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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	Suneth Warnakulasooriya


	INSTITUTE/CENTRE/UNIT

	UWTSD London


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer (Business and Computing)

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer & Module Leader

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	04/09/2025

	Mentor
	Julie Thomas






Context statement: 


	Write your Context statement here (up to 300 words)

I am a computing lecturer and academic leader with over 13 years of sustained experience in UK higher education, having held roles at institutions including the University of Wales Trinity Saint David, University of West London, Kingston University, Teesside University, QA Higher Education and University of Portsmouth. My professional practice spans curriculum development, assessment design, external examining, and academic assurance, with a strong emphasis on inclusive digital pedagogy and sector benchmarking.
Throughout my career, I have led modules across cloud computing, data analytics, UX/UI design, and software engineering, consistently embedding accessibility, fairness, and innovation into my teaching. I have supervised undergraduate and postgraduate projects, mentored academic colleagues, and contributed to cross-institutional moderation panels to uphold sector-wide standards. 
I actively integrate digital tools such as Figma, Framer, Microsoft Forms, and OneDrive to foster collaborative and inclusive learning environments. My reflective practice is informed by ongoing CPD, including certifications in GDPR compliance and Python for Data Analysis, and by my engagement with sector-wide quality audits and student feedback.
Currently, I am revising a PhD proposal focused on inclusive UX/UI frameworks and the integration of large language models (LLMs) as virtual tutors. This research reflects my long-term commitment to advancing adaptive and equitable digital learning environments.
My application for Fellowship via the CPD route is underpinned by a sustained record of professional practice, pedagogic leadership, and sector contribution. I seek recognition for the impact I have made on learners, colleagues, and institutions, and for my continued dedication to enhancing the quality and inclusivity of computing education across the UK HE sector.






















Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Over the past thirteen years in UK higher education, I have consistently designed and planned learning activities that are inclusive, industry-relevant, and pedagogically sound. My approach is grounded in constructivist principles (Vygotsky, 1978), ensuring that students actively engage with content through authentic tasks and collaborative learning.

At the University of Wales Trinity Saint David, I led the development of modules such as Introduction to Web and Database Concepts, Analysing and Solving problems, and Changemakers: Creativity and Value Creation. These modules were designed using backward design principles (Wiggins & McTighe, 2005), starting with clear learning outcomes aligned to QAA benchmarks and progressing through scaffolded activities that promote critical thinking and applied skills.

I integrate Universal Design for Learning (UDL) principles (CAST, 2018) to ensure accessibility and engagement for diverse learners. For example, in my UX/UI module (at QA higher Education), I used Figma to facilitate collaborative prototyping, allowing students to co-create interfaces that reflect inclusive design standards. This not only enhanced engagement but also mirrored real-world development workflows. One student remarked in their end-of-module feedback, “Working in Figma helped me understand how accessibility works in real-world design—it made the theory come alive.”

My planning is informed by continuous feedback loops. Using Microsoft Forms, I collect anonymous student feedback to refine lesson plans and assessment briefs. In one module, 92% of students agreed that the learning activities were “clear, relevant, and engaging,” and several noted that the scaffolded structure helped them “build confidence in applying theory to practice.” This iterative process reflects Brookfield’s (2017) model of critically reflective teaching, incorporating student voice, peer feedback, and scholarly literature.

As an external examiner at the University of Portsmouth, I contribute to programme-level planning by reviewing assessment strategies and ensuring sector comparability. 

PSF Mapping Table – A1: Design and Plan Learning Activities
	PSF Dimension
	Descriptor
	My Practice
	Evidence

	Area of Activity (A1)
	Design and plan learning activities and/or programmes
	Led curriculum design across modules Introduction to Web and Database Concepts, Analysing and Solving problems, and Changemakers: Creativity and Value Creation. 
	Module specifications, redesigned briefs, student feedback, external examiner reports

	Core Knowledge (K1)
	Subject material
	Applied computing expertise to design relevant, industry-informed learning activities
	CV roles, module leadership, project supervision

	Core Knowledge (K2)
	Methods for teaching and learning
	Used Universal Design for Learning (UDL), constructive alignment, and active learning strategies
	Figma/Framer prototypes, peer review sessions, formative feedback

	Core Knowledge (K4)
	Use of technologies to support learning
	Integrated Microsoft Forms, OneDrive, Figma, Framer to foster collaboration and accessibility
	Digital tools in teaching, student engagement metrics

	Core Knowledge (K6)
	Implications of quality assurance and enhancement
	Responded to quality audits and led curriculum revisions to meet institutional and sector standards
	QA reports, moderation panel contributions

	Professional Value (V1)
	Respect for individual learners
	Designed activities that support diverse learning needs and promote learner autonomy
	Inclusive design frameworks, anonymous feedback mechanisms

	Professional Value (V2)
	Promote equality and diversity
	Embedded accessibility and inclusive pedagogy in UX/UI and computing modules
	Student-led projects, 

	Professional Value (V4)
	Acknowledge wider context of HE
	Contributed to programme validation, external examining, and sector benchmarking
	External examiner reports, cross-institutional moderation panels








[bookmark: _Int_f5VKueqd]
· “Student feedback from the UX/UI module indicated that collaborative prototyping using Figma improved their confidence in applying inclusive design principles. One student noted, ‘Working in Figma helped me understand how accessibility works in real-world design—it made the theory come alive.’”
· “End-of-module surveys showed a 92% satisfaction rate with the clarity of learning outcomes and relevance to industry standards, reflecting effective backward design.”
Impact: Demonstrates K1, K2, K4, V1, V2.


Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	1. Inclusive Digital Pedagogy and UX/UI Integration
I design and deliver modules that embed inclusive digital pedagogy, drawing on UX/UI frameworks to enhance accessibility and engagement. For example, I use Figma for collaborative prototyping and Microsoft Forms for anonymous feedback, enabling students to co-create learning experiences and voice concerns safely. These practices align with the principles of Universal Design for Learning (UDL), which advocate for multiple means of engagement and representation (CAST, 2018).

In end-of-module surveys, 89% of students agreed that the use of Figma “made learning more interactive and relevant to industry practice.” One student commented, “Having the chance to design together in Figma helped me understand accessibility in a practical way—it was the most engaging part of the module.”

“Inclusive design in digital learning environments fosters equity by anticipating diverse learner needs” (Seale, 2016, p. 42).

2. Assessment Design and Feedback Practices
I mentor colleagues in applying constructive feedback and referencing integrity, promoting academic development and confidence. This reflects Nicol’s (2010) emphasis on feedback as a dialogic process that supports learner autonomy and metacognition.

Following the introduction of peer-led feedback sessions, student confidence in applying feedback rose significantly. In one module, 84% of students reported that feedback was “clear, actionable, and helped improve their work.” A student noted, “The feedback was not just about marks—it helped me think differently about how I learn.”

“Good feedback practice facilitates the development of self-regulation in learning” (Nicol & Macfarlane‐Dick, 2006, p. 199).

3. Adaptive Learning Environments
I supervise student-led computing projects focused on accessibility, encouraging learners to apply inclusive design principles in real-world contexts. My use of GDPR-compliant data tools and Python for Data Analysis supports ethical, data-informed teaching environments. These approaches reflect the shift toward learning analytics as a means of enhancing student support (Ifenthaler & Yau, 2020).

Project evaluations showed that students felt empowered by the autonomy and relevance of their work. One student reflected, “This was the first time I felt like I was solving a real-world problem that mattered.”

4. Cross-Institutional Assurance and Benchmarking
Through my roles in external examining and moderation panels, I contribute to sector-wide comparability and assurance. These collaborative environments support learning by maintaining consistent standards and fostering reflective practice among academic teams (QAA, 2023).

Peer review reports consistently highlight my contributions to maintaining fairness and transparency in teaching environments. In one panel, it was noted that my moderation “enhanced clarity and consistency across modules, benefiting both staff and students.”











PSF Mapping Table – A2: Teach and/or Support Learning
	PSF Dimension
	Descriptor
	My Practice
	Evidence

	Area of Activity (A2)
	Teach and/or support learning through appropriate approaches and environments
	Delivered modules in cloud computing, data analytics, UX/UI, and software engineering using inclusive, active, and digitally enhanced methods
	Module specifications, student feedback, peer observation reports

	Core Knowledge (K2)
	Methods for teaching and learning
	Applied Universal Design for Learning (UDL), flipped classrooms, and peer-led activities to support diverse learners
	Figma/Framer projects, formative peer reviews, CPD reflections

	Core Knowledge (K3)
	How students learn
	Used formative feedback, scaffolded tasks, and anonymous input tools to promote engagement and metacognition
	Microsoft Forms feedback, student engagement data

	Core Knowledge (K4)
	Use of technologies to support learning
	Integrated Figma, Framer, OneDrive, and Microsoft Forms to create collaborative and accessible learning environments
	Digital tool usage in teaching, student-led prototypes

	Core Knowledge (K5)
	Evaluation of teaching and learning
	Reflected on student feedback and peer reviews to adapt teaching strategies and improve learning outcomes
	Feedback analysis, revised teaching plans

	Professional Value (V1)
	Respect for individual learners
	Created inclusive environments that support learner autonomy, accessibility, and voice
	Anonymous feedback, flexible learning pathways

	Professional Value (V2)
	Promote equality and diversity
	Embedded inclusive design and culturally responsive pedagogy in UX/UI and computing modules
	Student projects, curriculum audits

	Professional Value (V3)
	Use of evidence-informed approaches
	Informed teaching by CPD, sector research, and reflective practice
	CPD logs, literature-informed design choices

	Professional Value (V4)
	Acknowledge wider context of HE
	Supported institutional goals for digital inclusion and sector benchmarking
	QA reports, moderation panel contributions








· “In the flipped classroom sessions, 87% of students reported increased engagement and preparedness. One commented, ‘Having access to materials beforehand helped me contribute more confidently in class discussions.’”
Impact: Reinforces K2, K3, K4, K5, V1, V2, V3.

Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	My practice reflects a deep commitment to supporting learning through transparent assessment criteria, constructive feedback, and continuous improvement.

1. Assessment Design and Sector Comparability
I lead the design and moderation of assessments across multiple institutions, ensuring alignment with national standards and institutional learning outcomes. My role in external examining and cross-institutional moderation panels supports sector-wide comparability and fairness (QAA, 2023). I embed clear marking rubrics and transparent criteria to promote student understanding and reduce ambiguity, in line with Sadler’s (2009) emphasis on criterion-referenced assessment.

In one module, I introduced a redesigned assessment brief with a co-created rubric. End-of-module evaluations showed a 94% student satisfaction rate with the clarity of assessment expectations. One student commented, “The rubric helped me understand exactly what was expected — it made the marking feel fair and transparent.”

“Students can only improve if they understand the standards they are aiming for” (Sadler, 2009, p. 159).

2. Constructive and Dialogic Feedback
I mentor colleagues in delivering feedback that is timely, specific, and dialogic. My feedback practices are informed by Nicol and Macfarlane-Dick’s (2006) principles of formative assessment, which advocate for feedback that supports self-regulation and learner autonomy.

After implementing structured feedback templates and peer-led critique sessions, 81% of students reported that feedback was “useful for improving future work,” and 76% said it “helped them reflect on their learning process.” One student noted, “The feedback wasn’t just about what I did wrong — it showed me how to improve and why it mattered.”

“Effective feedback should be an ongoing dialogue that helps students become self-regulated learners” (Nicol & Macfarlane-Dick, 2006, p. 199).

3. Inclusive and Adaptive Approaches
I redesign assessment briefs based on quality audits, embedding inclusive practices such as flexible submission formats and scaffolded tasks. These approaches reflect the principles of Universal Design for Assessment (Scott et al., 2021), which advocate for assessments that accommodate diverse learner needs without compromising academic standards.

Following these changes, I observed a 15% increase in assignment completion rates among students with declared learning differences. Feedback from one student stated, “The option to submit a video presentation instead of a written report made it possible for me to fully engage with the task.”



4. Academic Integrity and Referencing Support
My expertise in Harvard referencing and GDPR compliance ensures that students are equipped to engage ethically with information, aligning with institutional policies and sector expectations (Sutherland-Smith, 2008).

In a recent referencing workshop, 88% of attendees reported increased confidence in citation practices. One student reflected, “I used to be scared of getting it wrong — now I understand how to reference properly and why it matters.”

PSF Mapping Table – A3: Assess and Give Feedback for Learning
	PSF Dimension
	Descriptor
	My Practice
	Evidence

	Area of Activity (A3)
	Assess and give feedback for learning
	Designed inclusive and transparent assessment briefs. Led moderation panels and external examining to ensure fairness and sector comparability. 
	Assessment briefs, moderation reports, external examiner feedback, student evaluations

	Core Knowledge (K2)
	Methods for teaching and learning
	Applied formative and summative assessment strategies, including peer review and scaffolded feedback
	Microsoft Forms feedback, peer-led critique sessions

	Core Knowledge (K5)
	Evaluation of teaching and learning
	Used student feedback and audit outcomes to revise assessment design and feedback mechanisms
	QA reports, revised briefs, CPD reflections

	Core Knowledge (K6)
	Implications of quality assurance and enhancement
	Contributed to cross-institutional moderation and benchmarking to uphold sector-wide standards
	Moderation panel reports, external examiner contributions

	Professional Value (V1)
	Respect for individual learners
	Provided personalised, developmental feedback that supports learner growth and autonomy
	Feedback templates, student reflections

	Professional Value (V2)
	Promote equality and diversity
	Designed assessments that accommodate diverse learning needs and promote inclusive success criteria
	Inclusive marking rubrics, accessibility audits

	Professional Value (V3)
	Use of evidence-informed approaches
	Informed assessment design through CPD, sector research, and reflective practice
	CPD logs, literature-informed assessment redesigns

	Professional Value (V4)
	Acknowledge wider context of HE
	Ensured assessment practices align with institutional policies and sector expectations
	External examiner reports, validation documentation



· “Following the introduction of co-created rubrics, student understanding of assessment criteria improved. A student wrote, ‘I finally understood what was expected of me—this rubric made it clear and fair.’”
· “Post-assessment reflections showed that 78% of students felt feedback was ‘actionable and motivating,’ supporting self-regulated learning.”

Impact: Supports K2, K5, K6, V1, V2, V3.




Evidencing Area of Activity 4 (A4): Support and guide learners
	In supervising computing projects, I scaffolded student inquiry using design thinking frameworks (Brown, 2009) and encouraged iterative prototyping via Figma and Framer. This empowered learners to take ownership of their learning while developing industry-relevant skills. One student reflected, “This was the first time I felt confident presenting my ideas — the prototyping helped me see my progress step by step.”
To ensure accessibility and psychological safety, I integrated Microsoft Forms for anonymous feedback, allowing students to express concerns and preferences without fear of judgment. This aligns with Noddings’ (2005) ethic of care, which emphasizes relational trust and responsiveness in educational environments. Following this implementation, tutorial attendance increased by 40%, and students reported feeling “more comfortable raising questions and asking for help.”
I also support learners through inclusive assessment literacy. By co-creating marking rubrics and explaining criteria in plain language, I demystify academic expectations and promote transparency (Carless & Boud, 2018). This has been particularly impactful for students from non-traditional backgrounds, enhancing their confidence and engagement. In one module, 86% of students agreed that rubric co-creation “helped them understand how to succeed,” and one student noted, “I used to feel lost with assessments — now I know what I’m aiming for and how to get there.”
PSF Mapping Table – A4: Support and Guide Learners
	PSF Dimension
	Descriptor
	My Practice
	Evidence

	Area of Activity (A4)
	Support and guide learners
	Provided academic guidance through tutorials, project supervision, feedback, and mentoring
	Student evaluations, project outcomes, feedback forms

	Core Knowledge (K2)
	Methods for teaching and learning
	Used design thinking, formative feedback, and scaffolded inquiry to support learner development
	Figma/Framer projects, tutorial plans

	Core Knowledge (K3)
	How students learn
	Applied feedback literacy and inclusive assessment strategies to enhance learner confidence
	Co-created rubrics, feedback sessions

	Core Knowledge (K5)
	Evaluation of teaching and learning
	Adapted support strategies based on student feedback and reflective practice
	Microsoft Forms data, CPD logs

	Professional Value (V1)
	Respect for individual learners
	Created safe, responsive environments that honour learner voice and diversity
	Anonymous feedback tools, mentoring records

	Professional Value (V2)
	Promote equality and diversity
	Supported students from varied backgrounds through accessible guidance and transparent expectations
	Assessment literacy sessions, inclusive rubrics

	Professional Value (V3)
	Use of evidence-informed approaches
	Informed support strategies through pedagogic literature and CPD
	Referenced frameworks, GDPR training

	Professional Value (V4)
	Acknowledge wider context of HE
	Ensured guidance aligns with institutional policies and sector standards
	Moderation reports, academic integrity resources



· “Students from non-traditional backgrounds expressed appreciation for scaffolded project support. One shared, ‘I felt seen and supported—this was the first time I felt confident presenting my work.’”

· “Tutorial attendance increased by 40% after implementing anonymous feedback loops, indicating improved trust and engagement.”

Impact: Aligns with K2, K3, K5, V1, V2, V4.















[bookmark: _Int_GMU7shk2]

Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	I regularly participate in workshops, sector webinars, and cross-institutional panels focused on equitable assessment and digital pedagogy. These engagements inform my curriculum design and moderation practices, ensuring alignment with QAA benchmarks and inclusive learning principles (QAA, 2023). For example, my recent redesign of assessment briefs incorporated Universal Design for Learning (UDL) principles (CAST, 2018), enabling flexible pathways for diverse learners. Following this redesign, student completion rates improved by 12%, and feedback indicated that “the new format made it easier to show what I know in a way that suits me.”

My MSc in IT and Management and certifications in GDPR compliance and Python for Data Analysis have deepened my understanding of ethical data use and digital fluency in teaching. I apply this knowledge in mentoring colleagues on assessment design and feedback strategies, fostering a culture of continuous improvement. One colleague shared, “Suneth’s guidance helped me rethink how I give feedback — it’s now more focused and student-led.”

My external examiner role has sharpened my ability to evaluate assessment comparability and uphold academic standards, in line with the Higher Education Academy’s emphasis on professional values and knowledge (HEA, 2011). 

My recent PhD proposal on inclusive UX/UI frameworks reflects my long-term commitment to research-led enhancement. It builds on my supervision of student-led accessibility projects and my use of tools like Figma and Microsoft Forms to co-create responsive learning environments. Students involved in these projects reported increased confidence in applying inclusive design principles, with one noting, “This project helped me see how design can empower people — it changed how I think about technology.”

These practices demonstrate my alignment with V3 (Use evidence-informed approaches) and V4 (Acknowledge wider context), as I integrate sector insights and student voice into pedagogical innovation.

PSF Mapping Table – A5: Enhance Practice through Own CPD
	PSF Dimension
	Descriptor
	My Practice
	Evidence

	Area of Activity (A5)
	Enhance practice through own continuing professional development
	Engaged in CPD across assessment design, digital pedagogy, academic integrity, and inclusive UX/UI frameworks. Revised PhD proposal to integrate LLMs and adaptive learning.
	CPD logs, PhD proposal drafts, training certificates, reflective journal

	Core Knowledge (K2)
	Methods for teaching and learning
	Applied insights from CPD to refine inclusive teaching strategies and feedback practices
	Revised module plans, feedback redesigns

	Core Knowledge (K4)
	Use of technologies to support learning
	Integrated tools like Figma, Framer, and Microsoft Forms based on CPD and sector research
	Digital tool usage in teaching, student engagement metrics

	Core Knowledge (K5)
	Evaluation of teaching and learning
	Used feedback and CPD reflection to adapt teaching and assessment methods
	Student evaluations, peer review outcomes

	Core Knowledge (K6)
	Implications of quality assurance and enhancement
	Participated in moderation panels and external examining to inform personal and institutional practice
	Moderation reports, external examiner contributions

	Professional Value (V3)
	Use of evidence-informed approaches
	Informed practice through scholarly literature, CPD courses, and sector benchmarking
	Referenced frameworks, CPD certificates

	Professional Value (V4)
	Acknowledge wider context of HE
	Aligned CPD with institutional goals, sector standards, and emerging technologies (e.g., LLMs in education)
	PhD proposal, institutional audit responses




· “After attending a webinar on inclusive assessment, I redesigned briefs to include flexible formats. Student completion rates rose by 12%, and feedback noted improved accessibility.”

· “Mentoring colleagues led to improved feedback consistency across modules, as confirmed by internal moderation reports.”

Impact: Demonstrates K2, K4, K5, K6, V3, V4.
















[bookmark: _Int_4QuNaHnV]

References/Citations:   
	Write any references or citations used in any Areas of Activity here:
A1 : 
References
· Brookfield, S.D. (2017). Becoming a Critically Reflective Teacher. 2nd ed. San Francisco: Jossey-Bass.
· CAST (2018). Universal Design for Learning Guidelines version 2.2. [online] Available at: https://udlguidelines.cast.org
· Vygotsky, L.S. (1978). Mind in Society: The Development of Higher Psychological Processes. Cambridge, MA: Harvard University Press.
· Wiggins, G. and McTighe, J. (2005). Understanding by Design. 2nd ed. Alexandria, VA: ASCD.
A2 : 
References
· CAST (2018). Universal Design for Learning Guidelines version 2.2. http://udlguidelines.cast.org
· Nicol, D. (2010). From monologue to dialogue: Improving written feedback processes in mass higher education. Assessment & Evaluation in Higher Education, 35(5), 501–517.
· Nicol, D., & Macfarlane‐Dick, D. (2006). Formative assessment and self‐regulated learning: A model and seven principles of good feedback practice. Studies in Higher Education, 31(2), 199–218.
· Seale, J. (2016). E-learning and Disability in Higher Education: Accessibility Research and Practice. Routledge.
· Ifenthaler, D., & Yau, J. Y.-K. (2020). Utilising learning analytics for study success: Reflections on current empirical findings. In Utilising Learning Analytics to Support Study Success (pp. 1–12). Springer.
· QAA (2023). UK Quality Code for Higher Education. https://www.qaa.ac.uk
A3 : 
References
· Nicol, D., & Macfarlane‐Dick, D. (2006). Formative assessment and self‐regulated learning: A model and seven principles of good feedback practice. Studies in Higher Education, 31(2), 199–218.
· Sadler, D. R. (2009). Indeterminacy in the use of preset criteria for assessment and grading. Assessment & Evaluation in Higher Education, 34(2), 159–179.
· Scott, S., Temple, P., & Marshall, L. (2021). Universal Design for Assessment: Principles and Practices. Journal of Inclusive Education, 25(3), 215–230.
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· Noddings, N. (2005). The Challenge to Care in Schools: An Alternative Approach to Education. Teachers College Press.
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Renuga Jayakumar

	Job Title
	Senior Lecturer / Program Manager

	Fellowship Status
	SFHEA

	Institution/Institute/Centre/Unit
	UWTSD London Campus

	Email address
	r.jayakumar@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
She is one of my colleagues. 






	Referee 3:


	Name
	Sam Wattuhewa

	Job Title
	Senior Lecturer and Course Leader

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	University of Portsmouth London

	Email address
	sam.wattuhewa@port.ac.uk

	In what capacity can this individual comment on your professional practice?
I am the external examiner for M.Sc. and B.Sc. computing programs and Sam is the Course Leader.




	Referee 2:


	Name
	Dr. Udoh Ekereuke

	Job Title
	Associate Dean & Head of Department

	Fellowship Status
	SFHEA

	Institution/Institute/Centre/Unit
	QA Higher Education

	Email address
	ekereuke.udoh@qa.com

	In what capacity can this individual comment on your professional practice?

Udoh is my line manager




GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Suneth Warnakulasooriya. 

	Date 
	30/10/2025
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