Introduction
For this briefing paper, I will be looking at what inclusive practice is within the main schools and does it always work, define what inclusive practice means, and look/evaluate how pupils are being supported within their learning environment, and looking different legislations, acts and policies. 

Inclusive practice
Inclusive practices within schools means “that inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community.” (The Welsh Government, 2016). 
Also, Equality Challenge Unit (2013) states “inclusive practice is an approach to teaching that recognises the diversity of students, enabling all students to access course content, fully participate in learning activities and demonstrate their knowledge and strengths.” 

With a school becoming an inclusive practice it can at times be challenging and quite long. However, the end results will be very good, as it can benefit all the children/ pupils and could strengthen the school’s community as a whole.  
When a school does have inclusive practice one of the main important thing is that the school needs to understand that there are no learners who are the same or will be alike, every school should know this, and have things in place for every child with or without disabilities so that they can reach their full potential. 

An example, for inclusive practice may be that there is a child in the classroom who has attention deficit hyperactivity disorder (ADHD), and the teacher gives the child a small toy to fidget around with and to keep the child focused during the lessons, however, this may at times do the complete opposite and stop the child from listening if they are misusing the toy or it could distract the other children from learning, as the toy might be more interesting to them. How can they overcome this situation? Well the teacher can explain to the child that the toy is there if they need it, there to help them to concentrate, and not to be misused.

Another example is that there may be a child who has poor social skills, to overcome this the teacher can work alongside the child to give them the additional support and help they need. However, again this will stop the teacher from helping and working alongside the other children. The teacher may then call on for teacher assistants to help but then again this can also become a barrier as “schools in Wales have lost more than 1,400 teachers in the last eight years’ (Wightwick, A, 2019). And this can have an effect within the school because there’s being cuts to teachers and with teachers losing their job and more redundancies it can mean that the support is not always being provided for the children, and some children are going under the radar for the support, because “teaching jobs are at risk and children’s education will suffer as schools across Wales face a massive funding gap” (Wightwick, A, 2019), and this is not just in Wales as “schools in some of England’s most deprived areas will suffer increased budget pressures and cuts” (Adams, R, 2019). 

Not to mention, as years go on by more and more children and young people are struggling with mental health issues “it is estimated that one in four children will show some evidence of mental ill health, and three children in an average size classroom will have a mental health problem.” (Welsh Assembly, 2018). which is a concern, and even though children and young people who have autism there’s a spectrum and be able to know what support is needed. However, what about someone with mental health? What support are they getting or are they getting any support? Sometimes it can also be mistaken as ‘hormones’, if people are not sure what is going on. The Department of Education (2018) states that ‘schools have an important role to play in supporting the mental health and wellbeing of their pupils. All schools are under a statutory duty to promote the welfare of their pupils, which includes; preventing impairment of children’s health or development and taking action to enable all children to have best outcomes’. Now, even though this is true, it can sometimes be hard because there is only certain amount a teacher can do and also “schools need better and more direct access to mental health services so teachers have someone they can pick up the phone to or speak to in the school to get the expert help they need” (Shuttleworth, P, 2017). 

With the government’s making empty promises of saying that there will be extra funding, are schools really having an inclusive practice and is there enough support? Because with these cuts, not every child or pupil are having support in place or are being missed.
Well how can the government and schools ensure that there is inclusive practice? Awareness is the first step; schools can have an awareness day during a month every year and raise money to buy items such as; sensory products. Train all teachers by people who may have disabilities themselves, as they know what it is like and how/what to do, but it can also be understandable if they don’t want to talk. More teachers should have training and be updated every 3-4 months with any changes made.
In terms of training, there is MAPA training and this is where teachers or teacher assistants are taught how to retain children if they do start to get more physical but in a professional and more safe manner to calm the child or young person down. 
There isn’t enough support and schools should be provided with more teachers and teaching assistants. It is not only that, but they should have more resources, apparatus and toys so that all children can play together instead of only one at a time. 

Legislation and policy that supports inclusive practice
Although, there are legislation, acts and policies within education sector that support inclusive practice and to ensure that all children and young people are included, sometimes this doesn’t happen. For example, a parent “son was out of school for six months and later diagnosed with attention deficit hyperactivity disorder (ADHD).” (Lewis, B & Duffy, S, 2019). By looking at this you could say that the school couldn’t “handle him” or they just didn’t know what to do or weren’t aware of what he had, and later the child did go to a school that could support him, and it is understandable that sometimes mainstream school does not always work for a child or young person.

The first Act is the well-being of future generations, which came into law in 2016. This Act came into place so that Wales can become a better place for people now and in the future, and “public bodies in Wales must think about people now and in the future when they make their decisions.” (A guide to the wellbeing of future generations act, 2016).
In order for everything to work, everyone must work together and think about the people now, whilst also thinking about the future generations to come
The future generation act has seven goals, and one of them is; to have a more equal Wales. This includes people of age, gender, race, religion, and disabilities, and many more. You would think that this supports inclusive practice, which it does but not all time because even though the Act says all bodies need to work together this doesn’t always happen, for example; the school may pass down the child or young person’s statement or now known as their IDPs to the local authority, and they may only prepare for the child or young person who needs are severe or complex. So, is this an equal Wales? Local Authority may take their time and give a response such as that ‘they are waiting for a place to be available’ or that ‘they have not found a place for the child or young person’, this would then mean that the child or young person is not getting the support that is needed. 
It is also noticeable that, not many people are following this nor do many people actually know about this Act.

Wales have also signed up to the United Nations Convention on the Rights of the Child (UNCRC) and this can link within more equal Wales, as it talks about the children’s rights who are under the age of 18. One of the articles says, “if I have disability, I have the right to special care and education” and another one is “I have the right to be listened to, and taken seriously.” (UNCRC, unknown) Even though these articles are in place, this doesn’t always happen nor do what it’s supposed to do. Hopefully, with the new ALN reform multi-agencies can work together properly to bring the best interest of the child or young person, as it is one of the acts principles. 

Safeguarding is also a policy within schools, and children or young people also have the rights as children or young people who do not have disabilities or learning needs. They should also be protected. 
A safeguarding policy is there to ensure and make clear that organisations/multi agencies are keeping children and young people safe. For example, members of staff should respond to concerns about a child or young person, and how they will ensure that the right people are brought in to work with that child or young person, for example; if a child has language and speech problems, the school should a language specialist, yet still ensuring that the child is being safeguarded from any risks.
“Disabled children have an equal right to protection from abuse. Action from all stakeholders is needed to realise that. A child protection system that is effective for disabled children will be one that is effective for all children.” (Miller, D and Brown J, 2014). 
UNCRC can also link within safeguarding as all children have a right to an education and support/help they need. Article 23 states “If I have a disability, I have the right to special care and education” and “article 19 states “I have the right to be protected from being hurt or badly treated.” 

Equality Act 2010 this is the newest version, which promotes fair and equal society, and this act will provide rights to all individuals and opportunities. It has nine pieces of legislation that have basically mean merged. One of the pieces are the disability discrimination act; so, people with any disabilities should not be discriminated against, yet this is still happening within education or anywhere. Education providers such as schools, colleges etc should not be discriminating against people and it will apply to all schools; even if it is private school, maintained by the local authorities etc it is unlawful. For example, if there is barriers in the way and the place has failed to remove them, it is then called duty to make reasonable adjustments. 

ALN reform and how pupils are supported in Wales
Children and young people can be supported by having one to one’s with their teacher, but this then may not allow the teacher to help the other pupils. A teacher Assistant (TA) may be paired up with a child or young person for one to one support but then again, teachers are losing their jobs, and this means less one-to-one support for pupils and sometimes it also means that teachers may need to borrow other staff members from other classes, and then leaving that classroom short a teacher or TA. 

The Additional Learning Needs Act (ALN) 2018 came into law on 24th January 2018 in Wales. If the schools don’t follow, they will be breaking the law, but this new ALN reform has still not been placed in schools, as it has been pushed back a few times. However, certain schools are already following it but not all.

The Swansea Council (2018) states that “A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.” Now the way they have worded this, could have been better, and could have explained it a bit more. 

There will be changes made, for example, “The Act makes provision for a new statutory framework for supporting children and young people with additional learning needs (ALN)” (Welsh Government, 2018). The new act will also be replacing Special Educational Needs (SEN), this means SENCOs will be known as ALNCOs. Another thing that will be changing is statements and this will be replaced by individual development plan (IDPs). 

However, with statements being replaced parents/carers and alongside teachers are worried because how will their needs be recongised. This is where, IDPs come into it and what is replacing statements. 
However, the school is responsible for deciding if a child or young person has ALN and they will then require an IDP, and this can then be passed onto the Local Authority if; the ALN and additional learning provision (ALP) is beyond a schools capability or not reasonable for the school to secure the required ALP.
When this does get passed onto the Local Authority, it can sometimes cause issues because they will, normally prepare IDPs where the child or young person’s needs are severe or complex. Which shouldn’t be the case because if there is a child that needs the help, they should be able to receive it severe/complex or not. Every child deserves the help they need regardless. 

These are some of the act’s principle; early identification and intervention. This is good as the old ALN only had ages 3-18 years old, and this has ages 0-25 years old. If the child did have a disability or difficulty within the old Act and the child went to day nursery, the nursery would not be able to do anything because the child is under the age of three. However, with this new act nurseries will be able to pass on information to have early identification and interventions, but again, this is not easy all the time and signs may not show until a later age. 

With the new ALN coming into place, there are going to be more negatives and positives, and this will probably be expected. For example, the age range has changed which is good as they are thinking about people over the age of 18. However, what about the over 25’s? and as money is being cut back there may be less funding and another one is avoiding disagreements and earlier resolution, which may not always go to plan as agencies may not always agree with each other.
Also, before this can go ahead there will need to be a new code of practice, which still has not been placed and this could then make the new ALN reform delayed. 

Conclusion 
Overall, there needs to more teachers and teacher assistants in schools, more funding, and more awareness. There are more multi-agencies working together as the old ALN not many agencies were working together. 
Even with the new ALN reform there is being more focus on mental health, and it comes in more but there still needs to be teachers that can reach out to other agencies for help and guidance, if they are not sure. The new IDPs should not be just for more severe and complex children and young people, as anyone who needs the support should be getting it. More people also need to be aware about their rights, so schools should tell children and young people about them, and more people should be aware about certain or not all acts that have been put in place. 
So, with this new ALN reform, I hope to see that there is changes being made, and more children and young people are getting the help needed. 
There needs to be stigma around certain topics because “stigma stops young people seeking help; it stops them living normal lives, and sometimes makes them give up their hopes and dreams” (Time to changes Wales, Unknown)
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