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	Targed/target
	What I have done in this assignment...
 

	Targed/Target 1
	Continue to develop your criticality to really focus on writing critically. Question ideas and theories, find ideas and theories that contradict findings. Question the validity of studies you mention. 
	Within this assignment I have continued to develop my criticality by discussing strengths and weaknesses of discussed points. I have used a website in which was recommended to me to support me in writing critically.

	Targed/Target 2
	Proof read your work for clarity, some basic grammatical and spelling errors could be identified from this. Also ensure that your PETs on your PLP are more like PET 1 and not very brief next steps like some of the others included. 
	I have ensured to proof read my assignment, looking for any errors. I have also asked for a family member to proof read my work and to check for any grammatical errors. Additionally, I have revisited some of my PETs on my PLP and added more detail to ensure they are more in-depth and not too brief.









How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence based 


Introduction 
The aim of this assignment is to deepen my understanding on School Development Plans (SDP) and engage with literature that demonstrates an effective SDP, the process of creating one and what it should entail. In addition to exploring and critiquing the SDP of the school that I attended for PTE1. As a result of this task, I met with the headteacher where the SDP was shared with me. This allowed for me to gain an insight into how the school create their SDP, identify their targets and the strategies they have put in place to achieve them.
Prior to discussing the context of the school, it is important to highlight this academic piece of writing adheres to the BERA Guidelines for handling the educational setting involved. Maintaining confidentiality and anonymity of the educational setting is a standard practice in research as outlined by BERA (2018). 
The school in which is going to be discussed is a small school within an affluent, village in South Wales. The English medium primary school has a low number of pupils, 182, with 6% of these pupils being Free School Meals Pupils on a 3-year average (Estyn, 2018). The SDP in question was written in the Autumn Term 2023, by the Headteacher and Senior Management team with the support of relevant stakeholders. The SDP consists of four main targets, however for the purpose of this assignment, the target in which I have chosen to discuss and research further is target 4, “To ensure we create a whole school approach to Emotional and Mental Well-Being".

Literature Review
The Welsh Government (2014) portray the SDP serves as the school's strategic plan for enhancement, outlining the steps the school intends to take to enhance learner performance and achievements. Informed by ongoing monitoring, self-assessment and evaluation of its performance, the SDP outlines the school's improvement focuses along with both immediate and future objectives. 
According to the Department of Education (2015) the development of a SDP should stem from effective self-evaluation. They emphasise, self-evaluation must be a crucial component of the SDP process, with the resulting targets and actions being reflected in the SDP. The actions taken from this evaluation should lead to strategic planning of targets aimed at enhancing educational outcomes and experiences for all pupils. Research has highlighted the importance of strategic planning, indicating that preparation and planning are vital components of any successful SDP, enabling schools to establish priorities (Davies, 2020; Carvalho et al., 2022).
The involvement of stakeholders in the process of creating and implementing a SDP is deemed important and valuable. Cambridge International Education (No Date) emphasise the importance of gaining insights from the whole school community and incorporating representatives from a variety of stakeholders, including teachers, pupils, parents and governors. This inclusive approach allows for a holistic and comprehensive understanding of the school, their strengths and areas for improvement (Freiheit, 2021; Linkedin, 2023).
Finally, research continues to reinforce the need and advantages of measuring the impact in school improvement processes. Measuring impact during the process is vital for encouraging accountability, promoting continuous improvement and ultimately, enhancing student outcomes (Department of Education, 2010; Welsh Government, 2022c).
To meet Target 4, the SDP outlines strategies the establishment are going to undertake to meet this target, including training a teaching assistant to provide Emotional Literacy Support Assistant (ELSA) support to children. ELSA is a certified training programme designed specifically for practitioners working in educational institutes, particularly teaching assistants to support the emotional needs of children (Edwards, 2015; ELSA Support, No Date).
Dodds and Blake (2015) suggest inadequate emotional literacy levels can result in increased occurrences of internalising behaviours including stress and depression, as well as externalising behaviours including aggression and delinquency. Such problematic behaviours can detract from academic performance and hinder the child’s prospects for success in the future. Nevertheless, Carnwell et al. (2007) conducted research indicating that programmes targeting the enhancement of emotional literacy have been shown to enhance both behaviour and academic performance. Additionally, Seabrook’s (2003) study suggests pupil learning progress is facilitated by positive emotional literacy, with findings demonstrating a correlation between improved emotional literacy and progress in literacy, numeracy and other aspects of learning. 
Literature demonstrates that employing ELSA’s within primary schools is a beneficial intervention for supporting children with their wellbeing and emotional literacy. ELSA support aids children in managing their emotions, increasing their self-awareness and improving their social skills, leading to improved academic performance, greater resilience and a decrease in problematic behaviours (Krause, Blackwell and Claridge, 2019). Such interventions facilitate the development of positive and strong relationships between pupils and a member of staff. Consistent interaction with the same adult fosters trust, enabling children to feel comfortable opening up during their personal sessions (Robertson, 2020). Although, a drawback of this could be potential dependency from children on an individual member of staff (Grahamslaw, 2010; Mann, 2014).
Burton (2008) included the perspectives and voices of pupils into their research and discovered pupils reported improvements in confidence and relationships with individuals both at home and in school as a result of participating in ELSA sessions. Supporting this, Hills (2016) research indicated that pupils expressed feeling more confident to remain in the classroom for extended durations and to actively participate in the curriculum and school activities. According to Burton’s (2008) research, primary school teachers who received ELSA training reported the implementation of ELSA within school settings has resulted in positive improvements in terms of children's social skills and friendships, self-esteem, confidence, behaviour and emotional understanding. Further research undertaken by Burton, Osborne and Norgate (2010) within a Welsh Authority synthesises with the benefits of the use of ELSA in settings. Their findings indicate improvements in social skills, self-awareness and empathy among both primary and secondary children who participated in ELSA interventions. This highlights the adaptability of ELSA interventions which can be tailored to meet the needs of children of all ages.  Although, it is important to highlight Burton, Osbourne and Norgate (2010) identified a weakness of their research, stating assessing the effectiveness of ELSA support presents challenges due to the intervention being tailored to individual pupil needs. Pickering, Lambeth and Woodcock (2019) along with Wong et al. (2020) agree with this, stating ELSA support is adaptive and can vary from one individual to another, making it difficult to compare the effectiveness of ELSA interventions across different cases.
A further advantage of ELSA interventions is the theoretical foundation and consideration of various theories and theorists. The ELSA program acknowledges the significance of emotional intelligence within educational settings, drawing from psychological theories and principles like Maslow's Hierarchy of Needs (1970) to inform its approach (Dodds and Blake, 2015; Sachdev, 2022). A further psychological theory that serves as a foundation for ELSA training is Bandura's (1977) Social Learning Theory. This theory emphasizes the significance of social interactions, proposing that emotional literacy is primarily learned through observation and imitation rather than direct instruction (Dodds and Blake, 2015; Sutton, 2021).


Developing an Action Point 
Self-Evaluation 
Throughout the academic year 2022/23, the educational setting this assignment focuses on identified there were a high number of pupils needing support with their emotional needs and wellbeing. The school identified pupils already face a lot of challenges, the stresses of growing up in an uncertain world and added pressures of family circumstances. 
Baker and King (2013) suggest that carrying out learning walks within educational settings are an effective part of the self-evaluation process, as learning walks possess the potential to enable critical teacher reflection, enhance and influence educational practice and contribute to enhanced student learning outcomes. The school complies with research and professional recommendations as it was primarily through carrying out learning walks and work scrutiny that they identified emotional needs and wellbeing needed to be addressed. Furthermore, through ongoing monitoring throughout the school year the school also identified an on-going training need for staff and the need for a whole school and wider community involvement to raise awareness of the need to improve emotional and well-being needs. The Welsh Government (2022b) state by monitoring over the course of the school year, the headteacher can attain a broader understanding of the school’s dynamics and gather diverse opinions and insights. Further stating, monitoring plays a valuable role in the self-evaluation process, offering schools the necessary insights and information to continuously enhance and excel in their educational goals. 

Involving Stakeholders
Stakeholders play an important role in the process of creating and implementing an SDP into practice (Estyn, 2017). According to the Welsh Government (2014), for school development planning to be effective, it is advised that educational settings should work with the community and engage all school partners and stakeholders. Guzman (2022) found challenges in implementing SDPs arise when there is a lack of cooperation from the various stakeholders involved. Supporting this, Mesele (2011) and Amsale (2010) also concluded that insufficient stakeholder engagement from planning, to implementing and evaluating contributes to the failure of the delivery and implementation of the SDP. 
The school in question have followed guidance and legislation surrounding the involvement of stakeholders in the process, particularly from The Welsh Government (2021), who state the whole school community should all contribute to the process. As, the school governors are actively involved in the SDP process and work alongside the head teacher and senior management staff to carry out self-evaluation, strategic planning, creating and reviewing the SDP. 
Additional to this, the wider community and parents have been actively involved in meeting the discussed target. Education Endowment Foundation (2018) state parental involvement has been associated with improved academic and wellbeing achievements, and parents play a significant role in supporting their children learn.  Parents within the school were invited into the setting to attend a session with a CAHMS practitioner, where information was shared regarding how parents and carers can support their children at home.

Strategic Planning 
As stated in Estyn’s (2021) annual report this stage should make it clear to stakeholders how the school plan to accomplish the target. In addition to implementing ELSA to achieve the target, the SDP acknowledges that all staff members have a duty of care to the children and should contribute to meeting the target. Therefore, the SDP further outlines that all staff are to provide a quiet area within their classroom that children can access as well as attend refresher Zones of Regulation Training. Thus, it appears the school is adopting a approach influenced by research which can lead to more effective teaching and learning experiences for pupils (Alla and Joss, 2021), recognising the significance of providing staff with high quality training in which researchers and practitioners collaborate to support pupils emotional and mental wellbeing (Dignath and Buttner, 2008; Sewell, 2022; Zones of Regulation, 2023).
According to The Welsh Government (2014) the strategic planning phase should include the headteacher, school staff and the governing body collaborating to determine how the areas for development identified through self-evaluation should be prioritised. Additionally, they further state that it is during this stage in the process settings should establish attainable priorities for the upcoming three years, providing detailed plans for the current school year and the upcoming two years. The SDP team met to identify what the school were already doing to support children with their wellbeing and what strategies they can implement to support them further. After discussion, it was agreed that the main strategy is one teaching assistant within the school was going to attend ELSA training and carry out ELSA sessions with pupils in the school. The SDP further contains details of what success will look like after one, two and three years.

Measuring Impact 
During this phase, schools are to evaluate the effectiveness of the strategies and actions implemented to achieve its targets. This involves gathering data, assessing progress and evaluating results to determine the extent to which the planned strategies have had the desired impact on pupils and the school performance (Department of Education, 2010; Welsh Government, 2014).  During this phase, like the self-evaluation process, the school carry out learning walks, work scrutiny and listen to learners with members of governing body to evaluate progress towards achieving the SDP.
The Welsh Government (2014) state SDPs should be viewed as a live document that will need to be monitored and revised annually. The school in question monitor and revise their SDP termly. This is accomplished in two ways; the headteacher meeting with governors and the senior leadership team and holding an ADDs session where all members of staff are present to discuss and evaluate the SDP as a whole school. 
[bookmark: _Int_Cz8Z0Exn]Prior to meeting with governors and leadership staff termly, the headteacher revisits the SDP and RAG rates the targets to identify the current status of the school within the SDP process. The RAG rating offers every element of the development plan a simple, quick and clear representation of its present stage or progress (Harpham, 2020; Frost, 2023). By carrying these out termly it provides a clear picture of the school’s current position, the progress they are making in meeting their SDP and assists them in identifying any areas that require additional attention or action (Department for Education, 2009; Welsh Government, 2022c).

Reflection and Evaluation 
Engaging with the SDP and undertaking further reading and research has illustrated the process of creating an SDP and the efforts schools must undertake to develop one. Moreover, it has revealed that the school in question have followed the correct procedures and adhered to requirements and criteria outlined for a SDP, following guidance and legislation from professionals including the Welsh Government and Department of Education (Department of Education, 2010; Welsh Government, 2014; Department of Education, 2015; Welsh Government, 2022c).
Engaging with the schools SDP and communicating with the headteacher has shown they have effectively involved stakeholders within their process. By doing this they have adopted a whole school approach and are gaining support and viewpoints from a variety of individuals (Estyn, 2017; Welsh Government 2021; Education Authority 2022).
Research stating the benefits of the implementation of the use of ELSA within primary schools and the positive impacts it can have in supporting children with their emotional and mental wellbeing (Burton, 2008; Krause, Blackwell and Claridge, 2019; Robertson, 2020), portrays that this being set as a strategy for meeting the target “To ensure we create a whole school approach to Emotional and Mental Well-Being",  is effective and with consistent use should be successful in meeting the target.
However, research has stated the effectiveness of including mental health education within the classroom and day to day education and learning in supporting and promoting wellbeing within schools (Sanders, 2023; Mentally Healthy Schools, No Date). As a further approach in their SDP to meet the target, the school in discussion could consider incorporating this into their school day and classroom practices. This will allow for mental health and wellbeing to become a more talked about subject and for children to gain new skills in recognising their emotions and learning how to manage them (Mentally Healthy Schools, No Date).
It could further be recommended that the school in question could implement additional simple strategies that can be carried out by the class teacher daily to support children's emotional and mental wellbeing. Including; morning and end of the day wellbeing check in sessions. Shackleton (2017) states that children benefit from checking in as it teaches them how to recognise and express their emotions verbally. The ability to communicate feelings verbally is essential for enabling others to comprehend and support them.

Conclusion 
The aim of this assignment was to gain further understanding into SDP’s and the process behind them. A critical analysis of the development plan reveals the significant work the school has put forward to accomplish its target of supporting pupils’ emotional and mental wellbeing, along with how they monitor and review their progress.
Completing this assignment, engaging with literature and leadership staff within PTE1 has allowed for me to further my understanding of the SDP process. This experience has provided me with firsthand insight into its implementation within a school setting, enhanced my collaboration skills and allowed for me to meet professional teaching standards. Including standards from professional learning, innovation, collaboration and leadership (Welsh Government, 2019). This experience has had an influence on my professional development and for future practise I intend to incorporate opportunities that promote children’s emotional and mental well-being into my classroom routine, due to the benefits outlined by research in this project. 
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