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Introduction.

The impact of ADHD in children and adolescents 


[bookmark: OLE_LINK3][bookmark: OLE_LINK4]The purpose of this video is to strengthen teachers’ and educational professionals’ understanding of ADHD and the impact it can have on a child or adolescent. 

The term ADHD stands for attention-deficit/hyperactivity disorder, a neurodevelopmental condition that affects how a child's brain develops and is characterised by cognitive differences such as difficulties in regulating impulses, attention and activity levels (Custodio et al., 2023).  Moreover, according to Mulholland et al. (2025) ADHD is defined as a persistent pattern of inattention and/or hyperactivity impulsivity that interferes with an individual’s functioning or development. The way ADHD behaviours present can be divided into three subgroups, predominantly inattentive, predominantly hyperactive - impulsive and combined (Lin et al., 2023).  

YouTube video

[bookmark: OLE_LINK5][bookmark: OLE_LINK6]Children with predominantly inattentive behaviours tend to become easily distracted and struggle to sustain attention over a periods of time, whereas children with predominantly hyperactive-impulsive behaviours often display excessive energy levels and act impulsively without considering the consequences of their actions. The combined presentation occurs when a child displays behaviours characteristic of both inattentive and hyperactive- impulsive (De La Pena et al., 2020).


Emotional impact

[bookmark: OLE_LINK11][bookmark: OLE_LINK12]According to Stralen (2016) emotional difficulties are recognised as a core characteristic of ADHD in children and adolescents. The term emotional challenges refers to the difficulties an individual experiences regulating their emotions and how it impacts their behaviour, relationships, wellbeing, and ability to cope with everyday situations (Thompson, 2019). 

[bookmark: OLE_LINK13][bookmark: OLE_LINK14]According to Vacher et al. (2020) children and adolescents with ADHD may lack the skills and strategies needed to regulate their own emotions and adapt their feelings and behaviour to their environment. Moreover, Alacha et al. (2024) suggests that children and adolescents with ADHD may experience stronger reactions of anger, rapid mood swings and a low tolerance to frustration. Consequently, minor setbacks, such as a misplaced book or a misunderstood instruction, can trigger responses that may appear excessive to observers but reflect the child's genuine internal emotional experience. 

[bookmark: OLE_LINK15][bookmark: OLE_LINK16]Further to this, children and adolescents with ADHD may experience difficulties in regulating their positive emotions and may become loud, excited, physically restless and have difficulty calming down (Vacher, et al., 2020).  These challenges can contribute towards low self-esteem, as the child may struggle to behave in a manner that is considered as socially acceptable or cope with everyday situations, and they may internalise the belief that they are ‘failing’ or ‘not good enough’ (Betacourt et al., 2024). Overtime, these experiences can develop into anxiety, sadness, or heightened stress (Russel et al., 2025). Moreover, according to Bunford et al. (2019) these experiences can persist throughout adolescence and contribute to future negative outcomes.

Child: Sometimes my feelings are really big and come really fast. And if I get mad, I get really mad and then five minutes later I’m okay and I feel bad about it. If I’m happy, I can’t stop taking about it and people tell me to calm down but I don’t know how. I get embarrassed or sad because I don’t mean to act that way. I think when I am happy, I am super happy. But when I’m sad, I super sad. And it can feel like the world is ending, even if it’s just a small thing. It’s really hard having ADHD because I know my teachers and friends don’t understand me. They just think I’m being silly.  


Social impact

[bookmark: OLE_LINK17][bookmark: OLE_LINK18]According to Morris et al. (2020) ADHD can also affect the social functioning of children and adolescents, often impacting their interactions with peers, teachers and members of their family in complex ways. Individuals with ADHD frequently experience difficulties sustaining conversations, understanding others’ emotions, and misunderstand social cues (Ferretti et al., 2019).  As a result, children with ADHD often experience social neglect, bullying, and victimization from peers (Gardner & Gerdes, 2015).  

[bookmark: OLE_LINK19][bookmark: OLE_LINK20]Children and adolescents with ADHD often face challenges in forming and maintaining meaningful friendships due to their impulsive and hyperactive behaviours being perceived as disruptive or socially inappropriate, which can compromise peer acceptance (Giannakopoulos, 2025).  These behaviours may be perceived as annoying or irritating to peers and increase the risk of social rejection and further limits opportunities for positive peer engagement (Cordier et al., 2018). Furthermore, according to Mikami & Normand (2015) these difficulties are further exacerbated by stigma, as misunderstandings or negative judgements from peers, teachers and family members may reinforce feelings of exclusion, affect self-esteem and limit the development of friendships. 

[bookmark: OLE_LINK21][bookmark: OLE_LINK22]According to Kouvava et al, (2025) and Marsus et al. (2022) positive friendships teach children skills needed to cooperate with others, manage conflict and express emotions appropriately, all of which are essential for social development. Thus, children and adolescents with ADHD are more likely to experience negative implications for their social functioning and overall wellbeing as a result of missed social experiences and opportunities (Spender et al, 2023). 



Child: I find it really hard to make friends. I get really excited when someone wants to play with me, and people tell me I’m too loud and that I’m being silly. I try joining in with the children in my class, but they don’t like my ideas, which makes me sad. I want them to listen, so I talk louder, but they just ignore me or walk away. This makes me hurt and feel lonely. I just want to have friends who understand me.

I try really hard to fit in, but I end up saying or doing the wrong thing without meaning to. When people laugh at me, I’m not sure if they’re being my friend or making fun of me. I wish I could stop myself from talking over others or getting too excited, but it just happens before I can think about it. I don’t mean to make anyone sad, I just want to join in and have fun like everyone else. When people give me another chance or include me in their games, it makes me really happy and helps me feel like I have friends who care about me. 

Educational Impact

[bookmark: OLE_LINK9][bookmark: OLE_LINK10]ADHD in children can significantly impact their learning experiences, often creating challenges that affect attention and hyperactivity behaviours and subsequently their academic performance in the classroom (Rogers et al., 2015).  Moreover, according to Wiener & Daniels (2015) children and adolescents with ADHD underachieve academically and fail to reach their full potential due to their neurodivergent behaviours. 

Furthermore, becoming easily distracted, maintaining focus, and struggling to following instructions or complete tasks are all typical behaviours associated with  ADHD (Giannakopoulos, 2025; & Mealings & Buchholz, 2025). Therefore, educational settings can be mentally demanding for individuals with ADHD and trigger symptoms, as children and adolescents are required to follow rules such as sitting still, being quiet, listening to instructions, and concentrating on tasks (Ewe, 2019). As a result, many children and adolescents with ADHD often struggle to complete class work independently, which can subsequently impact their educational progress. However, Wagner et al. (2024) claims children with ADHD can demonstrate hyperfocus, an intense sustained form of concentration in which an individual becomes completely absorbed in a particular activity of interest for an extended period of time. Nevertheless, Ashinoff & Abu-Akel (2019) highlights that hyperfocus typically occurs when a child is engaging in activities they enjoy, and therefore may not always benefit academic performance. In addition to this, Zetterqvist et al. (2025) argues hyperfocus can have negative effects, as it may lead to children and adolescent to become absorbed that they neglect their own basic needs. 

As a result of these behaviours, children and adolescents with ADHD are often perceived by teachers as disruptive or non-compliant, which can lead to disciplinary actions for behaviours rather than the implementation of coping strategies for actions that could be beyond the child's full control (Gaastra et al., 2016).  Such experiences may negatively influence a child's engagement with learning and foster negative perceptions of the school environment (May et al., 2020).

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]However, according to Bhasin et al. (2018) teachers often have limited knowledge and understanding about ADHD. This lack of in-depth awareness of ADHD related behaviours can significantly impact a child's academic achievement (McDougal et al, 2022). Therefore, it is essential that teachers are knowledgeable about neurodevelopmental conditions like ADHD to reduce stigmatization, recognise the challenges and needs of each child and establish appropriate expectations based on this information (Agustin, 2025).

Child: Sometime having ADHD makes things really hard for me. My brain feels busy all the time, like there’s lots of thoughts all jumping around at once. I try to listen in class, I try to focus, and I try do my work, but sometimes it’s too much and I just forget what I am meant to be doing.  My teachers tell me off for getting out of my chair and walking around, they don’t realise sometimes I just need to move. It makes me feel sad when people think I’m not trying, because I really am. I just wish teachers understood that my brain works differently, and that I am not trying to be naughty. 
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