ECAD5008 Assignment: A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. (4000 Words)
Within this assignment, I will be analysing how ‘Assessment for Learning’ (AFL) can assist in pupils learning progression, by discussing how three learning episodes, based around the ‘Areas of Learning and Experience’ (AOLE’s) of the new curriculum can benefit with AFL strategies being purposefully built-in. By using learning episodes, I should have a better insight into how AFL strategies can affect the planning process and have an insight into how they may work in practice. Using this along with an insight into how practitioners and academic writers perceive AFL will give me a better picture of its side effects and the endless possibilities it entails. 
Within these learning episodes, I focused on planning around a Key Stage 2 classroom of 8-9-year olds i.e. Year 4. I planned my learning episodes to introduce new learning journeys so these lessons would likely be held in the Autumn term when students are mainly at Progression Step 3. There would be variations in abilities within the classroom so students will be assisted as best suited such as by grouping them with a more knowledgeable other or adjusting the language and difficulty of various activities. This will, however, depend on the lesson (Appendix A, B, C). 
The first learning episode I created is called ‘Investigating Sound’ (Appendix A) and concentrates on the AOLE: ‘Science and Technology’. This AOLE centres around children developing their prediction, testing, and questioning skills in order for them to understand the physical and digital world (WG, April 2019, pp 5). The learning episode itself, however, revolves around the enquiry of how sounds are created and can differ from each other. Students would be expected to use their prior knowledge of describing a sound, recognising how sound varies and how to use measuring apparatus like a meter wheel. By the end of the learning episode, students would be expected to understand that sound travels through vibrations and into our ears, but they would need to move from describing to explaining their ideas in order to progress. Additionally, I would also want the students to pay attention to how different factors affect the world around us (WG, April 2019, p 19). This would be especially beneficial when documenting the different sounds within the school as part of the core learning of the lesson. 
The next learning episode I created ‘The History of the Welsh Language’ (Appendix B) concentrates on the AOLE: ‘Humanities’. ‘Humanities’ centres around encouraging students to engage with historical issues, explore human experiences locally and globally and contemplate different perspectives (WG, April 2019, pp 5). The main focus for the learning episode itself concentrates on students researching the different events that affected the Welsh language, and how this reflects on its modern-day importance. The learning episode would be connected to a Welsh celebration such as ‘St David’s Day’ or ‘Shwmae Day’ and part of a wider effort to encourage the learning and speaking of Welsh both inside and outside of school. Students would not be expected to have any prior knowledge of the history of the Welsh language but would be expected to have the basic ability of understanding different perspectives. By the end of the learning episode, students would be expected to have a basic knowledge if each important event discussed in the classroom as well as how these events can be seen from different perspectives. But in order to progress, learners will need to demonstrate that they can investigate the world, past, present, and future, for themselves (WG, April 2019, p 20). 
The last learning episode I created ‘Defining Shape’ (Appendix C) revolves around the AOLE: ‘Mathematics and Numeracy’. This AOLE is supposed to enable children to build their logical reasoning, establish relationships between abstract objects and promote the idea of likelihood and proof (WG, April 2019, pp 5). But with this learning episode, in particular, the focus is concentrated on students defining various shapes using the appropriate mathematical language. In the long term, I would use this learning experience and have students apply it to different mathematical and concrete problems i.e. identifying shapes in objects and eventually calculating the area and perimeter of shapes around the school. Students would be expected to have a loose idea of how to recognise and define different shapes, along with adequate communication skills, in order to come up with a definitive definition for the class. What would really help them progress is to keep in mind that mathematical ideas connect and link with one another. This would help make their mathematical understanding much more fluent and concrete. 
Assessment for Learning strategies could benefit all three of these learning episodes greatly. But what do we mean by ‘Assessment for Learning’?
Assessment is the process of collecting information about the abilities of a child. “We use the general term assessment to refer to all those activities undertaken by teachers — and by their students in assessing themselves — that provide information to be used as feedback to modify teaching and learning activities” (Black & Wiliam, Oct 1998, p 82). 
There are two types of assessment that teachers can use: formative and summative. Formative assessment is often undertaken during the learning process by both learners and practitioners to assist in future learning and planning (WG, 30th April 2019). Otherwise known as assessment for learning. Summative assessment, however, focuses on the cumulative nature of a child’s progress at the end of a period of learning, allowing more insight into what a child’s next steps might be in their learning journey (WG, 30th April 2019). Otherwise known as assessment of learning. 
The key principles that make up any AFL strategy are to share learning objectives and success criteria; encourage effective classroom discussions; provide formative feedback and allow students to use their peers as an opportunity to learn (Gadsby, 2012, p 2). These principles apply to any age or ability group and are also standard as priorities in the classroom even when AFL isn’t being used. What is most intriguing, however, is the emphasis on class communication and discourse as a catalyst for learning. This extends from the philosophy that AFL is based on constructivism i.e. where students learn and adapt by observing the world and people around them. This is much more difficult to observe as it is a mental process, not just some worksheet students can have marked. But it stands as evidence that AFL is not only a strategy for assessment but also a catalyst for extended learning. 
Many strategies that fall under AFL extend beyond the key principles of ‘Assessment for Learning’. De Bono’s thinking hats, for example, not only tests students in how well they can pick out different viewpoints but also learning to separate their thinking in order for a much more productive dialogue. With a strategy like ‘working with wrong answers’, students are learning through the mistakes they have made. It requires teachers to use the assessment of pupils as a resource for further learning. With a strategy such as this, it is important to make sure the answers explored are relevant to the learning at hand as it makes for more effective classroom dialogue. Dialogue is a constructive way to grow cognitive development. “It Is through vibrant and structured dialogue that pupils begin to work collaboratively and enjoy the sense of learning in an active way” (Gadsby, 2012, p 33). Strategies like these sound fantastic in theory but putting them into practice is a different story. 
On one hand, many AFL strategies give students the opportunity to take responsibility for their learning and monitor their own progress as well as observe the progress of their peers. This self-assessment and knowledge of own abilities can simply focus on the strengths and weaknesses of their work, or more ideally it can outline how students can push forward and improve (Sadler, 1989, p 121). With this comes the need for the aims and expectations of a learning opportunity to be made clear. How are they supposed to work to monitor the progress of their own and other’s work if they don’t even know what is expected of them? As mentioned by Donaldson: “learning can be particularly powerful when learners are given feedback that helps them to think through the issues and provides them with guidance on next steps” (Donaldson, Feb 2015, pp 68). In order for feedback to be productive, it needs to be understood. 
Unfortunately, giving the students and teacher ideals to push towards within a lesson can be overwhelming if not monitored carefully. If expectations are pushed to severely or there are too many to comprehend let alone achieve, the learning experience can become constructed and stressful. 
Another important factor to keep in mind is the information you are getting out of the assessment. AFL strategies shouldn’t be used constantly just because they are labelled as important. The strategies used should be appropriate to the lesson at hand and the learners present. Too much assessment for learning is also just as bad as no assessment for learning. If teachers are not too careful, they can accidentally revert back into the old system of collecting and filing useless data about their students. Assessment should tell you something new, valuable, and give you information to inform your judgement (Coe, 19th June 2017).
One issue that has been present in schools for decades is the risk that “The giving of marks and the grading function are overemphasized, while the giving of useful advice and the learning function are underemphasized” (Black & Wiliam, Oct 1998, p 84). This has been addressed with the creation of the progression steps but even they have expectations for where children should be at when they reach a particular age. Grades aren’t the only thing to aspire to either. Gold Stars, grades and class ranking can also play into the hands of convincing students that gaining status is more important than learning. The consequences of this can range from pupils avoiding difficult tasks, only concentrating on finding the right answer, to not contributing out for fear of failure or lack of confidence in ability (Black & Wiliam, Oct 1998, p 85).
Despite these risks, ‘Assessment for Learning’ has been an unspoken staple in schools for decades but has recently been given credibility by Professor Graham Donaldson and the new curriculum. The idea of observing learning than using it to adapt teaching and planning fits well into the progression steps of the new curriculum and the push away from the current system where the attainment of a learner is allocated on a ‘best fit’ basis (WG, 26th April 2019). This flexible curriculum is suited perfectly and will make integrating AFL strategies much easier. AFL strategies are also not designed to be structured or set in a certain way. In fact, it is encouraged by practitioners and academic writers alike to adapt and change strategies as is needed for the lesson and the learner. 
Donaldson considers formative assessment to be “an essential and natural part of the teaching process and not an additional ‘bolt-on’” (Donaldson, Feb 2015, p 76).  Very importantly, Donaldson points out that since assessment for learning comes so natural to teachers, it is fairly easy to make sure its implemented within schools. The problem comes when students and practitioners are expected to understand these new schemes of learning and use them on a consistent basis, as part of the classroom routine. This sort of change can take time to refine but supposedly it's worth it. As cited by Donaldson (Feb 2015, p 68) Dylan Wiliam has proposed that effective teacher assessment can add 6 months of additional learning progress if implemented properly. 
We know now that both ‘Assessment for Learning’ and the new curriculum are designed to be mouldable making it much easier to create fun and imaginative lessons with interesting and motivational ways to monitor student progress. Within this new curriculum, I decided on 3 main AOLE’s, one each for my three learning episodes: ‘Science and Technology’; ‘Humanities’; and ‘Mathematics and Numeracy’. 
[bookmark: _Hlk23270006][bookmark: _Hlk23259899]‘Science and Technology’ draws on a range of disciplines such as biology, chemistry, and computer science in order to enhance children’s knowledge and understanding of the world (WG, April 2019, p 3). When analysing the different AOLE’s for lesson inspiration, I was particularly drawn to the idea of promoting curiosity and investigation in order for children to understand the natural world that they live in. I was also drawn to the idea of getting children to investigate how sound can be manipulated into what we know as music. In the end, I decided to combine both ideas and make the ‘Sound Investigation’ learning episode (Appendix A) part of a larger effort to get children to understand how sound is created and adjusted for different purposes. The main focus being how sound is created, the types of sounds and how sounds can change in volume. 
The skill I particularly want children to develop in this learning episode is the ability to identify relationships and trends in order to draw conclusions. This is illustrated in how I planned the core learning activities. Each activity centres around a question presented at the beginning of the learning episode. Each group would have a mini plenary after each activity in order to confirm understanding and allow the teacher to hopefully see snowballing of understanding i.e. should see the skills and knowledge learned connect with each other. 
Within this learning episode, there were several AFL strategies that would enhance the learning. However, in order for the mini plenary’s to be successful in deciphering children’s knowledge and understanding, effective questioning seemed like the best option. More specifically the strategy known as ‘Basketball, not Ping-pong’. There are thought to be two types of effective questions within education: Questions that elicit information and questions that shape understanding. Relating to the ‘Basketball not ping-pong’ strategy, teachers can first investigate the knowledge and experience children have by observing children’s responses, then ask their peers to think critically and creatively about their responses and add additional insight into the topic. This is just one example but in general, the strategy revolves around the idea of teachers probing for further insight and deeper thought within student’s responses. It encourages students to think more thoroughly about their answers and those from other students, how specific and accurate they are and how much they contribute to questioning (Morgan & Saxton, 2006, p 89). 
One ideal situation to use this strategy in is when a student has difficulty using the right words to describe a concept. Other students can join in and contribute by rephrasing their answer, adding additional insight and even giving their opinion on the quality of the question/answer. 
However, This strategy also links in with the idea of a communicative classroom which expects contribution that draws directly from background, experiences and prior knowledge (Morgan & Saxton, 2006, p 75). But in order for this strategy to work, good, open questions must be put forward. Simple straightforward questions can be difficult to extend or add to so teachers need to allow students room to manoeuvre through the possibilities. When questions are well planned and presented it can be extraordinary the responses children can come up with. “Students will sometimes respond to a good question by talking about things that neither they nor the teacher was aware that they knew” (Morgan & Saxton, 2006, p 77). This is the ideal scenario as it informs the teacher of what prior knowledge they have but it also opens a new learning opportunity. 
Most of all, the appeal for setting out this learning episode in this format and choosing this AFL strategy is that it allows for frequent feedback and assessment. This can allow for quick adaptation if necessary or more immediate learning assistance if needed. Estyn (11th July 2016) recommends that all practitioners assess their children regularly and comprehensively and that they transfer that information into their planning, teaching practice or general records as it gives better opportunities for children to learn to the best of their ability. 
[bookmark: _Hlk23292774]With my second learning episode revolving around ‘Humanities’ it was obviously going to focus on asking questions about the human condition (WG, April 2019, p 3). When approaching the planning of my learning episodes I was particularly drawn to the idea of how the past and present can affect the lives of students, and their opinion on the matter. This along with the inspiration of Welsh celebrations such as St Davids and Shwmae day gave me the inspiration to cover a learning episode on the ‘History of the Welsh Language’. I decided to focus on 4 key phases for Welsh language history: ‘Origins’, ‘Old Welsh’, ‘19th Century Welsh’ and ‘Present-day Welsh’. Each phase focusing on the questions ‘What happened during this era of Welsh?’ ‘How does it relate to us?’ And any extra information that students may discover.  The skills I particularly wanted to cover revolved around building the skills of enquiry, building knowledge of local welsh history and using the personal world views and experiences to understand then events people lived through in the past. 
Since most of this learning episode would be research I wanted to add an extra dimension of learning and have students discuss their views on the events that impacted the Welsh language. Whether it be how they felt about realising that the welsh language was banned in schools long ago or whether they thought that these events impacted the future of the language. I choose several AFL strategies to reflect this aspiration, the most impactful of which is ‘De Bono’s Hats’. 
Not only can this be used as an assessment for learning strategy but it’s also great for debates and planning. ‘De Bono’s Hats’ is designed to reduce confusion when discussing a topic and allow the thinker to do one thing at a time. Emotions, information, logic, hope, and creativity can be overwhelming all at once especially when you are trying to communicate effectively to other people. What this strategy does is define and separate the different types of thinking and into separate hats (Edward de Bono, 2000, p xi).
Some of the downsides of this AFL strategy come when there is a misunderstanding of how it should be used. The biggest being that people shouldn’t be given the hats based on their personality or preference. The hats are not descriptions of people but modes of behaviour and the temptation should be resisted (Edward de Bono, 2000, p 6). Participants can also get frustrated when they are not allowed to show off their extensive knowledge of a topic. Although De Bono’s hats are not designed for competitive discussion it should not mean that students should hold back on their opinions, knowledge or abilities. “It is totally absurd that a person should hold back information or a point of view because revealing it would weaken his or her argument” (Edward de Bono, 2000, p 9). This strategy exists to counteract that limit put on children and teach them to limit their egos when having a critical discussion and instead concentrate on the suggestions and ideas they contribute under each hat. Everyone should be able to contribute to the exploration under any hat even though they may initially support a particular viewpoint (nsead, unknown, p 16).
‘De Bono’s Hats’ is highly praised by many, in particular, Estyn (2nd Oct 2018) where they recommend this strategy when introducing different approaches to thinking and supporting pupil’s reflections. Its also very flexible in how it can be used as the order hats are used in are not limited and it can be used as an oral or written response to enquiry and discussion. 
The last AOLE I decided to focus on was ‘Mathematics and Numeracy’ which aims to make mathematics engaging and exciting through its relation to the real world and other everyday experiences. When looking at the different AOLE’s I was particularly drawn to the idea of defining the properties of shape and how it relates to conceptual understanding and logical reasoning. I was also drawn to the idea of the use of mathematical and descriptive terms and how these help differentiate shapes. This all cumulated into a learning episode revolving around identifying and describing various 2D shapes (Appendix C). Within the learning episode, the shapes would be split into groups such as triangles and rhombus, etc and addressed over a longer period of time. This prevents students from being overwhelmed with knowledge while also giving time for knowledge to be secured and misconceptions to be address. I have also set up the shapes to become progressively more difficult allowing for steady progress and challenge for the students.    
[bookmark: _Hlk23343056]Although the main skill I want students to focus on is the use of mathematical language to describe, compare and categorise various 2D shapes accordingly (WG, April 2019, p 40); I also want students to keep in mind that there are various ways to represent a mathematical concept including “verbal, concrete, visual, digital and abstract representations” (WG, April 2019, p 38). 
2D shapes and other visual representations can differ in definition depending on the interpretation, so I decided, along with several other AFL strategies, that I would use the idea of ‘exploring wrong answers’ as the basis for my learning. “Listening to students’ mathematical thinking is one of the trademarks of reform-minded visions of mathematics teaching” (Crespo, May 2000, p 155). And it lets children reflect and understand the reasons why an answer is right or wrong. Although this strategy is very effective it is important for students to not feel stressed or interrogated when this strategy is being used. Mistakes should be known as a vehicle for learning not a step back in progress. This strategy can be explored in two ways. 
Firstly, looking at the wrong answers that students have given. This involves asking the question “How did you arrive at this answer?”. By doing this “you’re leading the student to discover on their own where and how they went astray” (Roediger & Bridgid 20th Oct 2009). One of the best things about this technique is how it allows children to work out what they did wrong by themselves. It’s a great way to encourage self-assessment and also promote the importance of the maths question and workings out. Looking at correct answers is equally important for students as it allows those who are confused or unsure to observe where they could have made errors or have misconceptions. Hopefully, then all of the students can feel confident next time the topic is being addressed as they know what they should be doing and know what could go wrong in the process (Morrison, 17th Sept 2015).
Secondly, looking at examples of answers and figuring out which ones are right or wrong and why. Often they could come from made-up children so that it relates more to the idea of peer assessing. 
[bookmark: _Hlk23292906]For the main activities within the lesson, the random or imaginary wrong answer of a student suited best as it allows students not to be distracted with the possibility of upsetting friends and also allows the teacher to give a wider range of possible answers. The use of wrong answers given by the students is mainly used in the plenary. At the start of the lesson, students use their prior knowledge to match shapes to their correct descriptions. In the plenary, students can look back at these answers, improve or correct them while also allow them to sport the misconceptions they had previously and discuss why. This particular strategy, although it is most commonly used in mathematics, is praised among practitioners as it creates “a supportive and collaborative ethos, whereby pupils are actively engaged in their learning and confident to try new things and not afraid to make mistakes (Estyn, 2nd Oct 2018).
After looking at ‘Assessment for Learning’ from both a theoretical and a practical point of view I can conclude that it is indeed an essential part of teaching within the new curriculum. I’ve previously mentioned the many different benefits that AFL provides. But, the one that I think demonstrates its importance within teaching is that ‘Assessment for Learning’ strategies can not only be used as methods to collect information about learners, but learners can use them as an additional resource for extended learning. Add that to the fact that there are hundreds of different strategies to choose from to suit your learning objective, teachers and students alike would be mad to not use this to their full advantage.  
Earlier I also mentioned the different risks that come with using ‘Assessment for Learning’ strategies. Although they depend on the strategy being used and the lesson paired with it, most of them seemed to stem from the danger that these strategies can have unintended negative consequences if they are not executed properly. This could mean students were not fully prepared to use this strategy or the purposes of the strategy have been misinterpreted, but it all comes down to planning around these possible outcomes and identifying these situations as soon as they arise. 
I have to admit, planning learning episodes with AFL strategies in mind was a new experience for me as it had often come as an afterthought when the main lesson activities and learning journey seemed the most important. Now, after this experience, I can see that in order to achieve an effective learning experience it is best to plan the lesson and AFL strategy along side each other as adaptations for both lessons essentials is much more efficient and makes for a better flowing lesson. However, planning a lesson around an AFL strategy can mean too much focus is on the collection of information not on the learning experience. If the learning experience doesn’t achieve anything then there will be no learning to monitor. This can also put too much concentration on the technicalities of the strategy and not the benefits that it could provide.
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Appendix A - Investigating Sound Lesson Plan (AOLE: Science and Technology)
	Student-teacher:
	Harriet Olivia Doek
	Class:
	Key Stage 2 – Year 4

	AoLE or Subject:
	‘Science and Technology’
	Date:
	--------

	Lesson Focus:
	Investigating Sound

	Meaningful links to Curriculum:
	Science and Technology ‘What Matters Statements’ (WMS): 
- WMS ?: Being curious and searching for answers helps further our understanding of the natural world and helps society progress.

	Meaningful links to Cross-Curricular Responsibilities:
	Expressive Arts ‘What Matters Statements’ (WMS): 
- WMS 1: Creative work combines knowledge and skills using the senses, inspiration and imagination.
Literacy and Numeracy Framework (LNF) - Literacy
(Oracy)
Elements: Developing and presenting information and ideas / Aspects: Speaking
· explain information and ideas using supportive resources, e.g on‑screen and web-based materials
Aspects: Collaboration and discussion
· contribute to Group discussion and help everyone take part
Literacy and Numeracy Framework (LNF) – Literacy
Strands: Using data skills / Elements: Collect and record data, present and analyse data, interpret results
· represent data using:
· lists, tally charts, tables and diagrams
· Venn and Carroll diagrams
Digital Competency Framework (DCF)
Strand: Producing / Element: creating 
· modify and present a range of text, image, sound, animation and video for selected purposes



	Learning Objectives:

	To learn how sound is created, the types of sounds and how sounds can change in volume.



	Success Criteria
	Assessment of Pupils’ Learning (Evidence)

	· Understand how vibrations in materials create sounds, and how these vibrations travel to our ears. 
· Understand why sounds get fainter/louder when you are further/closer to the source. 
· Demonstrate my observation skills and the ability to record information through my investigation of the sounds in my surroundings. 

	· Activity 2 completed worksheet
· Activity 3 completed worksheet
· ‘Basketball not ping-pong’ Strategy
· ‘Think-pair-share’ Strategy
· ‘Snowballing’ Strategy
· How would you describe the sounds?
· How did you know where the sound was coming from?
· How did the instruments/materials create the sounds?



	Time
	Activities/ Methodology/ key Concepts
	Pupil Tasks
	Resources

	Opening Phase 
	The main idea of this learning episode is to get children interested in how sound is created and how it differs depending on its source. So to start, children will be playing a game called ‘Spot the Sound’. On a table there will be a selection of about 8 different instruments and materials. The teacher, while the students sit quietly with their eyes closed will move around the classroom and use an instrument/object to make noise. When they open their eyes children should be encouraged to guess where the noise came from within the room and which instrument/material was used. Repeat this game about 5-6 times. Once finished students should be presented with 3 crucial questions:
1. How would you describe the sounds?
2. How did you know where the sound was coming from?
3. How did the instruments/materials create the sounds?
Let the students have a discussion in pairs and then share their ideas and theories as a class. Note down some of the answers that they gave especially for questions 2 and 3 as they will be used at the end of the learning episode. Students should then be placed into 3 groups and proceed with the main activities.
	During the ‘Spot the Sound’ game, students will be expected to listen carefully and quietly in order to follow and identify the sound that is being made by the teacher. In order to identify the instrument/material responsible they can use their descriptive language. After the game is finished students will be prompted to discuss in pairs the 3 key questions of the learning episode. With questions two and three students will mainly be expected to use their imagination. However, this will allow for better comparison of learning progression and students to understand the idea of misconceptions in science.   





	(Examples of materials and instruments):
- Bell
- Claves
- Güiro
- Shaker 
- Tambourine
- Recorder
- Glokenspiels
- Drums
- Cymbals
- Paper
- Plastic
- Foil
- Cans

	Teaching & Core Learning
	The main activities of the learning episode with work in a carousel with the main purposes being to aid students in answering the 3 key questions introduced in the beginning. This carousel can be completed in a day or stretched out across a week.
Activity 1: This activity gives students the opportunity to investigate how sound is created through vibrations by observing drums. In pairs, students will be tasked with recording drums and using the recording to decipher the source of the sounds. Normal recordings should work fine but a slow motion recording would work even better. There are also several videos on youtube that demonstrate this phenomenon. The students should be able to identify the vibrating drum. But they’ll still be left with two questions: How do the vibrations travel to our ears? What are Vibrations? Get students to think in their groups and then share with the group. Remember to use ‘basket ball not ping-pong’ questions when sharing. Using their basic knowledge of the properties of the world around them and the things they have just observed. They should be able to identify that the moving/vibrating material sends the sound through the air and into our ears. Making sure to keep this learning concrete students can then go back to the selection of instruments and materials and identify which ones make the biggest vibrations using recordings and observations.
Activity 2: This activity expects students to use their prior knowledge of descriptive language and observation skills to record and identify the different sounds that appear around the school. This can range from the sound of a teachers voice or the sound of a desk when tapped. Children should record their findings and then challenge eachother to guess the location they are thinking of using only the sounds and their descriptions to guide them.
Activity 3: In a large space with less noise, students should select different instruments and materials and investigate the distance the sound can travel before it gets hard to hear. This distance should be measured using a meter stick.
	Activity 1: An activity that demonstrated that sound comes through vibrations, this can be done through instruments that show vibrations and an i-pad camera
Activity 2:
Investigating the sounds around the school, documenting them, describing them
Activity 3: 
Measure the distance in which the sound becomes quiet, write distance, use different instruments and objects on the yard and a meter measurer 
	(Examples of Materials and instruments):
- Bell
- Claves
- Güiro
- Shaker 
- Tambourine
- Recorder
- Glokenspiels
- Drums
- Cymbals
- Paper
- Plastic
- Foil

Activity 1: 
- I Pads 
- Drums


Activity 2:
- I Pads
- Worksheet
- Clipboard

Activity 3: 
- Metric measuring wheel
- Worksheet
- Clipboard

	Plenary
	Mini Plenary:
After each session students are to be prompted to discuss what they learnt using the effective questioning strategy ‘Basketball not Ping-pong’. As they complete more of the activities they should start snowballing their knowledge. 
Main Plenary: 
By the time everyone has finished each activity students should be able to answer the three main questions introduced at the start of the learning episode. 
1. How would you describe the sounds?
2. How did you know where the sound was coming from?
3. How did the instruments/materials create the sounds?
You also have the choice of playing the ‘Spot the Sound’ game again. 
	Mini Plenary:
Students will be expected to use their recent learning experience to evaluate what they have learnt compared to the miss-conceptions they had before. The effective questioning strategy ‘BasketBall not Ping-pong’ should be utilised for every mini-plenary. Additionally, each session should allow for a snowballing of knowledge. 
Main Plenary: 
Students should be using the previous learning experiences to answer the questions introduced at the start of the learning episode. They should also share with other groups any differences in their experiences and any changes in their interpretations. 
	- Activity Worksheets
- Recordings
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Appendix B: The history of the Welsh Language (AOLE: Humanities)
	Student-teacher:
	Harriet Doek
	Class:
	Key Stage 2 - Year 4

	[bookmark: _Hlk22384967]AoLE or Subject:
	‘Humanities’ 
	Date:
	--------

	Lesson Focus:
	The History of the Welsh Language

	Meaningful links to Curriculum:
	Humanities ‘What Matters Statement’ (WMS):
WMS 1: Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.

	Meaningful links to Cross Curricular Responsibilities:
	Languages, Literacy and Communication ‘What Matters Statement’ (WMS): 
WMS 1: Learning about identity and culture through languages prepares us to be citizens of Wales and the world.
Literacy and Numeracy Framework (LNF) - Literacy
(Oracy)
Elements: Developing and presenting information and ideas / Aspects: Speaking
· Explain information and ideas using supportive resources.
· Organise talk so that different audiences can follow what is being said.
Aspects: Listening
· Listening carefully to presentations and show understanding of main points.
· After listening, repond giving views on what the speaker has said.
Aspects: Collaboration and Discussion
· Contribute to Group discussion and help everyone take part.
· Help a Group to reach agreement. 
(Reading)
Elements: Locating, selecting and using information / Aspects: Reading strategies
· Read texts, including those with few visual clues, independently with concentration
· Skim to gain the gist of a text or the main idea in a chapter
· Find information and ideas from web pages, using different search methods, considering which are the most efficient methods. 
Elements: Responding to what has been read / Aspects: Comprehension
· Accurately identify the main points and supporting information in texts. 
Aspects: Response and analysis
· Select and use information and ideas from texts
(Writing)
Elements: Organising ideas and information / Aspects: Meaning, purposes, readers
· adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language 
· gather ideas to plan writing 
Digital Competency Framework (DCF):
Strand: Producing / Element: Planning, sourcing and searching
· find relevant infromation using different keywords and serach Techniques
· select an appropiate website from search results and begin to consider if the content is reliable



	Learning Objectives:

	·  Identify and describe the important periods of time for the Welsh Language. 
· Discuss the history of the Welsh Language and its status in Wales from different viewpoints.  



	Success Criteria
	Assessment of Pupils’ Learning (Evidence)

	· Demonstrate a capability to use written, visual, physical  and oral sources in order to complete research. 
· Demonstrate interest in how the locality, Wales and the wider world impacted the Welsh language. 
· draw and present conclusions for your findings
· Demonstrate skills in order to evaluate and reflect the enquiry, describing the steps and thought process behind the research. 
	· De Bono’s 6 thinking hats
· Basket ball not ping-pong
· Catipillar
· Jigsawing
· Traffic Lighting
· Do you think it is important to celebrate the Welsh culture and language?
· Why is the Welsh language so important to Wales?
· What happened to the Welsh Language during this period of time?



	Time
	Activities/ Methodology/ Key Concepts
	Pupil Tasks
	Resources

	Opening Phase 
	The main aim of this learning episode is to get students invested in the history and status of Cymraeg in Wales. To start, using think-pair-share, students should be encouraged to discuss how much Welsh they see used outside of school and how they use it inside school. After some feedback pose the question of what has happened to the Welsh language while it has existed. This is a very broad question but it would be interesting to hear the suggestions students have. This will be the main enquiry for the rest of the learning episode.
	In their pairs students should use their prior knowledge of past Welsh lessons as well as contributing their outside experiences.  
	No resources needed. 

	Teaching & Core Learning
	Students should research the 
Research of the 4 key events that happened to the Welsh language

	
	

	Plenary
	2 plenarys, one after the research and one after the poster making, both using the catapillar technique of assessment
End the day with Welsh song ryniamoheed we will never be silenced?
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Appendix C
	Student-teacher:
	Harriet Doek
	Class:
	Key Stage 2 – Year 4

	AoLE or Subject:
	Mathematics and Numeracy
	Date:
	---------------------------

	Lesson Focus:
	Defining Shape

	Meaningful links to Curriculum:
	Mathematics and Numeracy ‘What Matters Statement’ (WMS):
WMS 3: Geometry focuses on relationships involving properties of shape, space and position, and measurement focuses on quantifying phenomena in the physical world.

	Meaningful links to
Cross Curricular Responsibilities:
	Literacy & Numeracy Framework (LNF) - Literacy
(Oracy) 
Elements – Developing and presenting information and ideas / Aspects – Speaking
· explain information and ideas using supportive resources, e.g on‑screen and web-based materials
· organise talk so that different audiences can follow what is being said, e.g. giving background information, providing a brief summary of main points
Aspects – Listening
· listen carefully to presentations and show understanding of main points
· after listening, respond, giving views on what the speaker has said
Aspects – Collaboration and Discussion
· contribute to group discussion and help everyone take part
· help a group to reach agreement, e.g. considering reasons or consequences, keeping focus on the topic.
Literacy & Numeracy Framework (LNF) - Numeracy
Strands – Developing numerical reasoning / Elements – Identify processes and connections
· identify the appropriate steps and information needed to complete the task or reach a solution



	Learning Objectives:

	To explore the properties of two dimensional shapes and, with mathematical language, describe and compare the properties of given shapes, and to classify them accordingly. 



	Success Criteria
	Assessment of Pupils’ Learning (Evidence)

	
	· Basket Ball not Ping-pong
· Exploring wrong answers
· Instant feedback
· Mini whiteboards
· More knowledgable other
· Think-pair-share
· Traffic lighting



	Time
	Activities/ Methodology/ Key Concepts
	Pupil Tasks
	Resources

	Opening Phase
	) Discuss with children what a 2D shape is. (Misconception that 2D shapes are ‘flat’ 3D prisms – 2D can only be drawn). Discuss the mathematical descriptions for shapes on the board. Edges, corners, interior/exterior angle, acute, obtuse angles
Discuss the properties of triangles. Isosceles, equilateral, right angled triangle.
	Children to draw around shapes and record the appropriate descriptions. Sides, corners.
SH to work with LC on shape and an individual poster. 	Same as LA but to not use the words ‘sides’ – children to describe the size of the interior angles. Putting either ‘acute interior angles’ or ‘obtuse interior angles’. 	Same as MA but to describe exterior angles also. Introduce the word ‘reflex’ angle to BH, NH, BN. Children to describe exterior angles and irregular polygons.
	

	Teaching & Core Learning
	Multiplication of 3x table practise. Use counting stick. Counting forward and backwards. 

Children to describe a 2D shape to a partner. Partner to draw the shape based on the mathematical language. (Gradually ban the words ‘sides’ and ‘corner’)
	
	

	Plenary
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