


Part 1
Policies and procedures are the foundation of compliance and best practice in early years settings. They provide a structured framework for safeguarding children, ensuring high standards of care, and demonstrating regulatory compliance (Fitzgerald and Kay, 2016) to Care Inspectorate Wales (CIW) and the Self-Assessment of Service Statement (SASS), which allows providers to critically evaluate their service quality and compliance with regulatory frameworks. For an early years placement service preparing for inspection, it is essential to have comprehensive, up-to-date, and well-implemented policies. CIW inspections assess how effectively these policies are embedded into daily practice, with particular scrutiny on areas such as safeguarding (Care Inspectorate Wales, 2019).

The Safeguarding and Child Protection Policy is one of the most scrutinised policies during CIW inspections. It must align with:
	•	The Wales Safeguarding Procedures (2019).
	•	The Social Services and Well-being (Wales) Act 2014, which defines statutory responsibilities for reporting concerns.
A safeguarding policy in a nursery setting is a crucial document that ensures the safety, well-being, and protection of children from harm, abuse, and neglect (Pugh and Duffy, 2013). It should outline clear procedures, responsibilities, and guidelines for staff, parents, and external agencies to follow (Twigg, 2018). This policy must align with relevant legislation, such as the Children Act 1989 and 2004, the Early Years Foundation Stage (EYFS) framework, and the Working Together to Safeguard Children guidance (Department for Education, 2018).
The policy should begin with a statement of intent, outlining the nursery’s commitment to safeguarding and promoting the welfare of all children in its care (Crow and Watson, 2018). It should define key terms, such as safeguarding, abuse, and neglect, ensuring that all staff members have a shared understanding of these concepts. Additionally, it must include legal responsibilities (Duncan, 2023), referring to statutory guidance that nurseries must follow, such as the requirement for all staff to undergo Disclosure and Barring Service (DBS) checks before working with children (HM Government, 2015).
A clear section on roles and responsibilities is essential, specifying the duties of designated safeguarding leads (DSLs), nursery staff, and management (Buckler, 2022). The DSL should be identified by name, and their role should include overseeing safeguarding concerns, liaising with external agencies, and ensuring staff training is up to date (NSPCC, 2021). All nursery staff should be trained to recognise signs of abuse, report concerns appropriately and understand the procedures for handling allegations against staff members.
The policy must outline procedures for responding to safeguarding concerns. This includes reporting and recording concerns, following confidentiality protocols, and ensuring that information is shared with relevant agencies, such as local safeguarding partners and social services (Kitchen et al., 2024), in line with the Data Protection Act 2018. Additionally, the document should highlight the importance of a child-centred approach, where children’s voices are heard, and their best interests are prioritised in decision-making (Munro, 2011).
Safer recruitment practices should also be included to prevent unsuitable individuals from working with children (Reardon, 2018). This involves carrying out thorough background checks, verifying employment history, and ensuring new hires understand the nursery’s safeguarding procedures (Department for Education, 2020). The policy should further address supervision and training, ensuring staff receive ongoing professional development in safeguarding practices.
Working in partnership with parents and carers is another critical aspect of safeguarding (Care Learning, 2024). The policy should promote open communication and outline the nursery’s commitment to sharing relevant information with families while maintaining confidentiality and adhering to safeguarding laws (Palmer and Jenkins, 2010). There should also be clear guidance on handling disclosures from children, ensuring that staff respond sensitively and appropriately.

Additionally, the safeguarding policy should cover specific safeguarding issues, such as online safety, prevent duty (to protect children from radicalisation and extremism), and managing concerns related to domestic abuse, child exploitation, or mental health issues (Livingstone et al., 2017). It should include a section on whistleblowing, encouraging staff to report concerns about poor safeguarding practices without fear of repercussions (Ofsted, 2019).

Finally, the policy should include a section on monitoring and review, outlining how the nursery will regularly assess and update safeguarding procedures to reflect changes in legislation, best practices, and lessons learned from safeguarding incidents (Akiehurst, 2021). This ensures that the policy remains effective and responsive to the evolving needs of children and families.
Effective policies form the foundation of high-quality early years care, ensuring compliance with Care Inspectorate Wales (CIW) regulations and promoting best practices. However, for policies to be effective, they must be regularly reviewed, updated, and informed by stakeholder feedback. Gathering input from parents, staff, children, and external agencies is essential for refining policies to better meet the needs of the setting and the wider community (Davies and Ward, 2025).
One of the most common methods used in nursery settings is parental questionnaires and surveys. These tools allow nurseries to gather structured feedback on areas such as communication, curriculum, and overall satisfaction (Miller and Cable, 2011). Surveys can provide valuable quantitative data that highlight trends and areas for improvement. However, their effectiveness is limited by low response rates, potential bias, and the fact that some parents may not feel comfortable expressing concerns in a written format (Roberts-Holmes, 2018). To mitigate these limitations, nurseries often supplement surveys with informal discussions or digital feedback platforms, which offer parents more accessible and immediate ways to voice their opinions.
Another key method is face-to-face communication, which includes parents’ evenings, daily interactions at drop-off and pick-up times, and scheduled meetings. These interactions allow for in-depth discussions, providing qualitative insights that structured surveys may overlook (Taggart et al., 2015). While face-to-face communication fosters strong relationships and trust between parents and nursery staff, it can also be time-consuming and may not capture the views of all parents, particularly those with limited availability due to work commitments (Zubrzycka-Maciag, 2024). Additionally, there is the risk of subjective interpretations, as feedback given verbally may not always be documented or acted upon effectively.
One of the primary ways nurseries use stakeholder feedback is to improve safeguarding policies. Information gathered from staff observations, parental concerns, and child disclosures can help nurseries identify potential gaps in safeguarding procedures (Touckly, 2022). For example, if multiple parents express concerns about supervision during outdoor play, the nursery may revise its policies to introduce stricter staff-to-child ratios or adjust risk assessments for outdoor environments. Furthermore, safeguarding audits and feedback from external bodies such as CIW or local safeguarding boards can lead to policy updates that ensure compliance with the latest legislative requirements (Ofsted, 2022).
Parental feedback is instrumental in shaping inclusion and accessibility policies. Nurseries regularly engage with parents to understand their children’s needs (Stone et al., 2017), particularly those with additional learning needs or disabilities. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 requires nurseries to work closely with parents and professionals to develop Individual Development Plans (IDPs) for children who need extra support (Welsh Government, 2018). If parental feedback indicates that current support mechanisms are insufficient, nurseries may adapt their policies by investing in staff training, improving communication channels with parents, or incorporating more inclusive teaching strategies.

Information from children is also crucial in curriculum development and behaviour management policies. The Curriculum for Wales 2022 emphasises child-led learning, requiring nurseries to adapt their policies to ensure that children’s interests and voices are central to their educational experiences (Donaldson, 2015). Nurseries use observations, child-led discussions, and engagement surveys to determine which activities and teaching approaches are most effective (Canning, 2020). If children respond better to outdoor learning, for instance, nurseries may revise their curriculum policies to incorporate more outdoor play-based activities. 

Staff feedback plays a critical role in workforce development and operational policies. Nurseries rely on their practitioners to implement policies effectively, so gathering their perspectives through meetings, supervision sessions, and anonymous surveys helps identify areas where policies may be impractical or need adjustment (Grenier, 2020). If staff report challenges in managing workloads due to insufficient planning time, nurseries may amend their policies to allow for dedicated preparation periods. Staff concerns about training gaps can also lead to revisions in professional development policies, ensuring that practitioners receive the necessary skills to support children’s development effectively (Brock, 2019).

Digital tools and management systems allow nurseries to analyse stakeholder feedback more efficiently, leading to data-driven policy improvements (Wallis and Dockett, 2015). Online surveys, real-time parent communication apps, and digital child development tracking tools provide valuable data on trends and concerns within the nursery setting (Siraj-Blatchford et al., 2019). By analysing this data, nurseries can make informed decisions about policy changes, such as extending opening hours to better support working parents or modifying dietary policies in response to health and nutrition concerns.

Legislative changes in Wales have significantly influenced policies related to early years education and childcare, shaping the quality of care and education provided in nursery settings (Stewart et al., 2024). These changes are driven by the need to enhance safeguarding, promote children’s rights, and ensure high standards of early learning, directly impacting the frameworks that nurseries must follow (Murphy and Waters-Davies, 2022). The introduction of new laws and policies has improved practice by ensuring that early years settings operate in line with current research and best practices, ultimately benefiting children’s development and well-being.

One of the most significant legislative changes in Wales has been the implementation of the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020, which came into force in 2022. This law removed the defence of reasonable punishment, making all forms of physical punishment of children illegal in Wales (Welsh Government, 2022). As a result, nurseries have had to adapt their behaviour management policies to ensure a zero-tolerance approach to physical discipline and reinforce positive behaviour strategies (DuShane and Yu, 2023). This change has improved the quality of care by promoting non-violent approaches to managing behaviour, aligning with the principles of children’s rights as outlined in the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 1989). By fostering environments that prioritise respect and positive reinforcement, nurseries help children develop emotional regulation skills in a supportive and nurturing manner.
Another key legislative development is the Additional Learning Needs and Education Tribunal (Wales) Act 2018, which replaced the previous Special Educational Needs (SEN) system with a more integrated Additional Learning Needs (ALN) framework. This act places a greater emphasis on inclusive education, requiring nurseries to work closely with parents, health professionals, and local authorities to develop Individual Development Plans (IDPs) for children with additional needs (Welsh Government, 2018). The new system ensures a child-centred approach, where each child’s learning requirements are assessed holistically, leading to more tailored support. By focusing on inclusion and accessibility, nurseries can improve the quality of education they provide, ensuring that all children, regardless of ability, have equal opportunities to learn and thrive (Marsh and Jeans, 2024).
The introduction of the Curriculum for Wales 2022 has also influenced policies in nursery settings by promoting a more flexible and holistic approach to early childhood education. This curriculum places a strong emphasis on play-based learning, well-being, and personal development, encouraging nurseries to move away from rigid, outcome-driven teaching methods (Donaldson, 2015). As a result, nurseries have adapted their policies to align with this child-led approach, creating learning environments that foster curiosity, creativity, and independence. The shift towards a more individualised curriculum supports high-quality early education by recognising that children develop at different rates and in different ways, ensuring that learning experiences are meaningful and engaging (Thomas et al., 2023).
Safeguarding policies in Welsh nurseries have also been strengthened by the Social Services and Well-being (Wales) Act 2014, which introduced a more integrated and person-centred approach to care and protection (Welsh Government, 2014). This legislation requires nurseries to work collaboratively with multi-agency partners to safeguard children effectively, ensuring that concerns about a child’s welfare are identified and addressed promptly. As a result, nurseries have had to enhance their safeguarding policies, ensuring that all staff receive appropriate training and understand their responsibilities in protecting children from harm (Welton et al., 2019). The impact of this change is significant, as robust safeguarding measures contribute to a safer and more secure environment for children, which is essential for their overall development.
Legislative changes have also influenced workforce policies in nurseries, with new regulations requiring higher levels of staff training and qualifications. The Childcare Offer for Wales, which provides 30 hours of funded childcare for working parents, has increased demand for trained early years practitioners, prompting nurseries to invest more in staff development (Welsh Government, 2021). Ensuring that staff receive high-quality training improves the overall quality of care, as knowledgeable and skilled practitioners are better equipped to assist children’s learning, well-being, and development.
The effect of these legislative changes on the quality of care and education in nurseries is profound. By ensuring that policies reflect the latest legal requirements, nurseries create environments that prioritise children’s rights, well-being, and development. High-quality early years provision is crucial, as research has consistently shown that positive early childhood experiences contribute to better educational outcomes, social skills, and emotional resilience later in life (Sylva et al., 2010). Nurseries that implement policies in line with updated legislation are more likely to provide enriching experiences that support children’s cognitive, social, and emotional growth.
These legislative changes have reinforced best practices, ensuring that nurseries provide environments that nurture children’s development and well-being. The significance of remarkable early years education cannot be overstated, as it lays the foundation for lifelong learning and success. By continuously adapting to legislative changes and refining policies, nurseries in Wales can maintain high standards of care and education, ultimately benefiting children, families, and society as a whole.
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