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Section one.

An inclusive leader recognises how everyone can benefit from each other’s own set
of personal experiences that are a result of their diversity, and will encourage and
support individual’s own goals and growth in the process (Ferdman, Prime and Riggio,
2020; Randel et al., 2018, p. 201; Conn and Murphy, 2022, p. 30). However, Conn and
Murphy (2022, p. 31) go on to question whether the term ‘Inclusive Leadership’ is in
itself a barrier and is perceived as a problem that is solely the responsibility of the
leader as appose to something that should be the responsibility of everyone. Shore,
Cleveland and Sanchez (2018, p. 179) found that during their research of inclusive
leadership in various workforces in Australia, that when inclusive leadership is
practiced it has a positive effect on every team member’s mental health and their
performance in work as it broke down a perception of differing statuses, resulting in a

sense of equality in the workplace.

According to Welsh Government (2021) a setting that is inclusive and equitable will
identify any challenges faced by individual learners that may present themselves. This
in turn will enable the setting to act upon any of these challenges to benefit the child,
in compliance with Articles 2, 3, 23, 24 and 28 of the United Nation’s Convention on
the Rights of the Child (Unicef, 1989) which states that: there is to be no discrimination
against a child, no matter their background or beliefs, the best interests of the child
must always be made a priority, the government must support a disabled child and
their family to ensure the child has a full life, they must also provide nutritious food, a
clean environment and education. Furthermore, Schuelka (2018) emphasises that in
a mainstream school all children will spend most of the day learning together, which
has a positive impact on all children in the school as they can learn from each other
and become more accepting, diverse individuals, compared to children who only

attended a special school.

Dr Fawzia Reza (Childhood Education International, 2021) states that diversity and
inclusion have two very different meanings; whilst diversity refers to age, abilities,
gender, sexual orientation, religion, nationality, it also includes the values and beliefs
that an individual may hold, whereas inclusion in a school is when all students receive
an education in an enriching environment free of discrimination or prejudice, and about

appreciating the diverse perspectives that people hold. Dr Fawzia Reza goes on to
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describe the feeling of being alienated, unwelcomed and isolated when people do not
feel included, and says there is an urgent obligation for self-reflection and to seek out
a way to better support children, their families and the wider community and help
create a world where every single person is made to feel welcomed and feels free to
fully be themselves. Furthermore, Ferdman (2017, p. 259) states that inclusive leaders
should embrace the tensions and challenges that coexist with inclusion and view them

as positives, as this is an important part of what being inclusive is.

The following scenario was experienced by a practitioner who works at the primary
school attended by Adam, where staff were able to offer an inclusive environment to
break down any barriers that were present, to benefit everyone’s wellbeing Randel et
al. (2018). A single father who has overcome addiction is raising his seven-year-old
son Adam on his own. Adam has been living with his father for almost six months. The
father is notably quiet when addressing members of staff and always appears to stand
alone at school pick up, never talking with other mums. The father has been absent
from each parent’s evening and only attended one open evening with Adam. Adam is
a very quiet boy who is doing well at school; however, it has been noted that he does
not appear to have any close friends and is often seen playing on his own at playtime.

It is later learnt that Adam’s father is on a low income and is unable to drive.

Inclusive Leadership with parents and families.

The practitioner involved invited Adam and his father in for an informal chat, by working
together with Adam and his father it will help them to feel a sense of belongingness,
connection and feel as though they are an important part of the setting that will impact
their well-being in a positive way (Booysen, 2014; Ferdman, Prime, Riggio, 2021; Anna
Freud, no date). As the practitioner is aware that Adam’s father is a recovered addict,
it was noted that Adam and his father should never be discriminated against and will
help build trust using transparency and making others aware of the need to reflect on
themselves as to ensure there was no unconscious biases (Fenton, Ocasio-
Stoutenburg and Harry, 2017, p.223). The practitioner had noted that Adam’s father
had not attended most of the after-school events that have been hosted since Adam
started at school. This could be because not all parents or families feel that their voices

are heard during these events, and that it is always the same parents who attend these
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events, but very rarely, are attended by the parents of the children that they are more
concerned about (Anderson, 1998 cited in Scanlan and Johnson, 2020, p. 234).
Evangelou et al. (2013, p.137) found that hosting ‘drop in’ sessions for families that
are ‘hard-to-reach’, more effective in increasing parental engagement due to the
informality of the sessions. However, Evangelou et al. (2013, p.137) noted that as part
of the service was anonymity it was difficult to gather more accurate data on the
number of attendees. As an inclusive leader the practitioner understood the
importance of developing a connection with Adam and his father and believed Adam’s

father was more likely to attend an informal meeting without others there.

Welsh Government (2017a) notes the importance of father involvement and how this
benefits a child’s development and betters their outcomes including lowering the
chances of substance misuse and criminal involvement in adulthood. However,
Calhoun et al. (2022, p. 22) recognises that children whose parents are addicts
(whether in recovery or not) are more likely to suffer mental, physical, and behavioural
problems. Furthermore, Calhoun et al. (2022, p. 22) notes that early intervention and
support given can help to reduce the chances of these outcomes dramatically, and
when this is coupled with support for the addiction, it allows the child the best possible
chances of developing positive outcomes. The inclusive leader explained to Adam’s
father that he is entitled to have help if he or Adam needs it, and that this could be in
the form of involving Teams Around the Family (TAF). TAF are able to help families
and children with issues such as drug and alcohol misuse, parenting stresses and
problems as well as poor emotional health, to help them experience healthy,

successful and happy lives (Connect Pembrokeshire, no date).

Inclusive Leadership with Professionals.

A professional is “a person that has the type of job that needs a high level of education
and training” (Cambridge University and Press Assessment, 2023). The inclusive
leader has held meetings with various agencies to find out what is the best approach
in supporting Adam and his father and also to see how the school are able to best
support them. As the school has newly qualified Emotional Literacy Support Assistants
(ELSA) it was suggested that Adam may benefit from these sessions by helping him
recognise his emotions, which in turn will enable him to learn better in school (SSCE
Cymru, no date). Multi-agencies share the same commitment to the child ensuring that
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the child’'s voice is heard in accordance with Article 12 of the United Nation’s
Convention on the Rights of the Child (Unicef, 1989), whilst also viewing the child in a
holistic way when discussing the best support to offer (Martin, 2018). Hafford-
Letchfield (2014) states that multi-agency is where multiple agencies work
collaboratively around social issues to help support an individual or family, where a
single agency would be unable to offer the level of support needed by the individual or
family, with leadership being named as the main motivation that drives effective multi-
agency. However, Department for Education (2014) argues that there can be many
barriers to professional collaboration, noting the main barrier being that although each
agency is there to support the individual or families, the agencies may not hold the
same commitment or values as each other. O’Sullivan (2015, p. 57) extends on this
further by stating that as the number of collaborative agencies increases, as does the
chances of conflict or misread messages also increase, noting ways leaders can
reduce these barriers by asking questions, listen effectively, taking note of non-verbal

signals and ensuring everyone is being heard.

Overcoming addiction can be a long process, many believe that once a person has
refrained from consuming what they were once addicted to, they no longer need
support, however, ensuring that a person feels connected, supported and receiving
the correct support around them is essential to overcoming addiction and remaining in

recovering (Family Lives, 2021).

Previously the partnership between parents and professionals has varied greatly,
resulting in some parents feeling like their voices are not being heard above the
professional’s, however, with the guidance of the inclusive leader, and with mutual
respect and acknowledgement of the importance of each party it will contribute to
creating an effective partnership (Martin, 2018, p.153). The Children’s Commissioner
for Wales (2023) acknowledges this and extends on it further in their recommendations
for the ‘No Wrong Door’ policy, stating that agencies should work together and ensure
that the child or young person feels like an equal, valued partner when working with
multi-agencies. The inclusive leader recognises this and reiterates the benefits of
working alongside professionals to help both Adam and his father during their meeting.

Welsh Government (2017b) have created the Family First guidance to enable inclusive

leaders to seek relevant support where it is needed, as Adam’s father has overcome
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addiction, he is a single father, and is on a low income, these put Adam at even higher
risk of developing poorer outcomes and will require a multi-agency approach that
offers specialised support in these different areas. Families First (Welsh Government,
2017b) has drawn on the Wellbeing of Future Generations Act 2015 which enables
Families First to better support families which in turn helps the Welsh Government

reach their goal of building communities that are resilient and confident.

Inclusive Leadership and the Community.

It is important to remember that although Adam’s father has overcome his addiction,
children of parents who have an addiction can feel isolated, find it difficult to make
friends and may even worry that they will lose that parent (Family Lives, 2021). Due
to their family circumstances Adam'’s father may feel that he is unable to engage with
the school as he has low self esteem due to his history with substance abuse, lack of

education and being labelled as a single parent (Welsh Government, 2016).

The inclusive leader shared information about local parenting groups with Adam’s
father, although he did seem grateful of the information, Adam’s father has stated that
he has been before, and he was the only father to attend and felt intimidated by all the
mothers in attendance. The inclusive leader then contacted another parenting group
run for fathers and asks for information about the group. Since their informal meeting
at the school Adam’s father has attended on numerous occasions. However, Panter-
Brick et al. (2014, p. 1208) found that men are still unwilling to attend father only
groups, and states that unfortunately, father only groups are seen as an add on
session and are often the first services to be cut when there are budget cuts. Panter-
Brick et al. (2014, p. 1208) acknowledges that a father plays a key role in a child’s life,
and suggests there is not enough relevant data collected on the importance and
impact of father involvement on many aspects of a child’s life. Pitman (2021) agrees
that there is not enough research surrounding single fathers the effects of stigma and

how the community views single fathers affect their life stories.

Adam'’s father discloses to the inclusive leader that he is a low skilled worker in a
supermarket just to earn enough to pay the bills and will occasionally go without a
meal so that Adam can have one. Adam’s father cannot drive so catches the bus to
work. When the inclusive leader mentioned using a local food bank, Adam’s father said

that he had used it in the past but prefers to go without as the shame he felt using it,
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and the stigma associated with using the food bank was too much for him (Beck and
Gwilym, 2022, p. 13). The inclusive leader invited Adam’s father to the next open
evening held by the school for the Adult Community Learning (ACL) to enable a flexible
option for adults to further their education in the community (Welsh Government,
2018), which would be more accessible for Adam’s father as it would mean he wouldn’t
have to drive to college. Reina et al. (2014, p. 2082) states that adopting a community
school approach, where the school actively engages regularly and consciously with
the community results in better engagement from parents, a more positive school
environment and increases the community’s and the resident’s sense of security and

involvement.

Inclusive Leader and Children.

Part of inclusion in a setting is to ensure that every single child, despite their individual
needs or background, has a sense of belonging, is respected, is made to feel an equal
in a setting, feels enabled to develop their own identity, believe in their own potential
and overall betters their well-being (Johansson and Puroila, 2021, p. 1; Souto-Manning
etal. 2021, p. 104). Baumeister and Leary (1995, p. 508 cited in Souto-Manning et al.,
2021, p. 104) extends on this further by stating that the strongest feelings, both
negative and positive, are a direct result of experiencing or lack of experiencing a

sense of belonging, feeling welcomed or accepted by others.

As an inclusive leader, the practitioner made time to engage with Adam to ensure that
his voice was being heard, as this is one of the most powerful tools a practitioner can
have, this involves, not only active listening, but also respecting their views and
interpretations of situation and acting on their wishes which significantly on their
development (Murray, 2019, p. 1; Estyn, 2018). When Adam spoke to his ELSA he told
her that he was feeling lonely as he does not have any friends. The inclusive leader
suggested to Adam’s father that Adam may benefit from attending an after-school club
held by the school where children are encouraged to engage with one another over
various activities like gardening, sport and dance lessons. After school clubs support
children to build on their interests and allow them to explore new passions that in turn
allows them to engage with their academics and their career later on in life (Kayalar,
2016, p. 12). The ELSA has since started a friendship group at playtime and has invited
Adam and some of the children from his class. It has been noticed that Adam has
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since started engaging better with other children in the classroom and at playtimes.
Friendships are essential in supporting a child to develop socially, emotionally, and
academically, and even has a positive effect on their attitude towards their learning,
and an increase in their self-esteem, resulting in a better sense of their own well-being,
and creates adults that are less likely to develop social problems (Kayalar, 2016, p.
11). During Adam’s time with the ELSA, he also mentioned that his father didn’t eat
much, or that sometimes he would have come to school hungry. Children living in
poverty are more likely to be malnourished and have difficulty sustaining friendships
as a result (Hughes and Davies, 2019, p. 25). The inclusive leader recognised this and
sent home a breakfast club form for Adam to give to his father to complete. Adam’s
father was unaware that the school offered this and began bringing Adam in early
enough to attend free breakfast club every day. Children are more likely to be healthier
children that are more able to reach their full potential if they are given a healthy and

nutritious breakfast each day (Welsh Government, 2022b).

Section Two.

This section will look at what a policy is and whether inclusive leadership in education

is supported by the new Curriculum for Wales (CfW) (Welsh Government, 2023).

A policy is a written document that takes into consideration governmental suggestions
on how a setting should work in one particular area, that is to be implemented by
practitioners (PACEY, 2023; Baldock, Fitzgerald and Kay, 2013). Dallimore (2019)
recognises that although policy making for early childhood education and care is
increasingly becoming a priority in many countries, there is inconsistencies in these
policies as it is governed by how that particular country interprets the importance of
the early years, as some view it as preparing children to do well in school, and other’s
focus is on what the child is able to do now and to allow them to develop at their own

pace.

Baldock, Fitzgerald and Kay (2013) state that there is a shared consensus that policies
are created by people in suits that are unaware of the true importance and implications
of these policies, and are created at a macro level (Ferdman, Prime and Riggio, 2021)
which is similar to Bronfenbrenner’s ecological model where the microsystem is what

has the greatest impact on a child, for example what happens at school, and the
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macrosystem has an overall effect on all the other systems (Vélez-Agosto et al., 2017,
p. 902). OECD Education and Skills Today (2021) acknowledges this and
recommends that instead of creating policies without spending any time in schools,
that education policy makers should spend time in the classrooms and schools and
then proceed to develop policies to best support the issues faced in schools. With this
in mind, it would appear that the Welsh Government has taken such views into

consideration whilst writing up their new CfW (Welsh Government, 2023).

The CfW was co-constructed by practitioners who work in schools throughout Wales,
including those from urban and rural areas, large and small schools, special schools,
primary and secondary education settings, bilingual, Welsh-medium, and English-
medium, as well as religious schools (Welsh Government, 2023), thus ensuring more
inclusive views and ideas from a diverse range of educational settings. However,
Viennet and Pont (2017, p. 26) suggests that challenges can arise by harnessing many
different views and opinions whilst creating new policies, as people hold different views
on how to best implement a policy and suggests that the effectiveness of a policy can
only be measured by reaching a specific goal. None the less, Randel et al. (2018, p.
191) argues that including the various practitioners and listening to their opinions and
views of how the new curriculum should be, it has created a sense of belongingness

without compromising on their individuality on how to teach the various areas.

According to Knight and Crick (2022, p. 264) to ensure a curriculum is fully inclusive it
should recognise and welcome the diversity of each child’s needs as appose to
focusing on what children should be able to do by a certain age. This is one of the
main changes to the new CfW as the old form of assessing a child’s progress was
governed by where a child should be by a certain age. It is now focused on what a
child can do already and will now follow progression steps to track their own individual
progress, to ensure there is progress being made, no matter how small, which makes
it more inclusive for the learners who develop certain skills sooner than others, but

also those who take slightly longer to develop those skills (Welsh Government, 2015).

One of the four purposes that make up the new CfW is ethical, informed citizens ready
to be citizens of Wales and the world, BeSi¢ (2020) recognises that intersectionality in
diversity effects most people and that this aspect of the new curriculum would benefit
the future of the world as it is becoming increasingly diverse throughout every sector
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due to globalisation and migration movements. Furthermore, BesSi¢ (2020) goes on to
state that most inclusive education policies and leaders have, in the past, focused
primarily on disabilities and not diversity and intersectionality. Therefore, the Welsh
Government (2015) has taken this into consideration and put it at the centre of the

new CfW and will be implemented in every Area of Learning and Experience.

However, there are a number of barriers to the new CfW, for example under the Area
of Learning and Experience of Humanities (Welsh Government, 2022a) it uses the
term ‘cynefin’ which may be confusing to non-Welsh speaking educators as there is
no specific English translation for this term. Therefore, if non-Welsh speakers are
unable to understand the terminology, they are unable to teach ‘cynefin’ to learners,
therefore educators should be educated about such terminologies that may present
as a barrier (Colquhoun et al., 2014, p. 10). Another section states that “learners can
develop an understanding of the complex, pluralistic and diverse nature of societies,
past and present” (Welsh Government, 2022a), this could be interpreted differently by
different people. Derman-Sparks, Edwards and Goins (2021) believes that by creating
an anti-bias educational system, it would prevent harmful psychological and emotional
impact on children, resulting in better outcomes for children whilst helping all children
to feel included and heard. Unconscious biases amongst educators is unfortunately
resulting in a large gap amongst the achievements of Black or Hispanic learners and
Maori and African American children, therefore, to create an inclusive learning
environment, this needs to be addressed (Dee and Gershenson, 2017, p. 6; Blank,
Houkamau and Kingi, 2016, p.5). An inclusive leader can use critical reflection to
address any unconscious bias held by them by becoming self-aware of what values,
beliefs, attitudes, and perceptions they hold, why those biases have formed,
(unconscious biases are formed by lived experiences) and notice how it influences

decisions (Tyner, 2019, p. 3).

To conclude, attitudes appear to be changing in terms of what true inclusion means
and looks like, which is evident in the new CfW (Welsh Government, 2023) which
enables inclusive leadership throughout schools in Wales. It equips educators to gain
better understanding and knowledge about diversity and to educate learners about the
diversity of the world, whilst enabling educators to decide the best way to teach it to

the learner.
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Section Three.

To promote inclusion in an Early Years setting an inclusive leader may decide to host
family cooking lessons once a week, which will allow parents with various backgrounds
to host cooking classes with the intention of introducing others to their culture as well
as building their cooking skills. By educating others on diversity, it can help reduce
racism, and allows people to better understand culture and diversity (Allen et al.,
2021). Wilson (2016) acknowledges that previously parents have been seen as the
one’s that need to be educated, however, it is now becoming apparent that educators
can learn a lot from families and their way of life, and that this helps to build a positive
relationship between school, parents, the child, and their home life. Furthermore,
Nelson and Guerra (2014, p. 76) states that some knowledge can only be gained from
those that practice their cultural beliefs daily, meaning that by inviting parents in to host
various cooking classes for families, the inclusive leader is ensuring that parents,
children and themselves are gaining factual knowledge of a certain culture. However,
Preemptive Love, (2020) states that it is important that this type of cultural appreciation
does not turn into cultural appropriation where a culture is not appreciated or fully
understood, but instead is assumed knowledge and understanding of a culture

because one small aspect of the culture has been learnt.

There are many benefits to learning the basic life skill of cooking, in particular cooking
from raw ingredients, including saving money if you batch cook, teachers the
importance of planning ahead and eating a nutritious meal (Lavelle et al., 2016, p. 26;
Hasan et al., 2019, p.8). However, Lavelle et al. (2016, p. 2) notes that there are
barriers to cooking with raw ingredients that the inclusive leader needs to be aware of,
these include children that are deemed as fussy eaters only wanting bland, processed
food, families being too busy or want an effortless way to prepare meals, as it is noted
that families appear to be spending less time preparing nutritious meals. Cooking
classes can also support those parents who lack confidence when cooking meals, in
particular those families on low incomes, vulnerable or socially deprived, and can also

encourage children to try new foods (Garcia et al., 2016, p. 321).
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