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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· [bookmark: _Int_ISgIvqxu]Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here
[bookmark: _Int_T8wRcLg4]While studying at the University of Birmingham for 3 years, I taught and supported home and international students between ages 17 and 40  in gaining a diverse range of academic skills relevant to research and essay writing in my capacity as a Teaching Assistant with the Academic Writing Advisory Service. This support was demonstrated through planning, designing, and delivering face-to-face and online academic content across different undergraduate and post-graduate programs. I am a lecturer at the University of Wales Trinity Saint David, Birmingham Campus, teaching mature Level 4 students (Students recruited mostly via the widening participation route). My students are a mixture of domestic working class and unemployed students aged between 22 to 50. Amongst them, some have studied at an advanced level before, others who are returning to formal education after many years of being away, and others who have yet to have access to formal education or experienced a professional environment such as Higher Education. Here, I take on a variety of responsibilities. I teach Health and Social Care and Business Management students various subjects such as English and Academic Skills, Digital Skills, and Digital and Research Methods in remote and in-person sessions. I organise group study sessions for students on various topics, and I provide 1-1 tutorial sessions to support students in overcoming different learning challenges. Apart from my academic responsibilities, I do other administrative tasks, such as liaising with the admissions team to facilitate student recruitment, university open-day events, and inductions.

In addition to my responsibilities, I enrol for and attend relevant training workshops and seminars that would positively impact my practice.











SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

[bookmark: _Int_WCjp9KMT]Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· [bookmark: _Int_OkfdYtNE]Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here
Building my career in HE over the last 13 years, I have planned, designed, and delivered over 16 courses, workshops, and seminars on various topics in French language, literature and Academic and Research Skills (K1). When designing learning activities and course syllabi, I incorporate several learning technologies, such as MS Teams, to organise and create a collaborative learning environment for students such as polls and quiz (K4). This facilitates sharing and accessing files between my students and me, providing the students with an alternative format to contact and discuss assignment tasks with me. I also prioritise content that aligns with the module’s learning outcomes, taking into consideration the students' level, age, previous knowledge, and employability prospects. For example, when engaging with mature students keen to gain employment, the learning outcomes must be met and equally align with the student's employment prospects. This sums up the University of Wales Trinity Saint David’s (UWTSD) mission statement, which prioritises lifelong learning and employability (QAA Strategy 2023-27) (K3,K6).
Learning activities are both academic and professional and encourage the students to gain subject-specific knowledge and apply this knowledge to a wider and professional context to solve practical problems (K1, V4). In my Digital Skills Module, for example, I introduced a data entry and data analysis activity that required the students to enter selected medical data into Microsoft Excel and then convert the data into a graphic representation showing a range of illnesses and the number of patients who have come down with them in the last 3 years (K3). As Level 4 Health and Social Care Students, this activity drawn from industry prepares them for what they would encounter within their profession. It enables them to gain digital literacy skills, which would specifically boost their career. An aspect which aligns with the QAA strategy mentioned above (K1,K6).
Given that I teach mature adult students who ‘often have more complex needs than younger ones, and they are more likely to come from more deprived areas, or work full-time, or have family or caring responsibilities’ (OFS 2022) (V4,V3), and sometimes are unable to attend classes due to their responsibilities, I make sure that I develop resources that are easily accessible by those who have missed class. I pre-recorded my accompanying slides with explanatory notes, closed captions, subtitles, headings, and images to facilitate comprehension for diverse learners (V1). I also employ appropriate learning technologies such as Creately to develop online infographic templates that provide students with step-by-step guidance on how to complete tasks during their study time at home (K4). This ensures that students have optimal clarity regarding the content and activity they are engaging with. In addition, these infographics facilitate active learning when the students’ study at home. This approach is highly flexible as it provides equal opportunities for learners who would have otherwise not had access to the knowledge offered in the class because of their situation (V2).
To evaluate sessions, I reflect on my class sessions to identify what worked and what did not so that I can improve on it (K5). For example, the first time I taught level 4 students, I randomly picked students to respond to the questions I asked, and I they would always respond with “I am thinking about it” or “no idea”. Reflecting on how I could get the students to respond to questions, I realised that choosing them was putting them on the spot, which made them feel pressured. Therefore, I changed my approach and allowed students to volunteer to respond to these questions and I began to have more students willing to respond including those who earlier said they had no idea (K5). Additionally, to address the challenges of those who might not feel comfortable speaking in front of the whole class, I occasionally group the students in class to work on problem-based activities where they can contribute, ask questions, and receive guidance from me as I go round the class to support them (K2).
 





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here
Teaching within HE, I engage with various categories of students, supporting learning across a diverse range of subjects, delivering workshops, classes, and seminars in small and large groups, as well as having 1-1 tutorial sessions to support students either remotely or face-to-face. When engaging with level 4 mature students, I employ two teaching approaches: Vygotsky’s theoretical concept of Zone of Proximal Difference or ZDP (1978) and Bloom's Taxonomy of higher-order thinking (Tibi, 2023). Both approaches recognize the learner’s experience and the role of a More Knowledgeable Other (MKO) in supporting the process of gaining, understanding, interpreting, and applying knowledge to different practical situations (V3, K1, K2). Thus, I acknowledge that although the students may not have the required knowledge from the outset, they have a wealth of experience and personal motivations I can explore to drive home abstract learning concepts (K3). When I tutored the students in researching and essay writing, for example, I explored their experiences of shopping by likening the concept of researching and drafting an essay to shopping for ingredients and combining them in stages to make a meal (K2). This example of collaborative knowledge building, guided by the learner's experience and my approach, improved comprehension and enforced the link between theoretical knowledge and practical application, which was reflected in students' individual essay writing tasks where they scored above average (K5). 
When I support students in 1-1 tutorial sessions, I maintain a teacher-student dialogue approach (K4) (Allan, et al., 2009; Brown & Atkins, 2002). This enables me to investigate the student’s challenge in detail and provide targeted support. For example, dialoguing with several students at different tutorial sessions, I realised that they struggled with organising their ideas when writing. Thus, I discussed this with a colleague who shared my experience and recommended the use of structured templates (York St John University, 2023) (V3). These structured templates provide guidance to students on how to structure their ideas when drafting an essay. These templates demystified the writing process for students, and they gained more confidence in dealing with their assignments as feedback indicated (K5).

To improve my practice, instead of relying on institutional feedback procedures, I periodically request for feedback from students during classes via anonymised feedback links such as Mentimeter (K6, K4). Such anonymized methods provide an opportunity for less confident students to express their views and communicate their expectations which informs changes in my practice. This approach also allows me to demonstrate current feedback practices within HE (Norton & Rao, 2020), which recommends a more proactive and responsive approach to students’ needs (V3). This entails reflecting on the impact of my practice, collaborating with the students to identify what works best for them, and swiftly implementing changes that would enhance a positive learning experience for them. With this practice in place, I observed that there was increased enthusiasm amongst students in my Digital Skills module. The students commended my flexibility and efforts in swiftly implementing suggested changes to make teaching impactful (K2, V3).

To adopt an inclusive teaching approach enriched by evolving technology (K4), I utilise applications such as Panopto, which enables me to record self-paced learning materials which are made available to students (V1, K4), thereby bridging the accessibility gap which students might encounter (V2). Engaging with the recordings, students carefully digest the information and prepare questions that can be tackled during the classes or 1-1 sessions (V4). Although this reaffirms the efficacy of student-focused content and supporting students in developing self-reliance and independence, a few students still sought clarity irrespective of the videos. Thus, I am committed to extending the time allocated to 1-1 sessions to provide additional support to students who are still less comfortable with technology (K3).





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here
 
Assessments are essential for measuring the extent of student learning (Advance HE, 2023) (V3). They allow the student to demonstrate their knowledge and enable the teacher to provide them with better support where gaps have been identified. To demonstrate fairness and equality in my assessments, in both in-person and virtual sessions (K1) at the beginning of the module, I inform students of the assessment types involved in the module and discuss the grading criteria (K5) to equip them and enable them to plan. 
Using assessment to evaluate teaching through formative or summative tasks, I use a combination of assessment approaches such as quizzes, presentations, group work, individual tasks, etc., to assess specific skills in different contexts (K2, V1). Students learn differently, and assessment shows that some students perform better in presentations than in individual tasks and vice versa (K3, K5). Thus, using various assessment types promotes equality of opportunities and improves the students' chances to succeed (V2, K1). Additionally, I attend marking and standardization meetings to learn about grading expectations and agreed marking schemes and continuously apply these across my assessments, promoting transparency and fairness (V4). 
 
Feedback is an essential and collaborative assessment aspect that allows students and teachers to positively impact learning. Giving feedback to students in class, I go around the class to monitor how they are progressing with problem-based tasks, commending those on the right path and guiding those who experience challenges to build confidence this can be evidenced in my video recordings for my https://uwtsd.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=311e44a9-ead1-467d-bf56-b12300cd2235 (K2). This practice allows me to interact with students, identify barriers that impede learning, such as a lack of understanding of the English Language and signpost them to the English Language Support Team (V1). Where I observe that the students would benefit from further support in specific areas such as IT or Referencing, I signpost them to these relevant services for support (K3, K2). Additionally, for continuous positive learning impact, once every 2 weeks, I gauge the student’s feelings via feedback, where they are divided into groups to discuss their experiences, what changes need to be made, and choose a spokesperson to relay their decision (K5). With familiar faces, students can safely communicate their needs and collectively make decisions that influence my practice, positively impacting learning as I adapt my teaching approach in response to their diverse needs (K5). This ensures that my practice aligns with the standards required by the UK Quality Assurance Agency for HE which emphasises that the collection of feedback is timely so that action can be taken in a timely fashion (K6).

When providing feedback to students during 1-1 tutorials or small group sessions, to discuss their drafts, I combine verbal and written feedback methods which strictly abide by 4 steps: commendation (highlighting the good aspects of the draft), correction (highlight areas of improvement), illustration (how to make corrections), and finally feeding forward (explaining what to do next time) (K2). These steps in engaging with adult learners are essential because, for them, the first piece of writing and subsequent feedback is the first step towards gaining confidence in their abilities. Therefore, a positive experience can allow students to relinquish the feelings associated with Imposter Syndrome. However, if it is a negative experience, it can reinforce those problems and subsequently impact their learning experience (Chapman, 2015) (V3, V1). This method has been effective because when marking students' assignments, I observe that the changes I suggested during 1-1 sessions have been implemented (K5). Additionally, having my teaching observed by a colleague (K3, K2), I have received feedback that led me to adopt the flipped classroom approach in teaching. This enabled me to create more engaging activities and utilise classroom time for more hands-on interactive and personalised learning aimed at promoting deeper understanding and knowledge retention, which the students commended (Harvard University 2024) (K3, K1, V1).






	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· [bookmark: _Int_SEg57bnf]Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

In my teaching experience of delivering class sessions, workshops, and tutorials remotely and in in-person lecture environments, I have learned that the approaches adopted during the traditional teaching environment immensely differ from those adopted in a Virtual Learning Environment. Therefore, I ensure that I harness all the digital and physical tools available to create interesting learning activities and a dynamic learning environment to facilitate students' learning in their specific subject area (K4, V1, K1). When engaging with students in a Virtual Learning Environment, I prioritise the creation of an active digital engagement platform such as Padlet to enhance collective knowledge building and enhanced learning (V1). I equally use apps like Microsoft Teams (K4), where I often use break-out rooms to allow students to engage in group tasks. 
Before such online engagement, I share Word documents with instructions and descriptions of the group task as an alternative way to access the information to ensure group collaboration (V2). When introducing tasks to students, I first elaborate on their expectations and illustrate how this can be carried out. After providing enough examples, I allow them to practice for themselves (K2) and doing this underpins my teaching approach, which I have highlighted in A1. As mature students, this approach is effective as it allows them to learn by doing and, in the process, gain the required knowledge, develop confidence, and attain independence as they practice by themselves, gaining relevant skills for their academic and professional success (K3). This practice aligns with the UK Department for Education Policy, which emphasises the need for adult learners to acquire skills that would enable them to progress into the workplace (Adult Education Policy Statement 2023) (K6).
To promote student engagement during face-to-face lectures, I evaluate how students engage and identify and effectively tackle barriers that hinder participation. For example, during my first Digital Skills session, I observed that the students frequently exited the class to respond to calls regarding situations at home or work. These problems, which constitute some external factors that impact students, negatively impact the learning environment (V4). Following this observation, I adopted an inclusive practice of having a 10-minute break after every hour of teaching to allow students time to attend to such issues. Moreover, research indicates that frequent breaks improve memory, reduce stress, and boost performance (Javier, 2020) (V3). It is also a great practice for health reasons because no movement or standing breaks may enhance cardiometabolic health (Paulaus et.al., 2021). Thus, this approach enabled the students to attend to such issues during the break, enhancing their concentration and engagement. To further curb disruptions that could have arisen from long hours of learning and information overload, I integrated group tasks and presentation activities to keep the students engaged (Joseph & Robert D 2008) (V3). They expressed that the interactive session built a friendly atmosphere that allowed them to integrate with their peers, and they developed more confidence working in groups and learning from each other. Jason said “I enjoyed the group activity, it made me meet other class members and I learned about them too. It was exciting” (K5, V2).




	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· [bookmark: _Int_uBTR0BzO]Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here
[bookmark: _Int_BRnmv8KH]Continuing Professional Development (CPD) is an essential aspect of my practice, and to successfully engage in CPDs, I intentionally explore resources that would impact my practice and enrich students' experience (V3, K6). For example, realising that students found it challenging to understand and apply research theories and writing techniques, I engaged with teaching and learning resources provided by Advanced HE, where I learned about storytelling to enhance comprehension of abstract ideas, engaging learners, and sharing knowledge. (Advance HE 2023). Given their effectiveness and ability to facilitate concretising ii) and assimilation (Evans & Evans, 1989) (V3, K2, K3), I connected relevant first-hand experiences I had during my PhD research to the topic I taught (K2). The impact was tremendous as not only did the students understand the theory and writing technique they were taught, but they also equally evidenced this in their reflective reports where they applied the Gibbs reflective Cycle effectively (K5). Additionally, I actively participate in scholarship and training workshops which are beneficial to my students and inform my teaching practices (V4). I recently attended the Inclusivity and the Curriculum workshop, which enlightened me about the lived experiences of neurodiverse learners at the university and how these experiences serve as a springboard to understanding students' perspectives of student engagement and learner experience via the use of technology. I am, henceforth, committed to creating a more immersive experience using digital tools such as Padlet (V3, K4) to enhance learning and engagement effectively.
As a PhD student, I was a Teaching Assistant and I was involved in comprehensive research on the module Introduction to Teaching and Learning in HE in the United Kingdom to ensure that my teaching practice aligned with the UK Professional Standards Framework. At the completion of this module, I gained recognition in Advance HE as an Associate Fellow (V4). The knowledge I acquired on the module, especially aligning teaching content with the appropriate choice of activities, equipped me to confidently support the development and planning of teaching and workshop content and activity of the AWAS department (Academic Writing Advisory Service, University of Birmingham) in line with the expectations of the department (V1). I have to date, continued to apply this to my practice (K1, K2).
Evolving within HE and publishing scholarly articles in French and English Language, I explore my multilingual background as an effective tool in providing English Language Support sessions to students who seek clarity regarding critical writing and assignment tasks, especially French-speaking students who experience linguistic challenges thereby promoting participation (V3). Considering that Feedback is an essential part of my practice, I often have colleagues observe my teaching and request feedback to improve my practice. The most recent feedback from my peer observation informed my decision to always explain to students how the skills acquired from the module relate to their careers (K5). Making the skills relatable has enhanced engagement amongst students, especially in my Digital Skills Module, and they have demonstrated how they not independently practice the skills they have acquired, but how these skills have helped them establish a business. Additionally, chatting with colleagues regarding students' participation, I learned about an effective technique I have now adapted in my practice (K6). This involves identifying students who regularly miss classes, approaching them to seek why, and proposing ways to support them better (V3). Research indicates that the first step to supporting adult learners with participation challenges is building trust and knowing your students ((Teodora, 2015). This prompted me to put in the effort to build trust with individual learners, seek their needs, and determine how best to help them overcome or better cope with challenges that would otherwise limit or impede learning (V2, V3). This approach has positively impacted my practice, and students learn better because they feel valued, respected and cared for (K3).
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SECTION THREE:	Referees

[bookmark: _Int_DaG1VRMZ]Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Mark Gallagher

	Job Title
	Academic Director 

	Fellowship Status
	Senior Fellow

	Institute/Centre/Unit
	University of Wales Trinity Saint David, Birmingham

	Email address
	m.gallagher-read@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

My current Line Manager




	Second Referee:


	Name
	Dr. Kayla Heglas

	Job Title
	Manager Academic Writing Advisory Service

	Fellowship Status
	Senior Fellow

	Institute/Centre/Unit
	University of Birmingham

	Email address
	k.heglas@bham.ac.uk

	In what capacity can this individual comment on your professional practice?
Former Line Manager







SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	

	Date 
	27/02/24



GDPR on data sharing with ADVANCE HE 
[bookmark: _Int_fgoAqIBo]Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data while providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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