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‘How can we improve involvement through the use of positive points on Class Charts in secondary school?’


	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	1.Once arguments have been presented synthesise them and conclude

	I have made sure I have included more of my own viewpoints so that the reader can see a clear opinion.

	Targed/Target 2
	2. When conducting a reflection try to be more critical

	I have added sentences that give more of my opinion and I have used more literature to support my reflections.






















Design, conduct and critically evaluate a close-to-practice research project (lesson study) focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.

The lesson study which forms the basis of this evaluation is focused on the involvement of pupils and how they respond to receiving positive points. The issue that interested me was the use of positive points on a system called Class Charts which is effectively used by my placement school. Class Charts is an online system that both the School and Parents/Carers can view in hopes to “Monitor and motivate pupils with achievement and behaviour points” (Class Charts, 2020). In my class I have observed many behaviour types and I was intrigued to see the effectiveness of this system and how that would influence the levels of engagement throughout the pupils in the class. Unlike some research which suggests that the focus should be on unwanted behaviour, Rogers (2002) claims that a teacher should not have two different sides, or a split personality based on the behaviour of the class. Instead, he states that “Good discipline is a natural consequence of good teaching” (Rogers, 2002, p. 40). Therefore, the more impactful and engaging the lessons are, the less you will see unwanted behaviour. Furthermore, Blaze et al (2014) goes on to suggest that teacher praise must be delivered in ways which increase desired student behaviour. In this evaluation I will aim to discover if positive praise does in fact increase the level of involvement in a class.
In my class there are thirty pupils of boys and girls whose ages range from eleven to twelve. It is a mixed ability Year Seven class and they receive one lesson of Drama every week. I discussed the context of this class with my research partner and we decided that due to the school only recently implementing the use of Class Charts at the beginning of this academic year, it would be more beneficial to observe pupils who are familiar with this system and have no previous knowledge of other behavioural systems. Our research question guiding this evaluation is:

‘How can we improve involvement through the use of positive points on Class Charts in secondary school?’

For my selected class this means that my research partner and I will be observing the level of involvement of three pupils in the lesson based upon their feedback, attention and participation in group tasks “If we want deep-level-learning, we cannot do without involvement” (Laevers and Heylen, 2003, p.15).

Recent literature suggests that for current pupils to learn efficaciously they need a higher level of involvement in their own learning as opposed to being a passive learner. Modiba (2009) implies that the more actively involved the pupils are with their own learning the higher the level of achievement. It is, after all, the learners’ results which we want to improve upon therefore, the inclusion of the pupils’ in the learning process makes sense. There has been a steady increase in the use of pupil voice and pupil involvement in the 21st Century with evidence proving that it has had a positive impact (Rudduck and McIntyre, 2007). This demonstrated to me that if the pupils have a higher level of involvement with decision making then their levels of involvement and engaging in the lesson will also be higher. In addition to this, pupils can become more proactive about their learning if they feel that what they are saying is important and that they have something of value to offer to the learning (Cook-Sather, 2009). Therefore, if the pupils receive or observe their peers gaining positive points for engaging in class discussions and contributing to the learning of others then they are increasingly likely to want to participate in the task and/or lesson. Alternatively, an interesting point I read was that the duration of time and the time of day had an impact on the level of involvement of pupils (Cornbleth and Korth, 1980). This showed me that, as researchers, we need to be aware that pupils involvement may differ depending on the time of the lesson and throughout each task. A discovery whilst reading literature that I found did not differ was the level of involvement of learners abilities. As suggested “It might be expected that the more able pupils would be more involved in school than the less able, since they would find school work easier. No simple relationship was in fact found between ability and involvement” (King, R, 1973, p.12). Similarly, Cornbleth and Korth (1980) found that there was no difference in involvement time across all pupil observations and ability. These readings are beneficial to our lesson study as the observed Year Seven class is mixed ability. It will be interesting to note if there are differences due to ability in this lesson study. I looked further into the research of involvement and specifically how the pupils may feel more confident in engaging with the lesson. A useful assessment for learning tool for increasing involvement and participation is to allow the pupils to discuss their ideas before feeding back to the whole class. This allows the learner to not only construct a more specific answer but they will also have the opportunity to share that answer with their peers (Black et al, 2003). This reading supported our lesson study as it increases the learners confidence and encourages them to share their thoughts so that they can gain positive points. Furthermore, Denti (2012) agrees and shares that by giving learners a tangible award, in our case positive points, there is shown to be an increase in the level of perseverance and self-esteem. But Denti (2012) also states that although recognition can help the learners level of self-esteem for it to be more worthwhile and consistent, the recognition needs to be more specific. This links in well with the Class Charts system as there are multiple positive points with specific definitions such as ‘Great questioning’, ‘Good attitude to learning’ and ‘On task’ which not only give the learners tangible points but it also allows them to understand why they received the points. On the other hand, not everyone agrees with the use of behaviour management charts. Systems such as Class Charts and Dojo keep track of learners behaviour and progress however, in some cases, the overall points are displayed in front of the class for all learners to see. Krach et al (2017) found that Parents and children did not always approve of this as they found it could encourage shaming and low self-esteem. This showed me that not all learners will want to compete against one another to achieve positive points and perhaps it could be a disheartening reminder of the bad week they may have been having. Although I sympathise with this opinion slightly, I do feel that it would need to be the teachers responsibility to deal with issues in the class between pupils and the potential for low self-esteem would eventually be outweighed by the positive feelings and points earnt. Overall, the links between involvement and earning positive points have been encouraging to read about as well as the feedback from staff who are familiar with using Class Charts. Blaze, J (2014) found that teacher praise significantly decreases in secondary school which is why I feel that it is so important to research the impact it has not only on behaviour but also on involvement and engagement of learners. This reading helped us refine our question. I feel there is a misconception about secondary school pupils, specifically teenagers, not wanting to stand out for doing something good or being smart. However, if we can find a link between the participants level of involvement and the use of Class Charts then this extrinsic reward could lead to behaviour that eventually becomes intrinsic and more natural to students. This would then lead to higher levels of natural involvement and an increase in pupils learning throughout secondary school.
Lesson Study is a way in which teachers can work collaboratively together to engage in research that aims to improve or solve a particular issue. This particular issue could be the class, subject or multiple reasons however, the teachers work together to create a technique that will aid the learners development. As teachers are at the forefront of education, lesson study research is an integral part of improving the learning of pupils (Fernandes & Yoshida, 2004). Lesson study research has been known to promote a deeper dialogue and understanding as well as growing the knowledge of those in education (Saye, J et al, 2017). As teachers, we wanted to use this opportunity to increase the potential of Class Charts and see how much of an effect it would have on our pupils levels of involvement. The learners were our starting point. Dudley (2015) states that the setting should provide feedback which helps develop the learner. In this case, it was the use of Class Charts as feedback both verbally and visually as the pupils were aware, they were receiving points and could also see them displayed online. The methods of data collection used were non-participant observation and a focus group with the three chosen pupils. Choosing non-participant observations for this lesson study was important to us as we wanted to remain un-biased. Bell and Waters (2018) suggest that a criticism of a participating observer, especially in a familiar environment, would be that you may overlook certain behaviours as you may know the learners. Being non-participants allowed us as observers to concentrate and focus on the learning in the environment without getting distracted by doing a task. My observational notes were taken using the Leuven Scale of Involvement as well as additional bullet points. We decided to use this scale as there were clear indicators that both of us as researchers understood. Leavers, F (2003) also implied that the scale is easy to use and is not as time consuming as some other assessment tools. As there were three participants we were focused on as well as observing the teachers use of Class Charts, we needed a tool that was simple and quick enough to record. We both discussed the Leuven Scale in detail before each lesson study so that we could agree what each number symbolised. We also discussed the notes and score after each lesson study to see if there were any changes in the participants normal level of involvement. The reflections were captured after each lesson study using the ARC model. This allowed me to reflect and question the methods that we used as well as the answers that were given in the group interview. This reflection helped to determine any changes we might make in the next lesson study. The focus group were chosen as a sample based upon their ability within a mixed ability class. This ranged from more able and talented, middle ability to low ability. We decided to select participants based upon this as the class was mixed ability. Using a small sample size of three gave us a range of qualitative data from a class of thirty pupils.
Certain ethical considerations were made due to this research taking place in a school environment with children. As these children are under the age of eighteen, this may be considered to a ‘high risk’ category however, Wyse et al (2017) suggests that due to this research having minimal disruption for the pupils as its purpose is to improve existing teaching methods then it will have a ‘low risk’. The pupils in this particular lesson study were also considered ‘low risk’ due to none of them having any learning or developmental difficulties. As it is not beneficial to the research, the names and private information of the pupils which were included on the consent forms of the study will not be available. As the participants were under the age of eighteen, a consent form was needed to be read, understood and signed by a Parent or Carer. The participants were also asked for their assent in the lesson study and before the interview. They were also made aware, as well as their Parents and Carers, that they were able to withdraw at any moment and would not need to give reason for doing so. Each participant was given an information sheet that explained the reason for the research as well as another information sheet which was given to their guardian. I explained the research to each participant separately and informed them that it would take part during their usual lesson so it would not disrupt their learning. It was also explained to the participants and on the research information sheet that all personal information would be kept strictly confidential as it is a legal requirement stipulated in the United Kingdom by the Data Protection Act (1998). All information will be kept on password protected devices as well as the participant remaining anonymous throughout the research in keeping with the guidelines of BERA (2018).
Upon reflection of lesson study one I would say that there was a range of levels of involvement and engagement from the participants. Although they were completing the written tasks, I do feel that Participant C could have been more involved during the discussion and sharing of answers. This participant was also the least responsive in the interview and gave statements such as “Same” and “I agree with those two” when answering. Interestingly, Participant C also shared that “I do not really notice if I get them” when responding to the question “If you have earned positive Class Charts points, how did that make you feel?” This could suggest that this pupil has not had a positive experience with Class Charts. However, upon observation I would suggest that as this participant seems relatively quiet in class discussions, they may not have earnt many points and therefore has not gained any sort of satisfaction from this system. Although our research question is specific to levels of involvement, I do feel that, once again, it is incredibly important when offering any sort of extrinsic reward there needs to be feedback so that the pupil understands what they have done and how to continue. I do not feel that it was made obvious to the participants that there would be positive points given and when pupils were praised the supply of points was not always consistent “When teachers recognise student achievement and effort in a clear, consistent manner, students feel more capable and competent and in turn are more willing to learn” (Denti, L. 2012, p. 8). A way in which we aimed to resolve this in lesson study two was to have the points displayed on the white board so that the total of each pupil was visible to the class. We hoped that this would create more of an emphasis on the points and would encourage the pupils to become more involved and engaged with both the learning and the points. There was also the mention of negative Class Charts points due to bad behaviour from some pupils which may have taken some light away from the positive side of Class Charts. During the interview, Participant E mentioned that when they had received a negative point they “felt like my Brother because he always gets in trouble”. This response could suggest that Class Charts has more of an association with negativity and poor behaviour as opposed to positivity and rewards. Krach et al (2017) found that behaviour management charts are normally used in response to bad behaviour when giving negative points or positive points were given but only when pupils were not doing the wrong thing. Yet again, both of these reasons have an association with poor behaviour. A way in which my research partner and I attempted to resolve this issue was to not mention negative points in lesson study two. As our research is about the level of involvement, we needed to create more of a positive and rewarding experience when using Class Charts so that the participants wanted to earn them and knew why they had earnt them. There was not a particular part of the lesson that was chosen to focus on Class Charts, the participants were able to earn them throughout. Due to this, I feel that it could have easily been forgotten about. During lesson study two I feel it would be more impactful to have the beginning of the lesson focused on Class Charts so that the participants know what is expected of them and also for them to know what they could achieve throughout the entire lesson. Participants from lesson study one shared that they did not want to earn positive points to get rewarded, but they just simply behave and do their work because that is what they want to do. Although our sample of participants is based on mixed ability, I feel it may have been beneficial to use participants who had a range of positive and negative points already on the Class Charts system. This may have given us an alternative and more diverse viewpoint and would have been more specific to our research question. However, later on in the interview the participants answered that they do want to earn positive points as it helps to create a good relationship between home life and school as both parties can view the points. Furthermore, Participant A mentioned that “I also want to earn them so I can put them on my college application” which suggests that the motivation for their continued involvement in lessons is not only for current attainment but for their future. Although this sounds promising and encouraging, this answer is also a limitation due to the fact that both my research partner and I are teachers of the participants and therefore they may have been giving certain answers because they thought that is what we wanted to hear. Brubacher et al (2015) agrees and suggests that if the interviewer is of a higher level of authority than the child, then this will amplify acquiescence and perhaps incorrect and dishonest answers. I personally feel that you will never be able to get 100% honest answers in interviews as there will always be certain factors that could have effect. Although the participants may have adapted their answers because they thought that is what we wanted to hear, I do think that there are positives in knowing your interviewer. As a child you are told not to talk to or share information with someone that you do not know therefore, as the participants in this interview did have a familiarity with us as interviewers, they may have been more open with us. My research partner and I decided that we would not need to change any of our research tools as they were effective and although we adapted and made a few changes elsewhere, we wanted the way in which we responded and asked questions to remain consistent and fair.
The learning and engagement specifically in terms of Class Charts was a lot more positive during lesson study two. As previously mentioned, we decided to have the points displayed on the white board for the class to see. They all started off with zero points and as questions were answered and good behaviour was displayed, I was adding points onto the system for the participants to see. The participants as well as the class were observing the change in points and were wanting to involve and engage with the lesson to see how many they could receive. Participant’s D, E and F mentioned that they felt “Proud”, “Excited” and “Happy” when they received positive points. Participants D and E also mentioned that they want to earn positive points as they can get rewarded for their hard work in school and at home. As we decided to have more of a focus on Class Charts during the starter, I made sure I was being clear and mentioned when I was putting the points on the system. I feel this made a huge impact on the level of involvement as it was noted that the participants were continuously raising their hands to answer questions as well as getting involved with group discussions. This was encouraging to witness as it links in well with ‘The Four Purposes’ mentioned in Donaldson, G (2015) Successful Futures report. These participants showed that they were enjoying a challenge and also set themselves high standards. One change we made from lesson study one was to only focus on Class Charts during the starter. This made the level of involvement more concentrated and also allowed for me to come away from the laptop and teach the remainder of the practical lesson. However, there were drawbacks to this. As the participants were so eager to receive the points, I could not keep up with the amount of points and feedback I was adding to the system as well as asking other pupils for answers. My focus was actually more on Class Charts as opposed to questioning the participants and allowing the lesson to flow. If we were to do this lesson study again and if I was to collaborate and share this with other teachers, I would suggest getting to know the names of multiple positive points. Alternatively, I could have specified that the points for that particular task were only going to be for ‘Good contribution’ and inputting them onto the system would have been a lot quicker. Furthermore, another way in which the lesson study could be improved is to have displayed the Class Charts points throughout different parts of the lesson as a reminder to the pupils. I feel this would allow the participants to recognise who is earning the most and try to replicate that behaviour and engagement. Positive points are an extrinsic reward and although I believe they aid better involvement from the participants, the longevity may wear off. This is why I believe it is also important for the participants to receive correct feedback with their points so that they understand what good behaviour looks like and how they can achieve in a lesson.
The response to the question “Do you want to earn positive Class Charts points? Why?” was positive apart from Participant F who did not answer. I would say that overall Class Charts is a useful system for improving the level of involvement in class. That being said, the participants in this study currently only see the extrinsic benefit and not the long-term benefit of higher levels of involvement during lessons. Their main enjoyment of Class Charts is that they earn recognition from Parents/Carers. Participant B shared “Yeah so it checks if you have been well behaved. It helps create a good relationship between home and school.” During Primary School, Parents/Carers play a much bigger role in the involvement of the child’s school life. Compared to Secondary School where Parents/Carers may only interact with the school once a year during Parents’ Evening. This could be a big change for the pupils also and I feel that is why they enjoy that their guardians can have some sort of involvement as they still want to make them feel proud. Participant E answered “Yeah because I can tell my Mam that I have been good” which tells me that they still want some sort of recognition even in Secondary School. This is why I think it is so important to give feedback as the pupils do find it rewarding, either extrinsically or intrinsically. There is a benefit. On the other hand, a limitation of this research study would be that during the interview process there were certain participants that led the discussion and others agreed without delving further into their answer. If I were to do this lesson study again I would perhaps look at literature that explored the use of singular interviews and how that may benefit the research. Alternatively, I could ask further questions to specific participants to get them to be more thorough with their answers during a group interview.
To conclude, a strength and a limitation of this research study would be that there is not a lot of current research available about Class Charts and certain types of behaviour management charts “One of the main problems with using BMCs as assessment tools is the current dearth of research on the psychometrics of the data created” (Krach et al, 2017). Although this is a limitation due to there being a lack of research and outcomes, surely a strength of our research study is that it can help move this idea forward and will encourage others to partake in similar research. Furthermore, this will encourage other teaching professionals to collaborate and share their experiences especially as the main findings of this research are positive in terms of participants having a positive outlook on Class Charts. I feel it is important in my next school experience to take certain elements of this system into my practice. I have discovered through reading literature that extrinsic rewards, albeit very positive, do not always lead to further involvement if they are the sole purpose of the learning.

“Although numerous studies on motivation have shown that both rewards and intrinsic motivators can generate initial motivation for achievement, intrinsic motivators are associated with stronger and more sustained motivation in achieve- ment settings, such as learning” (Xiang et al, 2005, p. 180).
This is incredibly important for further research and practice as it explains that although, initially, extrinsic rewards such as positive points can create a great sense of achievement it needs to be followed with feedback. This is to ensure that the pupil is not only aiming to be rewarded for their current work but they know how to be consistent with their work throughout the life so that they can intrinsically reward themselves. This helps to create an independent, life-long learner which is an aim of the Successful Futures Report (Donaldson, 2015). Creating lessons which encourage pupils to get involved not just so they can be rewarded with treats but so that they can feel rewarded internally and understand how the process of getting there is something I want to achieve as a teacher.
If I was to teach this lesson study again, I would definitely give verbal feedback as to why a participant was given a positive point. I would also share that feedback with the class so that everyone would hopefully feel encouraged to do the same and in turn, gain a deeper understanding of why becoming more involved in a lesson is beneficial. Not only to earn Class Charts points and rewards but how those points can help you become a better learner. When recommending this to colleagues and other professionals I would strongly recommend collaborating with the research study. As research partners we found that having someone observe a lesson study objectively gave a deeper insight into parts of the learning you may not have been aware of.  Sharing good practice like this allows for research to continue and to overall improve the level of well-being and learning, not only for the pupils but for teachers also.
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