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	No.
	Objective
	Success Criteria
	Actions
	Date

	1
	I aim to gain valuable, practical, and hands-on experience within an early years environment, such as a nursery or crèche. This experience will likely enhance my academic studies, deepen my understanding of child development, and boost my confidence in effectively caring for children who are under the age of five. This will help to prepare me for a career in Early Years.
	I will recognise that I have successfully achieved my objective when I have secured a position, either through employment or as a volunteer, in an early years setting. This success will also be evident to me when I begin to feel an increasing sense of confidence in my abilities as an early years practitioner. Additionally, I will know that I am making progress when I can observe how my work or volunteer experience effectively supports and enhances my academic studies.
	Firstly, I will actively seek information online about early years settings that are currently seeking staff or volunteers. Secondly, I will attend a Careers Wales meeting. This will provide me with valuable support and guidance in my job search. With the help of both of these actions, I intend to apply for any relevant job postings with an up-to-date CV and relevant cover letter.
	1/1/26

	2
	I aim to explore more academic research and a broader range of scholarly articles that include various subjects within the early years field. This is to help me with my studies.
	I will know I have achieved this when it becomes part of my daily routine, as well as when I feel that it is improving my knowledge and understanding of early years as a whole. Additionally, I will know I have achieved this when I feel that it is better supporting my ability to complete successful assignments.
	I will set aside time each day to read a scholarly article or research a specific early years topic. I will ensure I do this at least once a day to encourage it to become a habit. I will also create a list of topics that I have an interest in or that I need further knowledge in.
	1/9/25

	3
	I aim to further develop my leadership and teamwork skills, leading to increased confidence and reduced anxiety in the workplace.
	I will be aware that I have achieved this objective when I have completed a course on the topic. Additionally, when I feel I have increased confidence in my ability to be part of or lead a team, as well as when I feel I can put these skills to use in the workplace and during my studies at university.
	Firstly, I will research what courses are available to me, either online or in-person. Secondly, I will decide which course would better support me and apply to attend it. I will also make efforts to manage my time better so that I can attend my chosen course.

	1/1/26
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	What is reflection and reflective practice?
Reflection and reflective practice can be defined as the act of deepening one’s understanding of their professional practice by critically analysing various aspects of a scenario, while gaining insights for future improvements (Health and Care Professions Council (HCPC), 2021).

	Why is reflective practice important to EY practice?
Reflective practice is essential for early years practitioners because it promotes ongoing personal and professional growth. It enables practitioners to recognise their own strengths and weaknesses, helping them to enhance children’s learning experience as a whole (Toole, 2023). 

It is natural in the active atmosphere of early years settings for practitioners to become preoccupied with daily responsibilities and overlook opportunities for growth. However, making time for reflective practice prompts them to pause and analyse their experiences. Using this method allows practitioners to better understand children's needs, adapt to their unique learning styles, and constantly refine their approaches (Connect Childcare, 2024).

	The theory of reflection
There are many theories of reflection, all aiming to achieve the same outcome of learning. Some examples of theories of reflection are:
· Kolb’s Learning Cycle                                   
· Gibbs Reflective Cycle
· Schӧn’s Framework
· Rolfe et al’s Framework
· The ERA Cycle
· Brookfield’s Four Lenses
(Fallin, 2020). However, this briefing paper discusses just two: Gibbs Reflective Cycle and the ERA Cycle.

Although every one of the theories may pursue the same goal of learning from experience and share similarities, each one is distinct and features various methods that cater to different individuals based on their preferred learning styles. When considering reflective practice in the workplace, it is crucial to explore the advantages and disadvantages of each theory to identify the most effective approach (Reynolds, 2024).

	Gibbs’ Reflective Cycle
In 1988, Graham Gibbs developed a reflective model. Gibbs' reflective cycle was created with the intention of serving as a manual for experience-based learning (The University of Edinburgh, 2024). The model is structured around six stages, each designed to promote deep and thoughtful reflection. The model aims to slow down the mental processing involved. It provides a barrier to immediately assuming a situation, allowing reflectors the time to fully consider all aspects of their experience. This helps people avoid forming quick conclusions (NHS, n.d.).

The initial phase of Gibbs’ reflective cycle is ‘Description’. This serves as the starting point, providing a summary of the situation that the individual experienced. Here, they may reflect on questions like what occurred, when it took place, why it did, and who was involved. The second phase is ‘Feelings’. In this part, they explore their thoughts and emotions during that experience. The third phase is ‘Evaluation’, where they assess the overall experience by examining its positives and negatives along with their impact on the situation. The fourth stage is ‘Analysis’, in which they develop a deeper understanding of what transpired and consider why certain aspects succeeded or failed. The fifth stage is ‘Conclusion’, where they reflect on what insights they've gained from the experience. Finally, the sixth stage is ‘Action Plan’. In this concluding phase, they contemplate changes they would implement if faced with a similar scenario in the future (University of Cumbria, 2020).
	               The ERA Cycle
The University of Cambridge (2025) notes that the ERA cycle is one of the simpler models for reflection, as it consists of just three stages. The ERA in the ERA Cycle of Reflection refers to experience, reflection and action. Developed by Jasper in 2013, it aims to enhance learning and understanding through experiences. The most crucial part of the ERA cycle is action, as it demonstrates the reflector's learning when faced with similar situations in the future (Fallin, 2024). 

The first phase of the cycle is ‘Experience’. During this stage, the reflector contemplates all aspects related to the experience. Helpful questions for this reflection may include: 
· What occurred, when and where did it take place? 
· How did you and the other people involved respond?
· What else contributed to the result of the scenario?

In the next step, the ‘Reflection’ phase, the reflector will examine different elements of the experience. Some helpful questions to consider during this reflection include:
· How did you respond, and could you have handled it differently?
· What lessons did you take away from this experience?
· What were the reasons for what succeeded and what went wrong?

After completing the reflection phase, the reflector can proceed to the final stage of the cycle, which is ‘Action’. At this point, they will come up with a strategy for improving their approach should a similar situation arise again. Useful questions for this stage include:
· What changes would you implement next time?
· How will you apply your insights and reflections to achieve a more favourable result in the future?
(Robinson, 2022).

	Model Analysis
The reflection theories discussed in this briefing paper have both similarities and minor distinctions. They both aim for learning and reflection based on experience. The primary difference lies in the number of stages each theory includes; the ERA cycle consists of three stages, while the Gibbs model has six. When compared to the Gibbs Reflective Cycle, the ERA Cycle is considerably simpler and often regarded as more efficient due to its applicability in a wider range of situations (Jones, n.d.). On the other hand, some contend that the Gibbs Reflective Cycle is more beneficial as it prompts individuals to engage in a more organised thought process (Main, 2023).

	Conclusion
Reflective practice is key to professional growth in early years settings. Whether using Gibbs’ more detailed model or the simpler ERA cycle, reflection helps early years practitioners learn from experience, adapt their approaches, and ultimately improve outcomes for children.
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Introduction

Working as an early years practitioner is so much more than just caring for children. It calls for a strong knowledge and understanding of values, child development, inclusive practice and skills including communication and teamwork. Early years practitioners hold an important role in shaping children’s learning experiences and ensuring their holistic development. To do each of these effectively, Early Years practitioners should always abide by values such as respect, trust and integrity. One reason for this is to help them build strong relationships with the children, colleagues and other early years professionals, as well as to make sure they are always making ethical decisions. They must also have the ability to communicate clearly and use their knowledge of child development to assist in planning and professional practice. Another important part of being an early years practitioner is safeguarding and protecting children’s rights, as well as using their communication skills to work with other early years professionals to meet the individual needs of children. This essay will discuss these key aspects of early years professional practice and show how they each come together to support inclusive and individualised learning for every child.

Values in Professional Practice

Whilst in an early years setting, some important values for practitioners to abide by are trust, respect and integrity. Values such as these are at the core of delivering high-quality care, while also shaping interactions between practitioners and children, as well as families and colleagues. They encourage practitioners to manage each child’s individual needs, work closely with others, and always prioritise children’s safety and well-being. By always following these values, early years practitioners can create meaningful learning experiences and have a lasting, positive effect on children’s lives, both in and out of the setting (The General Teaching Council for Scotland, 2021).
The values that practitioners follow in the workplace play a huge role in shaping how they work and how they treat the children in their care. Brock (2013) demonstrates that, over time, practitioners establish values that become part of their personal beliefs, as well as how they act at work. Their research shows that early years practitioners often have both strong emotional and moral values. It is these values that help them to do what they feel is in the best interests of each child. Values have a big impact on how decisions within the workplace are made, how relationships between practitioners and children are formed and built, and how every child’s needs are supported. This proves that values are not just personal opinions; they are an important part of doing the job well and ethically.

Communication and Relationships

It can be said that the key to supporting young children is effective communication and positive relationships. This is because it can nurture their emotional well-being, learning and sense of belonging. Strong relationships between practitioners and children encourage their holistic development, including well-being and cognitive development. Practitioners are responsible for building a secure and trusting bond with children, while also maintaining clear and consistent communication with parents and carers. When families are involved in their child’s educational life, it strengthens these relationships and supports the child’s growth and development (Department for Education, 2022).

Attachment Theory, first introduced by John Bowlby in 1969, emphasises the importance of having reliable and stable relationships in the early years. A strong bond with a primary caregiver provides a secure foundation for children to explore their environment, learn, and build confidence. Relationships built on trust and stability contribute to children's cognitive growth and emotional health (Bowlby, 1969). Additionally, research by Mary Ainsworth in 1978 showed that caregivers who are emotionally available and responsive aid the development of secure attachments, which in turn improves children's social skills and learning experiences (Ainsworth, 1978).


Knowledge and Safeguarding

Understanding child development is crucial for those working with young children. It serves as the foundation for effective intent, implementation, and impact in practice. As Jenny Barber (2019) explains, being aware of developmental milestones and theories, such as attachment and behaviour, allows practitioners to understand each child’s unique journey and individual needs. This knowledge enables practitioners to tailor activities to developmental stages, promote growth, and ensure children’s well-being and happiness. By applying this knowledge, practitioners are better equipped to create experiences that help children grow, recognise different rates of development, and confidently support each child's learning path.

Early years practitioners must also fully understand the safeguarding process. According to the Wales Safeguarding Procedures, when there are worries about a child, practitioners should collect information and look for indicators that the child may be in danger. Practitioners need to reflect carefully on what they know, avoid jumping to conclusions, and focus on the child's experiences. Once they have gathered clear information, they can create a plan and take appropriate action if necessary. Adhering to this approach ensures that children are protected and that decisions are made with their best interests in mind (Social Care Wales, 2025).

Working with Others - Partnership and Multi-agency Working

Collaborating with others is vital in early years settings to address each child's unique needs. Practitioners often work together with parents, caregivers, health visitors, Special Educational Needs Coordinators (SENCOs), and other professionals to exchange information and respond to initial concerns. The Early Years Foundation Stage Framework emphasises the significance of building strong connections with families and professionals to enhance children's well-being and learning (Department for Education, 2025). As stated by the Department for Education (2012), effective collaborations foster a mutual understanding and a unified approach to supporting development. 

Working with other early years professionals ensures that support is tailored to each child. Partnerships and multi-agency collaboration are particularly crucial when assisting children with additional needs. By collaborating with SENCOs, educational psychologists, and other specialists, early years practitioners can create personalised support plans and implement early interventions (Department for Education, 2015).

Parents are also incredibly important to this process as they can contribute insights to develop their children’s learning plans (Whalley and Penn Green Centre, 2017). These partnerships can help to identify needs early, reduce any barriers to learning, and improve access to services such as speech and language therapy. A partnered approach ensures children are included, supported, and given the best chance to succeed in their learning and development.

Observation and Planning

Observation is a key part of early years practice as it helps practitioners understand each child’s development, interests, and needs. By watching how children play, interact, and respond to activities, practitioners can gather important information about their learning and well-being. These observations help identify any areas where a child may need extra support. According to the EYFS Framework (Department for Education, 2021), observation supports accurate assessment, allowing practitioners to make informed decisions. Observing children regularly builds a clearer picture of their progress and helps practitioners respond in a way that is personalised and meaningful.

Once observations are made, practitioners use this information to plan next steps that build on each child’s current interests and abilities. This ensures that learning is tailored, engaging, and appropriate for their stage of development. As noted by Barber (2019), thoughtful planning based on child development stages helps practitioners provide purposeful and impactful learning. When planning is linked to careful observation, it helps children make progress, gain confidence, and feel supported, leading to positive outcomes in their learning and development.

Children’s Rights and the UNCRC

The United Nations Convention on the Rights of the Child (UNCRC) is an international treaty that sets out the rights of all children to be protected, respected, and heard (UNICEF, 1989). It ensures that children’s best interests are prioritised in all decisions that affect them. In early years settings, this means creating safe, inclusive, and nurturing environments where every child is treated as a unique individual. In Wales, the UNCRC is embedded in legislation through the Rights of Children and Young Persons (Wales) Measure 2011, placing a legal duty on all public services to uphold children’s rights in their practice (Welsh Government, 2011).

The UNCRC aids early years professionals in recognising and protecting children’s rights through everyday practice. Article 12 highlights a child’s right to express their views and be listened to, encouraging practitioners to involve children in decisions about their learning (UNICEF, 1989). Article 19 protects children from harm, while Article 28 supports their right to education. These principles ensure safeguarding and inclusive education. By applying the UNCRC, practitioners promote dignity, respect, and equality, ensuring every child is safe, valued, and supported in their development (Welsh Government, 2011).



Conclusion

In summary, early years practice is all about having strong values, the ability to work as a team and the skill to reflect, observe and plan. When early years practitioners do their job with respect and trust, they are more able to create strong and meaningful relationships and offer high-quality care. Good communication skills and a solid understanding of child development are also really important, as they help practitioners plan learning experiences that support the growth of the children in their care. Recognising and upholding children’s rights ensures that they feel safe, valued, and heard. Practitioners who work closely with families and other professionals can offer the correct support to each child, especially those with additional learning needs, making their care more inclusive and effective. By following these principles, early years practitioners can create a unique, nurturing and supportive environment where all children are given the opportunity to learn and thrive. 
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