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Overview

This portfolio is a selection of
evidence and reflective writing
based on my placement on the
PCET course at UWTSD. My role
was to support Deaf university
students.
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How do you define communication?

1

Do you think technology has helped or hindered our ability to 
communicate with each other?

2

Share your answers with each other.
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lecturer and placement
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Qualifications required for placement work

To work as a professional support worker or interpreter for Deaf students, it is a

requirement to have the Level 6 NVQ diploma in Interpreting and be registered with

NRCPD (National Registers of Communication Professionals working with Deaf and

Deafblind People), and to also hold a current DBS (next page). The DBS is registered

with the government update service, so is checked and updated annually.

Conference presentation 10

10



11



Attendance Form
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Evidence 1 – Art Workshop

As part of the ‘Teaching Toolkit’ module, the student had to
deliver a workshop to her peers in her chosen topic, which was
life drawing. My role was to interpret from BSL to English for the
hearing peers to understand the workshop, and also to interpret
from English to BSL any comments or questions from the peers to
the workshop leader (the Deaf student). I had to manage turn
taking between the two languages and ensure a good match of
tone, familiarity and use of humour to make sure the tone and
meaning was successfully conveyed between the hearing and
Deaf students.
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Evidence 2 – Lecture

As part of the ‘Teaching Toolkit 2’ module, the student had to
attend a lecture about curriculum design. My role was to
interpret from English to BSL what the lecturer said (alongside a
PowerPoint presentation) throughout the lecture and also
facilitate any questions or comments from the Deaf student to
the lecturer. The Deaf student also had her assistance dog
present, so I had to help explain to staff and other students the
importance of the dog not being petted as she is a working dog
and needs to focus.
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Evidence 3 – Translation of document

The Deaf student had to practice reflective writing skills and was
given three examples of reflective writing to assess the strengths
and weaknesses of them. My role was to translate the document
into BSL so the Deaf student could understand the text in their
first language, I did this by reading the document first, then
signing to the student in a 1:2:1 setting in their own language
(BSL).
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Evidence 4:
student support with written assignment

One of the Deaf students I support had an assignment task. My
role was to assist with her written skills as English is her second
language. I would check her grammar, spelling and general
structure. I did this support remotely via Facetime and using a
shared google document so that she could see any changes that
needed to be made, and also chat with me at the same time in
BSL using a video call.
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Evidence 5: Group task

The students were set a group task of designing a ten week
curriculum. Once created they had to upload the document to
Moodle and their peers were to assess the curriculum. My role
was to facilitate the conversations between the hearing and Deaf
students in the group so they could freely chat and plan their
work together without communication delays or issues.
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Reflective Piece

For this reflective piece Gibb’s reflective cycle will be used (Gibbs, 1988). The reason for

choosing this model is because it has been said to be a useful structure to guide

reflective writing and can be used for both concise and deeper reflections in

professional practice (Paterson & Chapman, 2013).

Description

The education placement was in University of Wales, Trinity St David, Swansea campus

every Monday evening between 4.45-8.45pm, working as a British Sign Language

Interpreter and Communication Support Worker (CSW) with two Deaf students

attending the PCET course. My role was to attend lectures, group activities and all

events related to the PCET course alongside the Deaf students and to ensure the Deaf

students could communicate with staff and other students, assist them with their

written assignments, attend workshops, interpret lectures and offer translation of

documents into their first language of British Sign Language (BSL). There were

approximately 30 students on the course each evening in a large classroom setting.

Feelings

I felt that four hours in an evening setting was going to be challenging for me, as the role

of interpreter/CSW can be very demanding especially in higher education settings due

to the level of theory, language and jargon used. Usually there are two interpreters or

CSWs at any one time for any lectures or workshops that last longer than two hours, so I

was nervous about the demand of working for four hours without a co-worker. I was

apprehensive about working with new students, as BSL signing styles can be very

different depending on education levels, whether they are from mainstream or Deaf

education and what part of the country they are from due to regional variations. I know

the Deaf students also felt anxious about the course as well, as they know the difficulty

of studying in their second language and having to rely on translations and an

interpreter can be very tiring for them. However, I built up a good relationship with both

students, so we felt at ease with each other, and they realised my commitment to them

and that I was dedicated to attending their lectures and events to facilitate the course

and their education experience in their own language. 18



Evaluation

The elements that worked well was that the students were able to present their written

work more successfully with the help of Grammar/Spelling/Language assistance, and

they were able to fully access their lectures and workshops in their own language. The

difficulties faced were with other students and lecturers not always understanding how

to use an interpreter and I would need to explain my role and how it works, especially

reminding others that when the Deaf person is signing it means they are ‘speaking’ and

not to talk over them even though they are silent. One student was a very strong BSL

user, that preferred English regional BSL, whereas the second student had strong Welsh

BSL with Welsh regional variances. They had separate lectures so I could adapt my

signing style, but this could be challenging as I needed to changes styles for each

student. Similarly, one student preferred to be quite independent and didn’t like to be

seen to be dependent upon me for communication and liked to try and communicate

with the other students via written notes and gestures. Whereas the other student very

much preferred to be always with me and depended on me a great deal for

communication with others. I had to respect this choice and remember their

preferences.

The demand of working alone for a long session can be relieved by getting lecture notes

and information from lecturers before the lectures so I can prepare any difficult

vocabulary or subject specific theory. One or two of the lecturers were very helpful and

would often send me lecture information a few days before. This preparation resource

would ensure better understanding and readiness for the sessions. However, a few of

the lecturers did not send any materials beforehand, and so this would be challenge as I

would often be faced with demanding subject matter and theory that I was not familiar

with in order to interpret accurately. Luckily my first degree was in education, so a lot of

the subject matter was very familiar to me, and I was able to draw upon previous

learning to inform my practice.

.
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Analysis

I think the differences between the two Deaf students presented a complexity however,

this is just a matter of individual differences and needing to differentiate the variety of

needs between each individual and respecting their choice on how to communicate and

how to use an interpreter/CSW. The difficulty in getting preparation materials from

lecturers perhaps could have been managed better by making them more aware of the

need for this information beforehand. However, I appreciate that lecturers are very busy

people and don’t always have the time to do such tasks. The matter of other students’

understanding how to work with a Deaf person and their CSW can be managed by

myself explaining the procedure. I found that as time went on, they became very

comfortable with the situation and sessions ran very smoothly

Conclusion

I learnt that it is important to respect and consider the individual differences of Deaf

students, and the importance to adapt to their different needs and styles of

communication. I also realised that I could manage other students’ and lecturers’

expectations by explaining my role and putting people at ease with the situation

through clear communication and verbal explanation alongside positive body language

to make the conversations run smoothy and comfortably. I learned the importance of

communicating to lecturers any advance materials or PowerPoints needed and the

reason these are needed to ensure providing a quality service to both the university and

the students.

Action plan

In future, it might be helpful to have a quick face to face meeting with the Deaf students

before the course commences to understand their signing style, and how they use an

interpreter/CSW. I would also email the head of the department in advance to explain

the need for lecturers to send course materials and PowerPoint presentations in

advance to lectures so that I can access any domain specific vocabulary and theory in

advance. I might advise any courses to consider a Deaf awareness course or session

ahead of the course so that lecturers and students know how to work with a Deaf

student and interpreters/CSWs and what’s expected of them. 20
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