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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AFL strategy from Professional Teaching Experience. 
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Assessment for learning (AFL) is an approach to teaching and learning that creates feedback, which can improve students’ performance and classroom practice. (Jones, 2005.) Reflecting upon the professional teaching experience (PTE), pupils do not always achieve learning objectives within lessons therefore assessments are utilised for the purpose of assessing pupil attainment and planning upcoming lessons. However, Pollard (2014) advises against sharing learning objectives and suggests pupils must be engaged for it to be effective AFL and not get caught up in the ‘mechanistic’ writing up of objectives. Critics argue that objectives are crucial as they provide students with clear purposes to focus their learning efforts. (Haiyan, Z 2017.) Objectives can show children exactly what they are learning therefore can assess them on the specific goal. 

Teaching and learning within old-style assessment is a separate form of communication with pupils. New-style assessment combines teaching and learning where pupils can receive immediate feedback. According to Black and Wiliam, “teaching and learning must be interactive” (Black and Wiliam 1998) thus is essential for teachers to know their pupils’ advances and issues to adapt their teaching. Dr Cheryl Jones suggests teachers need to refocus the objective so the learner becomes the primary benefactor at the heart of assessment. (Jones, 2005.) Therefore, putting pupils at the centre of assessment leads to better-informed teachers about the progress of children. 

Considering PTE, teachers need to be adaptable in their guidance as assessments indicate to teachers where more time is needed and where it can be saved. (WAG,2010.) Assessments convey how children progress throughout lessons. Susan Davies agrees with assessment effectiveness stating, “delivering a good lesson is 50% of teaching.” (Davies, 2006, P.166.) The remaining 50% is focused on assessment, emphasising its importance to the teaching and learning process. Conversely, “you cannot see learning; you can only see performance” argued by David Didau who disagrees with the assessment process. Didau (2014) suggests that performance in the classroom is dependent on stimuli. Assessing performance is a poor indicator of how well a pupil retains knowledge. Analysing PTE, assessing pupil’s work using AFL strategies informs future planning and conveys children’s progress. It allows the teacher to see how successful their teaching is.

There are two categories of assessments: assessment of learning (AOL) and AFL. AOL is a grade summing up work at the end of a learning episode known as summative assessment. Whereas, AFL assesses work throughout the learning process known as formative assessment. (Mansell, James and ARG, 2009.) Many critics feel AFL is more effective than AOL. According to Wragg (2001) teachers are denied the luxury of hours to consider each pedagogic choice, assessments should be carried out on the move. AFL is effective as it is neatly interlaced within lessons that are perceived as normal to pupils, thus are being assessed without them knowing. AOL can detract from effective classroom practice.
Some critics agree if pupils are assessed solely on a test, it is not showing what they can truly achieve. Tests produce panic; basing grades on summative assessments will not show a child’s full potential. John Holt advocates schools are set up to damage children; if we try to force a child what they are afraid to do, they will become more timid. (Holt, 1964) Assessing throughout a lesson informs intervention and progression rather than producing panic, proving AFL as effective. This is a humanist approach believing a fear of failure produces maladjustment. (Seltzer, 2015.) 

Paul Black and Dylan Wiliam first published the AFL concept after nine years of research called “Inside the Black Box” 1998. The title has connotations of dark situations suggesting few schools understood how to assess progress. Formative assessment “is not just day-to-day, it’s a minute to minute process.” (Black and Wiliam 1998.) AFL was highlighted as the major means of raising standards, especially for lower attaining pupils. They gave four recommendations within their report shown in appendix three. (Black and Wiliam 1998.) The importance has been recognised, it is a standard for qualified teachers to achieve in QTS S3.2 Teaching and monitoring assessment: “Effectively involves the learner in the assessment process through innovative use of AFL strategies.” (WG, 2009.) This emphasises the importance of AFL, a standard to be met by even newly qualified teachers. ESTYN supports this, assessments help learners “to understand what excellence looks like…they can develop their own work to reach that level” suggesting AFL encourages learners to become independent in correcting their own answers becoming aware of what good learning looks like. (ESTYN, 2018.)

AFL has three principles; finding out where the learners are, where they need to go next and how to get them there. Rita Pierson states the biggest question in teaching is “how am I going to get these children to where they are now and where they need to be” simultaneously raising self-esteem in their academic achievements. (Pierson, 2013.) The AFL strategy of ‘Mr. Wrong’ worked sufficiently when on PTE to assess pupils’ learning in lower key stage two, achieving Pierson’s ‘biggest question.’ This strategy uses repetition as pupils repeat information by correcting teacher’s wrong answers. J.B Watson states that remembering depends on “frequency and recency” (Watson, 2017), if work is not revisited there is a decrease in recalling information. Once information is in long-term memory “it can be built upon to create more complex associations” (Baddeley, 2002) helping to transition a skill from the conscious to sub-conscious. During PTE, acquiring pupils to recall information helped them remember, suggesting information was fixed into their long-term memory proving the strategy as effective. 
Mr Wrong lies within the questioning strand of the four elements of AFL. Black and Wiliam (1998) suggest there are four elements to AFL: sharing criteria with learners, quality of questions/quality of talk, use/quality of feedback, peer and self-assessment. Shirley Clarke (2005) emphasises questioning can have rapid and positive changes in the classroom. Asking relevant questions helps pupils clarify understanding and encourages thinking. Wiliam (2011) highlights two reasons for questioning, to cause thinking and provide information for teachers on what to do next. Wiliam deduces the most important aspect of questioning is creating curiosity, intriguing pupils into the learning process and informs future planning. Vygotsky has stressed the responsibility adults have in stimulating exploratory behaviour of children (Pluck, and Johnson, 2011.) Therefore, cognitive capabilities can be expanded through stimulation of childhood curiosity. Reflecting, Mr Wrong helps to achieve this, proposing an incorrect answer from the teacher, whom acts extremely proud of their work discussing their answers with pupils. The pupils use dialogue to challenge their teacher. An example of ‘Mr. Wrong’ resources is shown within appendix one and two. It is argued, “pupils develop a sense of what they are aiming for, how to get there through dialogue.” (Pollard, 2014, p362.) Using a questioning approach through Mr Wrong provides teachers with instant feedback on pupils’ understanding using dialogue as a motive providing children with instant support, proving an effective strategy. 
Reflecting upon PTE, using ‘Mr Wrong’ in the introduction helps teachers become adaptable allowing them to plan around what the children remember from the previous day. It can be argued this is not immediate feedback as teachers are assessing information remembered the following day, pupils are not receiving instant feedback on their work, a limitation to the strategy. Wiliam proposes “the idea is feedback gives something to the learner receiving an immediate reaction.” (Wiliam, 2006.) Nevertheless, it enables pupils to challenge the teacher in a fun innovative way, building on their prior knowledge simultaneously repeating information fixing it into their long-term memory. Pupils believe their teacher is incorrect. It is emphasised that students need to “see you as a learner too” (Morgan and Saxton, 2006, p100) creating a relatable experience for learners helping them understand making mistakes aids learning. This AFL strategy proves effective; it creates a relatable activity engaging students building long-term memory storage. 
Mr Wrong is a constructivist approach; pupils are actively involved producing correct answers as a class, challenging their teacher unlike traditional teaching where learners played a passive role. Von Glasersfeld (1989) highlighted learners construct their own understanding, proving Mr Wrong to be effective as they are constructing their own understanding and answers. The teacher is able to assess what they know rather than prompting them with correct answers. The teacher’s only function is to observe and direct discussion known as the Harkness method. This method consists of pupils acting as a team to reach the correct answer (Cadwell, 2018) allowing confidence to thrive, working together. Reflecting upon PTE, pupils relished working as a team without knowing they were being assessed. However, this means they cannot be assessed individually limiting the effectiveness of Mr Wrong. Although, social constructivists state sharing knowledge (collaborative elaboration) (Meter and Stevens, 2000) results in pupils gaining an understanding that wouldn't be possible alone. 

However, pupils need confidence to perform this for it to be effective. Confidence is key for the capacity to know how to learn according to Daniel Goleman. Goleman (1996) advocates if there is no self-confidence, how will pupils reach their full potential? This limits Mr Wrong. Pupils may not have confidence to interact and produce correct answers in front of their peers, thus will not reach their full potential in assessment. Furrer and Skinner 2003 stated, “teacher-student relationships bring feelings of inclusion and acceptance” (Hyson, 2008) suggesting some pupils see their teacher as heroic, therefore it is doubtful they will challenge their teacher embarrassing them with their incorrect answers, which is what occurred on PTE. However, the year three pupils were eager to challenge once comfortable in the situation, showing a confidence in understanding. Within foundation phase, pupils may be reluctant to prove their teacher incorrect, not having the confidence to oppose. Amending this strategy to suit the foundation phase the teacher could propose “why am I wrong” in order to show pupils that it is incorrect to encourage confidence when answering. When year three showed confidence when responding, it proved an effective strategy. The teacher could see an understanding of the information learnt previously, verbally explaining in detail why the teacher was wrong in their own words, another factor of the constructivist approach. 

Social constructivists partly disagree with Mr Wrong; it does not acknowledge individuality in each child. Piaget highlighted that “children think and reason differently” (London, 1988.) Reflecting, Mr Wrong was used as a whole class approach thus could prove ineffective as it uses one strategy for every learner. Year three pupils were of differing learning abilities, by proposing the same questions to all did not prove effective; questions were too challenging and simple for some. “Needs and abilities are varied…construct lessons that address each student.” (Uche, 2016.) This emphasises the importance of differentiation, thus Mr Wrong was not effective to the individual need of the child therefore cannot truly assess them. 

Bloom’s Taxonomy can assist when amending this strategy to suit the whole school asking specific questions to each attainment group. In 1956, Bloom provided questions on different levels of thinking ranging from lower to higher levels of cognitive reasoning. (Huitt, 2011.) Alicia Rudnicki states the taxonomy “helps identify the intellectual level students are capable of…asking questions creating instruction aimed at critical thinking.” (Rudnicki, n.d.) Using Bloom’s taxonomy within Mr Wrong would help pupils critically think about why the teachers’ answer is incorrect and how to correct it. Although, Doug Lemov has critiqued Bloom’s taxonomy questioning why ‘remembering’ and ‘knowledge’ are at the bottom of the pyramid, decreasing their importance to increase “higher order thinking skills.” (Berger, 2018.) Many critics argue that knowledge and remembering are the most important skills in learning. However, Ron Berger argues, “Teachers should strive for balance and integration” (Berger, 2018) as all pupils need to gain a variety of skills becoming confident when using them. Therefore, Bloom’s taxonomy would improve questioning when using Mr Wrong as it differentiates questions to each pupil.
Behaviourists disagree with Mr Wrong, it does not cater to all learners, some are motivated by a reward. Skinner argues if “rewards are delivered it can encourage the organism to move closer to desired behaviour.” (McLeod, 2018.) Therefore proving Mr Wrong as ineffective as pupils are not motivated, they are not receiving rewards. Reflecting on PTE, pupils were motivated by the teacher being incorrect, as they were perceived as more intelligent causing satisfied curiosity. 
The evidence within this essay supports AFL as an effective means of assessing children and is more effective than further dated versions. Researchers Black and Wiliam found that teachers who utilised AFL achieved in six or seven months what would have taken a year (Wiliam,et al,2005) by following four recommendations (appendix 3.) Therefore proving AFL as effective. However, critics including David Didau (2014) suggest you cannot see learning, implying it is impossible to assess without using summative assessment. Although, AFL is a generally new concept and a current work in progress where teachers need to figure out how to make the strategies effective and benefit their own class as every child and environment is different. Recommendations for using Mr Wrong are evident throughout, questions should be utilised in order for pupils to critically think about the incorrect answers as “being able to adapt knowledge, requires more than merely absorbing information and reproducing on demand.” (Sadler, 2013.) 
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Appendix 2Fact file on Florence Nightingale.

[image: ]· Florence Nightingale was born in 2011.
· She was named Florence because her grandmother was called Florence.
· She is known as the Woman of the window.
· She gave mouldy food to her patients.
· She met Queen Victoria and told her that hospitals were the cleanest places she’s ever seen.
· She didn’t want women to work. 


	





Appendix 3
Black and Wiliam’s Four Recommendations:
1. Give more time for children to think and answer questions.
2. Provide Constructive comments instead of marks or grades.
3. Encourage peer assessment.
4. Involve pupils in the design of assessment and mark schemes. 
(Black and Wiliam, 1998.) 
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LEVEL 5 ASSESSMENT SPECIFICATION

[Student name: Student ID number:
Programme: Primary BA Ed
Modul Pedagogy in practice 2 Assessment for Learning
N [Contribution to
Module code: ECADS001 Son Modue [%0%
|Assessment (%):
Lecturer: Mr T. Cox internal Verifier:
|Assignment Title: ~[Discuss the importance and Word count (or [2000 words
ffectiveness of developing tivalens
\tssessment for Learning
hroughou the primary school,
including critical analysis of
|personal implementation of ONE
AL strategy from Professional
Teaching Experience.
|Submission 14/12/18 Return date of (12119
ldeadline: provisional marks &
|written feedback:

[Al written assessments, where practical and possible, must be submitted via
[Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
assessment specification into Turnitin or it will match many similarities with other|
students’ submissions.)

|Submission
|method:

|Alternative submi:

ion method (if applicable):

Late submission of the assessment will result in a late penalty mark.|
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may|
approve a change to submission dates.

|Academic honesty /|Academic honesty is required. In the main body of your submission you must|
referencing: laive credit to authors on whose research and ideas your work is based. Append|
lto your submission a reference list that indicates the books, articles, etc. that|
you have used, cited or quoted in order to complete this assessment.
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[Module Learning Outcomes
(from module syllabus)

[Upon the successful completion of this module, the student should be able to demonstrate the
lability to:

- Further consolidate a deepened detailed knowledge and understanding of phase specific
|documentation

- Develop independence and initiative in planning, preparation, teaching and assessment.

- Demonstrate a critical awareness of assessment strategies and techniques appropriate for use in
lthe primary school.

+ Communicate clearly and use suitable classroom management strategies.

- Organise their knowledge and learning through the use of a range of information sources and
present their work at the appropriate level

[TASK DESCRIPTION

Title:

Discuss the importance and effectiveness of developing
Assessment for Learning throughout the primary school,
including critical analysis of personal implementation of ONE AfL
strategy from Professional Teaching Experience.

Word count: 2, 000 words for written assignment (or 10% above or
below). The words within the appendices are not ‘counted’.

This assignment requires you to demonstrate knowledge and
understanding of the background, importance and effectiveness of
Assessment for Learning and critically reflect on your personal
implementation of ONE Assessment for Learning strategy used on
Professional Teaching Experience.

Essential Reading

This assignment requires that you show knowledge and
understanding of Assessment for Learning and that you understand
the impact that this for effective primary learning and teaching.
Readings have been provided on Moodle (within Module handbook
and specific session sections) and you must also utilise other
readings that you identify independently.








