SSJS15017 – Equality and Disability in Education.

How effective is current Government policy and legislation in promoting inclusive education? You should support your argument with reference to both theory and practice.


‘My advice to other disabled people would be, concentrate on things your disability doesn't prevent you doing well, and don't regret the things it interferes with. Don't be disabled in spirit as well as physically.’ Stephen Hawking

The term disability under the Equality Act 2010, is to have a physical or mental impairment that has a ‘substantial’ and ‘long-term’ negative effect on the ability to do normal daily activities.’ gov.uk (2019) an ‘impairment’ is when physical or mental abilities are reduced in some way compared to most people. Citizens Advice (2019). Under the Equality Act 2010, it is unlawful for any education provider, including a private or independent provider, to discriminate between pupils on grounds of disability. The purpose of this assignment is to focus on the development of inclusive education, the benefits of inclusivity and how segregation can have a detrimental impact on an individual. The models of disability will be discussed in relation to education, the Social and Medical model will be addressed and how attitudes and actions have changed towards the practice. Legislation relating education system will be analysed including the 1981 Education Act and the latest ALN Tribunal Act. The terms Special Educational Needs and Additional Learning Needs will be compared and explained in connection with inclusive practice in education.
The Universal Declaration of Human Rights (1948) declares in Article 26 that ‘Everyone has the right to education’ and that ‘Education shall be directed to the full development of the human personality’. According to UNESCO, inclusive education is “a process of addressing and responding to the diversity of needs of all learners through increasing participation in learning, cultures and communities, and reducing exclusion from education and from within education.” Although inclusive education is the aim for all children with additional needs today, this was not always the case. The school board for London (1904) cited in ‘The making of the inclusive school’ (2005) believed children could be ‘categorised according to their difficulties’ with the concept of ‘special’ schools to be established to place children who ‘could not be taught in ordinary standards or by ordinary methods.’ These ‘special schools’ were considered an ideal way to meet the needs of these ‘difficult’ children while safeguarding the children attending mainstream education. Thomas, Walker and Webb (2005) The Liverpool School for the Indigent Blind was the first ‘Special School’ established in the UK, it was first founded in 1791. Loxley, A and Thomas, G. (2001). The children would take part in activities such as weaving, music, spinning and basket making, medical practitioners were appointed, and it was recorded that the children were happy and well looked after. Historic England (2015). Thomas and Loxley (2001) explain that ‘special schools’ grew in numbers throughout the twentieth century amounting to 2% of the total of all schools. Children who were segregated in these schools were often stereotyped as being stupid, bad, mad and special. Shah and Priestley (2011) report that ‘people with impairments are disadvantaged in important areas of social life.’ including education. It was not until the 1944 Education Act that ‘disabled children could be taught alongside their peers.’ Mencap (no date) acknowledges that, inclusive education will only be achieved when mainstream schools provide a good quality of education for all children, the reliance on specialised segregated placements will then decrease, as both children and parents will feel confident they can receive the highest standard of education while feeling equal in the education system. The Welsh Government reported in January 2017, 22.6 per cent of all pupils (105,577) at maintained schools in Wales had some form of Special Educational Need, 12,602 pupils had statements of SEN (2.7% of pupils) and a further 19.9 per cent of pupils had Special Educational Needs but no statement. Throughout England in 2015, 8% of pupils with SEN attended special schools. (Department for Education (2015) in Northern Ireland in 2015/16, that figure was 7.2%. (DENI 2016) in Wales in 2014/15, that figure was 4%. (StatsWales 2015) and in Scotland in 2015, 4.5% of pupils with additional support needs attended special schools. (Scottish Government 2015). These figures show there is still segregation within the education system.
Historically ‘Disabled people were seen as being disabled by their impairments’ The Alliance for Inclusive Education (2019) this term is known as the medical model of disability, this theory focuses on the disability and how it restricts day to day living, relying on medicine or treatment to resolve the issues. The medical model would support the concept of special schools with the education fitting around the impairment rather than integration into society. This model restricts the opportunities of a mainstream education and becoming part of society.  Barnes (2010), cited in Disability and Human Rights: Global Perspectives (2015), stated domination by the medical profession, of disability originated in Britain in 1845 when it was accepted that the responsibility of the welfare of people with disabilities was a medical matter. It was not until the second half of the twentieth century that the social model, which is used today, was established. According to Yuill, Crinson, Duncan (2010) the medical model of disability locates the disability within the individual, creating a dependence on the healthcare professionals for either curing or minimising their condition. Talcott Parsons (1951) as cited in The Routledge Handbook of Disability Study (2013), described health of normal and sickness or impairment as abnormal and therefore deviant. Green and Barnartt (2016) observed that during the 1980’s social and environmental effects began to be incorporated in the concept of the model of disability, becoming the Social Model. The Social Model of disability as described by French and Swain (2011) sees the disability as an issue with society rather than the individual, for example, a wheelchair user is not disabled by mobility issues but by the poor design of society and the stereotypical attitudes of others. Finkelstein (1998) cited in Working with Disabled People in Policy and Practice: A Social Model (2011), explains that non-disabled people would be equally disabled if the environment were not designed with their needs in mind. Cameron (2013) states that the social model of disability asks the question ‘What is wrong with society?’ and ‘What can be done to challenge the barriers that prevent inclusivity within a diverse society?’. Shakespeare and Watson (2001) cited in Sociology Looking at Disability: What Did we Know and When Did we Know it? (2016) criticised the social model as he felt it disregarded the impairment and focused totally on societal conditions, social structure and culture.
The 1980’s saw a major change to the education of children with disabilities, the Warnock report (1978) became a major influence in contributing towards inclusive education and has been the backbone of inclusive education for over thirty years. The findings of this report set out the framework of the Education Act of 1981. Baroness Mary Warnock had some concerns with the previous system where the segregation of children with disabilities was the norm. Gates and Atherton (2007) report that Warnock was concerned that the individual need of the child was not being recognised, labelling the child as ‘handicapped’ detracts from the child's abilities, the segregation of children with disabilities in to ‘special schools’ limits their access to a broad and balanced curriculum and the lack of involvement of parents in the educational decisions made for their children. The report outlined some key recommendations including, the cessation of the labelling of children as either ‘handicapped’ or ‘non-handicapped’, the introduction of the term Special Educational Need focussing on individual learning needs maximising the child’s learning, children with Special Educational Needs should be placed, where possible and practical, in mainstream school and the introduction of assessing children to establish Special Educational Needs in order to put the appropriate support in place. The Education Act 1981 put the responsibility of recognising a child's need on the Local Education Authority, these needs would then require an assessment or ‘statement’. The term Special Educational Needs is explained by Peer and Reid (2016) as ‘those children having greater difficulty in learning than their peers.’ Special educational needs (SEN) can affect a child or young person’s behaviour, reading and writing, concentration levels, ability to understand things, or their physical ability. (Gov.uk 2016). The term ‘statement’ as described by Special Educational Needs as ‘a document which sets out a child's Special Educational Needs and any additional help that the child should receive. The aim of the Statement is to make sure that the child gets the right support to enable them to make progress in school. ... Most children with Special Educational Needs should have their needs met within a mainstream school.’ Ellis et al (2008) suggested inclusive education is valuable in promoting social acceptance and understanding by allowing all students to feel valued and accepted while valuing and accepting others, exclusion from education can have negative outcomes, additionally they argued that the ‘term ‘SEN’ is itself incompatible with inclusion’ as it labels the child as ‘special’ and having ‘needs’ that other children do not. This links to the concept of Pierre Bourdieu (1984) relating to social theory where stereotypical views are then reproduced, limiting social mobility. ‘The 1988 Education Act introduced a 'national curriculum' on a basis of 'entitlement' for all pupils, the Act was deemed by many as bringing equality and inclusivity in to the education system, the Act also ‘imposed rigid assessment arrangements and a state controlled ethnocentric curriculum’ which has unfortunately left many pupils excluded as a result of their ‘own knowledge and cultures, and sharpened processes of selection and ranking between pupils’ (Armstrong, 1998) Cited in Inclusive Education: Policy, Contexts and Comparative Perspectives (2016). Fulcher (1989) cited in Special Educational Needs and Disability: The Basics (2015) suggests that by labelling a child with Special Educational Needs can influence the way a teacher reacts with the child, some may focus on what is wrong with the child and how to deal with the problem, emphasising on the difficulties and differences, which leaps back to the outdated medical model of disability. This relates to Goffman’s theory of stigmatisation, which is explored in subsequent paragraph.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 has now replaced the current Special Educational Needs framework with a reformed system based on Additional Learning Needs (ALN). The Act will take a phased approach with full implementation by September 2020. The Welsh Government believed the previous Act to no longer be fit for purpose. The Welsh Government (2018) described the new bill as an ‘ambitious law to create a bold new approach’ and a ‘complete overhaul’ of the way children and young people’s learning needs are met in Wales. One of the major changes in the bill is the disposal of the term ‘Special Educational Needs’ and replacing it with the phrase ‘Additional Learning Needs’. Welsh Government (2018) defines Additional Learning Need as a child or young person which, firstly has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise), and secondly if that learning difficulty or disability calls for Additional Learning Provision, if so, then the child or young person is considered to have Additional Learning Needs.
The Welsh Government’s three overarching objectives are as follows:
 ‘1) A unified legislative framework to support all children of compulsory school age or below with Additional Learning Needs, and young people with Additional Learning Needs in school or further education (FE).
2) An integrated, collaborative process of assessment, planning and monitoring which facilitates early, timely and effective interventions (including duties on health boards and local authorities to collaborate with each other through a statutory Individual Development Plan for each learner with Additional Learning Needs)
3) A fair and transparent system for providing information and advice, and for resolving concerns and appeals (including requiring local authorities to make arrangements for avoiding and resolving disagreements, revising a system found by previous reviews to be ‘complex, bewildering and adversarial’).’
Welsh Government (2018)
The draft Additional Learning Needs Code (2018) explains that the Welsh Government is: 
committed to creating a fully inclusive education system where all learners are inspired, motivated and supported to reach their potential. Every learner should have access to an education that meets their needs and enables them to participate in, benefit from, and enjoy learning. Our vision is of a unified, equitable and non-adversarial system which supports and promotes the rights of all children and young people.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 has yet to be in place long enough to have a full understanding of any benefits or pitfalls and the gradual implementation means it will be some time before the advantages can be criticised to any extent. However, the Act supports the social model of disability by making the education placement fit the requirements of the child or young person, which should in theory reduce stigmatisation of individuals.
Griffin, S (2008) discussed the barriers to equality of opportunity in today's society, explaining that inequalities are deeply imbedded, and many children are restricted from meeting their full potential, this is because of stereotypical views and discrimination as a result of these views. UNESCO (2008) reported that many are being excluded from the benefits of development due to having no access to inclusive education and are trapped in a cycle of inequality. Winzer (1993) explained there is a direct correlation between how children with additional needs are schooled and the way they are treated in society, explaining that the history of education of children with additional needs mirrors attitudes of society. Tomley, Hobbs, Todd and Weeks,(2015) explain Goffman’s theory of stigmatisation as a stage by stage process, initially,  individual views are shaped by outside influences such as gossip, media, stereotypes, ignorance and expectations, these views then create labels for certain individuals who are against the norm, these labels are then used to stigmatise and marginalise groups or individuals. The marginalised group or individual then internalise these negative views where they then become part of the way they see themselves and act out the pre-conceived roles. The effects of stigmatisation are feeling of worthlessness, lack of self-confidence, social exclusion. Goffman (cited by Tomley, Hobbs, Todd and Weeks (2015) stated ‘The stigmatized individual may find that he feels unsure how normals will identify and receive him.’ In the case of the media, it can portray an outdated, degrading and harmful view of individuals with disabilities. Ellis and Goggin (2015) state ‘A fair portion of disability-related material in digital media is very offensive. It’s insulting, rude, bigoted, threatening and hateful.’ Worrel (2018) suggests that the portrayal of disability in the media has an impact on the audience, where stereotypical representation in the media reinforces negative attitudes towards people with disabilities leading to stigmatisation within society, this in turn affects self-confidence of the individual and societies attitude and treatment.  A study by the Institute of Education (2014) found that even after controlling other factors that might influence the likelihood of a child being bullied, at age 7 a child with disabilities is twice as likely to be bullied as a child with no disabilities, showing the child is being bullied as a direct result of their disability. Kirby () outlined the notion that children with disabilities were segregated as a result of society being ‘scared’ they were a danger and by segregation the ‘normal’ schools were free to ‘operate smoothly’
The concept of inclusive education is valuable in creating an inclusive and equal society where everyone is respected for whoever they are, by normalising public perception of disability. However, there is still, in society today, many stereotypical views of individuals with disabilities and impairments. These views then create norms and values which shape the culture of society. These views are reinforced in the media making them acceptable and inevitably individuals act on these views by segregating and stigmatising those who are not ‘normal’. Making this a continuing human rights issue. Where Warnock recognised the label ‘handicapped’ was unfair and insisted it be irradiated, it is certain she would not have predicted the term SEN to cause as much marginalisation, begging the question would attending a ‘special school’ result in less stigmatisation and as Goffman suggests then more self-confidence and a feeling of inclusion in their small, protected, society.
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