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Element 1
 Poster – Outlining good practice in terms of supporting learners with a specific learning need 


[image: A group of text and images

Description automatically generated]


 Reference list
Anon, (n.d.). 8 Inspirational Autism Quotes. [online] Available at: https://www.andnextcomesl.com/2015/03/autism-quotes.html [Accessed 28 Oct. 2023].
Gindis, B. (1995). Viewing the Disabled Child in the Sociocultural Milieu. School Psychology International, 16(2), pp.155–166. doi:https://doi.org/10.1177/0143034395162006.
inclusive-solutions-school.teachable.com. (n.d.). Why Inclusion? [online] Available at: https://inclusive-solutions-school.teachable.com/p/why-inclusion [Accessed 28 Oct. 2023].
Lisa Jo Rudy (2016). Recognizing Autism in Children. [online] Verywell Health. Available at: https://www.verywellhealth.com/autism-in-children-4013636 [Accessed 28 Oct. 2023].
Mayo Clinic (2018). Autism spectrum disorder - Symptoms and causes. [online] Mayo Clinic. Available at: https://www.mayoclinic.org/diseases-conditions/autism-spectrum-disorder/symptoms-causes/syc-20352928 [Accessed 28 Oct. 2023].
National Autistic Society (2020). Visual Supports. [online] www.autism.org.uk. Available at: https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/visual-supports [Accessed 28 Oct. 2023].
National Autistic Society (2023). What Is Autism? [online] Autism.org.uk. Available at: https://www.autism.org.uk/advice-and-guidance/what-is-autism [Accessed 28 Oct. 2023].
NSPCC (2023). Early help and early intervention. [online] NSPCC Learning. Available at: https://learning.nspcc.org.uk/safeguarding-child-protection/early-help-and-early-intervention [Accessed 28 Oct. 2023].
Trust, A.E. (2021). Acrobat Accessibility Report. [online] www.autismeducationtrust.org.uk. Available at: https://www.autismeducationtrust.org.uk/sites/default/files/2021-09/aet-a-sencos-guide-to-supporting-learners-with-autism.pdf [Accessed 28 Oct. 2023].
www.dreamresearchgroup.com. (n.d.). Autism Spectrum Disorder - Dream Health. [online] Available at: https://www.dreamresearchgroup.com/2014/02/autism-spectrum-disorder.html [Accessed 28 Oct. 2023].
Element 2
Essay - Explore the wide and complex spectrum of additional needs.
From 2021 the new legislation of Additional Learning Needs has replaced the existing legislation of Special Educational Needs. One argument is that it stigmatised children and young people. It will be developed over a 3-year transformation process. ALN is the new term used to describe learning difficulties or disabilities that make it more challenging for a child to learn than most children and young people of similar age (Pembrokeshire County Council, 2021). ALN is a legislative framework which aims to support children and young people aged 0-25 with a more integrated equitable approach and efficient system to overcome barriers and achieve their full potential. There is a wide spectrum of ALN including communication and interaction, cognition and learning, specific learning difficulties (SpLD), social, emotional, and mental health difficulties, and sensory and/or physical needs (Pembrokeshire County Council, 2021). Various children may have ALN because of a medical condition or disability, other children may have ALN without a diagnosis or disability. It was created by the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (the ALN Act), the Additional Learning Needs Code for Wales 2021 (the ALN Code) and regulations made under the Act. One of the principles of the ALN Code is providing an inclusive education placing the learner at the heart of everything using A person-centred approach. (Welsh Government, 2020).
The Social Model of disability was developed by disability activists in response to civil rights movements in the late 20th century. They campaigned for equality and to change attitudes towards disability. During 1960-1970 a lot of disabled people were excluded from society. Non-disabled people had a negative view of disability. The Social Model has significantly changed the way in which disability is recognised. Language is an important part of the Social Model of disability as it reflects the cultural assumptions and thinking of the society around us, it rejects negative language and uses positive language (Watson, 2020). As a society acronyms should stop being used as takes longer for people to understand what it means (Fenning, 2021). In 1983 Mike Oliver created the Social Model of disability which states that people are disabled by barriers in society created by society, not by impairment or difference (Sense, 2021). Physical barriers such as having inaccessible toilets/buildings. Social barriers such as stereotypical beliefs. Non-disabled people assume that because someone is disabled, they cannot participate in society the same way as non-disabled people. Removing these barriers can eliminate disability and create equality, independence, and control (Scope, 2014). According to the Social Model people have impairments, not disabilities (Disability Rights UK, 2012).
In the 1960s the Medical Model of disability was contested with a new way of looking at disability, known as the Social Model. The Medical Model focuses only on the medical condition and is regarded as a negative approach. It looks at the disability of the person, not what the person needs, labelling them by creating an assumption that they cannot do certain things. As a result of this, they felt disregarded and devalued as members of society Consequently, it creates low expectations and leads to a loss of independence, and control and not feeling equal (Scope, 2014). It encourages the separation of disabled people from society resulting in them being regarded as a homogeneous group. It focuses on and blames the disabled person. Over centuries disabled people have experienced abuse and cruelty. They were seen as needing to be cured, inability to cure them would result in them being confined (Bunbury, 2019). 
The Social Model is used in schools today as it promotes inclusivity. The principles of inclusion underpin the curriculum. It is part of the United Nations Convention on the Rights of Persons with Disabilities (United Nations, 2006). The benefits of using this Model are that the child feels valued. Barriers are identified furthermore solutions can be developed. The learning environment is adjusted to meet children’s needs to enable them to participate. Specific needs are considered with measurable outcomes and targets are clearly communicated through multi agencies such as teachers, specialists and voluntary organisations working together (Welsh Government, 2020).
Good practice includes having an inclusive learning environment with effective resources and providing support to overcome barriers so that children can achieve their full potential where staff are appropriately trained. This ensures that they can communicate effectively using appropriate language to meet the needs of the learners (Welsh Government, 2020). Specific support can be intervention, speech and language programmes, positive behaviour support, and medical/physical/mental health/well-being support. SMART outcomes are established which are Specific, Measurable, Achievable, Realistic and Time-bound (Learning Partnership, 2022). The learner is involved and at the centre of everything placing their needs, views, wishes and feelings at the heart of the process. Children are provided with improved quality of services and access to support and advice. Multi-agency collaboration involves sharing best practice and experiences between different organisations. This helps to promote children’s well-being and enables efficient, effective child-centred support (GOV.WALES, n.d.).
Key policies which support a learner with ALN are The United Nations Convention on the Rights of the Child 1989 (UNCRC), a legally binding international agreement setting out the civil, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities. Article 23 supports best practice (UNICEF, 2023). A statutory framework for supporting children and young people with additional learning needs is the Additional Needs and Educational Tribunal (Wales) Bill 2021 (Welsh Government, 2023). The Salamanca Statement (1994) and the Equality Act (2010) also support learners with ALN (Government of UK, 2013). The UNESCO Salamanca Statement stated that all schools should recognise and take action to help every child and support them no matter what their needs are (UNESCO, 1994). School A supports this by embedding its own policies. School A’s aims are to comply with the requirements of the Education Act 1996 (Legislation.gov.uk, 2022), the Disability Discrimination Act 1995 (GOV.UK, 1995) and 2005 the ALN Regulations, and the ALN Code of Practice 2021, to follow the guidelines set out in the 2002 Code of Practice for Wales ALN and other statutory guidance and implement them effectively within the school (Legislation.gov.uk, 2011). They ensure that every ALN learner can achieve the five Every Child Matters outcome (HM Treasury, 2003). The Strategic Equality Plan places pupil voice and participation at the heart of learning. School A is fully committed to adhering to the Wales Safeguarding Procedures (NSPCC, 2022), the Welsh Government guidance ‘Keeping Learners Safe’ and section 175 of the Education Act, 2002 (Legislation.gov.uk, 2010).
This essay has demonstrated that the ALN system and the Social Model of disability are widely used and accepted today. On this basis, it can be concluded that these systems are more equitable and inclusive than the SEN system and the Medical Model of disability. The UN Convention on the Rights of Persons with Disabilities supports breaking down barriers that prevent people with learning disabilities from being accepted within society. In conclusion, it can be said that the new ALN system means that learners are able to access the support they need earlier, be more involved in making decisions about the support they need and be able to find information more easily.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner 

Family and friends are important to Child A, especially spending time at his Nans house. He likes watching football on TV with his dad and playing football with his friends. He supports Manchester United. He likes to play on his PlayStation on the weekends, his favourite game to play is Roblox. He walks to school with his friends and attends breakfast club so he can be in school early to play football with his friends. His favourite lessons are PE and music. He does not like Literacy as he finds it difficult to recognise words which is frustrating for him as this can take him a long time. Although he does try hard and is eager to please.



• What is important for the learner 

Child A may need extra processing time so the task may need to be explained a few times. He needs you to break down instructions and repeat them if necessary. He prefers to type rather than handwrite as an alternative way to learn. He often uses TalkType using his voice to write. He likes to work in a quiet space where there are no distractions as he finds it difficult to concentrate. He enjoys having intervention on a 1-1 basis using multisensory activities. He likes to have instructions verbally.



• What is working and should be built on 

Child A responds well to praise such as positive points on the class chart. Peer modelling works well. He finds it difficult to transition between tasks so using visual support such as a now and next board helps him to focus gives structure and supports his independence. The now and next board encourages him to follow instructions and helps to keep him motivated. It helps to reduce confusion and supports his development of sequencing skills. 



• What is not working and needs to change

Child A still has difficulties with sudden activity changes and managing transitions. A visual timetable will be introduced.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning 

Child A has difficulty processing and understanding. He also has difficulty with rapid naming and reaction time. He has low phonological working memory, making recognising rhyme difficult. He struggles to blend and segment, and he finds it hard to get things down on paper. When reading he often loses his place and reads the same line again or misses words out. He does not recognise full stops.


Communication and Interaction 

Child A sometimes has trouble communicating verbally as he has trouble recalling words and finding the right word, so he needs extra processing time. He struggles to accurately recognise, spell, and decode words.


Sensory and/or Physical


Behaviour, Emotional and social development 

Child A is socially immature and lacks confidence. He has low self-esteem due to making mistakes and gets embarrassed when he cannot do things. He has difficulty remembering and reading social cues. He will use task avoidance as a coping mechanism (toilet breaks).






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	S – IDL literacy intervention 
M – monitor progress using IDL assessment to see if progress has been made and use positive feedback
A – work through modules
R – intervention will be relevant to classroom teaching (story sequencing, high-frequency words and rhyme)
T – review half-termly to monitor progress accurately

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	A targeted literacy intervention to reinforce phonological awareness will be delivered on a 1-1 session for 20 minutes every morning This is to be provided by support staff using the IDL literacy programme. A speaking computer-based multi-sensory system used to support learners with dyslexia. The aim of this intervention is to increase reading and spelling age. It uses targeted games and activities to support story sequencing and reading high-frequency and rhyming words. A Chromebook will be provided for child A.
	 No
	Support staff in school
	6/11/23
	8/01/24

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	S – kinaesthetic fine motor activity – a game of catch
M – monitor how many times Child A could catch the ball in 2 minutes and the distance
A – stand close to child A 
R – relevant to the PE programme being taught in class
T – review half-termly to monitor progress accurately

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	
2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	 2B2.5) Start date:
	2B2.6) End / Review date:

	A kinaesthetic approach will be used to enhance writing skills in a 1-1 session for 20 minutes on a weekly basis. Outdoors child A will practice catching a ball in proximity to OT. Using bigger balls to begin with then progressing onto smaller balls as they are harder to catch and standing further apart. OT will use a timer to see how many times Child A can catch the ball in 2 minutes.
	No
	Occupational Therapist
	6/11/23
	8/01/24

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	S – memory game- name a series of pictures to improve working memory
M – monitor using observations to measure progress
A –  to be able to recall 3 pictures in order
R – memory games improve visual recognition
T – review half-termly to monitor progress accurately


	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	A graduated approach will be used to help Child A with working memory. A visual memory game will be played to enhance Child A’s memory. The objective of this is to name a series of pictures. To begin we will use 3 pictures. Support staff will go through the names of each picture and tell them to look carefully, then ask Child A to close their eyes. Then ask the child if they can recall the names of the pictures as fast as they can using a stopwatch. The child will be shown the order in which to name the pictures by support staff pointing to the first picture and moving their finger along the line from left to right. This will be a weekly intervention for 20 minutes with support staff on a 1-1 session.
	 No
	Support Staff
	6/ 11/23
	8/01/24

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	
	Yes / No
	
	
	

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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Autism is a lifelong developmental disability which affects how people communicate and interact with the world. In the UK there

are roughly 700,000 adults and children with autism (National Autistic Society, 2023).
\What causes it? Autism in the classroom cain represent itself in meany welys

Difficulties with social communication/interaction
Restricted/repetitive patterns of behaviour/interests
hand flapping, rocking, tapping

extreme anxiety

difficulty recognising/regulating their emotions
behavioural issues

meltdowns

can’t sit still

difficulties understanding jokes, sarcasm, idioms,
cliches

cognitive processing delays

sensory perception issues

social skill deficits

expression challenges

motor skills challenges
(Lisa Jo Rudy, 2016)
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