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Comparison and Evaluation of Three Theorists

This paper compares and evaluates three theorists with their works that relate to practice, policy, and academic literature. The three theorists take account of Jerome Bruner, Jean Piaget, and Lev Vygotsky. These three theorists are very important to the successful completion of this paper because they all have developed theories about child development and interactions which are all essential when it comes to teaching and practice especially in a school setting. The specific theories to be evaluated in this include the following:
· Jerome Bruner’s constructivist theory
· Jean Piaget’s stage theory of cognitive development theory
· Lev Vygotsky’s cognitive development theory 
These theories will be linked to the early childhood development policies which emphasize the importance of investment in children’s pre-school years for their later life outcomes. Attanasio et al. (2016), explains that policymakers need to invest in effective early childhood education programmes regardless of the level of income in the region. This is the most important stage in a child’s education as they are building the foundation, if it is built right they will not struggle with education later in life.  
Bruner, (2018), in his constructivist theory claims that learning is an active process whereby the learners have the responsibility of creating novel ideas or notions founded on their current or past experiences or knowledge gained. In other words, Bruner, (2018), means that the learner will have to choose and transmute information they gain, create a hypothesis and make decisions counting on a cognitive structure to accomplish all these. The cognitive structure, in this case, denotes to the schema and mental models that are used to deliver meaning and linking of the information and the experiences so that the learner can forge beyond the information given. For example, if a child is taught how to solve simple arithmetic problems according to Bruner, (2018), it is up to the child to use the knowledge gained to create a shopping list and budget the little money they are given. The teacher will not again teach the child about budgeting for their money as it is expected that they apply that knowledge in that specific area and hence the active process of learning.
Amineh, & Asl, (2015), supports the theory put forth by Bruner, (2018), by claiming that the main role of the instructor is to encourage the students to discover principles and application of the information provided by themselves. The instructor translates the information that the learner is required to learn in a manner that they will easily understand and then let the learner process and know how to use the information to solve day to day problems. For this reason, Amineh, & Asl, (2015), recommend that curriculums should be built like a set of steps to allow the student to build upon what they have already learnt continuously. 
Oslon, (2014), in his article explains that Bruner’s theory of cognitive development can help students grasp mathematics and social sciences easily. Instruction must be tailored to experiences and context as this makes the student more willing and also in a position to learn hence readiness. Furthermore, instruction must be organized so that the student can straightforwardly understand it and allow them to build on what they have already grasped. Instruction should also be tailored to empower extrapolation which gives the students the capability to go beyond the information given and apply the knowledge gained into solving pressing issues. 
Karmiloff-Smith, (2018), explains that Piaget’s stage theory of cognitive development is a four-stage process in children taking account of sensorimotor, preoperational, concrete and formal. The first stage, sensorimotor occurs between birth and two years old and in this phase children learn to understand their immediate environment. Learning is enabled through assimilation; it is the process by which children organize information and absorb them into current schema. If new information is acquired that did not exist, new schemata are formed to take account of the new information. The second stage is preoperational which occurs between the ages two and four. The child is not yet capable of hypothesizing conceptually and requires concrete physical circumstances. Objects are categorized in simple methods, particularly by important features. 
Karmiloff-Smith, (2018), explains that the third stage is concrete operations which takes place between the ages of seven and eleven. At this stage, the child is gaining more experiences hence increased accommodation, and the child commences to contemplate theoretically and hypothesize, generating rational structures that expound his or her physical experiences. The fourth stage is a formal operation which occurs between the ages of eleven and fifteen. At this stage, cognition reaches its final form, and the teenager does not necessitate concrete objects to make rational judgements. The teenager is now capable of logical and theoretical thinking. His or her capability for intellectual thinking is very comparable to an adult. Despite the huge success of theory, it has one major limitation which Piaget also understood, the way the theory is structured it only supports sharp stages and immediate transition into another stage and not a continuous development. For instance, according to the theory, all children at the ages of two to four are the only ones in the preoperational stage, and yet this is never the case. Some children develop slowly, and their preoperational stage may extend to age five or seven and the same case applies to the other stages.  
Saxe, (2015), supports Karmiloff-Smith, (2018), by explaining the importance of recognizing the stages of cognitive development while creating education curriculums for children. Saxe, (2015), also discourages instructors from letting students play a passive role in the classroom as this does not help them develop their cognition. At this stage, Piaget’s theory of cognitive development theory agrees with Bruner’s constructivist theory as both theorists recommend that instructors should take an active role in mentoring students. Rather than pushing much information at the students whereas they are sitting down and passively listening, they should share experiences and encourage students to take an active role and be engaged. They both agree that learning is an active process where the child has to receive information and process it to know the meaning and later apply the information when necessary. Instructors have the responsibility of supplementing the traditional styles of teaching with relevant, hands-on activities that will make the students experience the content being put across themselves (Attanasio, Cattan, & Krutikova, 2016).  
Daniels, (2016), explains that Lev Vygotsky’s theory of cognitive development is founded on social interaction. Lev Vygotsky believed that the community plays a very important role in the process of making meaning and therefore, it is significant in the development of cognition in children. Vygotsky disagrees with Piaget on how cognitive development occurs, and according to Piaget, cognitive development must go before their learning, but Vygotsky argues that social interaction comes first and through it, cognitive development occurs. Children interact with the people around them which is the community, and they grow up to become like them. For example, an American born child taken to China at the age of one will not grow up as an American. The child might as well be Chinese because by the time he attains age 15 he may not be speaking English because it is not a common language there. He will be accustomed to the Chinese culture and will find the American culture strange even though he was born in America to American parents. 
Vygotsky, & Cole, (2018), reinforce Daniels, (2016), findings by explaining that Vygotsky puts more focus on culture as that which impact cognitive development and this is against Piaget’s perspective about development. Piaget’s theory assumes that cognitive development is universal that is, same across all cultures but Vygotsky disagrees and claims that it varies across different cultures. Further differences come from the fact that Vygotsky insists that the root of cognitive development among children is the people around them while Piaget maintains that it is as a result of the child’s explorations and using what they have gained to create their knowledge. According to Vygotsky’s theory, the environment in which a child is brought up in will largely influence their way of thought and what they think about. 
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Jerome Bruner’s constructivist theory asserts that learning is an active process whereby the learners have the responsibility of creating novel ideas or notions founded on their current or past experiences or knowledge gained. The summary of Jean Piaget’s stage theory of cognitive development theory also points out that children are active learners and through their explorations, they are in a position to gain new knowledge. Lev Piaget’s theory of cognitive development asserts that learning stems out of social interactions. Despite the difference between Piaget and Vygotsky perspectives of cognitive development, what stands out is that learning should be an active process. Vygotsky’s cognitive development relies on children actively interacting with the people around them and while Piaget’s perspective on cognitive development relies on children actively interacting with objects and exploring on their own. In a way Piaget and Vygotsky theories support Bruner’s constructivist theory of learning being an active process. This calls for policymakers during the development of education curriculum for children should incorporate relevant, hands-on activities that will make the students experience the content being put across themselves (Attanasio, Cattan, & Krutikova, 2016).
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