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Introduction
Enquiry based learning (EBL) is a method of teaching which allows the learners to discover their own understanding through enquiry and come to their own conclusions without being told the ‘right’ answer (Grigg, 2015). The teacher acts as the facilitator by ‘scaffolding’ the learning and guide the children’s learning by breaking it down into smaller steps. Learners identify their own questions and issues from a scenario or question given by the teacher. It involves the use of key questions, fieldwork, case-studies or projects. The learners reach their own reasoned conclusion through the use of enquiry and research (Hoodless, et al. 2009).

EBL is pupil focused with the needs of the pupils in mind with emphasis on group work and independent research using the internet and other resources provided by the teacher. The learners are responsible for their own learning and decide in what way they learn. Learners decide upon their own learning by posing questions themselves and those of others allowing them to reflect on their learning (Pike, 2016). It allows the learners to have a deeper understanding of their learning and develop the skills that they will need in the real world (Barnes, 2015).

There are many theorists behind the idea of EBL and how it can enhance a child’s learning. Dewey (cited in Pound, 2005) believes in progressive education which emphasises the need to learn by doing with a ‘hands on’ approach to learning which EBL promotes. He suggests that learners must experience reality by interacting with their surrounding in order to learn, making the learning more meaningful for the learner by developing life skills. Bruner (1973) believes that adults should play an active role in children’s learning by ‘scaffolding’ their learning to help the children to reach their goal by the teacher acting as a facilitator. He also informs that children need to be given opportunities to learn to learn through the use of active learning and problem solving. Vygotsky (1978) implies that children’s surrounding help their understanding and the ‘Zone of Proximal Development’ (ZPD) is important for children to co-construct their learning with their peers and adults can give children the tools they need to learn. On the other hand, Piaget (1945) believes that peer to peer interaction is more important for children’s learning. EBL is based on children using their thinking skills which Bloom (cited in Krathwohl, 2002) developed his taxonomy which allows students to learn and use higher order thinking skills. Moreover, deBono (2009) created 6 thinking hats which allows learners to become more productive and mindfully involved within their learning which is embedded within EBL.

Through EBL learners are more engaged as they are physically doing the learning which is relevant to their interests which generates questions leading them to make links within their learning and make sense of the world around them (Catling and Willy, 2009). It allows learners to learn basic skills such as organisation and time management within a context that the children can understand making the learning more purposeful and allows the learning to be interesting for both the teacher and pupils as every pupil brings a different perspective to the learning (Greenfields Community Primary School, 2019 and Barnes, 2015).  EBL allows pupils to have freedom and flexibility within their learning allowing them to personalise the learning to suit their needs and gives teachers an insight into how their pupils learn and their interests (The University of Manchester, 2010). Learners are able to construct their own understanding and become independent through EBL as they have a greater knowledge as they have learnt it in a way that suits them (Wallace and Husid, 2007). Donaldson (2015, p. 29) created the 4 purposes to the curriculum allowing children to be “ambitious, capable learners’ and “enterprising, creative contributors” which promotes children to be able to explore and take risks within their learning. Through EBL, children learn through their own curiosity and experience new environments helping to improve their learning which Dewey (cited in Pound, 2005, pp. 21-22) suggests is vital to foster independent thinking. Not only does EBL enhance children’s independence it allows them to participate in group work as Vygotsky (cited in Pound, 2005, pp. 39-41) believes children learn from each other. Working with peers allows children to be more open minded, considering other points of view becoming more “ethically informed citizens” (Donaldson, 2015, p. 29) and develop their communication skills (Scoffham, 2010 and WAG, 2014). 

On the other hand, there are many challenges in using EBL as a method of pedagogy. EBL is not a teaching method that can be applied to all areas of learning, is mainly applied to Science and Humanities. Mathematics for example, has to be taught discretely due to its context. The learner must take ownership and want to learn beyond their grasp as EBL will not work without the motivation from the learner as the learning becomes meaningless and the objective will not be met (Lakin, 2013). Moreover, EBL requires a lot of planning, time and resources in order to make it successful. The children need to be given a firm scenario that can be developed further by themselves in order to succeed. This will be difficult as it has been found that teachers are overworked with pressures increasing and the lack of support has caused an increase of 25% of women leaving secondary schools in the last 4 years (Tapper, 2018). EBL is more challenging when teaching with young children as they do not have the skills to be totally independent in an enquiry so will need more direction than older children when using EBL (Pickford, Garner and Jackson, 2013).

Within Humanities EBL is not a new teaching method it was formally known as “discovery learning” (Grigg and Hughes, 2013, p. 114) and has been embedded within the National Curriculum highlighting that humanities should be taught through enquiry (Pickford, Garner and Jackson, 2013). WAG (2008) claim that schools should motivate and engage learners in learning through the use of experiences and be reflective through cultural identities in order for them to succeed as global citizens which Donaldson (2015) embeds within Successful Futures as he believes children need to have enjoyment from their learning. 

Children need to experience things beyond the classroom as this gives them a positive attitude towards learning and stronger connections with their local community (Estyn, 2017). Experiences outdoors allows children to practise skills such as observation and investigation to enable them to become independent learners. Studying the children’s locality is important as it develops their knowledge of the local area. Moreover, it develops their motivation, confidence and life skills such as mapping and data collecting (Grigg and Hughes, 2013 and WAG, 2015). Scoffham (2010) suggests that Humanities should be taught through active learning by allowing children to explore the environment around them to engage their curiosity and imagination to make the learning more powerful lead by questions. Effective questioning is at the heart of EBL with the use of Bloom’s (cited in Krathwohl, 2002) and deBono’s (2009) thinking hats as tools to facilitate the children’s enquiries. The 5 Ws are ‘what, where, who, why, when’ are vital in developing discussion for children’s thinking (Goldring and Wood, 2009). Extensive planning for humanities lessons over a long period of time enables children to deepen and positively affect their learning as they have time to explore different perspectives and reflect (Catling, 2017). EBL within Humanities should be child-initiated learning with the teacher facilitating the learning while there should be use of problem-solving, questioning, curiosity and investigations (WAG, 2015 and Ofsted, 2010). E.T.I (2014) believes that children enjoy learning when they are learning by doing, making art, they have a choice with their learning, able to work in groups and be reflective on their learning. Learners build on their prior knowledge to engage their curiosity in order to make meaning of the world around them. 

The numerous models that are used for EBL within Humanities, but all have the common features of “asking questions, collecting, recording, analysing, discussing data and drawing conclusions” and have an element of reflection (Pickford, Garner and Jackson, 2013, p. 16). The ‘S’ model has 4 sections ‘select, search, sift & synthesise and share” (Grigg and Hughes, 2013). The models give a guide of how to use the EBL approach within a classroom and focuses on local study, knowledge, thinking skills and respect for the environment. The 4-stage model ‘Investigative Cycle’ composes of ‘generate, do, analyse and reflect’ (Samuel, 2008) and Storm (1989) uses 5 basic questions for geographical enquiries. Moreover, all the models have the common features of observation, asking questions and exploring to find out about a topic.

Within Science EBL it is suggested that children learn and understand Science when they experience and explore their own ideas (Harlen and Qualter, 2009). Making mistakes and being wrong within Science allows children to build resilience and build a deeper understanding (Oliver, 2006). Harlen (2009) suggests that children should participate in enquiries in order to test ideas to explain different problems and make sense of the world around them using scientific enquiry skills. This allows children to develop their understanding independently reflecting the way scientists work and taking part in an activity such as an experiment it allows them to have new experiences and make use of senses, observation skills and communicate with their peers (Weavers, 2008). Learning experiences should reflect children’s interests and should be relevant to their lives in order for them to be eager to learn (Harlen, 2010). This allows for all learners to achieve to the highest possible standard (DCSF, 2007). Science should be taught on a basis of children asking questions, finding out the answers which then leads to new questions to develop children’s imagination and curiosity (Sharp, 2004). EBL in Science should include co-constructed learning as learning is most effective when the teacher and the children work together. Donaldson (2015) believes that Science should capture children’s curiosity through investigating, understanding and explaining by using Scientific skills such as observation and testing. The types of scientific enquiry skills children will develop through EBL are ‘observing over time, identifying and classifying, pattern seeking, research and fair-testing’ which encourage talk and questioning (Turner et al. 2011). The children must be motivated by relevant materials and be accessible for them in order for EBL to become successful or without motivation the learning becomes meaningless (Lakin, 2013). The EBL in Science is what the children do in order to answer questions about their environment and different questions require different enquires (Turner et al. 2011). The children are not told instructions they are physically involved in the learning led by their own ideas with social interaction with peers and decided how they want to do it whilst the teacher encourages the children to give reasons for their ideas (Nuffield Primary Science, 1993).

For Science is there not specific models like there is for Humanities. The generic model for enquiry for science includes 5 stages consisting of questions, planning, conducting, presenting and reflecting. Harlen (2015) believes that scientific enquiry is developed through his model of learning through inquiry which involves ‘hypothesis, predict, plan, investigate, interpret data, draw conclusion, communicate, report and reflect’ but it starts with a new experience that generates questions. KWLHLAQ model is used for EBL in Science as it explores many different elements of what they children already know, what they want/need to find out, how they will find the answers, what do they expect to learn, how they will allow what they have learnt to other subjects and what new questions to they have after the enquiry (Lewis, 2019). Every Science enquiry will have the basics of plan, develop and reflect embedded within them.

 Part 2
Botswana
The theme of work that the EBL of this project will concentrate on is the theme Botswana with a Humanities approach. Botswana is a country located in southern Africa and smaller size to France however, it has a much smaller population in comparison to France. It is a very different country to the UK as it is landlocked with no coastline and well known for its diamonds and copper exporting. Throughout this theme the children will be able to compare and contrast Botswana to their locality. Many skills will be developed through this theme including investigation, thinking, communication and seeking patterns skills. For each area the skills from the National Curriculum will be highlighted alongside the skills from the LNF (WAG, 2008a and WAG, 2014).

‘S’ Model
For this assignment the use of the ‘S’ Model will be used throughout to enable a structured and effective EBL approach to the Humanities in a Key Stage 2 setting. The ‘S’ Model consists of 4 sections “select, search, sift & synthesise and share” which will be expanded upon and explained within the assignment (Grigg and Hughes, 2013). The use of this model will allow for a clear structure to ensure that children have a guided but independent learning experience.

Select
The select element of the ‘S’ model is finding out what the children already know and what they would like to find out (Grigg and Hughes, 2013). EBL is not a teacher directed approach but is child initiated with them composing questions through their curiosity and imagination (Scoffham, 2010). In order to get the children interested in the theme there would be a mystery box placed on each table in the class holding native products, pictures and maps of Botswana to trigger their curiosity and began to ask questions. The children have previously been on a field trip to their local area to discover the types of houses, shops, transport and food that are available. The purpose of this trip was to give the children a sense of identity to know what is in their local area (WAG, 2003). Field trips give the children first hand experiences making the learning more interesting and memorable to help their understanding (Estyn, 2010 and Ofsted, 2008). The teacher directed the learning whilst on the field trip to show the children the skill of how to use an artefact and key elements to observe to allow them to become more independent in the future. The field trip allowed the children to have a deep understanding of their local area to enable them to build on this knowledge when comparing to Botswana (Grigg, 2015). Field trips also helps to increase their confidence and strengthen their enquiry skills (Historic England, 2016). On the other hand, fields trips involve a lot of planning and are very time consuming with the completion of risk assessments and cost money.

The use of the mystery box enables the children to play a game to guess what they can find inside the box engaging the pupils straight away (Scoffham, 2013). This activity would be done in groups of 6 rotating between 5 tables with different resources on each table to encourage the children to begin questioning.  The use of groups enables the children to learn from each and respect other peoples’ opinions (Piaget, 1945). Allowing the children to discuss their observations allows them to connect with the artefacts and understand them (Serret and Earle, 2018). The role of the teacher is to scaffold the learning by giving the resources but not giving the answers as it is important to find out what the children think and provide them with active learning (Bruner, 1973). However, the teacher may find sourcing some resources from Botswana difficult as you will not be able to buy them in the shops. The use of photos and resources allow the children to see different aspects of life in Botswana recognising similarities and differences (Grigg and Hughes, 2013). This will enable the children to “observe and ask questions about a place” and “express their own opinions and be aware that people have different views” (WAG, 2008a, p. 13). Each pupil will be given a worksheet (see appendix 1) in order to write down their questions whilst observing the artefacts giving a structure to their questioning. The assessment for learning (AfL) strategy think, pair, share will help to assess what the children’s understanding of Botswana already is and what they would like to know. This strategy will allow the children to think independently, share their ideas with a peer and then share to the whole class. Think, pair, share encourages pupils to work with others to share ideas which helps to develop their understanding further and build on prior knowledge (Vygotsky, cited in Pound, 2005, p. 39-41). Also, pupils’ communication skills are improved, and confidence is increased to work within groups to prepare for the next activity (Usman, 2015). Also, it gives the learners more time to think about their ideas enabling them to improve their thinking skills and help children with dyslexia process their thoughts more slowly making a more inclusive environment (Hall, 2009).

Each group will then be given an investigation topic from transport, jobs, natural features/weather, food and land use/buildings. The teacher will model questions such as “Where in the world is this?”, “What jobs do they have?”, “Do they have trains or cars?”, “Is it hot and sunny there?” or “What type of houses do they live in?” which helps children to develop their thinking skills (Grigg, 2015). The children can develop their own questions which can be discussed with the class in a safe environment which helps to build their confidence and well-being (Barnes, 2015 and Donaldson, 2015). Once the children’s questions have been shared with the class the teacher will expand the children’s thinking skills using Bloom’s taxonomy (cited in Krathwohl, 2002) to allow for them to use higher order thinking skills and increase progression, giving reasons for their answers to deepen their understanding further. Moreover, the children would then go back to the artefacts in their mystery box and use their topic to ask more questions developing their observational skills (WAG, 2008a). The artefacts would consist of different foods eaten in Botswana, pictures of different houses, weather reports from the news, land use maps and transport photos. In their topic groups the children would direct their questions to their topic asking questions such as “Do they eat meat?”, “How do they visit their friends?” and “How many people go to school?”. The use of artefacts and photos allows the children to be physically involved with their learning making it more meaningful and motivating (Pickford, Garner and Jackson, 2013).

Search
The search element of the ‘S’ model is where the children will be focusing on finding out about their topic and how they are going to find the information they need. The search would be done by the teacher organising a visit from an educational visitor who originates from Botswana creating a virtual visit to Botswana giving them real-life experiences to enhance their learning (Estyn, 2017-2018). The children will be developing on their prior knowledge gained from the select stage of the model and will be able to make connections from what they learnt from the mystery box and what the visitor will explore with them (Estyn, 2017). The visitor will allow the children to develop their listening skills as they will “listen carefully to presentations using techniques to remember main points” and “listen to others, asking questions and responding to both the content and the speakers’ viewpoints” (WAG, 2014). The teacher’s role would be to provide the class with the visitor to scaffold their learning by giving them a vital resource to use for their enquiry as visitors bring “abstract learning to life” (Donaldson, 2015, p. 67). 

From having the visitor, they will be able to ask questions related to their topic which they can record in their learning logs as it is a personal learning log, they can record any information in the way they prefer. Also, they could choose to use the i-Pads to video the visitor to record information as ICT engages pupils into learning and teaches them skills ready for the future (Grigg, 2015). From using i-Pads the children will be developing the producing strand of the Digital Competence Framework (DCF) by “creating and modifying multimedia components using a range of software” that they could use in their presentations (WAG, 2016).  Exploring the world and the environment triggers children’s curiosity and helps them to understand the world around them by asking questions (Grigg and Hughes, 2013). Being told about the visit beforehand will allow the children to plan and prepare questions they would like to ask the visitor and decide what way they will record the information they obtain (Hoodless, et al. 2009). This gives the children control over their own learning and giving them independence helps to build their confidence (Pike, 2016). The visitor will develop a sense of awe and wonder for the children as it will give them a new experience and promote the children’s personal, social and emotional development. It is important for the children to respect the visitor and be sensitive to their feelings and to be able to know the difference between facts, opinions and beliefs in order to make their own decisions (WAG, 2008b).  The children will experience wearing clothes native to the people of Botswana to engage their imagination and use their thinking skills to observe the differences and similarities to their own clothing (see appendix 2). It allows them to embrace a positive attitude towards a different culture and appreciate other identities (Scoffham, 2010). This would lead the children developing from asking questions such as “What clothes do you wear?” to “Why do you wear a khiba?” and “Is there a difference between the clothes of people in different social classes?”.  The visitor will also have many different resources to support the different topics such as different foods for the children to try to engage their senses and can ask questions regarding the food that the teacher may not have the answers to such as “What class of people eat this food?”. Photographs will be shown from the visitor’s personal collect in order show the many different aspects of Botswana and motivate the children as they are more interested when things are personal. However, photographs can often be misunderstood as they are just a small snapshot of a bigger picture (Pickford, Garner and Jackson, 2013) but the visitor and teacher will be able to facilitate the learning by addressing any misconceptions. Moreover, the visitor will be able to help the children with their enquiries by directing them with resources and performing a native dance with music so that the children can visualise the differences and similarities with traditional Welsh folk dancing. 

The children will be able to use a wide range of literature available from the school library such as ‘This is Botswana’ by Daryl Balfour and Sharna Balfour to help with their enquires and questions. Books hold vital information and facts that will be accessible for the children to aid with their questions. The teacher will also provide the children with laptops and tablets for them to carry out their investigations on the internet as there is a wide range of websites with useful information such as https://www.ducksters.com/geography/country.php?country=Botswana that the children would use. However, the children must be informed by the teacher that not all websites hold reliable information and if they use photographs from the internet, they must understand that when using other people’s photos, they must cite where they sourced them from (WAG, 2016). Moreover, the children could watch documentaries and films from Botswana so that they are able to see many different viewpoints of Botswana to understand that different people have different points of view which would be provided by the teacher (WAG, 2008a). This is an important point for children to learn and have to understand as not everyone has the same views as them to develop their critical thinking (Grigg, 2015). Grigg (2015) believes that documentaries and films are a useful way of stimulating interest in Geography in a creative way.

Sift and Synthesise
Once the children have gathered the information from their chosen methods, they will have to sift and synthesise the sources from their enquiry. Moreover, they will have to critically reflect on their sources to find out what they tell them and the big messages from the sources (Grigg and Hughes, 2013). When evaluating the sources, the children have to decide how reliable, relevant and useful the source is to them. For example, the group that has the topic land use/buildings may question “Do the people of Botswana live in houses like us?” and would use a photograph of different types of houses in Botswana for their enquiry (see appendix 3). From the photographs they could understand that some of the houses are similar to their own as they have a roof made out of tiles, windows and a front door. However, another picture of a house in Botswana would be very different to theirs as the roof is made out of straw and only has one room. Also, from the images the children will be able to identify the different household items within them such as fire, bath tub, clothes hanging from the roof and no bed. The photographs give them an insight into the lives of the people in Botswana but can cause the children to be stereotypical of the people of Botswana so it is important for the teacher to inform the children that not all people in Botswana live like this (Pickford, Garner and Jackson, 2013). The role of the teacher is to support and question the children on their observations and ensuring they are using the correct terminology to ensure to order to develop their vocabulary (Hoodless et al. 2009). The children would “identify similarities and differences to describe, compare and contrast places” by using a Venn diagram provided by the teacher to visualise their learning to make it simpler for them to communicate their ideas in the share stage of the ‘S’ model (WAG, 2008a, p. 12). The Venn diagram gives the children more structure to their learning whilst still gathering the information themselves (see appendix 4). The use of iPads would be used to record the differences and similarities by using a software that allows them to edit photographs. Editing the photographs by labelling different features of the houses will incorporate the DCF and develop the LCF skills “gather and organise information from different sources” and “consider if the content is reliable” (WAG, 2014). It is important for the teacher to supervise the children when using the software for editing photos to make sure they are putting captions on the images and using colours you can see. From studying the photographs, the children will answer many parts of their enquiry but may still have some unanswered questions from their enquiry. The children must reflect on what they have found out and may still have questions such as “What types of people live in this house?”, “Where do they sleep?” or “Do they have a toilet or a bathroom?”. These questions would allow the children to continue their enquiry to find out their unanswered questions. 

Share
Within the share element of the ‘S’ model the children have to question how they are going to present their findings, evaluate their work and reflect on their learning to see if they still have any questions unasked (Grigg and Hughes, 2013). These questions will be asked by the teacher to scaffold and facilitate the children’s learning.

The children would have experienced many new learning opportunities through EBL on Botswana and found similarities and differences between their local area and Botswana. The children wanted to display their findings from their enquiry through a Botswana afternoon as it is important to allow children to take control of their own learning and see enjoyment in learning (Barnes, 2015). The afternoon will include other classes visiting the showcase and parents being invited in to see their children’s work. The earlier involvement of parents in their children’s education the more powerful the impact the parents have (Grigg, 2015). Estyn (2018) suggests that parents should feel valued as part of their child’s education and engaging them in the children’s learning helps well-being. Each topic group will have their own area of the classroom to share their findings from their enquiry. There will be music playing from Botswana and the children would have decorated the classroom with a Botswana theme to portray an engaging environment (Estyn, 2017-2018). The children will wear native Botswana clothing to give them a real-life experience and a sense of belonging to make them more ethically informed (Donaldson, 2015). Giving the children roles to play within the showcase allows them to emotionally connect with the topic (Scoffham, 2010) and try to understand the feelings of people from Botswana which links to the identity and culture theme of ESDGC (WAG, 2008c).  The children will be required to plan the event with support of the teacher by creating invitations, posters, making food and creating dances to make cross-curricular links within their learning involving literacy and numeracy skills such as “use weighing scales with divisions to weigh objects to the nearest 5g, 10g, 25g, or 100g” and “write with as clear purpose, showing consideration for the reader” (WAG, 2014). The teacher’s role is to send out the invitations to the parents as the children do not have access to addresses and to ensure there are no mistakes on the posters or invitations before they are published.

The different ways the children could display their findings are:
· Food stall – making the food themselves, selling to the visitors and explaining the products on description cards to inform the visitors of the ingredients and the origins of the items.
· A short film clip done on a green screen to take the visitors to Botswana to show them the types of transport and land use there.
· Job fayre stall – children could make job advertisements for the different jobs available in Botswana.
· Weather reports created on green screen to inform the visitors of the types of weather and natural features of Botswana.
· Create a travel brochure for Botswana showcasing the different features of Botswana.
· Perform a speech to tell everyone what they found out from their enquiry about the similarities and differences from their local area and Botswana.

From these different presentations the children will develop many skills including “identify and describe natural and human features” (WAG, 2008a, p. 12), ‘communicate their findings in a variety of ways (WAG, 2008a, p. 13) and “organise and analyse evidence, develop ideas to find answers and draw conclusions: (WAG, 2008a, p. 13). The teacher will ensure that the children use correct key terms and terminology throughout their presentations. From the children’s presentation they can reflect on their own learning by assessing their own work and decide what went well (WWW) and it would be even better if (EBI). Including self-assessment gives the children ownership of their own work and a way forward for next time enabling them to be confident and resilient (Black and Wiliam, 1998).

Conclusion
Through the use of EBL, it highlights that the children most importantly enjoy the learning by highlighting their curiosity. Donaldson (2015) embeds Successful Futures on EBL with areas of learning and experience as children must experience real-life situations in order to understand them and progress (Hoodless et al. 2009). Within Successful Futures, Donaldson (2015, p.64-70) sets out 12 pedagogies many which link to EBL and suggest that teaching should “create authentic contexts for learning” and encourage learners “take responsibility for their own learning”. EBL enables children to have a growth mindset encouraging them to develop self-regulation and self-esteem to help them cope with challenging situations which is vital skills for life (Dweck, 2006). On the other hand, there are many benefits to EBL as discussed previously but there are a few challenges of EBL as it cannot be implemented by one teacher it must be a whole school approach (Serret and Earle, 2018). Through the ‘S’ model an EBL approach has been adapted creatively in order to teach children about Botswana (Grigg and Hughes, 2013). From this the children have been able to develop a number of enquiry skills such as questioning, evaluating and planning. The children have been able to present their findings in way that is suitable to them supporting Gardner’s idea of multiple intelligences that children learn in different ways (cited in Pound, 2005, p.63-66). Not only are subject specific skills developed through EBL but also literacy, numeracy and ICT skills are developed making the skills transferable. EBL creates a learning environment that is accessible to the children and allows them to be independent and successful learners that will help them in the future. However, Starkey (2013) does not believe in EBL as he believes children should be learning facts and not learning to understand.
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Appendix 1
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Source: Samuel, E. (2009) Investigating our World: Developing Investigation Skills in KS2 Geography. Caerphilly: G.Ap. Publishers.
Appendix 2
[image: Image result for botswana clothing]
Source: http://nationalclothing.org/africa/40-botswana/56-traditional-clothing-of-botswana-modest-european-dress-combined-with-kaross-or-woven-blanket.html 



















Appendix 3
[image: Image result for inside a botswana hut]
Source: https://www.travelthewholeworld.com/traveling-botswana/
[image: A typical low-cost, two-bedroom house in Gaborone. Taelo Maphorisa.]
Source: https://www.urbanafrica.net/news/theres-no-place-like-home/
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Source: Samuel, E. (2009) Investigating our World: Developing Investigation Skills in KS2 Geography. Caerphilly: G.Ap. Publishers.
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