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	To include a further layer of criticality so that you mention advantages and challenges to strategies.
	I discussed what the school implemented and how these strategies had a positive impact or negative impact.  
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	Ensure I had a copy alongside me when referencing using the UWTSD Harvard referencing handbook. 
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A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact and Evidence-Based Reflections.

Introduction 
This assignment will focus on one action point from the school development plan (SDP) and will be critically evaluated. The action point from the school improvement plan which has been chosen to evaluate is to ‘’Improve the consistency of teaching and provision to ensure that it is appropriate to pupils’ stage and age of development and successfully develops pupils’ independence’’ (School X, 2024a p.7). To protect the school’s identity, the school will be referred to as school X in line with Bera guidelines (Bera,2024). School X is a Roman Catholic primary school located in the Vale of Glamorgan who provides education to 3–11-year-olds (Estyn,2023). School X has 215 pupils on roll with children coming from varied socio and economic backgrounds, including a minority of economically disadvantaged families. Around 4.21% of pupils identify as having an additional learning need (ALN), 20% of pupils are of an ethnic background with 9.7% of pupils speaking English as an additional language (EAL) and no pupils speak Welsh as a first language. 0% of pupils are looked after by the local authority (School X, 2024b). In this assignment, we will be reviewing literature that supports the SDP process and target, analysing the school’s approach in how they address the target and reflect on practice and summarise key points. 

Literature Review 
School Development Planning (SDP) is in place to support schools by ensuring they provide learners with a quality education by providing them with good learning experiences and outcomes to help them achieve high standards (Welsh Government, 2024). An SDP is a structed, reflective and evidence-based process which is used to assess current practices helping schools to reflect on performance. There are 3 main aspects to SDP planning.  The first aspect is Evaluation. “To determine schools’ improvement priorities and support, effective evaluation will be complemented by professional dialogue between schools, local authorities, diocesan authorities where relevant, and regional consortia” (Welsh Government,2024”. To focus on key improvements, School X used feedback from a recent Estyn inspection, along with in house data as well as an input from local authorities such as the Catholic Social Teaching team (School X, 2024e). The use of evaluation is important as it enables schools to reflect and discuss on how they are performing which helps to identify areas for improvement but also informs the school of what is going well. “As part of evaluation and improvement, practitioners and school leaders should have the support and confidence to develop and improve their practice continually” (Welsh Government, 2024). It is important for staff to be given opportunities to reflect so that they can be given support to help them have an adaptive approach within their teaching. The next aspect is Improvement which Welsh Government states this is when “provision for addressing the professional learning needs of all staff, including leadership development, in relation to achieving the school improvement priorities”.  This is when the school implement the strategies outlined on the SDP to make the necessary improvements.  The final aspect is Accountability, and this is governance purposes. “Information available and used for this purpose will help governing bodies, local and diocesan authorities and regional consortia to oversee the quality of delivery by their own organisations” (Welsh Government, 2023). 
It is important for school strategies to align with national goals and priorities, such as those set out by the Welsh Government. The SDP process aligns with the Welsh Government policy ‘Our National Mission’. In the policy it outlines that ‘’Our national mission is to achieve high standards and aspirations for all by tackling the impact of poverty on educational attainment and supporting every learner” (Welsh Government, 2023). To do this school X implement many strategies and actions from the SDP to cater for the needs of all learners within the school regardless of their backgrounds and needs.
There are many challenges when aiming to improve the consistency of teaching and provision within a school. Teachers’ all have varied teaching strategies and experiences which causes it to be inconsistent across year groups. For example, teachers may be at different stages of their careers: A study by Day et al (2006) showed that a newly qualified teacher may be more adaptable to a new approach compared to a teacher who has followed the same approach for a number of years. This was experienced first-hand in school X has staff made it aware that it was a big change compared to the ‘traditional’ teaching ways and that it was a significant change in how learning is approached. Staff were adaptable in the situation and provided suitable age-appropriate provisions for the children to access independently. An impact of this was that it resulted in the teacher’s workload to increase due to having to plan for focused tasks-lessons as well as guided and free play. 
Fostering independence is vital from a young age but some children may face barriers in being independent in for example, a child may have a disability, the learning environment may not be suitable for them or may simply lack social skills (Adelman and Taylor, 2018). To overcome these barriers there are many strategies that can be implemented into practice to supporting children becoming independent. This is supported by Vygotsky and his theory of Scaffolding (Dolya, G.,2018). An example of this within placement school X is that the school has a guided play approach. This is where the children are accessing the provision independently, but the learning is modelled by a More Knowledgeable Other e.g. a teacher or peer (MKO)(Bates,2023). For example, recapping the story in the small word provision for the children to then do it independently.. Additionally, through the use of differentiation teachers are able to meet the needs of all learners (McNamara and Moreton, 2016). As a teacher “in order to differentiate effectively, we need to figure out what the individual currently knows or can do, and then work out what that learners needs to know or learn how to next (Cowley,2018 p.x). “It is about accepting that the learners we work with are all different-that they know, understand and can-do different things at the point when we come to teach them” (Cowley,2018 p.x). Getting to know the children as individuals is important as each child is at different parts of their education journey. Regardless of the child’s needs strategies and interventions are in place to ensure that all children have the potential to become an independent learner. School X displayed this by using a visual timetable for a child with an ALN diagnosis to enable him to access the same provisions has his friends. As a result of it being a consistent use of tool for the child, they are now able to access the visual timetable with just 1 member of staff instead of two.  
A theorist that believes that play is central to a child’s learning is Frobel. Frobel believed that children’s education should take a holistic approach by nurturing the whole child intellectually, socially, emotionally, physically and spiritually (Tovey,2020). This links to Curriculum of Wales that emphasises that children’s well-being is prioritised alongside academic learning (Welsh Government, 2022). 

Developing an Action Point 
Improving the consistency of teaching and provisions to assist with developing pupils’ independence aligns with the school’s mission and the four purposes of the curriculum as the school state in their mission that they strive to help all learners to recognise and reach their full potential through the delivery of inspiring and excellent teaching which helps support all learners to become happy, successful individuals (School X,2024c). The target was prioritised as a recent inspection in June 2023 identified that ‘the quality of teaching across the school is variable, particularly in younger year groups where many activities are over-directed by adults and opportunities to develop independence are limited’ (Estyn, 2023). 
To address the target, the school evaluated the feedback from Estyn to propose an action plan to be able to make the required improvements. The school promote a whole school approach by ensuring that all stakeholders within the school have a responsibility by having designated Area’s of Learning and Experiences (AoLE’s) and focuses. The action plan enabled them to implement many strategies to promote effective teaching to support learners in becoming independent. For example, staff were given opportunities to have Initial planning sessions within progression steps so they could develop flexible, pupil-responsive plans (School X, 2024a).  This collaborative approach ensures that provision and resources for learning environments are well-organised and are accessible to the children to support independent learning effectively. Additionally, the school provided staff with professional training sessions focusing on key aspects of carrying out observations such as wait times and high order questioning. 
To evaluate the success of the strategies that have been implemented in working towards the target, members of the senior leadership team (SLT) and designated leads for the focus undertake meetings every term to review the targets on the school development plan (SDP). They use a colour code, red highlighting not met yet, yellow which focuses on working towards and green being achieved. Following on from these meetings to track progress they use a ‘Key milestone table’ to keep track of what has been achieved and what they need to continue to work on.  This gives them opportunities to discuss what has gone well and what they need to continue to approach/work on. 
In the first term of the 2nd year of the development plan School X (2024a) identified that ‘key advancements have been made to enhance professional practices and the learning environment, fostering a strong foundation for independent and pupil-centred learning’. The school implement strategies effectively to address the target, as learning walks carried out by SLT identified that both the Nursery and Reception classrooms provided ‘clean, stimulating environments that encourages exploration and choice. The choice of resources creates a calm and inviting environment, resources are stored at child level, are labelled and encourage independent access’ (School X,2024d). Furthermore, staff promoted self-care and responsibility to the children with guiding children to manage their own routines e.g. teaching and showing them how to put on their coats and completing self-registration in the morning independently. The school provided informative professional learning sessions to all staff to support with the implementation of purposeful observations which focused on child development, play-based learning and observation techniques for staff to use. As a result of this, it was identified that ‘teaching staff provided positive reinforcement and the modelling of play and social skills, which nurtured confidence and created a sense of capability in each pupil’ (School X, 2024d). Furthermore, teaching staff using purposeful observations enabled them to adapt practices based on pupil’s needs and interests. As a result of effective strategies being implemented, SLT identified that ‘clear progress was observed in pupils’ skills between Nursery and Reception. For example, in their phonics skills, confidence, use of vocabulary, fine motor skills and sustained engagement’ (School X, 2024d). 
As carrying out observations was recently the newest strategy to be implemented, some staff struggled with wait times and felt like they were not being proactive. Additionally, this resulted in staff being more like a director rather than a facilitator which didn’t give opportunities for children to take lead or reflect of their own learning. For this to be effective it would be beneficial for the school to continue to provide professional learning for all staff ensuring that there is a focus on wait-time to support staff in becoming more confident with the concept. Staff who attended training in a cluster school noted that their observation proforma was lacking detail and needed to be more up to date for it to be effective. As the proforma was a new implementation and staff were familiarising themselves with it, it may have been beneficial for the staff to have been offered a training session with clear guidance on what the expectations of the proforma are and how to use it effectively to ensure there is consistency with all staff throughout the school.

Reflection and Evaluation 
To address the target, I implemented many strategies into my practice. In line with the four purposes of the Welsh curriculum I ensured I gave the children opportunities to become ‘Ambitious, capable learners’, ‘enterprising and creative contributors, ‘ethical informed citizens’ and ‘healthy, confident individuals’ (Welsh Government,2022 ).I planned and provided the children with purposeful, structured, and unstructured enhanced provisions, giving them opportunities to develop key skills such as independent exploration, critical thinking, problem solving and being able to collaborate with peers. For example, the children were required to use the construction area to create the cave from the story of Goldilocks but also gave the children opportunities to access other resources that they needed independently. 
Providing the children with purposeful provisions on a daily basis enabled the children to make choices to help build confidence to take ownership of their own learning. Through the use of purposeful observations, I was able to analyse key interactions and interests but also identify strengths and weaknesses which supported practitioners within the classroom with planning for future learning through pupil voice. A key tool I used was the school’s observation proforma which noted key performance indicators like the time of the observation, names of children being observed and the use of the Leuven Scale to assess how engaged the children were with the provisions which are all influences on behaviours (Brodie, 2013).  The Leuven scale is a 5-point scale that measures a child’s emotional well-being and their involvement levels, 5 being the high and 1 being the lowest (Trodd, 2016). Reflecting on the children’s engagement levels and key findings from the observations, as a team we then came up with an action plan to ensure learning was taken forward. We recorded findings using Seesaw by documenting the children’s learning journeys to demonstrate key developmental areas. To support practitioners’ development School X provided INSET training which focused on how practitioners could enhance the foundation learning environments. As a student, I was required to attend the training which helped to gain an understanding of what high order questioning is and the use of using it effectively to encourage deeper thinking and understanding within the classroom. To promote high order thinking, the school implemented the use of Bloom of Taxonomy Question matrix. I implemented the use of questioning within my practice to promote deeper cognitive thinking by ensure that children are able to move beyond just recalling facts and concept and to generate new ideas such as instead of asking questions like ‘What is ‘ask ‘how might you..?’ to promote the use of thinking skills. 
Conclusion
To conclude, it is evident that SDP plays an important part in shaping a child’s education by improving the consistency of teaching and provisions. Through the analysis of literature and the implementation of strategies being implement within School X, it is clear that purposeful learning environments are beneficial to children developing their independence. However, despite the clear progress that School X has made since implementing the strategies there is still key sections that School X need to work on. For example, clarifying with staff about key observations aspects e.g. waiting times. 
The implementation of strategies has supported me in developing key knowledge and understanding of what SDP is and how important it is for it to be implemented into practice which will support me on my own learning journey. 
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