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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction
The purpose of this assignment is to critically analyse and identify the next teaching and learning steps of an observed critical incident. This assignment will provide a definition of critical incident before discussing their importance. It will then provide a brief overview of the school where the observation took place. Next, the methodology of the assignment will be discussed, including the positives and negatives of different observation models. The critical incident will then be outlined and linked to the four purposes; before information is provided on differentiation and wellbeing with theories to evaluate the use of these within an educational setting. The assignment will then consider reflective practice and will reflect on the critical incident prior to concluding to the salient points of the assignment, which will be linked to the teaching standards for Wales. 
Critical incidents are events that can occur in an education environment, resulting in a positive or negative effect (McGarr and McCormack, 2016). A critical incident is identified as being unplanned, unanticipated and uncontrolled (Woods, 1993), they contain rich information, and being a qualitative method of research not only ensures reliability, but also allows the observer to generate a detailed description of the content (Woolsey, 1986). This method of research is considered highly effective in enabling practitioners to develop their thinking regarding the incident. (Yair, 2008). It is important to critically analyse the effects of such incidents on both learners and teachers, as in understanding such incidents can allow improvements in reflection and inquiry. When it comes to analysing critical incidents they should not be considered as events that are waiting to occur, and instead should be seen as events that are created by an individual or group of individuals (Tripp, 2011).
Critical incidents are crucial in the development of reflective practice as they allow educators to critically assess their teaching strategies and consider the wider social implications that the classroom dynamics may have on the learner (Brooke, 2014). In turn, reflective practice in education is highly encouraged as it allows teachers a “means of understanding the nature of teaching”, and enables them to reflect on their personal values and beliefs (Lee, 2005). 

School and Class context
To ensure anonymity, the school involved in the observation will be referred to as School A, this is following the British Educational Research Association (BERA) guidelines, which states that all participants and institutes should be entitled to anonymity and confidentiality (BERA, 2018). School A is situated in a suburban area, which is considered neither economically disadvantaged nor affluent. There are approximately 350 pupils, between the ages of three to eleven of mixed ability; as well as offering a part-time nursery. In school A, 10% of pupils have additional learning needs (ALN), with very few statemented children, there are also two separate Autism Spectrum Disorder (ASD) units, one for Foundation Phase, and another for Key Stage Two (KS2). Around 90% of pupils come from English speaking homes, with the remaining percentage having English as an additional language (EAL). The observed critical incident took place in a class split between year one and two where all the pupils were of mixed ability. Due to the current issues surrounding coronavirus the school was operating differently to how it had prior. Each class was placed in a ‘bubble’ and were unable to physically socialise with others; breaktimes and lunchtimes were staggered to avoid cross contamination and the playground was divided into areas for designated classes to use. 

Methodology
[bookmark: _Hlk52876428]To identify critical incidents in an educational setting, it was necessary to investigate a suitable research method that would provide rich data for analysis. It was decided that the most appropriate method of research would be through observation, in the form of a case study. In identifying critical incidents in education, it is common for education researchers to use a case study as their method of research as it involves gathering data on an individual or group (Bassey, 1999). With it being a qualitative research method it allows for in depth analysis and can “provide the basis for application of ideas” (Qi, 2009, p.23). The researcher is able to form a clear understanding of the case, rather than generalising to a whole population (Simons, 2009). As noted by Qi (2009), case study research allows us to understand complex issues, they provide detailed information and an insight for further research. However, case studies have been criticised for being unreliable and not generalising to the wider world, as they usually focus on only one instance (Dul et al. 2008). One way of solving this issue would be to carry out multiples case studies to ensure a reliable outcome (Yin, 2008).
 Carrying out an observation is crucial in identifying critical incidents in educational settings, Lindorff and Sammons (2018) believes that observations are considered common practice when looking at classroom dynamics and identifying areas for improvement. They allow the researcher the opportunity to gather ‘live’ data from naturally occurring conditions as they happen (Cohen, Manion and Morrison, 2007), as well as allowing for a reliable account of the situation. The researcher can observe the incident as it is occurring, without relying on other people’s input or influence. However, as argued by Kumar (2011), observations are renowned for encouraging participant awareness, resulting in a change of behaviour during the observation, known as the Hawthorne effect. This can lead to the researcher observing a situation that may not occur under normal circumstances. Observations are also criticised for encouraging researcher bias, as interpretations are easy to make when you are looking to answer a certain question (Cooper and Schindler, 2014), and it is vital these are not formed.
When considering observation as a means of recognising critical incidents, it is important to identify which approach would be best suited to the classroom environment: participant observation or non-participant observation. Participant observations are an unstructured approach whereby the researcher is engaged in the activity that is being observed (Kumar, 2011). This means of research is not only flexible but introduces a more open-minded approach whereby the researcher is given the opportunity to follow up on situations that may occur throughout the study. As an unstructured method of research, the aim of the observation may be unclear, and once in that environment it may be difficult to identify what the researcher wished to observe (Cohen, Manion and Morrison, 2007). Alongside this is the concern that if the researcher is heavily involved in the activity, it may be difficult for them to fully engage, resulting in them either missing out on a key experience or forgetting what they have observed. Adler and Adler (1994, cited in Denzin and Lincoln, 2009, p.379) however both state that technically the flow of the social interaction between the observer and participants should be natural, and that the observer should be able to identify when the participants behaviour patterns change. It is not necessary for the researcher to identify themselves to the participants, with the true role of the research being concealed, reducing the chances of bias. Nevertheless, this raises numerous ethical concerns, as not only will the participants be unaware of the observation, but they will be unable to access the results at a later date (Cooper and Schindler, 2014). 
Non-participant observation is whereby the researcher does not become involved in the activities being observed, they remain passive, and draw their conclusions from watching and listening to the participants in a more natural setting (Kumar, 2011). This method of research is highly structured with the researcher being aware of what they are looking for prior to the observation (Cohen, Manion and Morrison. 2007). Through a non-participant observation, the researcher is not manipulating the situation and creating new incidents for them to observe (Adler and Adler, 1994, cited in Denzin and Lincoln, 2009, p.379), this reduces the chances of researcher bias. Through disassociating and a lack of influence, the researcher is “minimising the observer effect” (Gill, Luff and Papatheodorou, 2013), although it is still important to consider the impact a non-participant observation can have on producing accurate results, and to remember that the Hawthorne effect is incredibly common when using methods of observation (Kumar, 2011). 
Although both methods of observation can be used within a classroom environment, it was considered more beneficial to use a non-participant approach in the research due to the reasons given previously. However, with the observation taking place in a Foundation Phase classroom setting it was difficult to not be approached by the children or assist them in their learning when it was required. This was taking into consideration when reviewing the findings. But as Adler and Adler (1994) quote “all research is some form of participant observation since we cannot study the world without being a part of it”. 

Critical incident linked to Donaldson’s Four Purposes
The critical incident that was observed and will be investigated can be found in Appendix A. The focus of the session was a carousel of five activities based on topics that the children had learnt prior to the session, three of these were conducted independently, and two were with a member of staff. The children discussed each activity on the carpet before starting. One group of children were working independently on a Welsh language and wellbeing task, the objective being to dig in the sand and find pictures of monsters, matching them to their colour and emotion. One child became completely disengaged relatively quickly into the session, they began looking around the room and talking with their peers, they then became very upset. The teacher, who was working with another group of children, questioned the child who responded that the work was too difficult and that they did not understand what was required of them. The teacher then began to explain to the child the objectives and offered words of encouragement. However, because the teacher was working with another group of children, they were unable to leave them to show the child exactly how to carry out the task. The child continued to be disengaged from the task, and on further observation it was noted that by the end of the lesson had completed very little work. 
The four purposes of the new Welsh Curriculum are identified as ambition, capable learners; ethical informed citizens; enterprising, creative contributors; and healthy, confident individuals. They were designed as a way of guiding the new curriculum, compared to the previous National Curriculum which dictated which subjects should be taught, and the content that they should contain (Gatley, 2020). The National Curriculum was considered “unwieldy, overcrowded and atomistic” (Donaldson, 2015), hindering the opportunities for a holistic approach, where educators could have a more creative outlook, and young people could learn skills to assist them in their everyday lives. 
When linking the four purposes to the observed critical incident, it was interesting to note how many showed relevance. With the child refusing to participate, this conveys the importance of developing confidence, and the skills to manage everyday tasks, which is highlighted in healthy, confident individuals. There were also certain features identified in enterprising, creative contributors, as during the task the child did not consider attempting the work. This clearly showed that problem solving and taking risks is a key component in working independently, as without these skills individuals are unable to take the initiative. However, the most prominent was ambitious, capable learners as it is crucial that children can explain what they are learning about, otherwise they will be unable to challenge themselves and set high standards. With the child not understanding the task, they were unaware of what they were learning. This resulted in them becoming unable to question, communicate with their peers and enjoy solving problems.

This section reviews the literature related to the different areas identified through the observed critical incident highlighted in Appendix A. It will focus on the significance of differentiation in supporting learners, as well as the importance of wellbeing and how it can influence and enhance learning.

Differentiation 
Differentiation is considered a philosophy as it is a set of principles that are encompassed within the pedagogies of teaching (Tomlinson and Imbeau, 2010). It is based on the idea that all individuals should be entitled to a rich and enabling education, which allows them to challenge themselves and is accessible regardless of their current abilities (Wiggins, 1993). This is supported by Tomlinson (2014) who believes that differentiation looks at the pupil as an individual, which requires that the teacher does not assume the pupils ‘road map for learning’ as being identical to that of their peers. 
This teaching strategy is considered highly beneficial as it encourages educators to look away from the norms of grouping children depending on their academic ability (Brighton et al. 2005) and instead considers them as individuals who require tasks suitable to their level of achievement (Tomlinson and Imbeau 2010). Through grouping, the teacher may be simplifying the complexity of the tasks to make it accessible to the vast majority, (Blackburn, 2019), this can result in certain children not learning at their full potential. For differentiation to be a success it is vital that classroom management is both flexible and certain in what it intendeds to accomplish to ensure that all children can attain their academic best (Tomlinson, 2014). However, it is important to consider certain issues that may arise here. Brighton et al (2005) stresses that the reality of the school environment can produce situations that impact upon differentiation. These consist of a lack of resources, staffing numbers, large class sizes and the increased amount of responsibilities the teacher may have to undertake. 
Differentiation strongly impacts on how children learn, and informs teachers on the level of scaffolding required (Tomlinson and Imbeau 2010). But according to Blackburn (2019), differentiation can be heavily criticised in that it only meets the needs of certain individuals. It is vital that teachers not only focus on the lower achievers, but also the children who may be working at a more advanced pace. In a differentiated classroom the children are encouraged to compete against themselves not their peers, engaging in challenging, focused tasks where they are able to reach their highest potential (Tomlinson, 2014). One theorist who recognised the importance of differentiation is Vygotsky, Vygotsky acknowledged learners as individuals and regarded learning as a child-centred approach, as opposed to one that focuses on only curriculum and assessment (Taylor, 2017). Vygotsky believed that children should be encouraged to participate and acknowledge how they learn, which can contribute to their independent learning and development (Daniels and Hedegaard 2011). 
One of Vygotsky’s key theories is the Zone of Proximal Development. This highlights the difference between an individual’s mental and developmental age, and that teachers need to consider the stages of child development to ensure each individual is receiving the correct support (Ageyev et al. 2003). Vygotsky suggests that children do not develop at similar rates to their peers, as their mental ability may be significantly different to their developmental ability. He states that even though learning is related to development it is very rarely achieved at the same time (Vygotsky, 1978), supporting the notion of differentiation in classroom practice. Chailkin (2003, cited in Ageyev et al. 2003) considers this theory to overlook certain areas of learning, and claims that the Zone of Proximal Development does not regard the development of skills and learning, but is more concerned with the development of the child. Even though this is an important area to consider, it does not necessarily define a child’s academic capabilities.
Vygotsky views on child development adopt a very social constructivist approach, as he believed that knowledge was created through social environments and that for individuals to understand what they are learning they must use language and interaction (Vygotsky, 1978). Churcher, Downs and Tewksbury (2014) criticises this by stating that even though learning and development occurs through interaction and collaboration, it is important to note that there are numerous other factors that could influence this. Howard Gardner (1993) supports this to some extend through his theory of multiple intelligence, Gardner recognised that intelligence was not one entity but in fact consisted of eight different intelligences which everyone possessed (Beliavsky, 2006). He argues that no two individuals have the same combinations, and that an individual-centred education should be considered to identify the areas where the weaknesses lie and rectify them (Gardner 1993, cited in Taylor, 2017).
Whilst both Vygotsky and Howards Gardner seem to support the idea that children will develop at different rates, Jean Piaget’s theory of cognitive development implies that development is based on age and not ability. Salkind (2004) explains that Piaget believed there to be four stages of development, these included; the sensorimotor stage which is from birth to age two, the preoperational stage which a child experiences from the age two to seven, the concrete operational stage which lasts from the age of seven to twelve and finally, the formal operational stage from age twelve through to adulthood. Piaget’s theory as outlined by Salkind is that children’s development will happen between these ages and is not necessarily linked to their ability but their age. Whilst there are many cases both for and against differentiation it is important to remember that it is to be used as a tool to support children within their education. By doing this we are ensuring that all children are supported to learn and develop at their own pace while still being challenged.
 
Wellbeing and Growth Mindset
Feelings of wellbeing are considered fundamentally crucial in child development and are currently an important focus within the New Welsh Curriculum. Through measuring children’s wellbeing teachers can determine how well each child is developing (Laevers and Declercq 2018), ensuring that they feel safe, happy and are achieving to the highest standards. Wellbeing is regarded as a humanistic approach, as learning is not just about academic achievement but takes a more holistic attitude, whereby they learn about themselves as individuals. It focuses on human development, wellbeing and an overall sense of self-worth, all key aspects to consider in influencing a child’s attitude to learning (Sharp, 2012).
One of the pioneering researchers currently behind wellbeing is Dweck (2010), who introduced the theory of Growth Mindset, which considers that there are two mindsets that people possess. Fixed mindset is where the individual believes that to have intelligence you must be intelligent; this is considered fixed and cannot be built upon. The other mindset is growth mindset and is the idea that intelligence can be developed and built upon through effort, and that anything is achievable if you continue to apply yourself to it. Dweck (2017) argues that having a growth mindset encourages children to become motivated, they are no longer fearful of failure, instead embracing and learning from their mistakes. This is supported by Blackwell, Dweck and Trezeniewski (2007) who discovered that pupils with a fixed mindset did not achieve as well as their peers who were identified as having a growth mindset. Aronson, Fried and Good (2001) also found this to be the case, and determined that having a growth mindset led pupils to achieving significantly better than others. Growth mindset is vital in the classroom as it ensures that teachers do not assume that pupils have a fixed mindset and place them into groups for certain activities depending on ability. There needs to be a fluidity between the groupings (Davies, Hallam and Ireson, 2003), where rewards systems are put in place to encourage progression and not outcome (Boaler, 2015).
To encourage growth mindset, it may be required for teachers to introduce certain methods of intervention. These methods would need to be long-term solutions where learning and cultural approaches in schools are adapted to influence pupils attitudes towards learning, encouraging them to take more of a growth mindset approach (Dweck, 2010). Dweck, Good and Rattan (2012) raises concerns regarding intervention, stating that if a teacher has a fixed mindset, regardless of the support they provide they can still influence the pupils to see intelligence as fixed. For intervention to be a success it is crucial that the teachers implementing it not only consider it effective, but also have a growth mindset themselves (Javitz et al. 2014). Teachers must be willing to develop their own way of thinking through coaching and development, to ensure that they are presenting a growth mindset outlook on learning to their pupils. 
It is also important to consider as to whether high levels of confidence influence academic outcomes, if children have confidence in themselves and their ability this will inform them about their quality of performance and encourage them to persevere (Dweck, 2000). However, research by Henderson and Dweck (1990, cited in Elliot, G and Feldman, S. 1993) contradicts this theory stating that pupils with high levels of confidence were unable to deal with difficult situations and showed a drop in their academic performance. Nonetheless pupils that showed high levels of confidence were more likely to receive positive reports, influencing their confidence and performance (Allwood et al. 2012, cited in Mok, M. 2012). Dweck (2000) states, that pupils need confidence to succeed, but that the confidence should come from them applying themselves and not because of a certain level of intelligence.  

Reflection 
Reflection is highly beneficial in education as it supports teacher’s professional development, and allows them the opportunity to identify, collect and analyse situations that may occur during a lesson. It provides them with the opportunities to question their methods of practice and consider ways of developing areas of concern, improving classroom management. With the new curriculum being introduced in Wales, professional development is highlighted as one of the five professional standards that all teachers must adhere to. Teachers are required to be consistently evolving their skills and knowledge surrounding their teaching, as well as continuing to develop their pedagogy through reflection, whether by research, reading or observation.  
When addressing the critical incident in Appendix A it is important to consider that this type of event can occur quite frequently in classroom practice. However, it is not the incident itself that is of importance, but how the teacher will rectify the situation. The critical incident focused primarily on the lack of differentiated tasks and how the child reacted to the situation. It is important to note here that through observation it was difficult to identify as to whether there were any underlying issues involved. For example, the chid discussed may have had behavioural problems or additional learning needs, they may have been grouped depending on ability and the task was suitable for that group. There are numerous underlying factors that may not have been identified due to the short amount of time available to me for the observation. However, as these were not made clear to me, I can only highlight them as possible factors for future consideration. 
The reflective model used was Gibbs reflective Cycle (1998), it allowed me to consider what had taken place and how that made me feel. From this I was then able to identify and evaluate what was positive and negative about the experience, providing me with the information necessary to conduct an analysis and make sense of the situation. I was then able to finish off with a conclusion to discuss other issues that could have arisen which led me to considering how I would rectify them in my own practice. 
When reflecting on the critical incident observed it highlighted the importance of differentiation in the classroom and that each child is at a different stage of their academic development. It allowed me to consider the implications that may have arisen not only regarding the main observed child, but also their surrounding peers. The child struggled to participate in the task as they found it difficult. This could have caused them to consider themselves less intelligent than the rest of the group who were engaging in the activity. However, after verbal guidance from the teacher the child still refused to participate and attempt the task, suggesting the importance of wellbeing and self-confidence. From an observed perspective it was difficult to identify the child’s reasons for this lack of engagement however no attempts were made, and it was interesting to consider this as an underlying factor. It highlighted to me that wellbeing is important in influencing children to learn, and that through having a growth mindset the child may have felt more inclined to participate. 
Another area for consideration was the lack of differentiation in the task which is a pedagogy of the teaching standards for Wales. As previously discussed, it is not known as to whether the children were grouped depending on ability and that the set task was suitable for that outcome, however the child stated that they found the task difficult. This allowed me to reflect upon the importance of differentiation in planning, and that each child is at a different stage of academic development. The differentiation could consist of different tasks being set and the child could then select which one they felt suited their ability. This could also improve their confidence and independence as it gives them control of their own learning in the hopes of building a partnership and collaboration in line with the professional teaching standards for Wales. 
This observation informed me on how crucial reflection is in personal development, it helped me to identify certain situations that I had previously not considered and allowed me to deepen my knowledge and understanding. 

Conclusion
The teaching standards set out in the New Curriculum for Wales clearly state the importance of personal development in teaching. Through observation, research, and reflection of a critical incident it was interesting to note how beneficial this can be in improving teaching practice. By observing through a non-participant approach, it allowed for a more unbiased outlook, without interruption or distraction. However, as identified in the reflection, this made it difficult to fully recognise the cause of the behaviour as approaching the child for discussion would impact upon the findings. By researching different area linked to the critical incident it allowed for a deeper understanding when reflecting and highlighting certain areas for consideration. The experience was highly beneficial in developing a deeper understanding of the importance of reflection and personal development, and it clearly shows how one observed incident can impact upon personal and professional growth.
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Appendix A

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 9:00, year 1 & 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

The observation took place within a year 1 and 2 classroom, with the children being of mixed ability. The focus for the session was a carousel of five activities, three of these were independent and two were with a teacher and TA. The independent tasks were each focused on a different area in the curriculum, with some overlapping. One of the independent tasks was based around wellbeing and the Welsh language, children were told to dig in the sand to find pictures of monsters and match their colour and emotion. Another was a phonics task, where the children had to match the words to the pictures, however they would each have a fly swatter, with the aim being to swat the word the quickest. The third independent task was using a game on the computer to answer addition problems. The teacher focused task was working on the child’s phonic skills and sounding them out together, whereas the TA focused task was reading a story and answering questions through questioning. These activities took place every morning with the children in their prearranged groups rotating to a new activity every day. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

During the beginning of the tasks the children were engaged and excited to participate, they were all aware of the aims of the lesson and were focused on achieving them. The children working with the teacher and TA were focused throughout the session, however, several children working independently began to lose focus and asked for additional support. It was noticeable that towards the end of the session certain children were beginning to misbehave as they had either completed the task of were becoming bored. However, the teacher was continuously checking on them and helping them get back on task.  


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

All the class were made aware of the aim of the session and what was required for each activity. The teacher was constantly reiterating what was expected of them and providing reassurance and support if needed. The children were told at the start of the session as to what skills they would be learning, and they all inputted their ideas on how best to achieve them. 
Several children were confident enough to work independently, and showed great initiative, accessing the resources needed to assist them in their learning. They were also able to use their problem-solving skills to help them when they found the work difficult. One of the activities required teamwork and the children enjoyed taking it in turns and listening to their peer’s opinions, as well as supporting them when they needed assistance. Throughout the session the teacher was constantly checking in with the class to make sure that everyone was on task, understood the objective, and did not require further help. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

At the beginning of the lesson the children were sat on the carpet and the teacher went through each activity, showing them the resources, they would be using, and how to complete each task. The teacher then asked if everyone understood or needed further clarification. The class were already divided up into groups, which stay the same every week, these groups were then assigned a task that they had to complete that morning. Most of the activities were already set up for them to access, but if they were not the children were able to locate the resources they needed independently. The teacher and TA were constantly on hand in case the children became confused as well as checking in with them throughout the lesson. There were working walls located throughout the classroom to help them if needed, as each activity was based around their prior knowledge.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Most of the children were able to engage within the lesson, resources were made available to them as well as there being a variety of other resources accessible throughout the classroom. The teacher and TA were available for support if needed, however because they were working with their own group this meant that their task was put on hold if a child working independently needed help. The one thing I did notice was that the work was not differentiated, this meant that certain children found the work difficult and others finished it very quickly. Those who had finished the work were then not provided with another task, and were not being challenged, instead once they had finished they would start playing and talking amongst their peers, distracting those who were still learning. One child who found the work difficult began to get frustrated and upset, the teacher provided words of encouragement and explained the task again, however they continued to stand around disengaged.  


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Each activity within the carousel was based around the children’s prior knowledge, when introducing the tasks, the teacher used a variety of questioning techniques to discover what the children already knew about each topic, such as sharing ideas with their peers. The teacher would then pick a child at random to answer their questions to ensure that all were engaging and understanding what the success criteria was asking for. They also discussed different skills they would be using, and how to apply them to their learning. Throughout the lesson the teacher continued to question the children to ensure that they were on task, as well as asking them what they had learnt and whether they understood. 
At the end of the lesson the teacher collected in all the work and asked if the children had enjoyed the session with the children giving feedback. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Several critical incidents were highlighted within this session.

The main critical incident I noticed took place during the middle of the lesson, one of the children working on an independent task was finding it difficult and didn’t understand how to complete it, they became upset and frustrated and were not participating. The teacher noticed this and gave words of encouragement and explained the task again, however they still did not understand. They spent most of the lesson looking around the room, crying or talking with their peers, which in turn ended up with them becoming distracted. 

A number of children working on the independent tasks finished their work quickly as it was not differentiated, they were not provided with another task and ended up walking around the room, talking and messing around with their peers, this meant that their group became distracted. The children were not being challenged as they found the work too easy. 

One of the activities required the children to work independently on the carpet using fly swatters to splat matching pictures and words, they were working as a team and two children began to argue as they both believed that they had swatted the word first. The other children within the group joined in trying to diffuse the situation, and eventually they decided to have a rematch. 

  







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Monday 28th September, 9:00
Year 1 & 2 mixed ability class
Teacher Teaching Assistant and children

At the beginning of the lesson the children were all gathered onto the carpet and informed of what the tasks were going to be, each task was discussed in detail and the teacher questioned the children to ensure that they had a good understanding. The children were then split into five groups of mixed ability, one was working with the teacher on their phonics assessment books, another was working with the TA and were reading and answering questions and the other three were working independently. The independent tasks consisted of digging in the sand to match find the welsh words to match the monster, another was using fly swatters to match the picture to the word and the final one was addition problems on the computer.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the session it was observed that a child working on the welsh task was completely disengaged, they were looking around the room, playing in the sand and talking with their peers. After a little while their peers began to ignore them and split off into pairs working on the task at hand. The child began to get upset and when asked by the teacher what was wrong, they stated that they did not understand the work, found it hard, and wanted to go home. The teacher offered words of encouragement and explained the task again to the child; however, the child was not shown what to do. After this the teacher then went back to their work and the child continued to be disengaged. At the end of the lesson they asked me to help them remove their sheet from the clipboard and they had only answered one question.

This critical incident clearly highlighted the importance of differentiation, the child was unable to participate within the lesson because they found the work too difficult, and as an independent task the teacher was unable to provide the one-to-one support that the child needed. It shows that each child progresses academically at different stages and that this should be considered within the classroom. By not providing work accessible to the child they may fall being and not reach their full potential. Each child’s ability level should be considered within the planning and support should be put in place. 





Appendix B

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 10:30, year 1 & 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The second session of the day was another carousel activity, with the teacher and TA working with two groups and the other children carrying out independent activities. The focus of the session was maths. At the beginning of the lesson the teacher gathered the children onto the carpet to discuss addition, questioning was used and then they explained all the activities to the class. The children were then split into groups depending on ability. The activity with the teacher was a worksheet, the children had to use money to help add up items bought from a shop. The activity with the TA was set outside, the children had to throw beanbags onto numbers and then add the two numbers together using chalk on the floor. There were also a number of independent tasks, the first was set outside, the children were given differentiated addition sums and they had to work out whether the answers were true or false, using the natural resources around them to support their learning. Inside there were a variety of activities for the children to work on independently, these included building a castle out of Lego, drawing a dolphin on the computer, and using number mats to make 100. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children were engaged throughout the carpet discussion, and the teacher used several questioning strategies which encouraged them to participate. They all sat in their carpet spot and behaved very well throughout, putting their hands up to answer questions and discussing answers quietly with their peers. When they were sent off to carry out their tasks, they knew what was expected of them and were enthusiastic. The children working with the teacher and TA continued to stay focused throughout the lesson, however those working inside began to move between tasks without finishing them, messing around with their friends, and playing with the resources. The teacher did notice this happening and remind them of their learning objectives. The children working outside independently struggled with the math’s problems as there were not enough resources available. They soon lost focus and began making up their own games, the TA did come over and explain the task again, showing them an example. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

At the beginning of the lesson the teacher explained each task and gave them a learning objective, all the children were made aware of this and the class had a discussion on what skills they would be using. The children working with the teacher were given a Success Criteria so that they understood what had to be achieved. The teacher was constantly reiterating what was expected of them throughout the lesson and ensuring that they understood. The children enjoyed working outside, using the natural resources to help them, they all worked within a group to assist each other with their learning. The children were excited to show me how they would build a castle using Lego, using their problem-solving skills to overcome issues. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

At the beginning of the lesson the children all sat on the carpet and the teacher demonstrated, using a Numicon computer program, how to work out addition. The children were then given addition sums to work out and could discuss this with their peers. If they answered the question incorrectly the teacher would go through the problem with them. After explaining each task thoroughly, the teacher then asked if everyone understood. The children were then put into groups based on their ability and told which tasks they needed to complete before the end of the lesson. Those working with the teacher were provided with a Success Criteria which helped them to understand what needed to be achieved by the end of the lesson. There were a variety of resources available throughout the classroom to assist them in their learning, as well as working walls, which the children used frequently. The teacher continuously checked that the children were on task and reassured them throughout.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children working with the teacher and TA were able to fully engage within the lesson, as they were provided with support if it was needed. There were a wide variety of resources available for them to use during the lesson to support them in their learning, including working walls, number squares etc. However, outside there were not enough pieces of Numicon for the children to use to work out the most difficult addition problems, this meant that several arguments took place, and the children became frustrated. The work was differentiated; however, the children found the majority of it difficult and because of this began to guess the answers, putting them in the wrong true or false box, and playing their own games. The TA did go to them and explain the task again, but the behaviour continued. The children inside carrying out the independent tasks moved between them without finishing the previous one, the teacher did try to get them to focus and informed them of what they should be doing, however she was working with a group and couldn’t give them her full attention. By the end of the lesson they were playing in the roleplay area which was not one of the tasks set out for them.  


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

When sitting on the carpet the children were constantly encouraged by the teacher to use their prior knowledge to answer addition problems. A variety of questioning techniques were used, from partner discussion, to working it out on their own. The teacher would also pick children at random to answer the questions, would not accept hands up, and in one instance asked every single child what their answer was. If the child gave an incorrect answer, she would inform them that mistakes were good as they showed that they were learning, then they would work it out together. After going through each task, the children were then asked if they fully understood what was expected. At the end of the lesson the teacher marked their groups work using the Success Criteria and informed them of how she thought they had done that day, she also asked them how they found the lesson and what they were proud of.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The first critical incident took place on the carpet when the teacher began questioning the students by using peer to peer discussion and selecting children at random. These questioning strategies meant that all the children were engaging in the discussion, and it allowed the teacher to identify who understood the tasks, it also meant that children were using their prior knowledge to help them develop their learning. However, it could be looked at from a different perspective as causing anxiety, as children may find it stressful to be picked to answer questions. 

Another critical incident that was noticed was just before the children were supposed to go outside for their lesson. One child refused to participate as they needed the toilet and did not want to go outside into the rain. The teacher told them that they could go to the toilet, but they refused saying they wanted to go at home. After much persuasion from the teacher they eventually went but then refused to participate as it was cold outside, and they did not like the activity. This caused a lot of disruption, and upset the other children, it also meant that the child missed out on their learning. 

As previously stated, during the lesson the children working inside were given several independent tasks to work on, most of these children ended up moving between the tasks without finishing the previous one. All these tasks were not differentiated which meant that some of the children did not find them very challenging and become bored and disengaged.   
The final critical incident took place outside, with a child working on the independent task. All the children had lost focus and were playing with the resources, however one child continued to work alone, off to the side. They came up with their own strategy to work out the addition problems without the resources and were focused on the task at hand. They told me that they were finding the work difficult but wanted to work them all out regardless. 



























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Monday 28th September, 10:30
Year 1 & 2 mixed ability class
Teacher, Teaching Assistant, and children

This session started on the carpet where the teacher discussed addition, they were shown examples as well as being given problems to solve. The children were then put into groups depending on their ability and told to complete a task by the end of the lesson. These included working with addition and money with the teacher, going outside with the TA and throwing bean bags onto numbers and adding them together. There were also a variety of independent tasks, one took place outside where the children were given differentiated addition problems, they were asked to work them out and decide whether the answer on the card was true or false. The independent tasks inside consisted of building a castle out of Lego, draw a dolphin on the computer and use number mats to make 100.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the start of the lesson the teacher gathered all of the children onto the carpet and asked them what they already knew about addition, the children were eager to contribute and put their hands up, however the teacher asked them to lower their hands and selected children at random. The teacher then used an online program to show the class how they would be using Numicon to support them in their learning. Several examples were shown with the teacher asking the children to work out each problem, the teacher then used a variety of questioning strategies. One example was peer discussion, the teacher would present an addition problem to the class and they would be given 20 seconds to discuss it with their partner, after this time the teacher would pick children at random and they would feedback to the class. If the answers were incorrect the teacher would inform them of their mistake but tell them that mistakes were important as they showed you were learning. Another example was asking every child on the carpet to answer the question, once everyone had answered the teacher then gave the correct answer, no child was singled out as having answered incorrectly, but instead the sums were worked out together on the board. 

This critical incident clearly highlights the importance of questioning as it not only allows the child to use their prior knowledge, but also provides the teacher with a clear understanding of where the children are academically. By a child using their prior knowledge they are being given the opportunity to develop and build on these skills, increasing the chance of the information being stored in their long-term memory. Also, through questioning the teacher can determine which children may require additional support and those who may need to be challenged, allowing them to ensure that support is put in place for this. 




























Appendix C
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 12:30, year 1 & 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

The third session of the day was a continuation from the session prior. The children were sat on the carpet and the tasks were discussed to ensure that the children were still aware of what was expected of them. The teacher then set each group a new task to complete by the end of the session. As previously seen the teacher worked with one group on addition and money, and another group went outside with the TA. However, the teacher had decided to change this task from the one carried out in the morning as they did not feel it was successful, this time the children were told to walk along a number line, teaching them how to count on when using addition. One group was still working independently outside using resources to work out addition sums and identifying whether the answers were true or false, and the remainder were inside finishing off several tasks. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children were very excitable after lunch, and it took the teacher a little while to calm them down ready to learn. They were engaged throughout their time on the carpet, with the teacher using several questioning techniques to ensure that they had a clear understanding of what was expected of them. Most of the class participated in answering questions and joined in on group discussions. During the session, the children working with the TA outside seemed focused on their task, waiting patiently for their turn on the number line and discussing the answers with their peers. However, the children working outside independently needed guidance to start the task, and constant reassurance throughout. They began creating their own games using the resources provided and eventually the teacher asked me to step in to support them. Inside, the group working with the teacher were completely engaged in the lesson and seemed to be thoroughly enjoying their time. The group carrying out the independent tasks were quite content working in pairs, they discussed the best way to make their castle and decided amongst themselves who would work best on each part. One child began to lose focus and misbehave distracting their peers, the teacher called them over and discussed their behaviour with them.

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Having previously had a discussion on the objectives of the lesson the session before, the children were still aware of what was expected of them. However, after lunch the teacher did bring them all to the carpet again, getting them to discuss amongst themselves as to what each task required. Once this was complete and the teacher could see that they had a clear understanding she divided them up into groups and sent them off to carry out their task. The teacher was continuously checking on the children working independently inside, reminding them of the objectives and asking them what they had achieved so far. This behaviour was also observed by the TA who was seen asking the children what they had learnt. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Before starting the lesson, the teacher gathered all the children onto the carpet, and they discussed the morning sessions. They were then giving an addition sum to work out with their partner and the teacher would then select children at random to answer the questions. Even though they had already had a discussion on addition during the second session the teacher believed it was important to refresh their memory before continuing with the lesson. The teacher then asked if they understood the aim of each task and if any of them needed further clarification. Once in their groups the children understood where to access the resources to help them with their learning, however, the children outside struggled with this as they did not have enough Numicon to work out the more difficult sums. Inside the group working independently on the castle were working well in small groups, supporting each other, and making suggestions on how their partner could improve their castle. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children working with the teacher where fully engaged throughout, the teacher was aware of which children needed the most support and with the work being differentiated they were able to ensure that each child was being challenge. This was also seen outside with the TA and their group, the children who were finding the task difficult were given more attention, while those who found it easier were set their own task, with the TA observing. The children working independently inside on the castle structures, were focused on their task, however, there was no Success Criteria set and the children had to ask the teacher to confirm as to whether they had done enough before moving on. The group working independently outside needed constant support from myself as requested by the teacher, they found the differentiated work difficult and we eventually had to work as a group because there were not enough resources to go around.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson the teacher gathered the children onto the carpet and asked them to discuss what they had learnt the previous lesson. They were then given several addition sums and asked to work with their peers. The teacher used several questioning strategies to identify which children required the most support, they also made sure that every child had answered at least one question before leaving the carpet. If the child answered the question incorrectly the teacher would remind them of the importance of mistakes, and they would work out the answer together. Throughout the lesson the teacher was continuously checking in with their group of children, asking them what they had learnt so far, they would also ask them to explain their workings out. The children were provided with a Success Criteria which they could refer to throughout the lesson. At the end of the lesson the teacher marked each child’s book and asked them what they had learnt and how they felt, then they informed them of one thing that they were proud of about the child’s work. The rest of the activities were not marked however the TA was aware of which children within their group had understood the objective and I was also asked how the children within my group had found the task. 
At the end of the lesson all of the children were gathered onto the carpet and feedback was given, the children were then able to discuss their findings and say how they felt the session had gone. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The main critical incident noticed during this session was that the group working outside did not fully understand how to use the differentiated cards. They were picking them at random instead of choosing the coloured level that suited them best. This then led to them misbehaving as they did not understand how to work out the problem, so became bored. 

Another incident noticed was that the children were using the wrong resources to help with their learning or using them incorrectly. One child decided to use the corks to recreate a bowling alley, this eventually led to his peers copying him and eventually the group were off topic. Another child was using a two times table counting square to help with his adding which resulted in him working out the wrong answers.







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Monday 28th September, 12:30
Year 1 & 2 mixed ability class
Teacher, Teaching Assistant, children

This session was a continuation from the previous one, however the children were told to complete a new activity. The teacher worked with one group, looking at addition with money, another group were working with the TA outside, and were using a number line to show them how to count on. The independent task outside was differentiated with the children having to work out addition problems and decide whether the answers were true or false, and the independent task inside was building a castle out of Lego.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The group of children working independently on the carpet making castles out of Lego became distracted after one child become disengaged and bored. This child then began playing with the other children’s projects and eventually broke one. The children that had created the castle approached the teacher and informed them of what had happened. The teacher called the child over and asked them to sit down. They were then asked about their behaviour and as to why they thought they had been called over. The child became very upset and started to cry, they answered that they had been silly on the carpet and upset the other children. They were then asked as to why they were being silly, with the response being that they were playing. The teacher then explained that the child had already received a warning previously that day and because they were still not showing good behaviour, they would have to be moved down on the reward chart. The teacher then told the child that they would like to see good behaviour from now on and that it was up to them to make good decisions. From then on, the child acted appropriately and was praised by the teacher for their excellent behaviour. 

This critical incident clearly highlights the importance of behaviour management within the classroom. The teacher asked the child to consider their behaviour and the impact it could have on the other children; they were given responsibility for their actions. No shouting was required and instead the teacher and child had a mature discussion. Through restorative practice the teacher and child were able to identify the cause of the behaviour and the child understood that their actions impacted on those of their peers. This then led to the child showing good behaviour for the rest of the day. 



Appendix D
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 2:30, year 1&2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 

The lesson started with the children being gathered onto the carpet by the TA to work on their letters and sounds. The teacher was finishing off work from the previous session so asked if the TA could work with the rest of the class until they had completed it. Four children were selected to hand out white boards and pens, and once each child had received one the TA would say a word and the children would spell it on their white board. Then they were asked after a short period of time to hold their whiteboards up and show their words to the TA, who then pointed out those who had made mistakes and sounded out the word with the class. Once the teacher had finished their work the white boards were collected in and the classes homework was discussed. The children had been asked to find out one fact about dolphins, the teacher selected a piece at random and showed it to the class, then the child who owned the work was asked to tell the class their fact. Each child was congratulated on their work.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children were well behaved coming to sit on the carpet, however, as soon as the TA began to conduct the lesson certain groups of children began to misbehave and not participate. The teacher had to intervene several times and inform the class that their behaviour towards the TA was not acceptable. It was noticeable than some of the children were beginning to feel restless and showed signs of tiredness with one putting their head in their lap. During the letters and sounds session the TA used several questioning strategies to ensure that everyone was participating. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

When the children were gathered onto the carpet, they were all informed of what they would be doing. The TA discussed with the children which sounds they would be learning and before starting the lesson they went through each sound to ensure they understood how to pronounce them. During the lesson the teacher came over and informed me that this method of practice was used quite frequently during the week, and that the children enjoyed using the whiteboards to practice their letters and sounds. They had carried out the task numerous times so were aware of what was expected of them. At the end of the lesson when the homework was being present a vast majority of the class had contributed and were excited to show their work to the class. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

It was clear to see that by using the whiteboards the children were much more engaged and appeared to be enjoying the session. They all understood what was expected of them and every child was attempting to spell the word. Word cards were used by the TA and shown to the children after they had shown their whiteboards so that they could observe it themselves and check if they had it correct. If a child had spelt the word incorrectly the TA would acknowledge this and ask them to sound the word out with them, then the child was given another chance to spell the word on the whiteboard. The children also had discussions with their surrounding peers on how to spell the word correctly, however it was clear to see that some children had copied others, and this was quickly picked up by the TA.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Many of the children were engaged; however, it was noticeable that some were distracted by their peers or unfocused. All the children were given the same word, some children found them a lot easier than others and there was no room for progression, also several children struggled and needed additional support. The TA sounded out each word after the children had spelt the word and they would join in, if they spelt the word incorrectly, they were encouraged to give it another go with support. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson the children were asked to say the sound together, they were working on the sound ‘m’ and spelling words using this sound. They were all asked to contribute and provide words containing this sound, the TA then provided their own examples. By holding up their whiteboards the TA was able to identify who required additional support which was then provided. If the child was really struggling, they were told to work with a partner.

Regarding the homework, the teacher asked the child what they had learnt about the dolphins and where they had found out the information. Their facts were then discussed as a class and the teacher praised them for their efforts.  


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The children enjoyed using the whiteboards and spelling out their words and they were excited to start the lesson, however it did lead to several children drawing on their boards and become distracted. As well as this they were also copying each other’s answers.

The children were conditioned as to what the process of the session would be and what was expected of them, and as soon as the whiteboards were handed out they knew it was a letters and sounds lesson, and were ready to learn. 

The words being used were not differentiated, it was clear to see that several children were finding the words too easy and appeared frustrated. This was also seen to be the case regarding the lower ability children who struggled with the spelling and needed constant reassurance. This not only meant that the work was not challenging enough for the MAT children, but also that those of a lower ability were constantly being told that their answer was incorrect in front of the class. One child who was of lower ability was observed after a while copying their partners work to avoid giving an incorrect answer.


























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Monday 28th October, 2:30
Year 1 & 2 mixed ability
Teacher, Teaching Assistant, and children

The children were gathered on the carpet to work on their letters and sounds, the TA took the lesson as the teacher was working with a group of children to finish their maths. Whiteboards were handed out and the children were given a word to spell, the TA would then ask them to hold up their whiteboards and check who had answered correctly, they would all then sound out the word together. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
It was interesting to see that as soon as the Teaching Assistant mentioned to the class that they would be learning their letters and sounds that they all went about preparing themselves for the lesson. Four children began handing out the whiteboards and pens, and another went and retrieved the box containing the words needed for the session. No instructions were given and instead the TA was able to begin the lesson promptly. This was a clear sign of routine and conditioning; the children were aware of what was taking place and instantly took control of the situation without being asked. They were also working together as a team to ensure that every child had a whiteboard and pen.
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