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                                                 The Early years Curriculum.
Section 1. How well in the foundation phase implemented?
The online Curriculum for Wales has been created for children aged three to seven years, known as the Foundation Phase. Within the Foundation phase, play based activities was recognised as to formal, with seven areas of learning (Welsh Assembly Government, 2008). The Welsh Government (2017) has created a New Curriculum where a different approach to learning will be soon implemented. Furthermore, the Education Wales (2019)  education in Wales is set to change, with the new curriculum being made up of the best ideas from around the world, created by teacher, with the biggest changes being rolled out in 2022, where a play-based learning is supported and encouraged. Despite the new curriculum explaining how play-based learning should be in practise, it has not been implemented in schools in this way, as some practitioners do not understand the true concept of how young children can learn through play led activities and have higher outcomes. Therefore, practitioners should have pathways to training courses for professional learning, to further develop their knowledge and understanding of a play-based curriculum. 
When looking back when the Foundation Phase was first created for Wales, in September 2010, the Welsh Government (2015) explain how the main aims were to allow children to learn in a more imaginative way, while being creative, highlighting the importance of learning through play. Supporting this, Only About Children (2018) explain how Piaget argued, that play involves more than just what any practitioner can observe and see, play experiences creates neurological pathways in children’s brains, which are important for a child to learn, and develop new skills. Agreeing with this Welsh Government (2018) further explains how the Foundation Phase is built on the principles of learning through play while being an essential part of the curriculum, as play encourages children to develop cognitive, social, and emotional, and physically. However, Riek (2014) explain how the meaning of play in the new curriculum could differ for many practitioners, as the information given on play could be understood in more ways than one. Therefore, this suggests, without professional learning, the new curriculum may not be implemented as it was set out to do so.
According to the Early Years Foundation Stage (2007) practitioners can greater their understanding through many ways of personal development such as, personal, and professional life experiences, gaining knowledge from courses, reading books and journals, or even sharing ideas with peers. However, Waters (2016) explains how the new curriculum offers practitioners an insight of how it can be implemented in practise rather than the understanding why these changes are made. This suggests, if practitioners do not develop understanding through professional learning, children may miss out on the main focus of the new curriculum. 
As the new Curriculum for Wales is in the process of being implemented, it is expected that all practitioners should have the right knowledge and understanding. Supporting this the Welsh Government (2017) explains how professional learning is rolled out by the new curriculum policy directive. Furthermore, Bell, et al (2002) explains how only ‘new’ teachers will have an understanding of the new curriculum through their degree, as the new curriculum is being taught to students studying specific courses, whereas teachers who studied before the new curriculum was taught, may not having an understanding of how a play-based curriculum will be implemented. According to Waters and Payler (2015) professional learning is important as it leads to the theory of systematic, sustainable, and transformative of professional practise. Furthermore, Waters and Payler (2015) continue to explain the theory of systematic, sustainable, and transformative is a three-step system for practitioners to develop their professional learning, one of the most steps within the three-step theory at the transformative stage, in order for practise to be transformative, the transformative stage needs to be in depth enough to change practitioner practise and values. Therefore, we need to follow the theory of systematic, sustainable, and transformative, to make sure the professional learning for the new curriculum is in depth enough (Welsh Government, 2021). 
The OCED (2014) explains how everything within the curriculum should be changed and not just one thing, for schools in Wales to be improved. Similarly, Mourshed, et al () explains when making changes to the curriculum everything needs to be changed not just a few. When considering changes, a part of the curriculum there are inspectorate agencies, acknowledging this Donaldson (2018) explains how Estyn’s approach to school inspection will change along with the New Curriculum, by having more trust with schools by allowing schools to self-evaluate in line with the national guidance, Estyn will also be supporting self-evaluation, although Estyn’s mission of how well each school serves their pupils will stay the same (Donaldson, 2018). This suggests Estyn is set to change along side the new curriculum to make sure play-based practise is implemented as it should be.
The Welsh Government (2014) shows, how the evaluation of the Stocktake suggests  practitioners should consider strategic training for leaders such as head teachers, to allow for a better understanding of principles of the foundation phase. However, for training of professional learning to become mandatory it must be stated on the Welsh Government website. Agreeing with this, Kingston and Siraj (2017) explains how the foundation phase could be implemented successfully, by Welsh sectors explaining personal developments positive outcomes for children’s development. However, Herd (2020) explains how practitioners may not have the time to fit in any training. Similarly, Gardner (2012) explains how the average working hours for one week are 37 hours, whereas teachers clock up to an average of 48.3 hours, with 70% of teachers working through the night to prepare for future lessons. Although professional learning is important to better a child’s learning, evidence show most teachers just do not have the time (Gardner, 2012). However, Washington (2019) argues the fact that some professional learning could come naturally to practitioners, by doing self-reflection and making it interactive to encourage feedback with a clear focus could better a practitioner’s practise when implementing a play-based curriculum, while this could be done within a classroom during activities or in a staff room on break time, practitioners could possibly find the time (Washington, 2019). This suggests although practitioners work many classroom hours, professional learning could be done any where in many different ways to develop knowledge and understanding of the play-based curriculum, which will lead to a better run practise with a more positive outcome for children.
The OECD (2018) explain how Pisa is made of up 79 countries participating in an international assessment to compare each countries education system, within the Pisa system it shows how Wales is one of the lowest countries internationally for children’s education. Conversely, the OCED (2018) Pisa’s research has shown an increase in Wales in 2018, when the introduction of LNF was made.  However, it could be that the children have been in the foundation phase a lot longer at that point. However, Sizmur, et al (2018) explains how Pisa may not be a fair indication on a school’s education, as Pisa is a foreign test that gets translated over many countries it may not be interpretated in the right context, which may be an issue for Welsh speakers in Wales. Furthermore, Asia Society (2021) explain how an increase on the Pisa graph is important, as it will encourage international students over to Wales to study, which will better the economy as Wales will have a better revenue of money. As funding is one of the barriers of implementing professional learning in the new curriculum investment for schools was also causing a barrier with employability. Therefore, there wasn’t enough staff to implement the professional learning in the new curriculum. Considering this the Welsh Government (2014) explains how the ratio in schools within Wales should be one practitioner to ten children, However, this is an issue when implementing the new curriculum, supporting this the Welsh Government  (2021) explains how practitioners should observe each child, while giving each child continuous provision. In contrast the Welsh Government (2021) also highlights how practitioners having low ratio to children will cause barriers for practitioners putting their professional learning into practise, as practitioners will not have time to sit and play with each individual child. When looking at the Pisa results it shows the Scandinavian approach to education as one of the highest, as explained by Sigurðardóttir (2010) in a study on Scandinavian professional learning in schools, results show clear evidence of high levels between personal development and the level of effectiveness within schools. Flem, et al (2017) believe Scandinavian schools are more successful with combined evaluations of their schools and self-evaluation, by doing regular evaluations, practitioners can understand where there need for professional learning needs developing. In Welsh schools, practitioners work towards tests and prepare the child for testing from the age of three (Welsh Government, 2015), whereas in Sweden they work towards the individual child allowing children free play throughout the day, evaluating the process of learning rather than the child, allowing children to start school from seven years old (Flem, et al, 2017). This suggests although Scandinavian curriculum is more relaxed, by incorporating play as a learning focus can enhance a child’s learning.
Within the evaluation of the Foundation Phase, it explains how there is not enough information given out to explain non maintained and maintained schools (Welsh Government, 2015a). Therefore, practitioners are not having enough professional learning on all sectors when implementing the new curriculum. Furthermore, there is not enough information on child-initiated activities and practitioner-initiated activities within schools (Welsh Government, 2015a). Therefore, this suggests practitioners are not given enough information to further their professional development. 
The Foundation Phase report explains how the Foundation Phase is one of the best things for Welsh education, which is a strength on creating the new curriculum when implemented correctly (Welsh Government, 2015) , However the Welsh Government (2015) also recognises there are still issues within the foundation phase, with the current curriculum being out of date. Furthermore, the Welsh Government (2015) explains how the curriculum should be doing more than just imparting knowledge for future practise. As explained by Timperley, et al (2007) in order to be successful with professional learning a practitioner should evaluate and reflect on their own practices and recognise what is needed to be incorporated when expanding their professional learning, while also considering what each child needs to further their development. This suggests practitioners should use self-evaluation assessments to understand how a child can learn during play and to scaffold their learning.
In conclusion to this section, when considering future professional learning for a play-based curriculum, there are many barriers mentioned to overcome, but by practitioners gaining knowledge with an open mind, of how children learn through play, will allow each practitioner to have a greater understanding when incorporating play activities in practise.









Section 2.
[bookmark: _Hlk84873788]When looking at the current assessments within a school settings, practitioners can use Foundation Phase Profile, as explained be the Welsh Government (No date) practitioners can use this form of assessment as to observe each child where there are many checklists and commands to follow. Furthermore, the Welsh Government (2021) explains assessments should support the concept of the unique child, to support the progression of each individual learner. However, the Foundation Phase Profile categorises each child by age and gives descriptive information on what each child should be doing by each stage/age (Welsh Government, 2017), Therefore, it will not give a true reflection on the individual child when doing the Foundation Phase Profile assessment may act as a barrier (Welsh Government, 2017). While doing any assessment the concept of the unique child should be implemented, as explained by Teachers TV (2015) the unique child is allowing a child to develop a sense of their own unique personality, while building their confidence and self-esteem, while practitioners learn to trust and value each child’s culture and background. Furthermore, Tierney, R.D. (2012) explains while doing assessments in a school setting it is important for the outcomes to reflect on the individualism of each child, by having knowledge of each child’s background and culture will allow practitioners to develop an understanding of how children can learn and develop in different ways. Therefore, while doing a Foundation Phase Profile assessment, a child’s culture, as Tierney, R.D (2012) explains to have a fair assessment, practitioners should have an understanding of each child’s culture, to allow fairness without effecting a child’s self-identity, motivation and the child’s approach to learning within the school environment. Supporting this Darosa, et al (2011) explains how some difficulties in assessments can be a child’s culture, as every child has different cultures so approaches to education should adapt to all. This suggests although assessments are important for a child’s development, practitioners face many barriers, to allow a positive and fair assessment on each unique child, practitioners need to self-reflect on how they can overcome any barriers or issues.
The Foundation Phase Profile is a standardised test, where every child gets the same test, according to Stranahan, Borg, and Borg (2009) standardised tests are fair as every child has the same test in the same environment. However, Hess and Shipman (2017) explain how children only show their true academic ability by being in an environment that interests them, children have different likes and dislikes so every unique child will engage and develop in different environments. Furthermore, Robinson (2006) believes schools overly rely on standardised tests, causing children to be left deflated, arguing the fact that children should be assessed in an environment they are familiar with, where children are taught and assessed in their creative capacity. supporting this McGlynn and Kelly (2017) believe formative assessments is a better approach, whereas summative just looks at the end results. However, assessments in Wales are set to change, as explained by the Welsh Government (2015a) New Curriculum assessments are based on five progression steps, used over 13 years which allows children to progress at their own pace (Education Wales, no date). The purpose of assessments is to support the progression of each individual unique learner, where the learner is at the centre, with a more holistic approach (Vitiello and Wiilford, 2021). This suggests practitioners should develop their knowledge on each assessment in order to adapt and use the right assessment in line with the unique child.
Although the New Curriculum shows more potential for the unique child, assessments should also be looked at differently, as OCED (2014) explains how everything on the curricula needs to be changed to allow children to reach their maximum potential, with ongoing assessments happening regular with an holistic approach. However, Fertig (2021) explains if practitioners don’t have a new understanding of the uniqueness of the child, assessments may never change as practitioners have autonomy they may just stick to what they no. Supporting this Salazar, et al (2021) agrees that practitioners should have knowledge and understanding of each assessment and why they are doing it to support each individual child. Therefore, everyone should have knowledge of what an assessment is and what they can get out of it to enhance a child’s learning and make easy adaption to accommodate every unique child. 
According to Fabian (2021) Te Whariki uses ‘learning stories’ within their curriculum where practitioners can learn children how to learn, where children chose their own learning allowing a sense of empowerment, equal wellbeing and confidence. In contrast, McChesney and Carr (2021) explain how in the new curriculum for Wales, will have 4 core purposes with 5 progression steps, where the whole curriculum is based on the uniqueness of each child. However, both Te Whariki and the New Curriculum for Wales are both based on sociocultural theory developed by Vygotsky (McNerney, 2012). According to Daneshfar and Moharami (2018) Vygotsky believed children’s learning is a social process, where children develop learning through peer interaction, young children’s interactions are representing skills in early stages and later are converted to higher cognition capabilities. This suggests how practitioners can incorporate theory into practise to enhance the unique child’s development as well as their own self-reflective practise, while being more open minded.
According to Nyalnd and Alfayez (2012) A project was conducted ‘learning stories’ were created to recognise key outcomes from the Te Whariki curriculum, ‘learning stories’ were created through a project created in New Zealand. Learning stories follow a story format and are focused on one child per assessment, practitioners watch and listen to the child and explain how the child is learning and interacting with the world around them (Blaiklock, 2010). Furthermore, Carter (2010) explains how ‘learning stories’ were designed to not only allow practitioners to observe and better a child’s learning but to enable practitioners to strengthen their teaching by developing better observational skills, critical thinking and self-reflection. 
A story is powerful and meaningful to families and can often communicate more than a number, a score, or a checklist of skills. Because the story is written to the children, it’s both easy for teachers to write and easy for families to understand. Teachers become observers and story writers while reflecting on children’s actions and words. The story is always a positive one about children’s strengths, good ideas, and dispositions for learning.
  (Pack, 2016, Vol. 9, No. 2).
Therefore, this suggests assessments like ‘learning stories’ will fit into the New Curriculum. However, many barriers still arise as explained by Parekh (2017) in order to have a fair assessment practitioners need to have the correct time and ratio of practitioner to child. In contrast, the Welsh Government (2014) has shown ratios are soon to change by increasing from one practitioner to every eight children, to one practitioner to every ten children. Therefore, an issue for using learning stories in Wales will be not enough practitioners to complete each assessment, as learning stories are one practitioner to each individual child. Secondly another barrier would be funding, as according to OCED (2014) funding has had a great impact on schools, having the right funding and if used on the right resources for schools will allow for a higher development for children. Supporting this OCED (2014) explain how in Welsh schools funding is a barrier, without funding issues such as having the correct amount of practitioners will be an issue when doing any more one-two-one assessments. Lastly another issue would be the time it takes to do each ‘learning stories’ assessment. Supporting this Sahin-Taskin  (2017) explain how practitioners have to fit in all aspects inline with the curriculum in a timeline. Agreeing with this, Nyland and  Alfayez, S. (2012) explain how learning stories are time consuming for practitioners. This suggests, although learning stories can adapt to every child’s uniqueness, practitioners may not have the time to accommodate every child in the classroom due to funding, without the right amount of practitioners in each class, practitioners will find it hard to accommodate a one- two- one assessment such as learning stories on each child.
According to the Welsh Government (2020) each assessment should accommodate and support the needs of each unique child, allowing equal opportunities for children with any special needs to be challenged and supported accordingly. However, the Welsh Government (2018a) reports show how 45% of children with special needs reported having problems within school settings due to their impairment, Furthermore, the Welsh Government (2018a) explain how some schools in Wales do not have the right knowledge and understanding to effectively teach children with special needs in main stream schools, this suggests practitioners without knowledge and understanding of special needs will not be able to implement the unique child effectively when doing any assessments.
When practitioners are doing any type of assessment while implementing the unique child in a positive way, it is important a to have positive partnerships with parents, agreeing with this the Welsh Government (2015a) explains for practitioners to have a true insight to the unique child, practitioners should understand how children are developing with their home environment and capabilities out of school, and by doing this practitioners need to build a true partnership with parents. However, Deslandes, Barma and Morin (2015) explains even though there is an importance in practitioners involving parents and building a partnerships, some parents have unrealistic expectations on their children which contributes to pressure on practitioners and causing unnecessary stress on children. In contrast, the Welsh Government (2015a) shows an importance for practitioner’s partnerships with parents as it is vital for a positive practise and higher learning developments for the unique child, partnerships with parents are a big part of the New Curriculum for Wales, highlighting the involvement from parents as a way of having a greater understanding for the unique child (Welsh Government, 2015a). In contrast, Stroetinga, Leeman, and Veugelers, (2019) explain how practitioners should always build a trusting relationship with parents, so parents can rely and trust on practitioners outcomes on their child’s assessments, and future strategies. This suggests, although some parents may have unrealistic expectations of their children, practitioners should always be professional and put the unique child at the centre, while building up trust with parents can help a practitioner in a similar situation.
In conclusion to this section, although there are many barriers to implement the unique child within early years assessments, it is important to develop an understanding of the uniqueness of each child to allow for a more positive outcome when doing assessments, Learning stories offers a higher chance of implementing the unique child with a greater learning and supporting strategies, as it allows the practitioner to observe with the child being at the centre of an holistic approach and offer parents involvement with a greater insight to their child’s development and interaction within the school setting.










Section 3. The potential of implementing a curriculum based outdoor learning. 
Within the Foundation Phase, the Welsh Government (2015) encourages outdoor learning within school environments, as an early year’s practitioner I often question if outdoor learning is getting implemented as much as it is encouraged to do so, or even if practitioners have the understanding and knowledge of the benefits outdoor learning has to offer young children. Across Wales schools are getting ready to introduce a new Curriculum, The Welsh Government (2021) explains how it was created to allow schools to have more flexibility to create their own curriculum according to the child’s needs within each school. Therefore, if practitioners take this opportunity by having a holistic view on the outdoor environments available for learning, it will therefore maximise the potential of benefits for each child.
Nidirect (no date) explains there are many benefits of outdoor learning a few can be developments in physical fitness, agility, and stamina by running in the outdoors, jumping, and running can also develop a young child’s bone density, things like climbing can develop a child’s coordination and strength. Furthermore, Kumari and Siraj (2017) explains how children can explore their senses in the outdoors, by touching, smelling, and hearing the natural world will allow young children to develop an understanding and allow children to develop their cognition, emotions, and fine motor skills. Adding to this Wilson (2007) explains how allowing young children to explore the natural world, activities are naturally more child led and practical while presenting a new world of sensory activities and giving children a variety of rich opportunities to interact with the natural world. According to the Welsh Assembly Government (2008) Wales leads the UK in the development of learning in the outdoors, as the outdoors provides children with an enriched learning space, where children can be noisy and take risks, developing skills like problem solving in real life experiences, children experiencing the outdoors will also develop a love for nature by watching how flowers grow, finding and exploring animal habitats, something children may not experience in the indoors. Supporting this Oxfam (2015) explains by exposing children to the natural world while educating children of how they to be kind to the planet, animals and flowers and have respect for all the different cultures, children will become global citizen’s and will live in a peaceful world. Therefore, why are practitioners not taking full advantage of these opportunities?
With the world in the current state of a pandemic children’s mental health has been on the rise. Supporting this Children Commissioner for Wales (2020) reports how children mental health has risen due to the worries and stresses children have had due to the coronavirus pandemic. In contrast with the evidence shown, Harvey, et al (2020) explains how children who are engaged in nature focussed activities in the outdoors, can improve a child’s health, wellbeing, and mood. Outdoor learning contributes to the 7 wellbeing goals of the Welsh Curriculum, children will have a natural excitement for the outdoors which will naturally have a positive impact on a child’s mental health, an emotional wellbeing (Learning through landscapes, 2021). If outdoor learning helps a child’s mental health through the pandemic worries, why not incorporate it?
When considering barriers within schools, funding is something that can always be an issue. However, outdoor learning has a very low cost with opportunities to develop partnership with parent’s relationships by asking the community to be involved with collecting any resources needed. Supporting this the ESDCG (2008) encourages practitioners to develop a connection within their local community, by asking for help with sourcing and recycling local resources for free. Therefore, by practitioner’s sourcing local resources will keep the cost low while building relationships with parents as well as the local community. Furthermore, Williams (no date) explains by using loose parts outdoors, activities can be easily adapted to any part of the curriculum, where loose parts can be used as many times as needed, will provide a very affordable way to teach and develop a child’s learning. As outdoor learning is affordable, and low cost with many benefits for children. Why not incorporate the outdoors as much as possible?
Considering each child’s right the United Nations Convention on the Rights of the Child (date unknown) under article 29, explains how children have the right to experience their learning while helping their mind, bodies, and talents, while building respect for others and the world around them. Furthermore, the United Nations Convention on the Rights of the Child (date unknown) also have article 39 which explains every child has the right to play in the outdoors. Therefore, children’s rights should always be considered and incorporated in every aspect of school, by taking children in the outdoors will follow the convention articles of children’s rights, as the responsibility lies with the practitioners. 
To conclude the blog, practitioners should be more open , with greater knowledge of the outdoors when planning activities, as practitioners can cover any part of the curriculum, at low costs. Its also a chance for practitioners to expose children to so many benefits, and with the year and a half children has had during the lockdown because of covid, now is the most important time to support every child holistically, to be enthusiastic and positive, and present a new world to children to help them not only through their education but to stop the misunderstanding of outdoor learning.
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