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What I have done in this assignment….

	Targed/Target 1
	In the 6007 assignment, I over referenced which lowered my overall mark.
	I have completed more research on Harvard referencing and proofread my essay to check if I was using citations too much.
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Part 1   
  
	Professional Experience Template 1  
	  

	Pedagogy Standard  
	Assessment for learning  

	What did you do and why?  
  
	On the bridging test days on my professional placement, I trailed two assessment for learning (AfL) strategies. These were self-assessment and quality of Dialogic talk. This experience template will elaborate on an example of the self-assessment strategy.   
 
I tested the self-assessment strategy at two different parts of the lesson. Firstly, before setting the children off on the task I had set them, I asked them to use their thumbs to demonstrate their understanding of what they had been asked to do. This would be shown in a thumbs up (I completely understand what I have been asked to do and do not require more help), thumbs to the side (I think I understand but I would like it to be explained again for further clarity) or a thumbs down (I do not understand the task that I have been set and would like to be told again).   
  
The second time, during the lesson, that I used the strategy was in the plenary. At the end of the lesson, I would ask the children to show with their thumbs their understanding of the content taught in the lesson.  

	What have you learned?  
  
	I had learned several positives from using this self-assessment, AfL strategy. For example, it was effective to use for the children's age group (ages 4-5). This was because it was easy for them to understand and very quick to carry out. My class would get distracted easily so this short and snappy strategy was great at keeping them engaged. From my perspective, the strategy was beneficial for quickly visualising if I needed to explain the task again and to see which children required further additional support. Furthermore, it displayed whether the lesson objective had been achieved or whether I needed to create an action plan and factor in more work on the subject for the next lesson.   
  
However, there were also negatives of this strategy. Firstly, some children would always put their thumbs down. When I saw their thumbs down, I would explain the task two or three more times and they would keep their thumbs down. Some pupils would put their thumbs down even if they understood the task for several reasons. For example, they had realised it would waste lesson time, because they thought it was amusing to be different to everyone else or because they and low expectations of their ability. Conversely, pupils would put their thumbs up and say that they understood at the end of the lesson so that they would not have to do further work on the topic.  
  
Secondly, some pupils would look around the room and copy others. This could be a confidence issue or just a lack of understanding of what they had been asked to do.   
  
Finally, there was no physical record of the plenary and assessment in their books. Therefore, their progress was not being tracked.   

	What next?  
  
	For my future practice, I would ask the children to close their eyes when they are asked to display their thumbs so that their answer is only available for myself to see. Moreover, I would either have a class observation sheet available to write down their responses or get them to use a traffic light system in their books where they colour in either green, amber, or red at the end of the lesson. This would ensure that there is a record of their progress.    


  
	Professional Experience Template 2  
	  

	Pedagogy Standard  
	Blended learning experiences  
  

	What did you do and why?  
  
	In my reception/ year 1 class we had been learning about numbers from 1 to 10. This was part of the numeracy and literacy progression step one framework in the Curriculum for Wales.   
This was done in several ways such as in whole-class games, small group focus tasks, and their enhanced provision around the classroom. The pupils learning was also aided by universal provisions like number lines, numicons, and counting bears/ blocks/ cookies.   
  
As an extension/ homework task, I asked the children and their parents to find various numbers around their house. This was aimed as a blended learning experience to improve the children’s numeracy and digital competency skills.  
  
Each child was sent home with a list of numbers and the login details to their Seesaw accounts. With the help of an adult, the children were given access to digital technology and were asked to take photographs of items that showed their set numbers. Once they had taken their photographs, they (with the help of their parents) could upload the images to the online learning platform (Seesaw) for the rest of the class to see their work.   
  
Most of the children in the class completed the homework task and took photos of food packaging, remote controls, microwaves, clocks, books and doors which had numbers on.   

	What have you learned?  
  
	After the children returned back to school the next day, we discussed where they had seen their numbers and whether they enjoyed the homework. Most of the children were very excited to share their experiences and loved the fact that they were given some independence to take photos on a digital device. Some also stated that they wished they were given more homework to complete on Seesaw. This demonstrated to me that the blended learning experience was effective and beneficial. However, not all the pupils in the class had access to the Internet at home. Furthermore, two students stated that they stayed with their grandparents the previous night and did not have a digital device that could take photos. This made those children feel isolated and guilty for not doing their homework, when the issue was out of their control.  
  
Upon reflection, I have learned that blended learning experiences, which include traditional learning in a classroom blended with learning online, can be a very effective strategy for improving children’s knowledge and keeping children engaged in their learning. However, it is not always accessible to everyone. As stated previously, some families may not have the technology or Internet access to complete online learning.   

	What next?  
  
	Moving forward, I believe that blended learning experiences should definitely be used in schools where every child has access to an iPad, computer or online device. I believe that this method of teaching would be advantageous in my practice because children take autonomy over their learning, it keeps pupils engaged, and requires less contact teaching time to explore subjects.   
  
However, I have found that the main issue surrounding blended learning experiences is the lack of resources. As a teacher, I must not assume that everyone has access to the Internet or devices to work on virtual learning platforms. If I was to set homework like this again, I may have to check if devices could be loaned to the students to take home.   


  
  
	Professional Experience Template 3  
	  

	Pedagogy Standard  
	Real life authentic contexts  
  

	What did you do and why?  
  
	The children in my reception/ year 1 class were learning about different materials and their properties. This was a continuous target that was planned to run for three lessons. In the first lesson the children had to predict which materials would be effective at building a house for Dogger (the toy dog in their topic book). This was done by having images of the different materials, and then they could put a happy/ sad face next to them. Then a teaching assistant and I would scribe their predictions into their topic books. Most of the children’s answers about paper were correct. However, when it came to other materials such as wood, bricks, and plastic, almost half of the class gave incorrect predictions. For example, many pupils guessed that bricks would blow over when placed next to a desk fan or that water would soak through a plastic box.   
  
In the second lesson, I incorporated a real-life authentic context into my plan where the children physically made a house out of the four materials: wood, plastic, bricks, paper. After the children had made their houses, we set up a desk fan next to it to act as the wind and then poured water over the top to see if it was rain resistant.   

	What have you learned?  
  
	With the authentic materials in front of the children they could use their senses to investigate its properties. For example, they could physically touch the item to learn about its texture, hardness, flexibility, and absorbency. Additionally, they could visualise the material to check if it was transparent, or opaque.  
  
This real-life context in the experiment made the children very enthusiastic to learn and every child in the classroom was engaged in the task. Not only was the authentic experiment fun for the children but I also noticed that it stayed in their long-term memory. The following week after the experiment, I led a reflection lesson where the children saw images of themselves conducting the real-life science experiments and they recalled what happened when each material was faced by wind or water. Almost all the children in the class could recall what would happen to the materials in different weather situations and they could describe the materials’ properties.   

	What next?  
  
	This experience has most definitely impacted my teaching practice and will stay with me throughout my teaching career. The positive effects on children’s learning that I have witnessed in such a short period of time due to this real-life authentic context have indicated to me that is it essential to integrate authentic contexts wherever I can in my classroom and lesson plans. One way I have thought about incorporating an authentic context in my classroom would be to have a shop area where children can role-play play and have an allowance to purchase items that they would like to buy.   


  
  
	Professional Experience Template 4  
	  

	Pedagogy Standard  
	Cross-curricular themes  
  

	What did you do and why?  
  
	My Professional Placement Experience took place in a mixed reception/Year 1 classroom. As the class was in foundation phase, there was a large emphasis of learning being based on cross-curricular themes. For the term there was an overarching theme of ‘this is me’ for all of foundation phase, which was created by the school. Therefore, some activities in class and displayed boards were personalised in accordance with each child’s opinions and personalities. For example, I took part in a cross- curricular lesson based on the ‘this is me’ theme where the children had to bring in their favourite toy and describe it to the class. Additionally, they used the iPads to take photos of their favourite toy and record a message of them describing the toy which was uploaded onto Seesaw for their parents to see. This not only used a topic approach but was a blended learning experience and cross-curricular because it included two AoLE in one lesson – Languages, Literacy and Communication and Science and Technology.   
  
  
In conjunction with the school’s theme, my class had different themes that would run for up to two weeks. These themes were either based off an event that was coming up or on a fictional story book that the class were studying.   
  
While I was on placement, we had the following themes:  
· Mr Wolf and the three bears  
· Halloween  
· Bonfire night  
· Remembrance Week  
·  Dogger  
· Little Robin Red Vest  
· Christmas  
  
All my lesson plans and enhanced provision during my professional placement experience were based on these themes and often included lessons with a focus on more than one AoLE. 

	What have you learned?  
  
	Firstly, I have learned that the children are much more engaged and excited to learn when lessons and activities are based on a topic that they are interested in. This method of teaching and learning follows a more child-led approach and the children felt like they had more pupil-voice and autonomy over their learning. Similarly, I think this style of teaching is more flexible and gives myself (as the teacher) more autonomy over the context and delivery of what I teach.  
  
Secondly, I have learned that the children like to know the theme in advance and physically visualise how the theme will link to what they are learning. For example, they enjoyed having a display board with the theme in the middle and post-it notes on it with how they will use the theme for each AoLE 

Personally, I have also learned that cross-curricular teaching usually takes me longer in terms of time to plan lessons. This is because I must be more innovative and creative by linking the tasks to the theme. However, lessons tend to flow better because they have a continuous link rather than, separated subjects.  

	What next?  
  
	For my next steps in teaching, I intend to adopt cross-curricular themes as a method in my practice because lessons are more fun and engaging for students. I also think I will create a display board in my classroom dedicated to the chosen theme (established by the pupils). This display could include a white board and board pen so that pupils can write their ideas for activities on there. As they have ownership over their learning, I think that the students will also make more of an effort to participate in lessons.    


    



Part 2  

Critically Reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedological principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.  
  
  
Introduction   
  
In part 1 of this critical reflection assignment, I highlighted how I had developed four pedological principles during my professional teaching experience. These areas of development included ‘Assessment for Learning (AfL), blended learning experiences, real-life authentic contexts, and cross-curricular themes’ and relate to the Qualified Teaching and Leadership Standards (Welsh Government, 2021). Similarly, they have been derived from the 12 pedological principles created by Donaldson (2015) in his review of the Curriculum and Assessment Arrangements in Wales. They are based on ‘creating authentic contexts for learning’, ‘use[ing] assessment for learning to accelerate progress’, ‘reinforc[ing] cross-curricular responsibilities’, and ‘make[ing] connections within and across areas of learning and experience’ (Donaldson, 2015). Donaldson (2015, p.71) states that it is essential for teachers to incorporate the pedological principles in their planning, teaching, and learning, ‘to ensure that the activities relate directly to the curriculum purposes’. As I result of this requirement, the second part of this assignment will pick one of the pedological principles from part one and elaborate on it further by completing a literature review and critical reflection.   
  
I have chosen to pick AfL to investigate further because compared to the other three pedological principles mentioned, it is the one that I had the least amount of experience using in my professional placement experience. AfL is also a very important pedological principle to progress my knowledge on because it plays a central role in the new Curriculum for Wales (Welsh Government, 2021). The Welsh Government (2021) argues that AfL encourages individual learners to progress at a speed that is appropriate to them, whilst ensuring that they are supported and positively, challenged along the way.  

Literature Review  
 
 AFL  
  
AfL is based on ten underlying principles which were created by the Assessment Reform Group in (2002, p.2) and is defined as  
‘the process of seeking and interpreting evidence for use by learners and their teachers, to decide where learners are in their learning, where they need to go next, and how best to get them there’.  
Argued by Flórez and Sammons (2013), there are four main aspects/pillars of AfL: Sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback and peer and self- assessment.   
  
Two key scholars in this field of study are Paul Black and Dylan Wiliam (1998b). In their article Inside the Black Box: Raising Standards Through Classroom Assessment the authors introduce the notion that there are different types of assessment; formative and summative. In AfL there is an emphasis on formative assessment for both the teachers and learners (Wallace, 2015). Therefore, Black and Wiliam (1998b, p.2) focus on formative assessment in their article because they believe that this method of assessment ‘is at the heart of effective teaching’. Nevertheless, it is important to define summative assessment in order to compare how it is different to formative assessment and AfL.   
  
Summative assessment is a way of assessing students by recording their achievement at one given point in time (Ishaq et al., 2020). This often takes the form of a quiz or written exam where achievement is measured on a numerical scale (Ishaq et al., 2020). Thus, educators can check the students’ attainment scores to see if they have made progress or to see if they have achieved their targets (Ishaq et al., 2020). Academic literature written by Reddy (2019) argues that summative assessment is advantageous because teachers can easily recognise areas of their teaching where outcomes are adverse. Moreover, it evaluates the usefulness and effectiveness of a curriculum which in turn leads to educational improvements (Reddy, 2019). On the other hand, Ishaq et al. (2020) critique summative assessment because it is not a student-led or student-focused approach to learning. Often participants who sit summative assessments become anxious because their achievements are based on how they perform in a single exam. Additionally, it has been proven that summative assessment can decrease self-esteem for low-level students (Ishaq et al., 2020). 

Black and Wiliam (1998b, p.2) suggest that formative assessment is when the evidence collected in the assessment period ‘is used to adapt the teaching to meet students’ needs’. In conjunction with this, Wallace (2015) contends that formative assessment provides the students with constructive feedback and takes place during the learning process. Instead of taking place at the end of the term (Wallace, 2015).  

Traditionally, assessment has always been conceived as something that happens after learning has taken place, as demonstrated in figure 1.1.  
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Figure 1.1: Traditional model of assessment (Fautley and Savage, 2008)  
  
This way of teaching shown in figure 1.1 is an example of summative assessment (Fautley and Savage, 2008). Conversely, scholars are now arguing a change in historical assessment methods and suggest that teachers should use assessment in their day-to-day practice alongside their teaching and learning (Graue, 1993). This modern way of assessing, as seen in figure 1.2 below, is an example of AfL and is a more reflective way of informing future instruction in classrooms (Graue, 1993). Academics dispute that reflection is a key skill that is required for teachers and learners (Fautley and Savage, 2008). 
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Figure 1.2: Assessment for Learning Model (Graue, 1993).  
  
Positives vs Negatives of AfL  
  
 In order to test the effectiveness of formative assessment, over 9 years, Black and Wiliam (1998a) conducted an extensive survey of literature in this field. After reading over 160 journal articles, and many books, the scholars (Black and Wiliam, 1998b) created a review of their findings. Black and Wiliam (1998b) summarised that in over 20 studies, formative assessment/ AfL raises standards in classrooms. AfL strategies were proven to be effective for students starting school through to university, in all areas of learning and across several countries (Black and Wiliam, 1998a). Moreover, results indicated that formative assessment used in classrooms is particularly effective for low achievers and pupils with additional learning needs in educational settings (Black and Wiliam, 1998b). As a result, AfL narrows the attainment gap between high and low achievers whilst raising standards overall (Black and Wiliam, 1998b).  
  
On the other hand, the review of AfL strategies in educational institutions, produced by Wiliam and Black (1998b) indicate several disadvantages of formative assessment. Firstly, the contemporary method of teaching, which includes constructing feedback by the students and the teacher, causes significant changes in classroom practice (Wiliam and Black, 1998b). In a contrasting light, Black and Wiliam wrote this argument in 1998 and since then there has been many educational reforms. In the new Curriculum for Wales, AfL has been intrinsic in the curriculum’s design (Welsh Government, 2020). The Welsh Government (2020) claim that AfL is integral to teachers’ pedagogy and there is a need for an effective partnership between teachers and learners in schools. Furthermore, AfL should be ‘embedded into day-to-day practice’ (Welsh Government, 2020). Linking this point back to Black and Wiliam’s (1998b) argument, one could argue that AfL will not cause significant changes to teachers’ practice as it will be a part of everyday life.   
  
Another negative aspect underlying AfL approaches are assumptions that in order for teaching to be effective, students need to be actively involved in their learning (Wiliam and Black, 1998b). Woodworth (2021) disagrees with these assumptions because he proposes that when learners are encouraged to take responsibility in their learning, they feel more empowered and are more likely to achieve their goals. Additionally, a pupil-led approach supports learners to be more resilient, self-efficient, and optimistic (Woodworth, 2021).  
  
The third negative of AfL is that it is difficult to judge how effective It is in practice because it is based on how efficiently a teacher uses formative assessment to adjust their future lessons (Wiliam and Black, 1998a). Therefore, one could argue that the validity of AfL study results will vary from teacher to teacher.   
  
The AfL studies that were mentioned Inside the Black Box: Raising Standards Through Classroom Assessment (1998b) could be critiqued for two reasons. These include, not being able to be summarised by a mean statistic (Bennet, 2013) or not being conducted in an ethical way. Bennet (2013) claims a major concern with Black and Wiliam’s (1998b) review is that the sample size is too large and too diverse to be analysed meaningfully through meta-analysis. 

Secondly, although, Wiliam and Black (1998b, p. 4) claim that recording how formative assessment affects children’s motivation and self-esteem should be noted with ‘careful attention’. According to the British Educational Research Association (BERA) Guidelines (2018), researchers have a duty of care and responsibility for the wellbeing of their participants. As Black and Wiliam’s (1998b) review refers to over 250 sources, it is difficult to check whether the studies were carried out in an ethical manner and whether participants’ opinions and thoughts surrounding AfL were respected according to BERA guidelines.  
  
There is a limitation to the critical discussion surrounding AfL as there is a contrasting amount of literature that supports it compared to the amount that critiques it. As an overlook of other literature in this field, most academics such as Nyguist (2003), Hattie (2009), Black and Wiliam (1998b) claim that AfL is an effective pedological approach to teaching and learning. Wallace (2015) also supports AfL by arguing that it conforms to a student-led constructivist approach to learning. This is because knowledge and understanding in AfL are constructed in a bottom-up approach by the students as a process of development (Wallace, 2015). This is favourable because teachers do not transmit facts to a passive student rather, students have autonomy over their learning and build on ideas that they are already familiar with (Wallace, 2015).   
  
Self-assessment and Peer- Assessment   
 
Out of the four aspects underpinning AfL, I have chosen to improve my future practice and deepen my knowledge specifically on the self-assessment pillar because I feel as though it plays a vital role in the new Curriculum for Wales and because it is the area that I had the least amount of experience trialling on my placement (Flórez and Sammons, 2013).  
  
According to the Cambridge International Education Teaching and Learning Team (2021), Self-assessment is where learners evaluate their own work for them to understand how they can improve. Self-assessment can include reflective diaries, assessment criteria, feedback questionaries or marking your own work (University of Reading, 2021). One way for learners to mark their own work/understanding and is using the ‘traffic light technique’ (Jarvis, 2015). In this technique students can use stickers or coloured pens in their books to indicate their confidence in a given area: green (completely understand), yellow (somewhat confident), red (requires further support) (Jarvis, 2015). In spite of this, Boud (2005) argues that using self-assessment purely for children to grade their own performance is limited effectiveness because although students improve their self-assessment skills, it takes the focus away from students engaging with success criteria.


  
Boud (2005) contends that there are two factors underpinning self-assessment; establishing success criteria and judging one’s own piece of work based on the criteria created. Simkin (2005) proposes that students are able to and should grade their own work but unless a student is given a set of criteria which illustrates what constitutes a good piece of work, then they are unaware if their work is adequate. However, is it not an easy task for a pupil to be able to look at criteria and be able to apply it to their own work because this is a skill which requires practice and critical thinking (Boud, 2005).

Positives vs Negatives of Self-assessment 

Negatives of self-assessment include it being time consuming during lessons and that it is difficult for students to execute (Chan, 2010). Likewise, Wiliam (2016, 1:01) states that people often think that self-assessment is ‘having kids marking each other's work so that the teacher does not have to do it’. Boud (2005) counteracts this claim by stating that self-assessment requires a mutual relationship between teachers/ students where they each have an equal role and responsibility in tracking progress. Teachers cannot assume that a student’s self-assessment is accurate. Rather, they must act as a moderator who challenges the students’ interpretations of the quality of their work (Boud, 2005).   
  
Gaffney (2018) proposes that self –assessment is inaccurate because people can be too generous or too critical at judging their own ability. Conversely, Ross (2006, p.9) disagrees with this statement by claiming that self-assessment is ‘a reliable assessment technique’. Moreover, in most of the studies noted in Enhancing Learning through Self-assessment (2005) there were higher numbers of students who’s marking agreed with their teachers, then disagreed. When critically analysing the reliability of these studies, it is important to consider how diverse the grade brackets were for each investigation. For example, in some studies teachers provided a five-point scale to mark whilst in others they used percentages (Boud, 2005).   
  
After completing a literature review, I have noticed that there is a limitation to the critical discussion surrounding self-assessment. This is due to there being a contrasting, larger, amount of literature that supports it compared to opposes/critiques it. To summarise, the positives of self-assessment included in this literature review are that self –assessment involves students taking responsibility and accountability of their own work (Woodworth, 2021). Additionally, students become more reflective and engaged in their learning (Fautley and Savage, 2008) which in turn improves their metacognition (Florés and Sammons). Candy et al., (1994) highlights that reflecting on one's own work is a necessary skill required for students to be lifelong learners.   
 
Conclusion   
  
During my Meet, Test, Share period in university, I chose to investigate the AfL pillar of peer and self-assessment. Although literature (Black and Wiliam, 1998 and Boud, 2005) has suggested that peer and self-assessment go hand in hand as AfL strategies, I wanted my research to be very specific and detailed in one area. Thus, for this essay, I chose to further my research and critically reflect just on self-assessment.   
  
The role of reflection plays a vital role in trainee teachers gaining their Qualified Teaching Status because it is embedded in the Professional Standards for Teaching and Leadership and in the Professional Learning Passport (PLP) (Education Wales, 2019). For example, the PLP evidences how the student teacher has critically reflected on their experiences, to improve their future practice (Education Wales, 2019). Moreover, Brookfield (2017) asserts the importance of being a critically reflective practitioner as it helps teachers to understand how their students learn beast and what barriers affect their learning.  
  
During the test period on my professional placement experience, I chose to test the ‘traffic light’ technique (Jarvis, 2015) but I adapted it by asking the children to indicate their understanding using their thumbs. Similar to the traffic light technique (Jarvis, 2015), if a child understood the work, then they would put their thumbs up. If they were lacking confidence in their understanding, students would signal their thumb to the side. Finally, if they did not understand the task and needed more support, pupils would put their thumbs down. Reflecting on this experience using academic literature, I think that this AfL strategy was effective because it was pupil-led (Woodworth, 2021), students had autonomy over their learning (Wallace, 2015) and the pupils understood whether they needed further support on the subject to improve their understanding (Cambridge International Education Teaching and Learning Team, 2021). Personally, it was effective in my practice too because I could judge the pupils’ ability and then plan lessons accordingly. Due to these positive aspects of this AfL strategy, I aim to use this technique in my future teaching career.   
  
However, upon reflection of the literature, I also believe that this strategy could be improved for when I implement it in my practice. Wallace (2015) and Boud (2005) highlight that self-assessment is most effective when the student is given a success criterion. Correspondingly, it is most effective when pupils are given an example of what constitutes a ‘good’ piece of work. On my test experience, I did not provide the class with a success criteria and therefore, did not state the aims that needed to meet in order to mark themselves as thumbs up, middle, or down. With this in mind, the students had nothing to compare their work too and one could argue that their answer was purely based upon a guess or their level of confidence. Moreover, without a success criterion to mark their work against, it is likely that their responses were unreliable and incredible.  

Looking forward, I now understand the importance of providing criteria to learners when asking them to self-assess their work. This has impacted my future work significantly as I now aim to provide success criterions in my lessons. Similarly, in the future, I plan to provide the students with a mark scheme when asking them to self-assess their work.

 A mark scheme would indicate which characteristics in a piece of work would achieve certain grades. To make it simple for pupils to understand, I could write statements such as ‘if you can tick off 3 success criteria then you can put your thumb to the side or mark yourself a C grade’. Reflecting on the literature review, I understand that the accuracy and validity of self-assessment is also dependent on the grade brackets that a teacher sets for their students. Reflecting on my practice, I believe that asking the students to mark themselves thumbs up, middle or down was very vague. The next steps in my practice, based on this, would be to give the children a detailed and specific mark scheme to follow. Overall, this is a much more structured approach and I think it will make it much easier for the children self-assess their work.  

Alternatively, I have learned that providing success criteria or a mark scheme alone to students is insufficient because children need to be taught how to compare their work to a criterion in a reflective and critical way (Boud, 2005). For future practice, I will ensure that my lessons incorporate an element of reflection so that the students have the opportunity to improve their reflective skills.   
  
As there is a limited amount of negative views on AfL and self-assessment in the field, I am unsure whether aspects of my future practice could be ineffective without me realising.  Moreover, I did not find any research studies into AFL that were conducted in Wales. Finally, I noticed that most of the literature surrounding AfL and Self-assessment were dated a long time ago and there is a little amount of new research in the field. However, I believe that once the Curriculum for Wales is fully implemented in 2022 (Welsh Curriculum, 2021), more scholars and academics will investigate the focus of AfL in Welsh schools. Therefore, my next steps would be to continue my research process and look for any new literature/ research that is published in the field.

Finally, I have identified a lacuna in the literature which was not academically written about, but I experienced on my professional learning experience. This was the fact that when using the traffic light/ thumb technique to self-assess their work, children found it amusing to put their thumbs down. This was because it made them different to everybody else and because they realised that it wasted lesson time. Reflecting on this issue, my next steps in practice would be to ask the children to close their eyes when they are asked to signal their understanding. Therefore, their response is only available for myself to see. 
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