellbeing are intrinsically linked (Kidger, et al., 2009). For children to achieve their full potential their holistic development must be catered for. Recently the Education Secretary Damian Hinds, said that 

all children in England will be taught how to look after their mental wellbeing and recognise when classmates may be struggling as the Government unveils new guidance for the introduction of compulsory health education (Gov, 2019). 

In Wales, the Welsh Assembly Government (WAG) has rooted its policy for children and young people on the United Nations Convention of Rights of the Child (UNCRC). There are seven core aims of which number six is that every child will have a safe home and community which supports physical and emotional wellbeing (WAG, 2010). Wellbeing is at the centre of the school effectiveness framework and is a vital mandatory aspect of the work of schools. This has been receiving greater importance in Estyn school inspection guidance (WAG, 2010). 

The National Assembly for Wales’ (NAW) Mind Over Matter report states that three children in an average size classroom will have mental health problems (NAW, 2018). Action for Children (n.d. cited in NAW, 2018) emphasised that the number of 15-16-year olds self-referring anxiety or depression has doubled and one in ten 5-16-year olds have been diagnosed with mental health disorders. In addition, approximately 10-15% of teenagers have depressive symptoms.  Teachers in all phases of education are reporting that the prevalence and the seriousness of mental health issues in schools are increasing. Furthermore, educational settings are key to promoting good mental health and should make a difference by delivering a curriculum that builds emotionally resilient young people. (NAW, 2018; WAG, 2017). However, schools are unable to do this alone and need to work in conjunction with other statutory and third sector organisations especially healthcare. The approach needs to be whole school and cross sector working together to deliver support. In addition, services need to be accessible in the community (NAW, 2018). 

[bookmark: _GoBack]Schools in Wales are not required to have emotional health and wellbeing policies that are discrete but must ensure that existing policies and initiatives fully cover promotion and provision for the emotional health and wellbeing for all pupils efficiently (WAG, 2010). Emotional wellbeing can be described as ‘a holistic, subjective state which is present when a range of feelings, among them energy, confidence, openness, enjoyment, happiness, calm and caring are combined and balanced’ (WAG, 2010). In schools, the terms emotional literacy and emotional intelligence are often used to describe initiatives that promote emotional health and wellbeing (WAG, 2010), and given the large amount of time children spend in school it is the perfect environment to promote good emotional wellbeing (Cowburn and Blow, n.d; NAW, 2018). 

The WAG, since 1999 have provided a National Curriculum for Wales as part of the Education Reform Act 1998 (The Education (School Information) (Wales) Regulations, 1999), and provides guidance for all aspects and subjects that schools are required to deliver. Within this there is a Personal and Social Education framework (PSE) for 7-19-year olds in Wales which sets out the WAG requirements. It is issued in accordance with section 108 of the Education Act 2002 and the responsibility is given to the Welsh ministers. From the 1st August 2008, teachers and governing bodies of maintained educational settings have used this as the foundation for their personal and social education provision (WAG, 2008). PSE is a vital part of the basic curriculum for all pupils age 7-16 in maintained schools and it is the responsibility of schools to provide a broad and balanced programme of PSE meeting the specific needs of learners. PSE encompasses everything that a school carries out to support and promote the personal and social development and wellbeing of its pupils (WAG, 2008). It is required that provision is effectively coordinated using a holistic method and that schools have current PSE policies in place sanctioned by all staff (WAG, 2008). The Samaritans (n.d. cited in NAW, 2018) acknowledge that the 2008 PSE Framework has the right aims to raise children and young peoples knowledge and understanding of mental health they also suggest that the actual core emotional mental health lessons are often omitted due to the increasing pressure on the many topics that need to be covered such as first aid, sex and relationships education and mindfulness. Arguably these omissions could be considered a failure by the school. 

Policies and procedures of a local secondary school (School A) have been looked at, also a one to one discussion with the school’s Additional Learning Needs Manager, Vicki Brook (Brook, 2019). This revealed that the school has all the required policies, procedures and pastoral / wellbeing staff available however, it appears that this is only available upon request (QEHS, 2017). The school’s Personal Social Health Education (PHSE) policy (QEHS, 2008), is based on the Personal and social education framework for 7-19-year olds in Wales (WAG, 2008). However, whilst this policy comprehensively covers the subject it is not cross curricular and whole school approach as recommended by the Welsh Government in July 2017 (NAW, 2018). 

According to Brook (2019), 

We have been doing the SDQ questionnaire for the past 3 years and these clearly show the impact of interventions such as ‘talkabout’. There are also ‘talkabout wheels’ which show how pupils improve in confidence / social skills etc (Brook, 2019). 

On further research, the SDQ is a Strengths and Difficulties Questionnaire which is a brief emotional and behavioural screening for children and young people which helps to identify a child’s mental wellbeing.  (Mentallyhealthyschools, n.d.) The ‘Talkabout’ intervention is a communication programme aimed at improving social skills (Integrated Treatment Services, 2019).  According to Brook (2019), there is uncertainty as to whether the impact of these interventions is published however this could be argued that all schools should be under an obligation to publish their findings and give a report as to how successful each of their wellbeing interventions are. Brook (2019), further states that

The wellbeing currently includes a wellbeing officer, key worker, transition worker. attendance officer, school nurse and an outside team of councillors (area 43). We also have 2 ELSA trained TA’s who can work with identified pupils (Brook, 2019).

This may appear to be sufficient and varied support however, on further examination it becomes clear that many of these staff cover a vast workload for instance, for a school with 1450 pupils there is only one school nurse and one wellbeing officer (School Prospectus, 2018), this would raise the question, is this enough? Also, do staff feel sufficiently trained in all aspects of ensuring the wellbeing of their pupils and understand the impact of poor mental health (Youngminds, 2015)? ‘The Good Childhood Report’ point out that hearing pupils’ individual views provide greater information than questionnaires (The Children’s Society, 2019). Child and Adult Mental Health Service (CAMHS) are struggling to meet the ever-increasing demand of its service and waiting times both for appointments and treatment are extremely lengthy (Cowburn and Blow, n.d.). It appears that the most significant constraint on effectively meeting the emotional wellbeing of children and young people is insufficient funding (Cowburn and Blow, n.d.). It seems that government requirements and local authority responsibilities for wellbeing are high profile however, it is apparent that the greatest barrier to addressing these is financial.   

CCC have published their wellbeing objectives 2017/18 which identifies key improvement priorities, core values, their corporate strategy, The Local Government (Wales) Measure 2009 and the Wellbeing of Future Generations Act (Wales) 2015 (CCC, 2017). This Carmarthenshire document covers all age groups and starts with the strap line “Life is for living, let’s start, live and age well in a healthy, safe and prosperous environment”.  It outlines four wellbeing objectives; ‘Start Well’, ‘Live Well’, ‘Age Well’ and, ‘In a Healthy Environment’ all of which aim to improve wellbeing (CCC,2017).  CCC recognise that what occurs during the early years of childhood has lasting effects on health and wellbeing and are committed to giving every child the greatest start in life and ensuring early childhood development (CCC, 2017). They provide ‘Flying Start’ services to families and work with parents to support them and promote parenting skills, this is however not available to all and is only available in areas identified as disadvantaged (BBC, 2018) therefore, not all children will benefit. 

Helping children live healthy lifestyles is promoted by increasing children’s sporting activities and promoting healthy eating in the provisions of school dinners and the healthy school’s scheme and introducing free swimming lessons through extracurricular physical activity schemes (CCC, 2017). However, whilst the extra-curricular physical activities scheme is available to all it not actually accessible by all. As the local authority is a very rural county (CCC, 2014) many of the pupils are provided with transport and therefore, as a result may not be able to access after school activities. In School A pupils are offered a ‘meal deal’ which includes main meal and a pudding or a choice of something from the snack menu (CCC, 2018). Arguably, whilst ‘School A’s’ menu complies with healthy eating in school’s nutrition standards and requirements (CCC, 2018), pupils autonomously choose what they want to eat which can mean they eat the same thing (pizza) every day which is not healthy. This perhaps demonstrates that despite legislation and good practice poor choices are still being made.

An Estyn report conducted in 2014 on ‘School A’ rated wellbeing within the school as ‘adequate’. It was noted that some pupils are frequently misbehaving in lessons, causing disruption to the learning of others, which suggests that ‘School A’ should look for examples of other similar schools that have been judged by Estyn to be exemplars of best practice in their behaviour management (Estyn, 2014)

In conclusion, the provision for children and young people’s wellbeing and mental health is high on everyone’s agenda. However, schools and services in order to be effective need to be appropriately funded to enable them to meet the needs of all children and young people, especially those most vulnerable. Whilst schools aim to promote wellbeing and have the required policies, their practice is limited by the resources that they are given by local authorities and access to training for all staff. Clearly, of upmost importance is listening to children and providing the support they need. 
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