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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work  teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	My current role is as senior lecturer in initial teacher education at University of Wales Trinity Saint David. My role is made up of several different attributes and has changed as program demands have evolved. My direct teaching experience sees me teaching from level four undergraduate to postgraduate studies as part of our Post-Graduate Certificate in Education. My course management responsibility sits within the development of digital skills across the suite of BA undergraduate and postgraduate certificate in education, as well as module lead for two level six modules on reflective practice, and digital innovation and professional practice for post-compulsory educators. As well as this course management I am also a supervisor of students at master’s level. In a broader context, I am involved in several external research and development projects, including a project funded by the Welsh government, looking at progression within the new national curriculum for Wales as well as an E-sports project seeking to develop a network of E-sport interest amongst schools in South Wales. A previous aspect of my role saw me sitting as the strategic lead for quality academic standards, which required me to oversee quality assurance of aspects of the provision we deliver in initial teacher education as well as ensuring we met the internal and external requirements of assessment and delivery in order to drive the area forward. As part of this role, I introduced a number of initiatives around developing assessment and consistency. I am also currently sitting on the institute digital skills group and part of the group working on the confederation development opportunity to develop specific HE provision for partner colleges.






	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	
My role as Senior Lecturer in ITE at UWTSD has been varied. I came into position as senior lecturer in 2020, after working as a Lecturer in computing for 12 years, where I was successful in obtaining my PGCE PCET, and my recognition as a Fellow of the Higher Education Academy (A5, K2).
This section will explore aspects of my role as Senior Lecturer, and how they meet the dimensions of the UK Professional Standards Framework.

Roles, responsibilities and experience

I currently teach across a number of levels (4-7) and teach subjects related broadly to teacher practice, but also specialise in the delivery of content around the teaching of digital skills and computer science (K1, A2). My subject specific practice sees me lead on the computer science and design technology pathway for our PGCE provision (A1).  As well as teaching our provision, I sit as module lead for two level six modules in teacher education(A1). The first module I would like to discuss was in place prior to my starting in my role, and has since undergone a significant redesign to better meet the needs of the accreditation documentation and the Welsh professional standards for teaching and leadership (Professional standards - Hwb, no date) , refocussing the module more clearly around Tripp’s (2011) critical incident methodology and the aspect of reflective practice for educators (Pedagogy for professional learning - Hwb, no date) (K1, K2, K5, V3). The second module has been developed by me, and is focussed on developing post compulsory educator knowledge around the pedagogical principals associated with using technology in education (K1, A2, K4). A key aspect of this module is around the individual learner, so needs to be updated and reflected upon regularly, last year this led to the development and inclusion of content around intersectionality – an opportunity to prepare our student teachers to operate in diverse communities in which will they work and teach (V1).

As well as these teaching specific roles, I also act as a personal tutor to a group of secondary teacher trainers as part of our post-graduate certificate in education. As well as a key role in the course in terms of our provision, the role requires ongoing support for learners to ensure they receive support and guidance around their development, and ensure that provision is accessible to them (A4, V2)  

I currently sit as operational lead for skills development across our range of provision, where I am responsible for the tracking of skills development and support for our ~300 student teachers in placement in schools in Wales, as well we development skills in digital competence across the BA.ed and PGCE Courses. I have also sat as strategic lead, with a wider overarching responsibility for developing quality assurance processes to maintain academic standards across our provision (A1, K5, K6). 

My role as lead for computer science ITE requires me to have a grounded understanding of pedagogy in HE, as well as being able to develop the subject knowledge and pedagogical principles of teaching computer science in student teachers (A2, A4, K3) . Examples of this include being able to structure learning in ways that are most likely to develop learning in computer science, including making use of pedagogical approaches such as modelling (K3), as well as the opportunities in exploring cognitive science in education (A2, K3).

As part of my role I carry out marking and provide feedback to learners in a number of ways. The first of these is through formalised marking, this is on assessment from levels 4 to 7 (A3), where marking is carried out and moderated in line with assessment requirements. The second way that feedback is provided is part of formative assessment opportunities (A3, K6). This typically takes place as part of master supervision, where feedback is used as a mechanism to allow learners to develop further with specific support and guidance (A3). 



· Areas of research, scholarship and/or professional practice

My current research is specifically tied to my Ph.D. in Education, exploring the actualisation of computational thinking by school-based educators in Wales (K1, V3), a key piece of research in terms of the context of Welsh education, but also in relation to provision within ITE providers in Wales (V4). As part of this, research has been carried out in the development of computational thinking (Wing, 2006, 2011, 2016; Csizmadia, Selby and Woollard, 2018; Tang et al., 2020), as well as how this sits globally (Csizmadia, Selby and Woollard, 2018; Angeli and Giannakos, 2020), and within the context of the Welsh curriculum (‘Preparing for the Digital Competence Framework (DCF)’, 2018; Crick and Priestley, 2019) (A5, V3, V4). Following this activity, a wide field of research interviews will be conducted to help better understand how practitioners interpret the skills associated with computational thinking in different areas of school-based curriculum. The outcomes of this research will feed directly into provision here at the University of Wales Trinity Saint David, and provide the foundation for postdoctoral research into how we support the development of teacher skills in this area across Wales (V3, V4).

I have strong links with professional bodies in my specialist field (computing), including Pearson education, where I have sat as lead examiner responsible for developing their new T-Level digital provision (Digital Production, Design and Development | Pearson qualifications, no date), and currently sit as examiner and senior standards verifier involved in quality assurance in the area of computing (K6). These aspects help to keep my knowledge in the area up to date, but more importantly, feed into my role as computing lead for our PGCE provision (A5, K1, V4).

The incorporation of research and practice is a fundamental aspect of the level 6 module I lead for our PGCE module, as well as needing a firm understanding of areas around reflective practice (Schön, 1983; Tripp, 2011), cognitive science and child development (Reif, 2008), the module itself has been designed to provide student teachers with a mechanism of being able to incorporate research as part of their own development (A5, V3). As well as the work with Pearson education, my Ph.D. work around computational thinking has deepened my understanding around computational thinking, teacher agency (Eteläpelto et al., 2013; Buchanan, 2015; Erss, 2018; Lennert da Silva and Mølstad, 2020)and curriculum design (Donaldson, 2015; derekeditor, 2018; Crick and Priestley, 2019; DFE, no date), all of which feed directly into teaching provision and enable me to support learning in our BA.ed and PGCE provision (A1, K1). 

As part of my role have I been involved in a number of teaching and learning initiatives. The first large-scale example of this was my involvement in helping staff to shift their classroom based pedagogical knowledge to online delivery during the pandemic (A1, A4, K2, K4, V2, V3). During this time, I worked as part of the team who researched best practices in digital pedagogy (Daniela, 2020; Stommel, Friend and Morris, 2020) and methods to help develop these in staff as well as provide technological solutions to previous classroom base pedagogy and give staff the opportunities to develop their skills and knowledge in these areas, whilst providing ongoing opportunities for reflection and development of practice (K5, K6) . This example closely aligns with my experience and knowledge around digital innovation and professional practice and called upon my knowledge around specific models, such as TPACK and SAMR to help aid in ensuring strong pedagogical underpinnings for practice (A4, K2, K4). Another example of this is in our peer learning groups, in which we sought to develop principles around assessment for learning (Black and Wiliam, 2009) as part of our practice seeking research, informed, ways of driving assessment in order to improve the student experience, assessment and outcomes (A3,A4, A5, V3) .


I have been part of several externally funded projects as part of my role. One example of this was a project around mentor skills to support development within our network of schools (V4). A second example of this is my involvement with the CAMAU project, a Welsh government funded project between UWTSD and the University of Glasgow exploring progression within the new curriculum for Wales (Government, no date). The output of this will be the development of a specific resource that will allow schools in Wales to be able to articulate progression as outlined in the curriculum for Wales (‘The Curriculum for Wales-Progression Code’, 2021) (V4).
In relation to assessment and feedback. I have held responsibility for putting in place initiatives to ensure standardised practices in assessment across marking teams within the school of initial teacher education, as well as developing protocols for ensuring that feedback provided allows learners to develop their thinking in future based around the principles of assessment for learning (A3, K3).
All of these aspects be directly into my own developing practice and have allowed me to develop further as a practitioner in my area as well as being able to operate strategically and operationally across groups in a university environment (A1).

· Recognition and reward

My dedication to developing my teaching practice has led me to being awarded outstanding teacher status as part of OLEVI framework, a requirement of which is that candidates are able to demonstrate a strong commitment to teaching and learning with a commitment to professional development (A5).

I have also been recognised as a fellow of the higher education Academy, and for my work for Pearson education been recognised for my contribution to examining by being awarded an excellence in examining award (A5, K6, V4). 
Using technological innovation in my practices has seen me recognised as a Microsoft innovative educator expert (MIEE) (K4) and I currently sit as the curator of the HE channels for MIEE,  focused on supporting Technology related pedagogy throughout universities in the UK (K4, V4)– a key area shared here is my developments in developing learning environments digitally that enhance the support that learners receive (A4). My works around training other individuals in these areas has also seen me being recognised as a Microsoft Innovative Trainer.

I have previously worked as part of the core project team on a project (Improving Boys’ Literacy Through Some Serious Retro Gaming, 2017) that conducted research into exploring how literacy skills in young boys could be developed through the application of serious games, the results of which saw me recognised as a fellow  of the Royal Society of the Arts (A2, A4, A5).



· Collaborating with others 


Externally, I have consulted as part of the curriculum development for an online learning school, focusing on the aspects of computer science in Oxford. This allowed me to call upon my expertise in both computing and digital pedagogy, as well as feedback is developing practice as part of my teaching (A1, A4, K2, K4).

Internal to the University, I sit as part of the wider digital skills team for the Institute of education.
Here, we review the wider context of the provision around developing digital skills in staff and learners and what aspects could be developed a better support the development of these (K3, V3), as well as how we can quality assure the provision in place to identify good practice and areas for development (K6). In my role AS strategic lead for quality academic standards, I was responsible for providing direction to a team of operational leads around assessment and quality assurance (K6). As well as this, I was required to work with the other strategic leads in different areas to provide overall strategic direction for our provision from level 4 to 7.

As part of my role as leading on the skills development for student teachers in relation to cross curricular skills, I work with a small team of specialists in the areas that need to be covered. As part of this I coordinate and support the direction for development of provision in these areas (A1), including working with module leads across our range of provision to identify and develop opportunities for the inclusion of these skills.

As well as internally, I also have examples of work with other universities as well as collaboration with our wider partners. In line with our strategic alliance with the University of South Wales I have sat as part of the reaccreditation panel for aspects of their provision. This benefits, both the University of South Wales and ourselves in that we keep a wider view of developments in the fields that we operate, and further strengthens aspects of the strategic alliance (V4). 

I also collaborate with partner colleges as part of the UWTSD confederation effort. This collaboration has been part of the development of a new suite of PCET provision that would be accredited and delivered specifically at one of the confederated partners. My contribution has been specifically toward the development of research informed practice, and such operations are of huge value and strengthen the confederation (V4).

I have also worked as part of the reaching wider initiative within the university to promote accessibility to young leaners who may seek to go on to university (V2), as well as supported wider MIEE initiatives in looking at how to promote diversity in terms of their STEM learner uptake (V1, V2)

The final area of collaboration I would like to outline is with the partner schools as part of our ITE provision. This collaboration specifically allows us to work with schools in the development of the provision that we develop in initial teacher education and allow us to forge strong relationships with our partnership. An example of how this collaboration benefits the partnership is through research specific workshops that I have delivered to one of our partners schools to allow them to complete a research project linked closely to their practice (V4, A5).


· Educational and staff development activity

I have had the opportunity to advise and coach staff on pedagogic practices specifically related to meaningful inclusion of technology as part of their teaching practice (K4). I have also mentored new staff starting at the University as part of our internal buddy system. During our work shifting practice online during the COVID-19 pandemic I produced several CPD learning resources to advise staff in the uses and applications of different technologies around teaching (A2) and assessment (A3). 

As part of my role leading the computing provision, I have also provided subject knowledge enhancement materials in relation to specific curriculum content (V2, V4). An example of this was supporting a primary school in our network with upskilling and development in skills in the area of programming and physical computing. This aspect has been identified as an area for development in Welsh schools (Digital competence: Improving pupils’ digital skills | Estyn, 2019), and also helps ensure we have specific knowledge of practice that related directly to our provision.



· Leadership, management and organisational roles within an institutional or wider higher education context

My role as strategic lead for quality academic standards, saw me sit as part of the overarching strategic team, providing leadership and guidance for our provision in initial teacher education (A1). Aspects of this related to developing marking procedures that were focussed on the application of consistent, as well as good practice, as well as support operational leads in ensuring aspects of assessment and progression through our provision.

As part of my role in the University, I have contributed to program design considerations as part of our new franchise piece at provision and contributing to the revalidation of our postgraduate certificate in education (A1). This has been specifically focussed on the development of provision around reflective teaching practice and research informed practice. 

When I was strategic lead in ITE, I specifically oversaw the review and development process for my area, which oversaw quality assurance for our suite of programs encompassing over 300 student teachers (K6). Part of the role saw me play a key part in taking our provision, as well as student support mechanisms online. This latter point is of great importance, given the intense nature of the PGCE for our learners.




	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One – Module Development ECAD 6007 and 6008

	Write your first case study here. References and citations are to be listed in a dedicated field below.

The first case study I would like to discuss is my taking over, and complete overhaul of the module “ECAD 6007: Who am I teaching” (A1). Though module leadership sits as a standard element of university practice, module leadership in this context e.g. Initial Teacher Education (ITE) at UWTSD has a number of differing factors. These include very large cohorts (often more than 300 learners, averaging 50 Welsh medium learners per year), large teaching teams (around 10 members of staff) and a requirement to not only meet requirements of ITE as set out in university accreditation, but also the requirements of the Welsh professional standards for teaching and leadership (Professional standards - Hwb, no date), with these requirements being inspected by both the Education Workforce Council and ESTYN (V4). These competing demands and management responsibility called on my extensive experience of higher education as well as my developed career knowledge of curriculum design and assessment.

When I started at UWTSD, a version of the module had already been put in place by my predecessor, and as a new member of staff I was hesitant to make changes. After the first year of delivery of the module I was able to reflect on the content against what the requirements and expectations of the module were, feedback from staff and students, and identified factors in student assessment for the module.

The focus of the module is centred around theory of learning in individuals, and the application of reflective practice. When I led this module the first time, it was clear that content focussed heavily on methodology of reflective practice, with some consideration of learner development. In review against the professional standards for teaching and feedback from students as part of the module review process, I made two decisions, the first was that the notion of research methodology was covered in more detail elsewhere, and that by restructuring the content of the module, I could help student teachers better develop their knowledge of reflection to evidence toward the professional learning strands of pedagogy and professional learning ((A2, A4, K3, K5). The outcome of this was a far more coherent student experience in line with the requirements as fed back but students themselves and members of staff. 

This change of direction required me to develop my understanding of reflective practice in more detail, by exploring a wider range of literature in the area(Schön, 1983; Tripp, 2011; The Teacher’s Reflective Practice Handbook: Becoming an Extended Professional through Capturing Evidence-Informed Practice, no date) (A5). This literature allowed me to more clearly structure module content so that not only are student teachers introduced to this aspect of reflection, but that they also get to explore their own personal beliefs about what it means to be an educator. Such practices are important, as they allow individuals to recognise how their experiences can lead them to specific aspects of bias in their practice (Smith and Glenn, 2016). My development of knowledge in this area has allowed me to have impact in other areas, including externally funded projects and other university provision.

The removal of elements of methodology allowed me to select more pertinent content to be delivered to learners. Given the nature of ITE, is it important that course content and areas covered are relevant to the developing environment in which student teachers operate (Furlong and Maynard, 1995). This led to the development and inclusion of a session on intersectionality, to ensure our student teachers are ethically informed citizens in their practice (V1, K1, K2). This decision and implementation will have a far-reaching impact for student teachers by ensuring that they are equipped to deal with the developing environment in which they will work.

I took on board student feedback from the first year of running expressed that there was some confusion over which lecturers were delivering which content, a feeling of not having “a person” to refer questions too, some confusion around the application of the Critical Incident Methodology (as reflected in assessments) and concern around not having enough assignment support.

To address these aspects and improve the student experience, in the following year I structured staff into specific topic “rotations”. This meant that all staff delivered the first day and last day to the same group, and then had one “specialist” day which they would deliver, in rotation around each group (A4). I was able to structure this so that staff delivered their specialist day first to the same group that that they delivered the day 1 content to. This has a positive impact from a student perspective, in that it meant they saw the same tutor for the first two full days of a module and then again at the end (A4), which resulted in students feeding back as part of mid and post module reviews that they  felt that they had a positive experience in terms of feeling like they had a specific “anchor” tutor, and importantly, a consistency of experience (K6) (Lewicka and Bollampally, 2022).

To address this second element, I took the decision to make sure a discrete session was developed specifically focussing on the application of the critical incident methodology (A1, A2, A4, K1). This session was structured to give student teachers modelled examples which is a proven method of reinforcing the development of knowledge (K3), and allowing student teachers themselves to work in groups, and better develop their own critical incident analyses of set videoed experiences (K3). This opportunity to engage with the theoretical framework they would be applying in practice in a safe and controlled environment (Heck, 2009), supported by their peers (Wilson and Haugh, 1995), allowed them to more confidently apply these principles later in practice. Support for this approach lies firmly in research around the benefits of modelled examples, and socially constructed learning experiences (Prawat, 1999) . Overall the impact of this actions was positive, with final module feedback from students was highly supportive of the feeling that a specific tutor was able to make them feel settled as part of their first module in the University, and a firmer grounding in the fundamental principles of critical incident methodology was representative as part of the assessment. This positive outcome was also noted specifically by the external examiner for the module (K6).

The second module I would like to discuss in terms of my development is ECAD6008. This module is where student teachers develop their understanding of the pedagogical approaches that form the basis of their teaching in classrooms. This academic year I decided to combine this cohort with the cohort of design and technology. This decision was made based on recent changes to the National curriculum for Wales, with these subjects, now sit in the same area of learning and experience (Government, no date) (V4). 

The structure of this module focused on several fundamental principles associated with pedagogy. What this change took into consideration was my knowledge around the requirements for a new approach to how student teachers develop their practice to be successful enactors of the new curriculum for Wales (K2). The combining of these cohorts better mirrored the experiences that are sought as part of the new curriculum. An example of this is where previously student teachers  would have covered aspects of successful planning and progression within subject silos, now the students, as part of the same area of learning and experience can plan for progression and development of interdisciplinary skills across subject areas (A4, K1, K2, V3)). This approach of planning and developing pedagogical approaches across an area of learning and experience is far more likely to allow student teachers to develop the breadth and depth of knowledge required across the disciplines that they teach in schools in Wales (Donaldson, 2015), the outcome of which will make them far more experienced in the way they will be expected to operate in employment.

These changes allow student teachers within the area of learning and experience of science and technology to be better prepared to be designers of curriculum and not simply in actors of curriculum (Evans, 2022). This new approach has allowed a focus on developing the idea of models of progression within disciplinary knowledge in order to try to develop a new sense of what progression looks like, and a step away from performativity in terms of achievement(Priestley and Philippou, 2018; Macbride, 2021; Lennert da Silva, 2022).









	





	Case Study Two Involvement in the development of the new curriculum for Wales

	Write your second case study here. References and citations are to be listed in a dedicated field below:
The second case study I would like to discuss that is based around my involvement as part of the development and ongoing projects related to the new curriculum for Wales (Government, no date). The curriculum for Wales was implemented after an independent review  (Donaldson, 2015) of the incumbent curriculum deemed it unsuitable, based on its prescriptive content, and its inability to recognise progression as a continuum, as opposed to a linear process. My involvement in both was a result of, and fed back into, my extensive HE experiences in both the field of Computer Science and Initial Teacher Education (V4). I was selected to engage with this role through application, and my extensive experience in education in general, as well as my contributions to education in the local area were noted as decided factors in my appointment.

As part of the development of the curriculum for Wales, an all Wales professional partnership (Government, 2015) was established. Part of this network was made up of what was then referred to as pioneer schools (schools who would co-construct and test/develop aspects of the new curriculum) who are charged with co-constructing the curriculum for Wales. I was brought into the co-construction process at the later stages. My role was to feed into the process of the development of the science and technology area of learning and experience and the digital competence framework (A5).

To engage in this activity, I had to demonstrate a firm understanding of computer science, as well as computational thinking, as well as what skills and knowledge in these areas are suited towards a cross disciplinary approach (K1). I was able to establish this broad overview of what progress in my curriculum area looked like through my extensive engagement with pedagogy in my area, my teaching of computing from level 1, through to level 7, and my external work as educational scrutineer for the county borough of Merthyr Tydfil. This meant my contribution was able to consider not just the specifics of the curriculum ,but the wider reaching impact and environment in which it will be enacted.

A second part of this work  required a quality and comprehension check of the skills and knowledge that would be planned for as part of the new curriculum for Wales, to ensure that  avenues of progression for those learners when exiting compulsory education existed as part of post compulsory education (V4).

This activity required a comprehensive overview of what science and technology looks like in post compulsory education, including further education, colleges, and universities, and how those skills were being addressed as part of the new curriculum for Wales (K3). The results of this year long activity was a formal report submitted to the Welsh Assembly government that is feeding directly into consideration of what new post 16 qualifications would look like in Wales in science and technology (V4). A second part of my involvement in the development of the new curriculum for Wales revolves around the CAMAU project, phase 2. This project is focussed on how schools may seek to  understand what this new continuum of progression looks like in their learners, and how they may be supported in developing this new understanding. As part of this, my involvement in Camau has me facilitating a group of school leaders and teachers, who are developing a specific resource that will allow schools to better define what progress means to them in relation to the principles of progression (‘The Curriculum for Wales-Progression Code’, 2021), as outlined in the curriculum for Wales .

Part of this role requires strong direction in the form of facilitation. Facilitation can sometimes be a difficult task, particularly when individual experiences and bias may be feeding into any direction and support that you offered to the group that you work with (LeCompte, 1987) (V3). As part of this, it is important to value the knowledge and experiences of those individuals that you are supporting through the process, an area I am confident in given my OLEVI certified coaching certification (‘Power of Coaching Train the Trainers (POC TTT)’, no date). It is also important that a broad view of the landscape in which this co-construction is taking place is kept (Crick and Priestley, 2019; Macbride, 2021). This requires up-to-date knowledge around a number of key areas, this includes knowledge around different aspects and methods of curriculum design (Ashbee, 2021), and what enactment looks like in similar curricula that has been acted around the world (OECD, 2020). It also requires a firm understanding of professional agency, and the factors that may impact this (Eteläpelto et al., 2013; Priestly and Minty, 2013). 

The final areas required is a clear understanding of the principles of progression, as outlined in the new curriculum for Wales.

Many of areas feed into my teaching in ITE, and factor into my own research areas of curriculum design, agency, the curriculum for Wales. These are major components as part of my PhD studies focussing on agency and enactment so of computational  thinking in the new curricula for Wales.  
The resultant product of the Camau Phase 2 project will be a series of resources that will be available to schools throughout Wales, published by the Welsh assembly government that can be used to develop their understanding of progression in the new curriculum. The process of developing these resources also allows for research to be carried specifically in relation to the study of co-construction for aspects of curriculum.

The impact of being involved in these practises is far reaching. Firstly, the outcomes of both projects have a significant national impact on what is being taught in schools in all of Wales, as well as assisting schools in interpreting new considerations as part of that delivery. Both projects have also been income generating for the institutes in which I was working and help to raise the research capital and reputation of these institutes. Involvement in these areas has also enriched my teaching and development of my modules . Where student teachers are preparing to teach this new curriculum in practice, I am able to help them develop a sense of the method of co-construction, and help develop thinking that allows the consideration of the cross disciplinary approach to education in Wales, as well as provide them with opportunities to reflect and develop their own practice based on these.

Both projects have allowed me to work with and facilitate develop amongst complex teams, where individuals face competing demands and bring different experiences and knowledge to a complex process of co-construction.
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