	2011955
ECEY6003 
Word Count –4,565
 


	
	



[bookmark: _GoBack][bookmark: _Int_vPS0m4Fg]Section one 
[bookmark: _Int_3PmzXZZG]Working Differently (2013) defines a catalytic leader as someone who inspires new ways of working, through communicating across sectors and organisations, to achieve greater outcomes. Similarly, according to Cambridge University Press (2022) a catalyst is defined as a person or event that initiates change. A catalyst in chemistry terms is defined as something which causes a chemical reaction without any change to itself. Therefore, catalytic leadership is the driving force for change. However, McDowall Clark (2012) believed catalytic leadership to be a dynamic and creative process, in comparison to a set of behaviours and attitudes, further stating that through incremental steps change can be brought forward through the early years' practitioner as a catalyst; elaborating that practitioners can become change agents through their position of influence as opposed to an authoritative position; which he believes to be a key factor of catalytic leadership in the early years. 
In contrast to catalytic leadership, leadership in general differs as it can be identified as being a guide for direction and influence, with the ability to inspire and creatively think with a problem-solving approach. Interpersonal skills as well as a commitment to partnership are qualities of leaders, in accordance with Early Years Matters (2022). Garvey states that there may be some differences between leadership and management as earlier thinking suggests, however worrying about the differences may distract practitioners from tasks. Similarly, according to Cambell-Barr and Leeson (2016) it is an unhelpful dichotomy when seeking to separate leadership and management. Therefore, effective collaborative teamwork will balance the two. 
[bookmark: _Int_kwsAiFoP][bookmark: _Int_ka88SPZm]Siraj-Blatchford and Hallett (2014) and Whalley (2011) share views on how the introduction of Early Years Graduates can lead to leaders and practitioners shaping and improving practice by becoming change agents. Displaying that leaders of practice initiated new methods of how leadership is envisioned, further stating how in settings, many graduate leaders can influence changes by being catalysts for change. Siraj-Blatchford and Hallet (2014) elaborates that in order to achieve long term improvement, it will require commitment from teachers, leaders and practitioners, effectively working in partnership as opposed to a short term change due to the result of obedient compliance. This is supported by Reed and Canning (2012) who believe that catalytic leadership can arise from anywhere not just the front or above. This can be defined that anyone of any role can become a catalytic leader and initiate change through ideas, experiences, and knowledge. Moreover, through progressive action a catalytic leader can bring change in comparison to a leader with the authoritative job title who can impose change. 
Leadership and management are essential elements for any workforce, especially when working with children that have been affected by sociological factors such as adverse childhood experiences and poverty. These impacts can be detrimental to their well-being and development as suggested by Manchester University NHS Foundation Trust (2022), elaborating on the impacts of ACEs such as barriers to forming healthy relationships as well as effect on their physical and mental health. Organisations such as CAMHS are in place to support children and young people in managing the impacts of ACEs. CAMHS works in partnership with parents or carers to determine positive outcomes. However, according to NHS (no date) reviews of the CAMHS service displays that service users and parental feedback suggests that CAMHS has a lack of empathy and communication when awaiting responses. Another service user expressed views on a stressful experience, due to appointments being continuously cancelled or postponed. An example of catalytic leadership can effectively be used here to reinforce skills such as empathy and effective communication between service providers and users, through regular training and appraisals to ensure that staff are aware of the requirements of their roles. Cancellations may be due to staff absences or budgets which will have a detrimental effect on the service users, which furthermore, may cause more anxiety. 
Supportive relationships and positive influences can significantly help children to tolerate stress as stated by National Scientific Council on the Developing Child (2015), elaborating on the importance of care givers and parents providing consistent responsiveness, which will allow development to proceed despite adverse conditions. Practitioners working as a catalytic leader can support and promote children’s resilience by providing resources which facilitate learning, as well as broadening the environment of ensuring that children are exposed to protective relationships, as well as empowering children and families to make changes in their own lives and communities. This is echoed by Robinson (date) who discusses the organic growth of children, elaborating on how the roots of their needs begin with the community. Furthermore, he suggests that the catalytic process involves practitioners changing according to the needs of the community that we serve according to the needs of the children that come into the community. 
[bookmark: _Int_C4dXUqJO]A catalytic approach displays that practitioners should draw on the community to gain more knowledge on what children need to develop and grow. The importance of community can determine knowledge and understanding of the needs of each child. Therefore, our communities and organisations are fed by the people that enter it. The importance of a multicultural community supports their cultural needs, allowing children to feel a sense of security. A leadership style that focuses on promoting equality, diversity, and inclusion, will enable a high-quality workforce, resulting in positive outcomes for children, by creating a shared democratic environment which is also in support of one Donaldson’s four purposes of the New Curriculum for Wales 2022, which will encourage children to be ethically informed citizens. (Welsh Government, 2021). 
[bookmark: _Int_ut8k1vmn]Early Intervention Foundation (2022) suggests that early intervention which involves taking action to tackle problems as soon as possible is better than leaving them escalate. Mindfulness activities and outdoor learning can support children’s well-being and resilience as suggested by Williams-Brown and Mander (2021). Maslow (1954) (cited in University of Massachusetts Amherst, 2022) can underpin catalytic leadership by displaying the importance of human needs and how beliefs, customs and values differ from group to group and country to country; however, the needs of individuals will be similar. Furthermore, he believed that these needs are powerful motivators which should be understood by leaders to assist change. Moreover, the challenging nature of leading and managing early years provision, ensures that the early years workforce is equipped to meet the complex demands of sociological factors and issues that impact on young children’s lives, by using effective communication when working in partnership with staff and parents, which enables greater knowledge on the child’s needs and backgrounds. 
Challenges of leadership consists of factors such as practitioners who are set in their ways and refuse to listen to the input from others, a lack of respect and empathy for their team members and practitioners who act above their team as a form of proving their status within the setting. Bush (2011) and Parry (2011) share views on the challenges of participation of practitioners and how this can initiate and lead the change process. Further stating the importance of providing many opportunities for practitioners to participate in the planning and discussions of the decision-making process within the setting. Further barriers to catalytic leadership in early years include the confidence levels of practitioners, which may affect their ability to voice their concerns or ideas for initiating change within the setting; as well as a lack of essential training which is important for enhancing skills and knowledge for leadership and management.  .
Furthermore, according to First Discoverers (2022) the use of regular training and performance management sessions as well as staff meetings will enable opportunities for improvement and feedback on any ideas that a practitioner may have, which will positively impact the quality of provision within the setting. Appraisals provide staff with opportunities to enhance performance and reflect on what works, ensuring that leaders as well as staff give input to ensure that suggestions and feedback are supported throughout the setting. This is an example of creating a reflecting environment, by encouraging staff to be reflective on practice. Northouse (2016) suggests that when practitioners take on a leadership role it involves utilising their personal skills and traits, as well as their working knowledge of child development. This is echoed by Grantham Caston and Fontcuberta Di Carlo (2021) who state that previous studies on leadership have identified the importance of effective leadership skills and characteristics. However, in other professions leadership can be portrayed differently in contrast to childcare.
Bruner’s (no date, cited in Nursery World 2022) spiral curriculum argues that any child can be tailored to any subject in some intellectually honest and effective way at any stage of their development. Furthermore, he elaborates that a child’s understanding and conceptual development increase as new ideas are regularly introduced to them. This is where the use of catalytic leadership can effectively support a child’s learning and development, through the introduction to changes which will continuously test their knowledge. 
Moreover, according to Thornton and Cherrington (2014) a qualitative case study was conducted in Australia, which discovered that when teachers experience trusting relationships within the workforce it enables them to participate more, through sharing ideas and collaborating for improvement. Similarly, Dennis and O’Connor (2012) examined the role of centre leadership and how it influences the working environment. The survey results were compared from different quality scores of each classroom. Studies displayed that the highest scoring teachers lead a respectful and responsive working environment with mutual respect for staff, in contrast to the lowest quality score which feedback suggests that the centre leaders were disrespectful and unresponsive to staff input. These factors can influence a child’s learning due to the negative effects of the environment as supported by Bronfenbrenner (no date, cited in First Discoverers, 2022) who believes that social surroundings and environments can impact a child’s development. 
[bookmark: _Int_3vtee6Ex]The New Curriculum for Wales 2022 will focus on an individual understanding of children’s needs and how they progress in comparison to ticking boxes similar to the Foundation Phase Profile. Catalytic leadership is an opportunity for change which practitioners can effectively work as a team to support a richer form of education, linking education and care together, through enabling adults leading enabling environments for learning that are relevant to them. As the new curriculum encourages practitioners and leaders to plan activities which can also be conducted at home in support of further learning, effective partnership with parents is essential for supporting sociological factors and children’s well-being. (Welsh Government, 2021).
Nevertheless, an example of this would be organising groups for parents to participate in such as essential skills and well-being and mindfulness, which will help parents and carers to support their child’s learning and development; similarly, to those which are carried out through flying starts. Through being part of a dynamic organisation, the leadership style of catalytic leadership will enable practitioners to address sociological issues such as poverty, through changing practice to support children and their families such as providing information on flying start and breakfast clubs, which is an example of responding to the individual needs of the children by ensuring that their individual rights to education, food and water are being met. In support of the UNCRC (UNICEF 1992). 

Section Two 
Research displays that a range of factors over time, including subsequent injuries and high-profile deaths from the results of child abuse, have initiated developmental changes to the UK’s child protection system. The first child abuse inquiry was recorded in 1945 where a 12-year-old child was killed by his foster father. A year later investigations were carried out and recommendations were made on the care system for children in England and Wales, who were unable to live with their parents or relatives, by Dame Myra Curtis who led The Care of Children Committee. The committee on Homeless Children was led by James L. Clyde in Scotland which was of a similar nature. Both recommendations of these committees were catalysts for developing the 1948 Children Act, which is now known as Children Act 2004, according to NSPCC (2022).
The United Nations Convention on the Rights of the Child (UNCRC) was developed for the human rights of individuals under the age of 18 (UNICEF 1992). Furthermore, the work of Eglantyne Jebb displays examples of a change agent as she is recognised as a historical, significant lead for initiating the introduction of the UNCRC, drafting ‘The Declaration of the Rights of the Child’ in 1923. According to Information Commissioner’s Office (no date) since the UK’s adoption of the UNCRC, it has been transformational for many areas of children’s lives, with the use of digital technology playing a significant role in the transformation. As recognised by the United Nations Committee on the rights of the child in 2021, under the General comment No.25 on the rights of the child in the digital environment. Therefore, by attributing children to a wide range of freedoms and rights, the UNCRC supports children through digital activities which allows them to communicate with friends and family, express their personality and identity and supports learning opportunities via online resources. 
Moreover, Children’s Rights and the appointment of Children’s Commissioners across the UK have impacted on early childhood in many ways. The work of the Children’s Commissioners in Wales is to spread awareness on the importance of children’s rights, looking at how the decisions of public bodies can impact on children’s rights in Wales, including those of the Welsh Government. The significant leadership role carried out by the Children’s Commissioner for Wales, consists of providing support for children and young people, to discover and understand their rights following the rights displayed under the United Nations Convention on the Rights of the child (UNCRC) (Unicef 1992). Listening to the views and values of children and young people allows the Commissioner to collaborate with them to ensure that plenty of opportunities and information is available for them to support their needs.
Furthermore, through providing advice for children and young people, by directing them to organisations that can support them through injustice, this displays examples of catalytic leadership through the collaboration and effective partnership with the government, aiming to influence positive changes to sociological and societal impacts that may impact their rights. Therefore, by speaking up and being a voice for children and young people, Wales as a nation ensures that they are addressing issues that are of importance, aiming to make significant changes through effective leadership. (Children’s Commissioner for Wales, 2022). 
Similarly, to Wales, Scotland and Northern Ireland’s Children’s Commissioners have a clear approach and focus on Children’s Rights and Human Rights. (Children’s and Young People’s Commissioner, Scotland, 2022) and (Northern Ireland Commissioner for Children and Young People, NICCY (Northern Ireland Commissioner for Children and Young) 2022). However, in comparison to these three countries, England’s Children’s Commissioner has no specific focus on rights, as they are believed to be included in their education. (The Children’s Commissioner Office, 2022). 
Furthermore, the Children and young people’s guide (Dunford, 2010) displays 46 recommendations for the role of Children’s Commissioners. This report focuses on England’s Children’s Commissioners; however, all four Commissioners from Wales, England, Northern Ireland and Scotland should collaboratively share ideas and information. As the UNCRC is the main framework for the Children’s Commissioners role, research suggests that the appointment of Sally Holland, the current children’s commissioner for Wales displays examples of catalytic leadership, by reinforcing beneficial changes to children’s rights. Furthermore, with a background in social work and the founder and director of Children’s Social Care Research and Development Centre, (CASCADE) which enables children to feedback on their views and experiences, through participating in research methods; this proves to be a positive force for allowing children to make changes by giving them the right to be heard, in support of Article 12 of the UNCRC (UNICEF, 1992).
Nevertheless, Holland also supports Donaldson’s four purposes, which aims that all children and young people will become ethical, informed citizens, ambitious capable learners, enterprising, creative contributors and healthy, confident individuals, as stated by Welsh Parliament (2022a), which will be a part for the new Curriculum for Wales 2022 according to Education Workforce Council (no date). Furthermore, Holland believes that the ACE’s model tool, developed by the Welsh Government should be used effectively, allowing a shared understanding on the impactful experiences which affect early childhood as displayed by Children’s Commissioner for Wales (2022). This supports views on sustained shared thinking by Siraj-Blatchford et al (2015) and will provide practitioners with knowledge and awareness of recognising and supporting children who may be impacted by Adverse Childhood Experiences.
Similarly, Peter Clarke the previous Children’s Commissioner for Wales (2001-2007) impacted on early childhood by ensuring that the voices of children were heard clearly and loudly by policymakers as stated by Nursery World (2022). Prior to his position, Keith Towler (2008-2015) published several reports on child protection, advocacy, child trafficking, child protection, play, children, and young people with disabilities and looked after children. The UN Committee on the Rights of the Child invited him to take a leading role in helping to compose a draft for the General Comment on Article 31, as stated by Welsh Government (no date b). 
Moving on, in over 60 countries, smacking has been banned by law. Sweden was the first country to ban smacking in 1979. The children’s ombudsman Lena Nyberg supported the first United Kingdom’s Children’s Commissioner to begin working on promoting children’s rights and protecting children. Studies show that statistics of child abuse are lower in Europe in comparison to other countries across the globe. This displays that the implementation of laws on smacking and physical abuse has positively impacted children’s well-being. On March 21st, 2022, all physical punishment to children in Wales will be illegal, which applies to parents and anyone who is responsible for a child. Parents and those responsible may be charged with assault should they not abide by the new law. (Welsh Government, no date a). As stated by the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 (gov.uk, no date) attitudes and times have changed and evolved. 
The research on the legislative measures and organisations that are in place to support children’s rights, appear to be effective, especially with the new law on physical punishment and smacking. Legislations such as Wales Safeguarding Procedures (2019, cited in North Wales Safeguarding Board, 2022) developed from the All-Wales Child Protection Procedures are in place to support children’s rights, ensuring that their safety and welfare is paramount, in support of the Children Act 1989. Similarly, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2021a) is in place to ensure that leaders are meeting the criteria to support children who need extra support with their learning needs. 
Moreover, in Wales there is no place for physical abuse or punishment. However, although the new laws are in place parents and carers may not agree with it and may continue to smack or use other physical abuse on their child. This is where practitioners and anyone working in close partnership with children and their families will need to pay closer attention to any significant changes to a child’s behaviour and to report any concerns of visible marks, following the settings policies and procedures as usual as the abuse may happen behind closed doors due to the consequences of the new law, in support of the Social Services and Well-being (Wales) Act 2014 (Welsh Government, 2018).
Furthermore, Archives of Disease in Childhood (no date, cited in BMJ 2022) states that the pandemic sparked a surge in domestic child abuse in the UK, with authors describing it as the “silent pandemic” in 2020. With a rise in cases by 1493% in just a single month. Many of the harmed children were hospitalised. Authors of this report suggest that there is correlation between socio-economic factors, substance misuse, mental health, and abuse as the families of the infants lived in social and economic deprived environments. Moreover, the increase in child abuse rates were the catalyst for change to reinforcing new laws on smacking and physical abuse on children as supported by Welsh Government (no date). 
Nevertheless, after considering historical political contexts, the comparative and critical exploration of how children’s rights and the appointment of Children’s Commissioners across the UK have impacted on early childhood, displays that Wales as a nation appears to be making significant changes to how children and their rights are supported, as suggested by the Children’s Rights Impact Assessment (Welsh Government, no date). However, there is always room for improvements, which Catalytic leadership can contribute to, to ensure that positive changes are made to support children and their rights, in support of Children’s Rights. (Children’s Commissioner for Wales, 2022). 



Section Three 
[bookmark: _Int_tXYXsiki]The chosen sociological aspect for this section is poverty. Poverty challenges children’s life experiences in several ways. This sociological issue can adversely affect a child’s learning and development due to the lack of nutrition as a result of families not being able to afford sufficient nutritional food to make meals, as suggested by Children International (2022), elaborating on further effects of poverty and how it can interfere with a child’s brain development; affecting their physical and mental well-being which can progress into adulthood. Organisations such as the Joseph Rowntree Foundation, displays evidence of contested concepts relating to an individual’s understanding of poverty from a sociological perspective. With statistics displaying that there are 14.2 million people living in poverty in the UK, including 8.4 million adults of working age, 1.4 million pensioners and 4.5 million children, persistent poverty appears to be the highest in disabled and workless families.
According to Barnard (2018, cited in Joseph Rowntree Foundation, 2022), the organisation believes that the Department of Work and Pensions and the Office of National Statistics should act upon the measure to monitor the UK’s poverty rates more effectively. Furthermore, the organisation collaboratively shares understanding of those in poverty and recognises the detrimental impacts and effects to the mental health and well-being of children, young people and their families further stating that it is wrong for them to be in this situation. 
However, key findings from the report suggest that sociologists refer to poverty as moral failings, dependency cultures or fecklessness, whilst many theorists have argued that poverty is a result of unequally distributed opportunities and resources throughout society. This is supported by Bronfenbrenner’s ecological systems theory of child development displaying beliefs on societal impacts, further stating that surrounding environments can impact on early childhood development. Poverty would link with the exosystem on the chart, which incorporates links with the biological factors, further stating that parents becoming unemployed or having reduced working hours, may have an indirect influence on the child as parents will experience stress due to the reduction of income. Therefore, although many children will not directly be affected, should there be an increase in unemployment and redundancies, then the impacts on their development will be due to stress, not because of biological academic levels. (Bronfenbrenner, no date cited in First Discoverers, 2022). 
[bookmark: _Int_i9fdL0U0]Further challenges to children’s life experiences include affects to their education because of poor health which leads to absences from school. Therefore, this can hold them back from their learning and development due to the disruption of brain development as a result of deficiencies and lack of nutrition, according to BrainFacts.org (2022) elaborating that the effects of poverty on a child’s brain can shrink effective parts which are essential for decision making, memory and planning. Further research is currently being carried out by scientists who are uncovering ways to reduce the effects caused by poverty, through examining the brains capacity. 
There are several early interventions and services that are in place to support poverty, such as the Well-being of Future Generations (Wales) Act 2015 (Future Generations Commissioner for Wales, 2022), which requires public bodies in Wales to work more effectively with communities and others, to think about how their decisions impact early childhood and to prevent sociological issues such as poverty. Moreover, the elimination of child poverty was a key objective for the Welsh Assembly Government with aims to have achieved this by 2020 by reducing the number of workless households by providing job opportunities. The Children and Families (Wales) Measure (2010) required that every local authority and public body in Wales devised a strategy in support of the Welsh Assembly Governments own approach to address child poverty. However, since these measures were in place, there is still a high rate of poverty in Wales. The Covid-19 pandemic has further impacted the rates of poverty as many work opportunities for young people and parents have been affected due to the government's regulations and restrictions due to the effects of the virus. According to The Fifth Senedd’s Equality, Local Government and Communities (ELGC) Committee, poverty played a key role in the deterioration of job losses and affects to education as displayed by Welsh Parliament (2022b). 
In support of this, The Bevan Foundation and Joseph Rowntree Foundation have collaboratively expressed views on the Importance of ensuring that the pandemic has not held children’s back in terms of learning for potential future job opportunities, through suggesting that the next Welsh Government enhances social security schemes, through developing a ‘Welsh Benefits System.’ Furthermore, this would prioritize help with education costs, emergency support, help with housing and will be a point of access for those on low incomes, according to Welsh Parliament (2022) which will provide many benefits to supporting child poverty.
Evaluative research on flying start as stated by the Welsh Government (2011) suggests that families in socially deprived areas receive higher levels of support, such as support from health visiting services. Furthermore, users of the service have positively reported on the impacts as parents and on their children. With feedback suggesting that parents and families in the comparison group of socially deprived areas, appear to interact less with their children, it indicates that the services and interventions are working well in terms of effectively working in partnership with parents to assist in their child’s learning and supporting their development. 
Nevertheless, The Child Poverty Review has gathered evidence on the positives to tackling poverty. Findings from a child and family poverty survey, shared by Children in Wales, which was undertaken in 2019 displayed that working parents who still cannot afford school meals, expressed their disappointment at not being eligible for free school meals, as well as overpriced school uniforms, trips, and transport costs. Furthermore, the feedback from young people suggested that the Welsh Government enables more opportunities for developing skills, work experience and education, as well as self-confidence. (Welsh Government, 2014). However, after recognizing the increase in relative income poverty, the Welsh Government has taken action to offer an additional 196,000 children in Wales the offer of a free school meal. 
Moreover, the Welsh Government believes this to be a representation of transformational intervention in tackling poverty; ensuring that children do not go hungry. Further stating that social skills at mealtimes will be improved as well as behaviour. (Welsh Government, 2021b). Families First guidance: for local authorities, is designed to promote greater outcomes of multi-agency working such as ensuring that families are in receipt of joined support; placing emphasis on providing support for the whole family as opposed to only individuals, which will focus on prevention and intervention. The use of catalytic leadership is evident in the interventions and organisations mentioned above, however there will always be room for improvements relating to the challenges of sociological impacts on early childhood, due to political and societal changes. (Welsh Government, 2017).
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