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[bookmark: _GoBack]A consideration of the opportunities and challenges for the development of a pedagogy to deliver successful futures including : A review of relevant research and literature which has A. informed your professional practice and B. opportunities and challenges that should be considered by schools/practitioners when developing a pedagogical approach to Successful Futures.

This essay will break down some of the twelve pedagogical principles outlined in chapter 5 of Successful Futures (Donaldson, 2015), linking and challenging it with current practice, research and theorists ideas. 
Pedagogy, described simply as 'the art of teaching' by Hall (1905), has wide definitions that inform both curriculum and its teaching (Scottish Executive 2005). Ambiguities remain about how to define pedagogy and how it supports learning, a view supported by Mortimore (1999) and later, Waring and Evans (2014). 
Pedagogy is led by quality teaching, highlighting that teachers hold an essential role, a view held by many (Simon 1981; Whelan 2009; Husbands and Pearce 2012; Waring and Evans 2014; Donaldson 2015). Progress in pedagogical theory has been described as remaining 'relatively stagnant'  (Reevy and Bursten 2015; Landrum 2009). A change to the curriculum encourages discussion about this and a chapter has been dedicated to pedagogy in Donaldson's (2015) Success Futures. 
Teachers need both knowledge of a subject and how to teach others to learn (Thompson 2014), thus creating independent learners, which is argued by many as important (Williams 2003; Beere 2010). We are moving from a culture where knowledgeable teachers are not enough. Hattie and Yates (2014) state how:
‘teachers’ actual depth of knowledge of the content of what is being taught bears little relationship to the attainment level of their students.’ (P11)
The UK Governments early 2000's slogan of 'Those who can, teach,' (BBC news, 2000) cannot be the driver of education. Teacher's need the skills to encourage children to learn for themselves, moving away from the lecture based model, following the ideals of Constructivist theories and theorists such as Piaget. Mentioned in the Hadow Report (1931), it was highlighted that activity and experience should take precedence in the curriculum. In recent years, this view was supported by Ross (2000) and Donaldson (2015). Mortimore (1999) stressed that the idea of a lecturing teacher was a didactic view.  Teachers are an essential tool to encourage progress, but should scaffold learning (as introduced by Bruner) and work as a facilitator to learning, later discussed by Ross (2000). 
In Wales, a skills based curriculum could support, and from experience is, moving away from the lectured model. The dilemma of testing could be a hindering factor in this move. During the lead up to National Testing practitioners are often encouraging children to sit and complete test style, non differentiated comprehensions. Teachers often feel that in order for progress to be made, we need to teach to a test, a viewpoint supported by Johnson (2007). 
Creating independent learners is important, following the ideas of Constructivism and is argued by Hattie and Yates (2014) and Donaldson (2015) but, schools are being judged by outcomes and test data which fit with a lecture based model of acquiring facts and regurgitating them out in an exam. School A, for example, an inner city London Secondary School strongly believes in its traditional academic subjects and lecture orientated model. They are attaining well, so they have no reason to change their methods. This highlights assessment as a challenge for schools looking to develop Successful Futures. Pedagogy may remain 'stagnant' if assessment does not change. Assessment in terms of testing, data and outcomes is still seen as the principle outcome to learning that we need to look beyond (Schweisfurth 2015). Johnson (2007) discusses how data changes depending on the teachers familiarity with the test. Alexander (2012) discusses how PISA is also a barrier to this. Being ranked,
'shapes a very particular way of deciding what works and what counts as important in education'( Dann, 2016, p2).
 Rutherford (2012) discusses how New Zealand decided it would be inappropriate to put pressure on schools with assessments or reporting their competencies, similar to the four purposes of Donaldson (2015). Much of the assessment in New Zealand is 'of the moment' (New Zealand curriculum, 2007, p39). This could highlight a formative structure. 
'Analysis and interpretation often take place in the mind of the teacher, who then uses the insights gained to shape their actions as they continue to work with their students'(New Zealand curriculum, 2007, p39).
The evidence here suggests that emphasis on detailed logging of assessment levels are diminished. Trust in teachers takes precedence and the lack of trust from local governments hinder such ideas. However, changes are supported if following the ideals of Donaldson (2010) who stated:

'the most successful education systems do more than seek to attain particular standards of competence and to achieve change through prescription' (p5).
We need to ensure we are not just on what Barrett et al. (2015) call a 'quest for quantative measures to show progress'(p235). Ray (2006) conducted an OECD paper discussing developing value added models in education and added that research was still be conducted by external experts. Ideas for assessing by other means than testing was summarised by Schagen and Hutchinson(2003) who considered how measuring learning needs to be discussed further, supported later by many including, Barrett et al. (2015), Schweisfurth (2015) and Alexander (2015). Johnson (2007) argues that active learning will be more difficult to assess, this has been the case with the Foundation Phase and evidencing the progress and learning taking place.

An argument could be made that if effective  teaching is defined by improved student achievement, maybe more emphasis should be put on assessing and monitoring teachers instead of students, an argument Coe et al. (2014) agrees with. The 'Excellence in Teaching' Framework could be used as a tool in this. Coe et al. (2014) support this view listing what makes great teaching and looking into what frameworks or tools could capture this. However they also argue that current assessments and value-added models are not good enough and cannot judge teacher effectiveness. Therefore an improved model would need to be created.
Simon (1981) and his paper, 'Why no pedagogy in England', is still discussed widely today.  Kopmels (1989) researched and studied with twelve schools across Europe discussing  the pedagogy of how we teach needing to take precedence over content taught. Yet Alexander (2004) declared that there is 'still no pedagogy in England.' He blamed  the lack of pedagogical advances on curriculum design (in his case, the Primary Strategy, 2004). A view supported by James and Pollard (2011). Improvements can only take place if the government work with teachers. Hargreaves and Fullan (2012) support this view. 
 Government changes impact education greatly. The National Curriculum Primary Handbook (2010) was produced in England and held similarities to the ideals of Donaldson (2015). This was abandoned due to the Conservative Government taking power. If Governments keep changing ideals surely we could never have a 'lasting' curriculum.  
 The Teaching and Learning Research Program (TLRP) (2007) was a large scale program looking at ways to maximise teaching. It came up with ten main points. These remain brief and have some similarities to Donaldson's (2015) pedagogical ideas.  These succinct points are argued to provide discussion and analysis (James and Pollard 2011). It highlights questions about why there are not more significant changes in education. However, a challenge when implementing pedagogies, both with Successful Futures (2015) as well as the TLRP (2007) is that they could be seen as ambiguous where, 'different interpretations may be placed on some findings' (James and Pollard 2011, p87). Suzawa (2013) however, argues that we should 'embrace' ambiguity rather than 'tolerating' it and be 'more open to alternative ideas' (p234).  We could use the ambiguity to our advantage, understanding every school is different. This will require ambiguity and differences across the country. Empirically, from visiting a range of schools, Head teachers point out that what they are doing works for their school, not to use as a quick fix for everyone. The culture and history of a community will impact how pedagogy will be informed. A viewpoint of both Alexander (2008) and The Scottish Executive (2005). 
Action research, being reflective and discussing our teaching in professional dialogue to improve pedagogy is important and has been discussed by many (Dimmock 2016; Waring and Evans 2014; Scottish Executive 2005, Timperley 2008). The International Academy of Education (IAE) promotes educational research worldwide and has done so for over twenty years. Improving pedagogy is an evolving process that needs this discussion (Scottish Executive 2005).Often it is the time constraints which limit teachers from this. High levels of prescription can also cause problems (Chater, 2014;  Gerrard and Farrell 2014) with not enough authority given to research. Research is often ignored, so would be deemed unimportant  by teachers. It could deflate morale in many who are already stretched with workloads if required to study when there is no impact, as discussed by Butt and Lance (2005) and Niemtus (2016). 
Pedagogy and the way teaching impacts learners is not a new discussion. Reasoning as to why changes have not followed the research have been discussed by Francis (2011) and Barrett et al. (2015). Dimmock (2016) discusses how teacher's action research is seen as innovative, yet it was advocated by Stenhouse (1975) nearly half a century ago. Hargreaves and Fullan (2013) point out, 'if you want to get a return, you need to make an investment'(p36). Time to train, read research as well as carrying it out is important and could be measured by value added as considered by Donaldson (2010). Teacher's timetables are full, time to develop subject roles is often not timetabled due to staffing costs. Changes to time tables could support this. School B in Dundee, have moved their timetable around in order for Friday afternoons to be used for the Professional Development of staff. Working parties meet at this time to look at school improvement in different areas. OECD (2005) reported how most countries report concerns about “qualitative” shortfalls: 'whether enough teachers have the knowledge and skills to meet school needs'(p4).   This highlights the need to invest more time and money into this area of  Continuing Professional Development (CPD) within the school timetable. Support and time is given to teachers who are just starting their careers or struggling, now we need to challenge those teachers not in these categories. Hargreaves and Fullan (2013) support this view of CPD.

In order to look at the challenges and opportunities faced when implementing Successful Futures, the twelve points Donaldson (2015) maintains as his pedagogical ideals need discussion. Although being ambiguous can be a positive (Suzawa, 2013), some guidance into the challenges and opportunities could be of use to teachers and will be discussed below. 
The second pedagogical point Donaldson (2015) recommends (supported by Hattie and Yates, 2014) is the idea of growth mindset, that we can realise that whatever our skill level in a subject, that dedication and hard work will improve your knowledge and skills.  The idea encourages resilience of pupils to keep trying and not give up and is researched in depth by  Dweck (2012).
Walters (2014) argues that the ideas of growth mindset can have positive effects on pupils and their test scores. There are many studies into this area and links with the work of Gardner (2006) and multiple intelligences. The works of Dweck (2012) and growth mindsets are easily found online today for teachers to learn and research on its impact. Experience from School C is that training for staff is required, but now mindsets of pupils are changing. It has especially impacted more able and talented pupils with the idea of work being challenging is good for them.
A challenge of the growth mindset model is that it requires training of teachers in order for the support the impact on learners as argued by Sagan (2015). Many studies in this area, support this model and far more positives than negatives can be found. Sagan (2015) was an exception to this, stating that growth mindset could be a pseudoscience.
A point to be made is that growth mindset would not be a stand-alone approach. It should blend with other pedagogies as highlighted in points 3 and 4 in chapter 5 (Donaldson 2015). Hattie and Yates (2014) articulate that we are all types of learning styles, emphasising the need to use a range in our teaching practice. Teachers may need reminding that this is the case. From experience, one pedagogy is not the answer to all problems. An experienced teacher will gain insight into a new method and visualise how it could be embedded into current practice.

The seventh pedagogical point links with assessment for learning. Assessment should seen as a tool to support pupils rather than to number them and create data. This is highlighted by many as effective pedagogy of a classroom which will improve pupil progress, including Black and Wiliam (1998). Formative assessment or Assessment for Learning (AfL) should be deep-rooted into the pedagogy of a classroom. Evidence from research supports this (Black et al. 2003 and 2004; Hattie and Yates  2014; Black and Wiliam 1998; Wiliam 2011).  Donaldson (2015)  highlights the important of AfL by not only mentioning it in chapter 5 but also in Chapter 6 on assessment and suggests that it takes priority over summative assessment. Most teachers would agree with this, and ongoing discussion with pupils and feedback given almost subconsciously by many teachers follows this ideal. Reising (1997) argues that formative evaluation will improve progress that will 'satisfy even the test scorers,' which should limit the need for a summative model. There could be ways of assessing pupil's through formative means which could also be used as a summative tool to appease government ideals. However Popham (2013) argues formative and summative assessments should be clearly separated. It is clear that a new assessment model is needed (Johnson 2007) and maybe formative assessment will be enough to show progress of our schools if used effectively.
Research shows there are strengths and weaknesses in formative assessment routines, as discussed by Sharmin (2015), and deliberation is needed to decide what formative assessment techniques to apply in classrooms. A lot of research into effective use of AfL, ( Shute 2007; Loughland and Kilpatrick 2015; Falk 2012; Sandergaard and Mulder 2012) and books to support (Clarke 2008; Clarke 2005; Hall and Burke 2007), such as creating a formative assessment toolkits to support classroom practitioners exist to support practitioners (Boyle and Charles 2014; Black and Wiliam 1998; Black et al. 2004) and these could be considered.
Formative Assessment has many branches from peer and teacher feedback, self-assessment,  questioning, and sharing of the success criteria. Children need to be able to monitor their learning, track their progress and their next steps to improvement, highlighted by Donaldson (2015). A problem with AfL is that it is only effective if used properly, which is discussed by many (Hattie 2011; Black and Wiliam 1998; Waring and Evans 2014; Hattie and Timperley, 2007; Hall and Burke 2007). Feedback, as mentioned earlier, is vital and Hattie (2011) described it as one of the most influential classroom practices. However Penya et al. (2014) and Hargreaves and Fullan's (2012) research findings argue against its usefulness as his research focuses on 'old-fashioned' classroom techniques.  
Students working with their peers can be a tool for feedback. Shute (2007) discusses  how there is much research on how emotional interactions with peers can effect learning. Boon's (2015) small scale research stated children will need training in peer assessment, especially in Primary. They need time in curriculum to do this effectively (Boon 2016). Time in our curriculum for social skills and group work could support this. Co-operative learning (discussed in the strategic plan), could support this. 
The need to ensure schools are effectively giving good feedback is necessary, but difficult to measure. Price et al. (2010) through their research found that we can only indicate whether some of the conditions for effective feedback is in place. Gibbs and Simpson (2004) discuss that however good the quality of feedback is, it is ineffective if students do not use the feedback. Time needs to be given to children to act on feedback given, whether ten minutes at the start of a day or time at the start of each lesson. Speaking from experience, a lot of teachers aim for this, but time restraints can hinder this. It could be a possibility that a skill in the curriculum of checking/improving work and acting on feedback to improve could be a skill to hit. 
Formative Assessment or AfL is a broad area of pedagogy and although there is much research in the area, this needs further discussion. 

Pedagogical point ten discusses independent learners. Donaldson (2015) mentions knowledge of how we think in this section, which can link to the growth mindset idea mentioned earlier. 
Increasing responsibility for their own learning could see the idea of 'pupil voice' and child-initiated leaning arising as a pedagogy. This idea is supported by (Husbands and Pearce (2012). It follows the ideals of constructivism theory. Teachers lead, but take a side on role supporting children through their own experiences and learning. It is supported by the work of Dewey who placed the emphasis of learning on the interests of the children.
Many schools are looking at child initiated learning as an idea for getting children to choose what they learn about, drawing on their interests, a view supported by Campbell (1993). Small scale research by Montie et al's( 2007) findings, agree with child initiated leaning. Children can offer insights and views into how we can improve schools (Rudduck and Flutter 2004). Empirically, this is difficult to agree with in some contexts as there is a fine line to cross as to what child initiated learning can offer. Schools have jumped onto the idea of pupil-voice and child initiated learning being effective ways of ticking the box with Donaldson's (2015) point 10, but this has led to some poor choices of its use. It is also argued that that pupil voice may overlook the perspectives of minorities (Ferguson, et al. 2011).
In many schools children are choosing topics without any knowledge or experience in an area which can lead to bland topics and no rich learning experiences. Rutherford (2016) compares the idea to Henry Ford. As a leader in car manufacturing he said that if he asked people what they had wanted, they would have said a faster horse. Generally a person is only able to think about their own experiences and can only be taken so far. Hence the idea of choosing a topic but then giving children experiences and then opportunities to ask questions and enquire further. For example in the topic of castles and dragons, a fully suited knight enters the room. The children are then immediately interested and enquiry begins. Rutherford (2016) calls this a 'springboard for learning.' Piaget's ideals support this where interactions between a child and an object creates learning. The interaction between a more knowledgeable teacher rather than overly child led fits with  Vygotsky's ideas of scaffolding learning and Dewey social theory. 
If teacher's choose the topic, they will be able to use their own interests to extend the boundaries of their teaching. This view is supported by Husbands and Pearce (2012):
'The very best teaching arises when this research base is supplemented by a personal passion for what is to be taught and for the aspirations of learners' (p12).

In order for  the development of a pedagogy to deliver successful futures, approaches such those mentioned above could be used. However, it is important to remember that no one approach should be thought of as the most important, but a blend of pedagogies (Donaldson 2015) and this will need to be explained before initiating. As Alexander (2008) states,
‘The idea of repertoire is paramount. The varied objectives of teaching cannot be achieved through a single approach or technique’(p109).
We should not change everything in our classroom,  as Watkins et al. (2007) state, we should,
'carry forward into the future the best parts of our past'(p3).
There is no one way to suit all schools (Kohn 2001) and every teacher has his or her own approaches that work well with their classes. Donaldson (2015) being vague with the pedagogy chapter, supports this. Best practice should be shared. From experience, watching other teachers, in the same setting and different, opens the mind to new ideas as well as confirming methods that already work. 
There are other pedagogical points to cover and some of these will be discussed further in the strategic plan. 















STRATEGIC PLAN 
The pedagogical points mentioned in the literature review are already working in school. Our areas of weakness, highlighted in the SWOT below created the strategic plan. This includes incorporating co-operative learning techniques into classroom practise and  creating a new curriculum modelled on the 'Wyche curriculum' ideals of Rutherford (2012). Both of these models address the pedagogical recommendations discussed by Donaldson (2015). 
A SWOT analysis was undertaken as a staff where they were then asked to discuss curriculum and pedagogy. After listening to staff members about their concerns and ideas about the future plans, further ideas were added to the SWOT. 
The SWOT analysis highlighted the lack of familiarity of the staff with the four purposes of the curriculum. Therefore in the strategic plan, the four points and how they are covered by the pedagogy have been put in as a reference number. These numbers relate to statements from the four purposes which can be found in appendix one. This was to support  staff in becoming familiar with these aims. It can be seen that most of the four purposes can be covered through teaching both of these pedagogies. 85% of the four purposes are easily covered using these pedagogies. The others can be included with careful, targeted planning. The strategic plan also concentrates on recommendations 32 and 33 of Successful Futures (Donaldson 2015). 








	Strengths
· Opportunities to try new things as a pioneer/new deal school.
· Pupil voice a key ideal in school.
· A motivated staff who are willing to discuss changes.


	Weaknesses
· Ineffective group work. children do not work well together.
· Our topic not linking to Successful Futures.
· Not knowing how we link to the purposes of the new curriculum. What are our aims? What are the 4 purposes?
· pupil voice leading to bland learning experiences in some topics. Topics are contrived.
 (
SWOT : Implementing two new pedagogies in line with the recommendations of Successful Futures (Donaldson 2015)
)

	

Opportunities

· New curriculum being embedded so we have an 
· JB attended 'co-operative learning' training Oct 2016. Trial?
· 2 staff visited another school with ideals similar to those proposed in Successful Futures. 

	

Threats

· Not trained in Co-operative learning so can we roll out?
·  The idea of group work seen incorrectly. Group work is nothing new.
·  Money/finance.
·  The idea that only 1 pedagogical ideal will take too much precedence.
· How will we plan it?
· Inspection
· Time




	Objective 1:  To roll out co-operative learning across key stage 2.
Training for one teacher, J.B Autumn 2016. Funded cost of £650 for 3 days training. 6 weeks to embed into classroom practice. After observation, links to Successful Futures have been found, further roll out to be planned. Strategic plan created Jan 2017.


	Experiences for children


	Teacher Action
	Resources
	Links to the 4 purposes-

	Main links to Donaldson's (2015) pedagogical points

	





1. Children to be given home teams / groups of 4.


2. Begin to include a social intention to lessons. Teach active listening. Jolliffe (2007) p21 p32 

Children to be given opportunities to work in groups being supported with social skills.

3. Trial a range of co-operative learning activities taken from Jolliffe (2007) and Johnson et al. (1992, 1994)

4. Pupil voice: Children to complete questionnaire discussing impact of co-operative learning.


	Fill in baseline assessment in order to measure improvements (taken from Kagan et al. 2007)
(Jan 2017)

Discuss with staff how groups higher than 4 does not work - Example of dinner party where you talk to the people closest to you. (Feb 2017)

Ensure staff are given opportunity to discuss active learning and social skills.








Aim: 1 lesson a week for spring/ summer. 10+ lessons completed by end of academic year.


Measure impact by comparing to baseline. Discussion about next strategic plan.
Pupil voice questionnaire: Tunnard and Sharp (2009)
	Training to be delivered by J.B 2x staff meetings

Observe J.B co-operative learning lesson

Teachers to be given opportunity to read Jolliffe (2007) p21 and 32 and time to understand.
	ambitious, capable learners who: 1,3,4,5,9

enterprising, creative contributors who: 5,6,7

ethical, informed citizens who:
1,3,4,6

healthy, confident individuals who:
2,7,8,9,10


	11 and 12





	Justification

Collaborative or co-operative learning refers to small teams of pupils working together to solve problems, gather and understand information with children only achieving if all of the group have completed the common goal (Johnson and Johnson 1989). In this strategic plan, the term co-operative learning will be used. This pedagogy aims to cover Donaldson's (2015) pedagogical points 11 and 12. 

The method of co-operative learning to be used is Johnson and Johnson (1989). This method has been chosen due to the idea of social intentions having been added into their work.  This involves teaching children the skill of being able to work in groups, which is deemed important by Hattie (2011) in chapter 28, 'The surprising advantages of being  social chameleon.' 

Putting children in groups and expecting them to work efficiently tends to lead to tensions and arguments (as most teachers feel). This is a threat highlighted in our strategic plan. Weatherley (2000) stated that, ‘’collaboration’ is much easier to extol in theory than to achieve in practice’(p66) highlighting these concerns.
Slavin (2010) reviewed a range of co-operative learning techniques and found benefits although it was often poorly implemented in classrooms. Teacher's often assume group work involves leaving pupil's to work without support. Co-operative learning is not this. This is a view supported by Hattie (2011) stating,
 'learning is collaborative and requires dialogue, and this requires teachers to be attentive to all aspects of peer-to-peer construction and mediation.' (P39).
 Jolliffe (2007) also agrees that children cannot just be left to group work. They learn from examples and watching the teacher. Watkins et al. (2007) and Watkins (2010) discuss how pupils can be placed around a table in a group but this will not necessarily mean they are working together effectively. He even states that teachers have rarely seen classrooms run co-operatively highlighting that discussions with staff will need to explain the change involved in group work. 
Sharan (2010) describes the constant evolution of cooperative learning as a threat. She stresses the need for an active instructor, not using group work as a way of keeping children busy.  These discussions support the SWOT findings and will need to be highlighted to staff.

Co-operative learning has many bases in different educational theories. Vygotsky's Zone of Proximal Development links to co-operative learning and is highlighted by Dolittle (1995). This pedagogy fits with  Bandura's (1925) and Dewey's Social Learning Theories and later supported by Deutsche (1962). 
Piaget believed the individual is primary in the learning . However  the ideals of Piaget encouraging children to think about their feelings and empathising with others does support this co-operative learning. 
Key researchers such as Johnson et al., Kagan and Slavin have books to support practitioners, although some are a little dated, are available ( Johnson and Johnson1992;1994; Johnson et al. 2013, Kagan 1992, Kagan et al. 2007, Slavin 2010 and Joliffe 2007).  Craigen and Ward (2004) support putting this research into practice.
Johnson and Johnson (1989) carried out hundreds of studies that support co-operative learning. Akdemir and Arslan (2012) highlight the amount of research completed around co-operative learning. The wide range of research around the area of co-operative learning is mostly positive. 
The research of Johnson and Johnson is still heavily based in today's research highlighting that their work could still be relevant today as they are still actively engaged in research (Johnson and Johnson 2015) . However Kyndt et al. (2013) find limitations in meta analysis techniques with co-operative learning.

A threat highlighted in the SWOT analysis is that teachers will see co-operative learning as another add on to the curriculum. It needs to be highlighted that as Donaldson (2015) recommends, there is no emphasis on any particular teaching approach. Co-operative learning done efficiently would be incorporated and mixed with other teaching styles again not standalone a view supported by Alexander (2008).

From experience a teacher can try out a range of pedagogies, trialling them and picking what works best with each class.
‘Expert teachers are always consolidating what they know to be effective, testing it, and continuously adding to it’ (Hargreaves and Fullan, 2012, P54).

Time will be required for teachers to grasp this new concept and to see what aspects will work. If time is not given, the pedagogy will be placed to one side by most teachers. It is important to remember that this strategic plan is to run alongside teaching in the classroom. Not as standalone lessons.

Although Donaldson (2015) supports a range of teaching styles, pedagogical point 1 emphasises the need to link back to the overall purpose of the curriculum, and therefore the four purposes. This has been broken down and highlighted by the points in the plan. These points can be linked back to the four purposes clearly in appendix 1.







	Objective 2: To reshape our curriculum to fit with the ideals of Successful Futures (Donaldson 2015).

	Teacher Action



	resources



	Links to the 4 purposes
	Main links to Donaldson's (2015) pedagogical points

	1. Share the 'Wyche' curriculum (Rutherford 2012).
The Wyche Curriculum background main points for staff (Rutherford, 2012).
· replicate life and learning in the real world
· draw on the expertise of the community
· draw on all areas of learning.
· focus on interpersonal skills - links with co-op learning. relationships must be strong - p52 - like co-operative learning.
· must have an end goal and be compete.


2. Each year group to be given a project that hits the Wyche curriculum with a final outcome. This will support staff with creating their own 'personal' topics at a later date.

3. Check links against skills. Decide how we will track these. Discussion with SLT. Need to keep a track of skills taught to ensure coverage, continuity and progression. Subject co-ordinators to check quality and that their subject is not diluted. RE/PE discrete.  Science taught through topic where possible.


3 Staff to decide on next topic- ensure it hits four purposes. Decide on a final outcome. e.g. A show, or a new disability thing or selling a house.


4. Use rest of term to complete

5. Come together to discuss and sort to see where next steps in strategic planning is to go

	Staff meeting
PowerPoint summarising their schools journey and the links to Successful Futures.






Curriculum co-ordinators 1x day out.


Senior Leaders Team meeting.





Staff meeting to discuss and share ideas. Change if not all purposes met.
	ambitious, capable learners who: 2,3,5
6,7,8,9

enterprising, 
creative contributors who:
1,2,3,4,6

ethical, informed citizens who:
2,5,7

healthy, confident individuals who:
9,10

	6 and 8

	Justification

Creating meaningful and authentic learning  is supported by Donaldson (2015) who stated the areas of learning and experience, 'should not be seen as distinct entities or timetabled subject areas' (p68), and is described as bringing ‘the world into range’ (Waters, 2013). The aim of objective two of this strategic plan is to provide rich learning experiences by applying skills to a real life situation.  This is a pedagogy supported by many (Ryan and Gilbert, 2011) (Newell, 2003) (Kaldi et al. 2011). It is a theory that spans back to the time of Aristotle and Plato where learning happens through life (Smith 2001). Curtis (2002) found that real-life experiences increased engagement of students especially when they related to real-life occupations. This could take a variety of forms, from working with local businesses to creating a historical walking tour of the local area by applying skills from a range of areas. This application of skills would have to be appropriate and not contrived (Rutherford 2012). 

 Our plan is to trial the 'Wyche curriculum' (Rutherford 2012) in a way suitable for our pupils. This does not mean copying but adapting. The White Paper (2005) supports this view expressing that 
'schools are most effective when they can adapt to their local circumstances.' (p63)

This will require careful planning .

The SWOT analysis found a weakness in our curriculum planning as topics are chosen through pupil voice which has led to some learning experiences being contrived. Pupil voice is important, but should not take precedence over actually learning skills. Therefore we will chose a topic by how meaningful experiences can be linked with local opportunities and teacher preference. Children will then still have pupil voice through discussion. As mentioned in the literature review, if choosing a new topic on castles, a knight can enter the room, leading to discussions and questions from the children for future enquiry (Rutherford 2012).

The curriculum in the 1970's and 80's was Piaget styled. It was a child centred and enquiry based curriculum. A Piaget styled curriculum is highlighted as having a worthwhile impact on learning (Hattie, 2014). The idea of combining subjects of the curriculum was also supported by Dewey. 

The Wyche curriculum  delves into the experiences of the children, this correlates with the first point on Pedagogy in Successful Futures (Donaldson 2015). 
A reason for choosing the 'Wyche' styled curriculum stems from how the principles in the Wyche curriculum draws parallels with the four purposes (Donaldson 2015). We will move away from subjects as a starting point and focus on the four purposes of the curriculum. This will then move down to skills coverage. This could support richer learning experiences, a view maintained by Rutherford(2012). 

A threat that appeared in the SWOT analysis was that of inspections. If changing the curriculum to embed the features of Successful Futures, support and time will be needed. The New Zealand curriculum (2007) does not place pressure on schools to report. 
'There is no requirement to assess and report the competencies. The requirement is to support students to develop them'(p44).
This attitude and trust in teachers could support a forward moving curriculum.

The new curriculum needs to maintain standards, if not, we may be reprimanded during the inspection process. Rutherford (2012) discussed how freedom to be creative has been given by governments. For example in 2008 the Slovakian Government supported teachers 'having a go' at implementing a new curriculum, but the inspection process did not. This will be a challenge to the implementation of any new feature in the curriculum.




Part 3 of the assignment : Academic poster is being handed in as a hard copy.
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Appendix 1
Taken and adapted from pages 29-30 of Successful Futures (Donaldson 2015)
85% of the 4 purposes are covered using these pedagogies
yellow = Relates to co-operative learning
blue= Relates to the real life learning experiences
All our children and young people will be: 
› ambitious, capable learners who:
1 – set themselves high standards and seek and enjoy challenge
2 – are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts
3 – are questioning and enjoy solving problems
4 – can communicate effectively in different forms and settings, using both Welsh and English
5 – can explain the ideas and concepts they are learning about 
6– can use number effectively in different contexts
 7– understand how to interpret data and apply mathematical concepts
 8– use digital technologies creatively to communicate, find and analyse information 
9– undertake research and evaluate critically what they find and are ready to learn throughout their lives
› enterprising, creative contributors who:
 1– connect and apply their knowledge and skills to create ideas and products 
2– think creatively to reframe and solve problems 
3– identify and grasp opportunities 
4– take measured risks
 5– lead and play different roles in teams effectively and responsibly
 6– express ideas and emotions through different media 
7– give of their energy and skills so that other people will benefit and are ready to play a full part in life and work 
› ethical, informed citizens who:
 1– find, evaluate and use evidence in forming views 
2– engage with contemporary issues based upon their knowledge and values 
3– understand and exercise their human and democratic responsibilities and rights
 4– understand and consider the impact of their actions when making choices and acting 
5– are knowledgeable about their culture, community, society and the world, now and in the past 
6– respect the needs and rights of others, as a member of a diverse society 
7– show their commitment to the sustainability of the planet and are ready to be citizens of Wales and the world 
› healthy, confident individuals who: 
1– have secure values and are establishing their spiritual and ethical beliefs 
2– are building their mental and emotional well-being by developing confidence, resilience and empathy 
3– apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives 
4– know how to find the information and support to keep safe and well 
5– take part in physical activity 
6– take measured decisions about lifestyle and manage risk 
7– have the confidence to participate in performance 
8– form positive relationships based upon trust and mutual respect 
9– face and overcome challenge 
10– have the skills and knowledge to manage everyday life as independently as they can and are ready to lead fulfilling lives as valued members of society.
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