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I acknowledge the use of ChatGPT [https://chatgpt.com/] on the 20th of October 2026 to clarify the assignment instructions.
I used the prompt:
1. Make the instructions easier to follow
I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.


















Video links
1. ECEY5004 ZOO 2.MOV - Digital storytelling
2. ECEY5004 NATURE 2.MOV - Traditional storytelling

Introduction
Storytelling in the early years is the sharing of stories with young children, it involves communication, sharing and retelling stories through speech, role-play, imaginative play, songs, props, and pictures. Storytelling encourages an interactive experience for young children, providing the opportunity to express emotions, listen, develop curiosity and participate in the story (NLT, 2026), this encourages active learning amongst early years learners (Maureen et al, 2020, p. 57). 
Storytelling can be divided into two approaches, traditional storytelling and digital storytelling . Both methods follow similar principles in developing language and literacy in the early years, however they offer different experiences and opportunities (Kucirkova, 2018, p.23). Traditional storytelling is the sharing of stories without use of digital technology, this includes reading physical books, creating our own stories or using props and role-play to create a interactive experience (Larson, 2014, p. 20), whereas digital storytelling involves the telling of stories using digital technology (Falloon, 2020, p.2451), this may include whiteboards digital picture books, animated stories and recorded narration (Estad and Gillen, 2020, p.52)
This paper will critically analyse the use of traditional storytelling and digital storytelling, focusing on the benefits and limitations of each when developing language and literacy skills in the early years.
Main body
Questioning 
Questioning is a vital technique used by practitioners during storytelling, it provides opportunity for the early years learners to actively participate and develop language and communication skills. Through asking relevant questions, practitioners encourage critical thinking, curiosity and creating predictions (Smidt, 2015, p.48). 
[bookmark: _Int_hkZYMVKB]The first video shows the practitioner in an outdoor environment, reading a physical copy of the book ‘we're going on a bear hunt’. The practitioner displays a confident demeanour in their storytelling, asking relevant questions and encouraging involvement from the early years learners. The practitioner asks lots of questions relevant to the story such as ‘what do you think it could be?’ ‘what noise do you think the river might make?’ and ’I wonder what will happen next?’ The use of questions encourages the early years learners to make predictions, develop creativity and a sense of curiosity in the story (Lysaker, 2019, p.84). This method allowed the practitioner to encourage language and literary skills through the use of different words and sounds describing the elements of the story. The practitioner also encouraged language and literacy skills by choosing a repetitive story, by asking these similar questions on each page, the practitioner promoted the vocabulary used by ensuring it was heard and used by the children (Bower, 2014, p.104). However, the effectiveness of these questions are limited, due to the story being repetitive, the practitioner was repeating the same storyline on each page, this makes it difficult for the practitioner to introduce more vocabulary, broad in the story and ask more open-ended questions to the learner. 
The second video shows the practitioner with a digital story called ‘dear zoo’. The practitioner demonstrates the use of questioning well during the story. The practitioner asked relevant questions such as ‘what could it be?’ and ‘who can make a lions noise?’. The use of questioning during this story promotes child engagement, critical thinking and creativity (Larson, 2014, p. 81). The practitioner promoted language and literacy skills by encouraging discussion, asking questions to the early learners provide provides an opportunity for them to become familiar with language sounds letters and common words, the break allowed them to use it back in their response. The practitioner also encouraged language and literacy skills by improving their communication skills (Cekaile and Björk, 2018, p.53). Asking relevant questions provide provides opportunity for children to verbally use the new vocabulary they've heard, developing their understanding of how and when that should be used. However, the practitioner’s questions were limited using similar vocabulary for each question has minimised the amount of new language that was introduced to the children.
Video one and two are similar in their approaches the questioning, both have used relevant elements from their stories to create opportunity for curiosity, communication and prediction, this promotes verbal language and literacy skills (Whitehead, 2009, p.6). Both videos were also engaging and exciting, the use of questions and enhance the children's vocabulary through enjoyment and genuine curiosity for the story, promoting conversation and debate on what they believe might happen next (Burke, 2019, p.28). However, the approaches differ in their opportunities for language and literacy development, video one provided opportunity for the practitioner to ask more questions, the outdoor environment was engaging and encourage children to ask an answer questions where was video two was in a indoor environment, this made it less engaging and less likely to promote any language and literacy skills to naturally develop. 
Both videos displayed and effective use of questioning for the development of language and literacy skills. In the future, the practitioner could ask more open-ended questions to encourage the learners to be creative with their response and allow room for child led curiosity. The practitioner could also vary their questions more, each question was repetitive and allowed minimal space for detailed responses (Dickinson and Morse, 2019, p.112).
Tone of voice 
Tone of voice is the method used by a person when verbally communicating their feelings, emotions and attitudes. Tone provides early years learners with the opportunity to actively engage with learning and develop their language and literacy skills.
In video one, we observed the practitioner using tone of voice to enhance the storytelling experience, their tone ranges from high to low based on the elements of the story (EYSPH, 2022). For example, the practitioner uses a higher pitch during times of excitement for emphasis and a lower pitch during moments of worry or concern. The practitioner also uses a strong and deepened voice when saying ‘we're not scared’ to display a confident and brave demeanour. Changes in tone of voice makes the story more engaging and fun, the use of pitch helps children understand the emotions and the meaningfulness of words. For example, the use of higher pitch encourages children to listen and engage, displaying a sense of excitement and joy, whereas the use of lower pitch creates suspension and curiosity during moments of concern (Dickinson and Morse, 2019, p.88). This develops language and literacy skills in the early years by increasing their understanding of language, emotions, introducing new vocabulary and improve speaking skills through imitation (Maureen et al, 2020, p. 64). 
During video two, the practitioner uses a vast variety of tones to enhance the story and encourage language and literacy skills. For example, the practitioner displays excitement and curiosity as to what's in the box by using a range of high-pitched tones. The practitioner also uses a deep and emotional tone to show sadness and disappointment when sending an animal back to the zoo. The use of pitch and tone in this video has enhanced language and literacy development through the expression of emotion and curiosity. This encourages active listening and engagement from early years learners, supporting their understanding of vocabulary, how it can be used to express feelings and support their understanding of the characters and events in the story.
The practitioners tone of voice in videos one and two is warm and enthusiastic, this encourages the children to listen and actively participate in the story, supporting their language and literacy development through introducing new vocabulary, verbal communication and listening skills. Both videos also display a use of questioning tones, using questions to show feelings of curiosity and excitement. This encourages active participation, reasoning and conversation amongst the early years learners. However, videos one and two differ in their approaches to language and literacy development through their contrasting use of pitch and tone. Video two lacks a variety of tones the practitioner limited the introduction of new vocabulary by using only a small collection of tones and pictures whereas video one had a more exciting storyline with more opportunity for excitement curiosity sadness worry and concern enhancing the language and literacy development of early years learners.
Videos one and two have both displayed a strong use of tone and spoke clearly during their storytelling activity, ensuring they encourage the development of language and literacy skills through expression of emotion, generating curiosity and introducing new vocabulary (Lysaker, 2019, p.69). In the future the practitioner could create further the opportunities for the use of tone, this could be done by choosing a different story or taking their time the next time they read it, this would enhance the storytelling experience and scaffold the children's understanding of vocabulary and emotions for the early years children (Bruner, 1983).
Pace 
Pace in storytelling refers to the speed of the reader. They control how quickly or slowly events happen creating suspense or excitement for the listeners. Pace can make stories more engaging and give events more impact, generating different moods and atmospheres.
In video one, we observed the practitioner changing the pace of the storytelling during vital moments and events. For example, the practitioner paused during moments of excitement to create suspension and curiosity, this encourages the learners to discuss and predict what may happen next. The practitioner also increased their pace during times of crisis and vulnerability. When the characters rushed home to escape the bear, the practitioner was able to match the environment with their pace, encouraging active listening skills and excitement from the learners. The use of pace in the video has provided the early years learners with moments to think, understand, comprehend and discuss the story (Lysaker, 2019, p.70). The moments of increased pace filled the learners with adrenaline, promoting genuine curiosity and interest in the characters and events, these examples have enhanced the language and literacy skills of the early years learners (Anderson et al, 2016, p.4).
In video two, the practitioner uses pace to enhance the digital storytelling experience creating moments for discussion and curiosity. The practitioner slowed their pace to ask questions such as ‘what could be in the box?’ this encouraged child involvement, created suspension and a sense of curiosity. This allowed time for the learners to process the information, come to an understanding and actively participate in response (Lysaker, 2019, p.70). The practitioner also took brief pauses allowing time for the learners to discuss what was read debate what may happen next and respond. The use of pace in this video has promoted language and literacy development through child lead discussion active listening and introducing new vocabulary.
During both videos, the practitioner effectively used their pace to enhance the experience. The practitioner paused often, creating a sense of curiosity and opportunity for the learners to process information, this encourages language and literacy skills through opportunity for discussion and processing of information. The practitioner also used a slow pace in both activities creating an opportunity for suspense and adrenaline, this provided the learners with opportunity to understand the story further and process the emotions and events taking place (Vygotsky, 1978). However, in video one the practitioner was successful in using an increased pace to match the storyline creating a space for increased attention and listening skills. Video two lacked this method, minimising the opportunity for increasing engagement and development of language and literacy skills.
Both videos showed a positive use of pace during storytelling. The activities have provided learners with opportunities for suspense, creativity and processing of information. Next time, the practitioner could increase the pace of storytelling in more places to build further suspense and take more pauses for discussion, this will further the experience of the storytelling encouraging more involvement and discussion, ultimately promoting language and literacy development.
Conclusion
To conclude, language and literacy development plays a vital role in the early stages of children's learning (Welsh Government, 2022). Digital and traditional storytelling aid the development of language and literacy through producing new vocabulary, expressing emotions, creating a safe space for creativity, learning and understanding (Book Trust, 2024). This comparison displays the essential role of the practitioner during storytelling, by using methods such as questioning, tone of voice and pace, the practitioner can scaffold early years learners to explain their thoughts express their emotions and further develop their understanding (Bruner, 1983). 
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