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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I have been able to link the rationale to the rubric to show how it has influenced its design

	Which aspects do you consider could have been improved in this piece of work?
	When discussing the rationale, it’s a bit brief and not as detailed as may be needed

	What have you found most satisfying whilst undertaking this submission?
	Being able to see how relevant literature/ rationale can impact upon a rationale and its use

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Detailed assessment rubric
	1, 2, 3
	
	
	
	
	
	
	
	35%

	Quality of rationale underpinning assessment rubric
	1 
	
	
	
	
	
	
	
	15%

	Pupil report
	
2
	
	
	
	
	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!




















Rationale underpinning the rubric
The rationale that is underpinning this assessment rubric (Appendix A) involves using a ‘Structure of Observed Learning Outcomes (SOLO) Taxonomy’ as it’s an observational rubric, while also including key elements of Physical Literacy (PL) and the use of constant formative assessments to aid the development of learning within Physical Education (PE).

The ‘SOLO Taxonomy’ was developed from ‘Bloom’s Taxonomy’ and is a hierarchical model that is suitable for measuring learning outcomes of different subjects, levels and for all lengths of assignments (Biggs and Collis, 1982) which is especially claimed to be applicable in measuring cognitive learning outcomes (Biggs and Collis, 1982). The ‘SOLO Taxonomy’ (Figure 1 (below)) contains five levels, ranking from least amount of understanding to the most amount of understanding. The five levels include ‘prestructural’, ‘unistructural’, ‘multistructual’, ‘relational’ and ‘extended abstract’ (Biggs and Collis, 1982). From the ‘relational’ level, the participant is beginning to link the ideas to “the big picture” (Biggs and Collis, 1982), thus illustrating the importance of the cognitive domain and ‘knowledge and understanding’ (K&U) to the models and the ‘intended learning outcomes’. Additionally, the SOLO Taxonomy has also been viewed in a ‘pyramid structure’ (Figure 2 (below)). The SOLO Taxonomy is currently being “widely used by both schools and universities, most notably in Australia and New Zealand” (Dudley, 2015, p.241). Furthermore, the SOLO Taxonomy can be used to understand the complexity of PL because it has been used to measure teacher understanding of PE pedagogy effectively (Baxter and Dudley, 2008; Dudley and Baxter, 2009, 2013) and to assess student understanding of concepts related to PE (Hook and Richards, 2013a; 2013b). This implies that the use of this SOLO Taxonomy can be used within PE to aid the development of students understanding of PE through using it as a way of assessing how the participants responds to the tasks used with PE because the SOLO Taxonomy provides the assessors with a way of including all the elements of PE (all the domains) while providing a link to PL, thus demonstrating its importance to assessing within PE. 




Figure 1: Structure of Observed Learning Outcomes (Biggs and Collis, 1982)






	

Figure 2: SOLO Taxonomy












	


[bookmark: _Hlk510957922]Within the assessment rubric (Appendix A), the SOLO Taxonomy has had a large influence because the overall design is loosely based off the SOLO Taxonomy. This is because the four levels included vary from having “no knowledge”, to having “detailed knowledge” (same applies to the ‘doing part’ of the rubric). Since the SOLO Taxonomy is mainly focused on the ‘cognitive domain’ (Biggs and Collis, 1982), the assessment rubric includes this through having a designated section that focuses on the ‘cognitive domain’ (‘thinking’ section). This section includes information regarding the students K&U abilities which includes whether the students can develop the ‘best strategy for completing the tasks’, thus providing a close link to the ‘rational’ and ‘extended abstract’ parts of the SOLO Taxonomy which includes the students to require the ability to link the skills “to the big picture” (Biggs and Collis, 1982). This implies the rubric provides an opportunity to assess the students K&U, and thus their cognitive domain through the designated sections of the assessment rubric where the students need to illustrate an understanding of strategy and knowledge of the activity.

The two main forms of assessment are summative and formative assessments. A summative assessment “provides information at the end of a lesson or unit of work concerning what pupils have achieved” while a formative assessment is “designed to help pupils to progress their learning” (Newton and Bowler, 2013, p.119), suggesting that a “formative assessment looks forward while a summative assessment looks back” (Newton and Bowler, 2013, p.119). In short, a summative assessment is “assessment of learning” while a formative assessment is “assessment for learning (AfL)” (Newton and Bowler, 2013, p.119). Within formative assessment, there is “the didactic triangle” (Hudson, 2002, p.49; Öhman, 2014, p.37) (Figure 3 (below)) which has numerous different versions, including AfL as ‘empowerment’ (Figure 4 (below)) and ‘physical activation’ (Figure 5 (below)) (Tolgfors, 2018). AfL as ‘empowerment’ “constitutes the teacher as a coach” for the individual who has freedom and responsibility for their own training, lifestyle, and health (Tolgfors, 2018, p.317) while the “self-regulating student has plenty of opportunities to influence the individualised subject content, given that the open goals can be reached in various ways” (Tolgfors, 2018, p.317). The implies that AfL as ‘empowerment’ sanctions an authentic assessment that is relevant to each student, which means that “the students’ own preferences are considered in the assessment practice” (Tolgfors, 2018, p.317), thus illustrating that the “students’ own engagement in the learning process is seen as essential to produce healthy citizens” (Tolgfors, 2018, p.317). AfL as ‘physical activation’ “constitutes the teacher as a fitness trainer or a games organiser” who focuses on active participation, effort, and collaboration (Tolgfors, 2018) with the student being considered an active participant (Tolgfors, 2018). Additionally, the subject content is supposed to be entertaining (Tolgfors, 2018). AfL as ‘physical activation’ links closely to the aims of PE because of the active participation and joy of movement which are relevant within PE (Tolgfors, 2018).

Figure 3: The Didactic Triangle (Hudson, 2002, p.49; Öhman, 2014, p.37)


 
















Figure 4: Triadic relation established when AfL has the function of empowerment (Tolgfors, 2018, p.318)












Figure 5: The triadic relation established when AfL has the function of physical activation (Tolgfors, 2018, p.319)












Within the assessment rubric, formative assessment is present. This is because the rubric allows for progression to occur, so if the pupils fails a task, that is not the end of the assessment as the pupil can progress onwards, make changes that enable successful completion of the task and the rubric will be able to include this changing success throughout. Additionally, the rubric allows for AfL as ‘empowerment’ because there are sections within the rubric that provides a way of assessing a student’s K&U of an activity (including problem solving) and allowing decision-making within activities, thus enhancing the assessment process. Additionally, AfL as ‘physical activation’ is part of the rubric because it includes sections where the students are assessed on their attendance and attitude, while also assessing whether the students are an ‘active participant’ or whether they are beyond this stage and understand the learning intentions. Additionally, the rubric can assess whether an individual is actively involved within the sessions through assessing their involvement, which can aid in providing an indication of their enjoyment as the more enjoyment they have, the more the students are actively involved within the session.

PL relates to curriculum and curricular revisions (Lloyd, 2011) and can be described as the “motivation, confidence, physical competence, K&U to maintain physical activity throughout the lifecourse” (Whitehead, 2010a, p.5). With regards to PL within education, there is an obvious tension that exists when PL is subject to summative evaluations (Lundvall, 2015). This is because currently there exists no “robust empirical tool for evidencing skill learning in the physical movement component of PL” (Giblin et al., 2014, p. 1177). However, the physical component is not the only component of PL, with Whitehead (2010b; 2013) saying that “this attribute alone can never be the sole constituent of PL”, thus illustrating the importance of the ‘affective’, ‘behavioural’ and ‘cognitive’ components to assessing PL. The importance of these areas of PL are illustrated in the ‘four’ target areas for assessing PL (Figure 6 (below)). The affective component includes motivation and confidence, with motivation described as the “enthusiasm for, enjoyment of, and self-assurance in adopting physical activity as an integral part of life” (ParticipACTION et al., 2015, para. 3) and confidence described as “the belief in one’s own abilities” (Robinson and Randall, 2017, p.45), thus an assessment instrument should “provide evidence that individuals want to be physically active” (Robinson and Randall, 2017, pp.44-45). The behavioural component revolves around ‘lifetime engagement’ where PL is a lifelong journey, suggesting an “assessment instrument must recognize that lifetime participation in physical activity is the goal of PL” (Robinson and Randall, 2017, p.45). The cognitive component involves ‘K&U’ and is concerned with individuals understanding their own abilities and understanding how they could improve their own personal PL (Robinson and Randall, 2017), thus illustrating how an assessment instrument needs to include areas where the student’s ability to recognise their own ability and where to improve that ability is recognised. The final component is physical which can be described as “an individual’s ability to develop movement skills and patterns” (ParticipACTION et al., 2015, para. 3), suggesting that an assessment instrument should thus provide a picture of the individual’s varying movement skills and patterns” (Robinson and Randall, 2017, p.45), helping to illustrate the importance of physical competence to PL.
Within the assessment rubric, assessing the students PL is key because the affective, cognitive, and physical component of Figure 6 are included, although the behavioural component is not included. This is illustrated from the ‘thinking’, ‘feeling’ and ‘doing’ sections which are all allocated to the cognitive, affective and physical components respectively (Appendix A). The ‘thinking’ section includes assessment focuses regarding the students K&U, the ‘feeling’ section has a focus on the students’ attendance and involvement within the lesson, thus illustrating their motivation and confidence through demonstrating their enthusiasm. The ‘doing’ section has an assessment focus on the physical components of PL by requiring the student to demonstrate their physical capabilities and their movement skills in the activities that the students are required to participate and complete. Therefore, this assessment rubric (Appendix A) includes the different components required when assessing PL through not just having a focus upon the individuals physical capabilities, but also having a distinct focus upon assessing their cognitive (K&U) capabilities and motivation and involvement within the lesson (affective). 

In conclusion, the assessment rubric has a similar structure to a SOLO Taxonomy (ranging from least to most amount of understanding/ capability), while also having a focus on formative assessment because the rubric allows for students to adapt and progress with the observer being able to mark on this. Additionally, assessing PL is present throughout because the rubric is split into sections that are prominent within PL and need to be wholly assessed to provide an answer as to where an individual is in their PL journey.


Figure 6: ‘four’ target areas for assessing PL (Robinson and Randall, 2017, p.44)






Pupil Report
We have been very pleased with student A’s work across the years at this school. The student works hard to regularly improve their skills within PE through the years, resulting in noticeable skill development, especially in activities that are prominent in games activities (sending and receiving etc.). While using the assessment rubric, the student was a high-level 3 but beginning to push into low-level 4. This equated to being around level 6 within the National Curriculum for PE (NCPE)[footnoteRef:1]. Additionally, student A has a very good attendance record and is always involved in the learning process.  [1:  Welsh Assembly Government (WAG), 2008] 

Physical capabilities
The student also shows proficient competencies in numerous activities by demonstrating competencies in activities that require sending/ receiving and running/ jumping. The student would frequently be using the correct and relevant techniques and could adapt to include techniques from other sports (rugby pass) when a skill from that sport is included into the activity. This proficiency in the technical side of the activities and adaptability illustrate why the student is a high-level 3 (and pushing into low-level 4) of the rubric and therefore a level 6 of the NCPE and pushing into level 7.
Additionally, student A showed technical adaptability throughout because whenever the activity was changed, they were able to adapt to that activities requirements and successfully complete it. This adaptability enables student A to have a decent level of physical competency in most of activities that will be used in PE throughout the years.
Cognitive capabilities
Within the observed session(s), the student demonstrated strong K&U of the activities required and the activities requirements. This was shown by how student A can correct the small errors in their performances while also can use their experience and K&U to plan routes in problem-solving activities. This is shown throughout where the student understands the activity and what is required, enabling them to design a course that incorporates the elements of said activity.
Within the sessions observed, the student was required to plan a route that included running, jumping, and sending and receiving. The route they planned involved all the elements required and it ‘flowed’, meaning it was well designed. This further helps to illustrate the students K&U of the activities observed and how he can ‘view the big picture’ to link all the skills together, showing he is at least a ‘multistructural’ level on a SOLO Taxonomy. This demonstrates his cognitive domain because he clearly has K&U of the activity and what is required, hence the high NCPE level.
Behaviour
Overall, student A displays positive behaviour by typically being actively involved within the session, whether it is discussions or just the activity. This shows the students willingness to participate in PE lessons and that they have a positive attitude. However, occasionally student A can be ‘too involved’ in the discussions, resulting in other students having a less involvement than a teacher may want. 
Although the student is actively involved and clearly has a passion for PE, sometimes he becomes distracted by loose equipment. In the observed session, there was a couple of occasions where student A was not paying 100% attention and would rather kick a loose ball than listen to the teacher. Although this behaviour is not desired, their overall behaviour and focus is very good even though they may not be 100% focused all of time, they will be actively involved in the learning process. Nonetheless, their behaviour should be exemplified in their work through the effort they put into it, and their effort is one of many reasons why they are at level 6 in the NCPE.

Next stage of learning
Although student A is currently at the ‘associative phase’, student A should be aiming to reach the ‘autonomous stage’. They are currently at the ‘associative stage’ because they can perform the simpler skills with consistency and fluency, while also being able to recognise their own errors without external feedback[footnoteRef:2]. To achieve the ‘autonomous stage’, they need to have a near 100% success rate while also having fluid and aesthetically pleasing performance. This can be furthered in PE lessons through regular practice and development while also using the school’s position in the community to get student A into playing competitive sport outside of school and PE. [2:  Teach PE, 2018] 


Overall, student A is a very competent PE student and has the correct attitude needed within a PE lesson. Their learning should be developed through using PE and their enthusiasm for the subject being utilised to aid their learning process with the students being a great student for your school.

Reflection of assessment focus
Although one session was used for the actual assessment focus, two sessions were used to assess the usage of the rubric. The ‘original’ rubric had five levels and no area of focus on the warm-up, but after its first use level five was removed as that level was unachievable and sections were added so the ‘warm-up’ could be included in the assessment (see Appendix A). 
The assessment where the rubric was used was a ‘one-off’ assessment where the assessment was only happening over one session. This causes numerous logistical issues when using the rubric. One such issue is that you cannot see the ‘whole picture’ of their abilities within PE because in one session, there is only going to be a focus on one activity/ movement. This means that assessing a student’s overall physical competencies becomes difficult due to the lack of visible traits of their physical abilities. This is most prominent when a general aim of PE is to develop lifelong participation in physical activity, which is also a part of the ‘four targets’ of PL (Robinson and Randall, 2017). The most prominent of these ‘four targets’ that cannot be assessed while using the rubric in a ‘one-off’ assessment is the ‘behavioural’ section due to the short-term nature of the assessment. This section focuses on the individuals whole PL journey with a focus upon the individuals lifelong participation, and the ‘one-off’ assessment makes this difficult because you cannot see what their PL journey holds without numerous observations to see their progression and development in all four sections of Figure 6 (above) progress to assess how physically literate they are and what is required to improve it. 
Additionally, this rubric was loosely based off the ‘AfL as empowerment’ and ‘AfL as physical activation’ models of formative assessment (Figure 4 and 5 (above)). These models were useful to the rubric with the rubric including formative assessment opportunities and progressions, where one outcome of the activity does not mean the end of the assessment focus, with the rubric allowing for future successes/ failures to be incorporated into the conclusion of the individuals final level. This worked well because the rubric allowed for the full tracking of the students physical and cognitive competencies because the rubric can assess whether the studnets understands and can complete the tasks, while also including sections regarding the students’ knowledge of mistakes and the requirements of the activity (Appendix A). With regards to the use of ‘AfL as physical activation’, a key part of that model is the ‘subject content’ needs to be entertaining. This occurred as the idea of content being ‘entertaining’, is entirely subjective because one activity may be entertaining to someone, but not to another student. This can cause an issue when concluding the assessment process because two studnets may have the same levels of participation, involvement and K&U (‘student’ section), the same teacher giving similar feedback (‘teacher’ section) but the results of AfL as physical activation because the activities may be entertaining to one student, enhancing their learning process while not being entertaining to another student, thus limiting their learning process.  As a result, future rubric’s need to include how the student views the activity, so this part of AfL as physical activation can be included within the assessment process.

If this assessment process was going to be carried out again, numerous changes would be made. One such change would be to increase the amount of sessions where the rubric is used to help provide a more complete image of the students physical and cognitive capabilities and their PL journeys. Additionally, a ‘behavioural’ component would be added into the rubric. This is to provide a tool for assessing whether the subject content is ‘entertaining’ as to fully satisfy the ‘AfL as physical activation’ model. Although it is difficult to assess whether an individual is enjoying an activity or not, this part of the rubric would have to revolve around their effort and positive body language.
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Appendices 
Appendix A: The assessment rubric
	
	Level 1
	Level 2
	Level 3
	Level 4

	Thinking


Cognitive domain
	· I have no knowledge of the activity (including during the warm-up)
· I have no knowledge of what is needed to improve the errors (including during the warm-up)
	· I have limited knowledge of the activity (including during the warm-up)
· I have limited knowledge of what is needed to improve the errors (including during the warm-up)
· I can recognise my errors (including during the warm-up)
	· I have some knowledge of the activity (including during the warm-up)
· I can assess the best strategy for completing the task to the best of my ability (including during the warm-up)
· I have some knowledge of what is needed to improve the errors (including during the warm-up)
· I can recognise my errors and develop basic ways of correcting them (including during the warm-up)
	· I have detailed knowledge and can ‘picture’ the overall goal of the activity
· I wholly understand how my strategy can impact upon the activity (including during the warm-up)
· I have a knowledge base to use to help correct errors
· I can understand why/ when certain actions are taken to complete a goal

	Feeling


Affective domain
	· I attend and participate in lessons regularly
· I am a ‘passive learner’, and rarely get fully involved with lessons
	· I attend and participate in lessons regularly
· I have some involvement within the lesson but still mainly a ‘passive learner’ (minimal involvement unless necessary) (including during the warm-up)
	· I attend and participate in lessons regularly
· I have an involvement within the lesson and can add to it through Q&A from the teacher
	· I attend and participate in lessons regularly
· I am regularly involved within the lesson and learning and will regularly add to it 

	Doing 


Physical domain
	· I rarely/ never complete the task in front of me
· I have large, gross errors
	· I occasionally complete the task in front of me (including during the warm-up)
· I still have gross errors but there are relatively easy ways of improving these
	· I complete the tasks more often than I do not (including during the warm-up)
· I still have errors, but these can be corrected through repeated practice and analysis
	· I complete the tasks more often than I do not
· I still have errors, but these are corrected through regular practice and imagery of demonstrations  










Notes
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(‘Notes’ section translates as: “low-level 4/ high-level 3. More high-level 3”




Appendix C:  notes from observation
Activity focus- hurdling
Warm-up
· Moves well from the person who’s ‘It’
· Moves into space when escaping the person who’s ‘It’ (showing a strong K&U of what is required in this activity (to not get tagged))

Main activity
1st activity
· Wasn’t always paying attention (happened twice throughout (seemed more interested in kicking a ball about))
· Was overjumping the cones (but not always)
· Showed correct technique by hurdling the obstacles instead of ‘jumping’ over them
· Clears the hurdles by too great of a distance (waste of energy) 
· Develop their K&U through demonstrating/ explaining the correct height/ clearance you should hurdle at
2nd activity
· Students was creating his own route (good display of independence and K&U)
· This route ‘flowed well’- shows the importance of ‘rhythm’ in hurdling (demonstrating K&U)
· Was a part of the discussion regarding how the activities are going (actively involved)
3rd activity
· Showing correct hurdling technique (one foot in front of the other- not a ‘jump’)
· Peer-assessing their partner (using a coaching sheet showing the correct technique) 
· Always leading with the same foot (correct technique)- showing the correct physical elements
· No ‘little steps’ before the obstacles (not affecting his rhythm)
4th activity
· Able to hurdle the largest obstacles while using the correct technique
· Can clear the largest hurdles, but when two are near he struggles to maintain his momentum (lack of K&U about how obstacles affect the hurdle ‘flow’)
· The understood that it was better to have a large obstacle followed by a smaller one (demonstrates K&U of the activity, what is needed and how different obstacles affect it)
5th activity (catching/ passing a rugby ball involved)
· Hands in a ready position
· Follow through of pass points towards the intended target 
· Still hurdling with the correct technique
· Occasionally alternates the leading leg (incorrect technique)
· Doesn’t understand that they are making this mistake
· Not always paying attention (more interested in kicking a ball etc. about instead of listening)

Overall level:
· Low-level 4/ high-level
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empowerment). A contrasting cultural pattemn was characterised by standardisation, conformity
and teacher control (AL as grade generation).

Certain teacher and student subjectivities and characterisics of the subject content are constituted
in each fabrication, which motivates the use of the didactic triangle (see Figure 1, below). The three
subject positions are clarified in each comer (Hudson 2002; Ghman 2014). The reason for putting
“AfL as..” at the centre of the triangle i to highlight that it is the triadic relations constituted by
different versions of AfL. that are in focus:
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—rather than a unidimensional one, a number of
assessments have been developed and implemented in
the West with the intention of measuring (and, gener-
ally, quantifying) physical lteracy. Again, as previously
‘mentioned, few (if any) of these assessment instru-
ments have been created for teachers to use in their
regular  physical education teaching practice.
Limitations of these batteries are somewhat ol
physical literacy scholars and have been previously
identified (Giblin et al, 2014). They relate, for example,
to the reliance upon assessments meant for entirely
different purposes and/or that focus upon a single
dimension (eg, the TGMD's focus upon gross motor
skills). That is, most of these assessments only attend to
physical competence, thus failing to also attend to phy-
sical lteracy’s other essential elements

Whitchead (20102) has acknowledged the impor-
tance of physical competence but has also readily
noted, “this attribute alone can never be the sole con-
stituent of physical literacy” (p. 44). She has reiterated
this point more recently, stating, “this [physical com-
petency on its own does not constitute physical lit-
eracy” (Whitehead, 2013b, p. 30). She has further
recognized the challenges associated with “assessing”
physical literacy, suggesting, “charting progress is
more appropriate than assessment” (p. 48). In writing
about physical literacy and physical ~education,
Whitehead (2013b) has explained that physical literacy
is an individualized “personal journey,” proposing that
any assessment should be in relation to one’s own
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The four “target” areas for assessing physical
literacy

Affective (Motivation and confidence)

Motivation is described in the consensus statement as
“enthusiasm for, enjoyment of, and self-assurance in
adopting physical activity as an integral part of life"
(ParticipACTION et al, 2015, para. 3). An assessment
instrument should thus provide evidence that individuals

Figure 1. Physica lteracy elements.
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