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1. [bookmark: _Toc158894251]Description

As part of this assignment, I was required to design and develop a curriculum, ensuring it meets a clear need and does not currently exist. Based on the assessment criteria, I designed and developed a brand new training opportunity for academic staff that aligns to the needs of staff, the university, and is recommended by leading organisations such as JISC and QAA (JISC, 2020; QAA, 2022a). It has also been developed as part of an internal QAA (2022b) audit, outlining the need for an ‘Online Teaching Essentials’ course for staff.

The curriculum proposal was then shared with three of my peers on the PCET course, each providing constructive feedback and suggestions on how it could be improved.

The purpose of this reflection is reflect on the curriculum design process, along with the peer reviews to further identify targets of professional development aligned to the UK Professional Standards Framework (UKSPF) (Advance HE, 2011). To structure my reflection account, I will be using the Gibbs Reflective Model (1988).

2. [bookmark: _Toc158894252]Feelings

I initially felt confident in designing this curriculum, as I had recently been approached to design and develop an online, asynchronous training module for internal staff.  However, when it came deciding on the structure of the course, identifying content, and considering how and when to utilise formative assessment activities; I soon began to feel quite nervous as the curriculum development process can have a great impact on the success of learning (Reece & Walker, 2007) and the student experience (Ashwin, et al., 2020). 
I was excited yet apprehensive to receive the feedback from my peers, but welcome the constructive feedback that will allow me to further develop knowledge and skills in developing curricula within the Post-16 sector. Following the peer review it made me happy that the majority of the feedback supported my curriculum proposal. As intimidating as it can be to share your work and receive feedback, I was grateful for the suggestions that could help me consider elements I may have missed, provide suggestions on how it could be improved as well as build self-confidence that I didn’t have previous to the peer review process (Bolton & Delderfield, 2018).
 
3. [bookmark: _Toc158894253]Evaluation

Overall, I believe the structure of the content was suitable and aligned with K2 of the UKPSF (Advance HE, 2011) with appropriate methods of teaching, learning and assessment. I was keen to avoid a ‘technicist approach’ (Kelly, 2009, p. 6) ensuring that I was asking the ‘why’ of what I wanted to deliver and not just the ‘how’.  This led me to discover that a Process Model approach was suitable for the course; in developing knowledge and skills in online teaching that is appropriate for practitioners to apply in their practice. This model allowed me to design a course suitable for students to adopt an adaptable and flexible approach which reflect a process or competence at work ​(Reece & Walker, 2007)​. This suited the needs of the topic, in ensuring learners are equipped with the knowledge to continue to adapt their practice in the ever changing landscape of higher education (JISC, 2020). It was clear the peer reviews supported this structure confirming that the curriculum was suitable for the topic area and target audience.
“The curriculum has a very good structure, clear and concise build to the learning. The content seems to be appropriate for the cohort and for the needs identified in the justification of the curriculum”. [Peer review number 1]
“There is a very clear scheme of word designed in this proposal. The length of time for each session, the topic, indicative content, aims and outcomes, teaching strategies, supporting resources and assessment information has been clearly outlined”. [Peer review number 2]
However, although the majority of the feedback was supportive and positive, I did receive some useful critique in relation to the level of support for my learners. 
“In the lesson plan it states ‘a good level of digital skills is required to access and complete the online course’ have you considered what good means in terms of digital skills? What if some staff have less than good digital skills, how would they be supported? Have you considered some staff may have worries or fears of digital skills and the curriculum is all online? Do you think some may need to meet in person to have support navigating the VLE, especially if a new member or for the PCET students in the development of the expansion of the curriculum.” [Peer review number 1]
“I feel that it might be necessary for interaction from the course tutors more regularly than suggested especially where student’s IT skills are particularly limited….Also, the suggestions for signposting isn’t clear. Where will students be signposted? The course is well designed and very much student led which does mean that it is adaptable to different abilities but I feel that it isn’t inclusive of students who have very limited skills” [Peer review number 3]
According to Reece and Walker (2007), if it is recognised that a good level of technology knowledge is required, they suggest that support, guides and resources must be designed for learners to be able to use these independently and ensure student motivation. I had addressed this in my curriculum proposal overview where I had stated that all support materials, both online and in person would be shared and communicated. This was also included in the lesson plan outline, where additional video tutorials and resources were shared to support learners when it came to navigating the course, or taking part in the online activities to address learner’s digital confidence (Reyna, et al., 2018). However, upon reflection, it is clear that I wasn’t explicit in the level of information required for the reviewers and I will address this further in the analysis section.
4. [bookmark: _Toc158894254]Analysis

Careful consideration of curriculum design allows us as educators to ensure the course meets the needs, aims and learning outcomes of the course (Kelly, 2009).  Therefore, the decision to use a Process Model allowed me to bring in both theory and practice, allowing learners to build step-by-step, appropriate real-world skills and knowledge for their roles within the university. To achieve this, I utilised the ‘Rowntree model of topic analysis’ (Reece & Walker, 2007) which assisted me in identifying suitable activities and teaching strategies to develop both cognitive and psychomotor abilities. This aligns with A1, A2, A3, A4, K2 and K3 of the UKPSF (Advance HE, 2011) in designing effective and suitable activities and environments that support students in their learning. According to McQuiggan (2012) training that is offered on an ongoing, incremental basis is far more effective than a single training session and is an effective method for professional development. One study showed how a six week intensive course grew more confidence in both their pedagogical and technological abilities which aligns to the timeline of my proposed curriculum design (Walsh, et al., 2021).
Being flexible and inclusive was one of my main focusses, aligning to V1 and V2 of the UKPSF (Advance HE, 2011) in addressing the diversity and equity of my learners through providing a flexible method of study, in addition to addressing any additional support needs. However, due to the nature of the course, it was clear from peer feedback that there was a lack of information on how I would achieve this. Within the curriculum proposal, I did focus on the psychomotor learning domain within my curriculum design where through demonstrations and video tutorials, learners will be able to learn the content they need before carrying out the task themselves (Reece & Walker, 2007). This is supported through scaffolding, where through clear and explicit instruction it can help guide the learner, which has been shown to maximise feelings of competence and efficacy (Gardener, 2012). 
However, I take on board that the details could be made clearer. An action has been noted to clearly define the level of support and resources required for this course to avoid disparity between the ‘planned curriculum and received curriculum’ (Kelly, 2009, p. 11), and to ensure equity of experience.  One of the suggestions according to Reece and Walker (2007), would be to assess and understand the current level of ability and entry level of learners, and to help them reach the required level for the course. This can be achieved through providing clear information on what is expected of them, provide clear step by step instruction, and recognise that students will engage in tasks in different ways (Ashwin, et al., 2020; Race & Pickford, 2007). I will therefore include an introductory section to the course, that introduces what the course entails, how to use the platform, the level of digital skills required, and how to engage in the activities. An outline of how I will amend my curriculum proposal can be found in the action plan in Appendix 8.2.
However, according to Reece and Walker (2007) adults learners learn best when they have responsibility over their own learning. Although suitable resources and support will be provided throughout the course, it must be recognised that ultimately the course will include digital tools and technology; and is designed to support staff in developing their digital and online teaching knowledge, skills and confidence to be able to adapt to the ever changing educational landscape (Race, 2020; Svihus, 2023; Walsh, et al., 2021).
5. [bookmark: _Toc158894255]Conclusion

This opportunity has been incredibly useful, allowing time and space to practice my curriculum development skills. The peer review in particular alleviated many concerns which I originally had, allowing me to develop my self-confidence in this area (Bolton & Delderfield, 2018). The constructive feedback has also allowed me to take on board comments and suggestions to further develop and improve this curriculum. This is supported by Ashwin, et al. (2020, pp. 219-220) who states that ‘planning the curriculum and its ‘delivery’ needs to be a joint activity…[and] working collaboratively with colleagues can yield significant benefits, particularly when there is a desire for change, for a renewal or re-energizing of curriculum’. What I’m looking forward to next is consulting potential students in ensuring learner experience and feedback are incorporated in the development of the curriculum proposal (Ashwin, et al., 2020). This will assist me in meeting A1, A3, A4, A5 and K2 of the UKPSF ​(Advance HE, 2011)​ in designing programmes of study that includes suitable assessment opportunities and learning environments.
Overall, this opportunity has therefore allowed me to further develop my practice as aligned with A5, K6 and V3 of the UKPSF (Advance HE, 2011) where through engaging in continuing professional development and reflection I am able to use evidence informed approaches and research to enhance my teaching practice.

6. [bookmark: _Toc158894256]Action plan

I have developed an action plan, which is available in Appendix 8.2 below. The targets have been developed from lessons learned and aligned to the UKPSF (Advance HE, 2011).
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7. [bookmark: _Toc158894258]Appendices

7.1 [bookmark: _Toc158894259]Copy of the comments provided to each of the reviewed curricula

a. Peer review feedback – Curriculum number 10
 
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	
A clear justification has been provided, outlining the need for the inclusion of Queer Theory as supported by the evidence presented within the rationale. I particularly like how the proposal aligns with the course material, ensuring the curriculum aligns with the wider goals of the student.  For example not just by addressing Queer Theory, but presenting it through suitable art and design practices. I can also see how it not only addresses the delivery of knowledge, but also supports wider social and cultural development of the student, as well as meeting student wellbeing issues, empowering students and their identities, as well as develop empathy and respect to others. 

As a reader with little understanding of the subject matter, I would have benefitted from a short explanation on what is ‘Conversion Therapy’, to understand what it is, why it’s important and how the curriculum intends to address this?

The use of statistics also shows the need for this curriculum and how it can help address hate crime. The consideration of the universities reputation providing a safe space is represented well here, where the identification of such topics can help build a safe space for students to study, as well as within the wider community.

It is clear that they know their student audience well, and has been able to address specific issues within art and design courses, such as supporting student’s authentic selves and express of their identities. It also aligns to ensuring as educators, we acknowledge students as individuals, through diversity and inclusivity, and be able to support them accordingly. Through the introduction of this curriculum it has clearly been thought out on how they would align this proposal to a number of requirements both academically and developmentally.






The aims and objectives for the curriculum are appropriate for the topic and learning group
	
After reading the overview and rationale, I feel the module aims are suitable.  However, I would have expected to see perhaps the inclusion of more art and design related content? For example, within LGBTQI+ art history? Or through use of LGBTQI+ artists? 

One of the learning outcomes however did specify ‘within Art and Design’ which was good. Something like this could have also been applied to learning outcome 2 to make it a little more specific to the course itself? For example, by showing how this knowledge supports them in their course or future employment?  So not just showing what has been learned, but how it allows them to apply it in practice?




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
A suitable structure for the topic has been identified, which has been broken down into organised topics.  This ranges nicely from the first week where students are introduced to the course, following up with appropriate topics that students will need to know before attempting their assignment projects.

I particularly like how during week 6, an essay writing session is introduced, providing students with an opportunity to develop their essay writing skills in support of their assignment.  This provides an inclusive experience to all students, avoiding the assumption that students arrive university with pre- knowledge of how to write and approach such assignments.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The proposal goes into depth on how the curriculum aligns with the UK Professional Standards Framework (2011); providing detailed explanation on how it meets the needs of the appropriate areas of activity, core knowledge and professional values. 

As this is a 20-credit module to be included in a university course, the inclusion of other suitable benchmarking frameworks such as QAA would have been useful to include, ensuring the course meet the needs of quality assurance.

The inclusion of how this aligns to the Well-being of Future Generations (Wales) Act 2015 could also be added, as it aligns to not only the education element, but also meets a variety of other elements such as wellbeing, equity of background, and safe communities.






Comments on the scheme of work that was designed.
	
I would have liked to have seen the individual aims and learning outcomes of each week, providing academic staff with a blueprint on what should be achieved during each lesson.  This would also help understand what content needs to be covered, as well as identifying suitable teaching strategies and activities. The scheme of work does include teaching strategies, however including the aims and learning outcomes of each session, would allow the scheme of work to be clear in how each week will help meet the main aims and outcomes of the module.

I can see elements of group work and workshops in there, which is good, but perhaps the introduction of more discussion would help meet the need to discuss diverse perspectives? So not only those who they are learning, but encouraging diverse perspectives from their peers? I can see this is included in the teaching strategy breakdown but perhaps could be made clearer in the scheme of work?

The workshops and elements of expressing their own creativity is good and support the sense of building their authentic self and expressing their identity. Perhaps something to also consider as a learning outcome? Timely use of formative assessment is also good, particularly as the course is there to support a potentially sensitive subject, and shows the curriculum includes a variety of feedback and support opportunities.




Anything else that you would like to comment on?
	
It’s clear the writer is passionate about this subject area and has identified a gap in the existing curriculum that also support student development, wellbeing and of course addressing important societal issues.  







b. Peer review feedback – Curriculum number 13
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
A clear justification has been provided, outlining how the research has concluded the need for this course to exist, providing students with a more vocational route to self-employment, which also acts as a stepping stone to further undergraduate pathways.

An appropriate target audience has been identified, providing a learning opportunity for those who do not want, or cannot study a traditional degree.  A secondary audience has also been identified, allowing a wider group of students the opportunity to also study this course.  It’s great to see this has been considered to address inclusivity and opens the possibilities for more people to study the course. The UKSPF has been noted here, but it might also be worth considering how this also aligns to the Well-being of Future Generations (Wales) Act 2015 in providing an equal opportunity for people to access education and ultimately gain employment.

It’s clear that research has been carried out to identify that gap in the current offer, according to current employability trends, e.g. Gigi economy, etc. However, it seems to be mainly targeted towards young people.  This if course is the primary target audience, but how would the course be designed to ensure suitability for the secondary audience also? Would designing it for young people in mind put off mature students perhaps? Something to consider if this course is also open to mature students. 

This course is in the evening, which is appropriate for those who potentially attend work during the day. However, considering the inclusive nature of this course, perhaps the consideration of flexible learning opportunities could be looked at? For example, online or hybrid mode of delivery – providing students with the flexibility and choice of how to attend? 






The aims and objectives for the curriculum are appropriate for the topic and learning group
	
Given the vocational nature and approach of this course, the main aims and outcomes look suitable, ensuring students gain foundational knowledge and practical skills in setting up their own business. What’s also good to see here is the confidence building, which is I am sure, incredibly important when setting up your own business.  This seems to be very student centred, in ensuring the student is able to develop the knowledge and skills they need in real life, for example the practical skills on how to set-up a new business, creating a business and marketing plan, managing finances, etc.

Once again, one of the aims mentioned young people.  Does this mean a separate course should be aimed at mature students?  Or perhaps updating this aim to encompass all students may be needed?




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum looks very suitable to the needs outlined in the proposal.  First of all, the didactic approach initially looked a little inappropriate, due to the hands-on nature, confidence building and authentic learning that is proposed to take place. However, as I kept reading on, it was great to see the inclusion of workshops, experiential learning, role play, business pitch practice and job simulation, providing students with the opportunity to develop their skills and confidence themselves, as opposed to sitting in a lecture theatre. The addition of a networking opportunity at the end is also a great way to bring in authentic and experiential learning opportunities that reflect the real world of work.

The formative assessment opportunities are offered regularly throughout which I think is suitable for the group of students as they would benefit from tracking their progress and receiving regular feedback as these students will to have the experience of going to university or may have been out of university for a long time.  The summative assessment is also suitable, as it provides students with a tangible product, they can take away with them once they’ve finished the course.  Perhaps this is something they could work on throughout the course as part of their formative assessment? Through building up a portfolio that helps towards their final business plan?






Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
It is not immediately clear which level or how many credits this course will have.  It does mention the short course nature, as well as being able to progress on to further undergraduate learning pathways, but without knowing the nature of the course, it’s not clear if the benchmarking standards are met?  However, if this does follow existing benchmarking, then the proposal does highlight appropriate QAA and UKSPF standards. It’s also clear that the updated QAA standards have been used in order to further develop this curriculum to meet the additions of entrepreneurship and enterprise education, providing an up to date, timely and suitable offer for students.

Towards the end I noticed that it does now mention that this will not be certified.  I would benefit from understanding the logistics of this a little more.  For example, if there is a summative assessment, and allows for progression on to other undergraduate pathways, could this be looked at as a short course?  The content seems very suitable and going back to the research where many entrepreneurs do not hold a qualification or degree, would a certificate not benefit the students? Considering the alignment to UKSPF and QAA benchmarking, I think this would be suitable for a certification?






Comments on the scheme of work that was designed.
	
There is a suitable introduction to the course, which leads on nicely to lesson 2 where students start looking at a business plan.  For a short course, I think this is a great way to introduce the summative assessment topic early, providing students with time to familiarise themselves with the topic and to start thinking about the content for final summative assessment.

I particularly like the use of introducing students to one another, starting to build in the sense of networking (suitable to the course aims), as well as utilising students' knowledge and peer learning opportunities. Plenty of networking, group discussion and group work included which is good.

The use of case studies is a good way to introduce real world issues, providing students with an authentic learning experience, showcasing the knowledge and skills in a real-world scenario. This aligns nicely with the main aims of the course in providing students with the skills to approach these topics in real life.

The scheme of work is detailed, providing a list of the learning aims and outcomes, along with the indicative content, providing the team with a good level of understanding on what is to be covered and achieved by student's week by week. You can see a natural progression from one topic to another, building the student’s knowledge and skills bit by bit – but more importantly, suitable to what they need to know to be ‘self-employment’ ready. I particularly like the option to discuss online or ‘brick and mortar’ options towards the end, providing students with an up-to-date awareness of their options for self-employment, and how to exploit these opportunities.




Anything else that you would like to comment on?
	
It’s clear the writer is passionate about this subject area and has identified a gap in the existing curriculum that also support student development, entrepreneurship and more importantly providing students with the opportunity to access this type of course where previously they might not be able to.  Aligning it with entry into format undergraduate study is also nice to see.









c. Peer review feedback – Curriculum number 16
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	
The audience is very specific, and will help target the curriculum content towards a clear cohort which is a level 6 undergraduate student in their second year. They take on board the skills that the students will have gained during year 1, allowing them to be dive deeper into the topic which will be suitable to the experience and skill level of the students.

A clear position has been provided, outlining how this module will fit into the course, which is aimed at level 6 undergraduate students, and more importantly how it fits into the wider curriculum during year 2.

It appears that this course is to ensure traditional methods are learned and understood in order to provide students with the foundations to develop their own practice.  However, I feel more information on the identified ‘gap’ could have been provided to show how this perhaps isn’t currently being delivered although it does state that other places such as the Royal Academy of Arts are delivering similar courses which was good.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The overall aim of the course was shared, but not in the traditional sense where explicit aims and outcomes are provided (as we normally see in lesson plans, etc.). It was difficult therefore to understand what the course would actually achieve. However, there was plenty of description around what would be explored, for example experimenting with new methods, influenced by artists, take part in activities, develop a diary, etc.  Summarising these into what the actual aims and outcomes of the course would be useful to get a clearer understanding of what is to be achieved.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
Clear thought on how the curriculum will be designed is evidenced through a series of weekly sessions, with each week building upon and progress their skills with the end summative assessment in place. A detailed list and considered of the skills involved has been provided in section 8, ensuring students are developing suitable skills aligned to the curriculum.

It aims to bring in theory and practice, and so the activities included has been designed to align to the practical nature of the course, including opportunities of practice and developing the skills and creativity of the learner which is good. For example, by taking part in activities and research to develop their own practice and work towards an exhibition at the end of the course.

The summative assessment strategy seems suitable, as it allows students to showcase their knowledge and skills developed throughout the course and to showcase how they’ve progressed and developed their own practice. The use of formative assessment has also been recognised as important which aligns to the guidance and development of their practice, ensuring they are receiving regular feedback in addition to utilising a feedforward approach to inform their practice.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Yes, the use of the QAA benchmarks for Art and Design were noted, ensuring the course is aligned to these.  It is clear from the statements shared, that this curriculum aligns chosen benchmarking statements. This is evidenced through the activities and teaching strategies used, as well as the consideration of additional skills as outlined in section 8.  Consideration to how this module aligns with the wider course has also been considered which aligns to another QAA statement shared.

The UKPSF were also used as benchmarking statements, which shows how the curriculum will meet these. This has been addressed in detail, proving thoughtful consideration of the standards.






Comments on the scheme of work that was designed.
	
A very detailed scheme of work, outlining how each week progresses the students' knowledge and practice. It was also good to see the aims of each session, however the addition of the learning objectives would help showcase what will be achieved each week.  This would also help provide other team members with an understanding of what knowledge and skills are planned to be developed.

Consideration has also been given to students understanding of the task, providing a dedicated session in week 3 for student to familiarise themselves with creating a body of work.  I think this is particularly useful in ensuring all students are aware of the process and avoids any assumption of what students should or shouldn’t know.

Week 5 is particularly interesting in providing students with a refresher on some of the topics they should know already.  A great way to ensure students are up to speed with the relative information, and is very inclusive, ensuring those students who may have missed this session in the past can have the opportunity to develop the appropriate knowledge.

There is good use of formative assessment and support through use of group tutorials which is good to see. This aligns to the proposal in ensuring students are supported throughout.

I also like how the use of an exhibition visit is included, providing students with first hand, authentic experiences of what to expect, and how their work will look like in their exhibition.  This ties in with the proposal of not only bringing in authentic experiences, but also supports students in providing them with a real-life example of what their final assessment will look like. Seems to be a very student-centred approach, in ensuring the student has everything they need to succeed.





Anything else that you would like to comment on?
	
It’s clear the writer is passionate about this subject area and has approached the curriculum with the student in mind.  Through regular check ins and formative assessment, to authentic experiences, it’s clear that the curriculum is designed to meet the needs of the students and aligns well with benchmarking standards.




7.2 
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7.3 [bookmark: _Toc158894260]Action plan

I have outlined an action plan for professional development as part of my reflection, which has been developed from lessons learned and aligned to the UKPSF ​ (Advance HE, 2011) where appropriate. These have been written in a SMART format. 

	Description  
	S - Specific 
	M - Measurable 
	A - Achievable 
	R - Relevant 
	T - Time-bound 
	Which of the UKPSF standards does this align to?  

	
Develop a list of resources and support avenues suitable for the target audience of this course.

What does success look like? 
 
A list of all suitable resources (including how to guides, videos, etc.), as well as student support services that is available for the learner to access throughout the duration of this course.  This will be aligned with the target audience needs, for example both online and on campus support as well as tutor 1:1 support.
 
	I will identify a list of resources, support videos and support avenues suitable for the target audience of this course to ensure they are fully supported throughout.   
 
	This list should be comprehensive and include the full list of what is available to the learner, for example 1:1 support, online support videos and resources, navigation help as well as student support services such as digital skills support. 
	I will liaise with relevant departments across the university to help me compile this list. For example, digital skills support, academic office, as well as student support services to see if there are services available for internal staff courses.  
	This list will ensure all learners are fully supported throughout.  Ensuring that staff from all backgrounds and confidence levels are able to access the additional support they need.  Whether that be through a short support video, or additional support such as 1:1 tutorials. 
	Next academic year to align with the launch of the course (Sept 2024) 
	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning
· A3 - Assess and give feedback to learners
· A4 - Develop effective learning environments and approaches to student support and guidance. 
· K2 - Appropriate methods for teaching, learning, and assessing in the subject area and at the level of the academic programme. 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K4 - The use and value of appropriate learning technologies 
· K5 - Methods for evaluating the effectiveness of teaching
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development. 
 

	Set out clear expectations on the level of digital skills requires to undertake this course.
 
What does success look like? 

An introductory section to the course will be added, to provide explicit instruction and guidance on the level of digital skills required to complete the course.  I have already addressed resources, additional video help guides and a tour of the platform in the curriculum design.  However this will allow me to provide a separate section to the course, outlining some of the expectations before they begin. This will help alleviate any concerns before learners begin the course, and will outline all the support mechanisms within the course.
 


	Incorporate an additional section to the course, where learners will be guided through the expectations of the course, as well as accessing information on the level of digital skills required to reassure learners on what the course will entail before they begin. 
	Upon successful completion of this section, learners will be able to progress to the first Week of the course.  This will also be accompanied by a short ‘satisfaction’ survey on whether the learner was provided with the correct level of information and support.  Any suggestions from this survey will be used to further enhance the course in the future to ensure the learners needs are met. 
	This will require the planning of an additional section of the course which can be integrated seamlessly as a ‘pre-learning’ area with the addition of a short ‘satisfaction’ survey.  This will provide a welcomed addition to the course.
	This would help avoid feelings of overwhelm, ensuring learners are fully aware of their requirements of knowledge, and level of digital skills required.  As a completely online course, it is also important to address the technological requirements of accessing and studying the course itself online, let alone the content of the course.  All resources and support materials will be aimed at those with little to no knowledge of online learning. All efforts will be made to ensure the learner will also have access to traditional modes of support in addition to online given the nature of this course.
	Next academic year to align with the launch of the course. Although a draft will need to be completed ahead of time for approval and translation.

(Sept 2024) 
	· A1 - Design and plan learning activities and/or programmes of study 
· A2 - Teach and/or support learning
· A4 - Develop effective learning environments and approaches to student support and guidance. 
· K2 - Appropriate methods for teaching, learning, and assessing in the subject area and at the level of the academic programme. 
· K3 - How students learn, both generally and within their subject/ disciplinary area(s)
· K4 - The use and value of appropriate learning technologies 
· K5 - Methods for evaluating the effectiveness of teaching
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V1 - Respect individual learners and diverse learning communities
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development.  
 

	Engaging with students through consultation and evaluation forms to capture on-going learner feedback.
 
What does success look like? 

To ensure that the course is continually meeting the needs of the learner, initial consultation and an overall evaluation form for the whole course will be provided for learners to provide their feedback on the course to inform future developments and enhancements. 
 

	Research suitable evaluation forms from existing internal courses to ensure the evaluation form aligns with internal processes. Including this form will allow me to capture suitable feedback from learners to further develop and enhance the course for future cohorts.
Align with existing student consultation processes.
	Feedback from consultations and evaluation forms will provide a benchmark on how the course is meeting learner needs, and will include information on how the course and be improved.


	Existing consultation processes and evaluation forms will be used. These processes and templates will then be tailored to suit the needs of the course itself. 
	Consultations and  evaluation forms are important to track the suitability and usability of the course, ensuring that we continually improve and adapt the course to meet the learners needs.
	Next academic year to align with the launch of the course. Although consultations will be conducted previous to the course being made available. 

Draft evaluations forms will also need to be completed ahead of time for approval and translation. Testing of the form will then be carried out ahead of time to ensure it is working as it should.

(Sept 2024) 
	· A1 - Design and plan learning activities and/or programmes of study  
· A2 - Teach and/or support learning.  
· A4 - Develop effective learning environments and approaches to student support and guidance.  
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship, and the evaluation of professional practices. 
· K1 - The subject material  
· K2 - Appropriate methods for teaching, learning, and assessing in the subject area and at the level of the academic programme.  
· K3 - How students learn, both generally and within their subject/ disciplinary area(s) 
· K4 - The use and value of appropriate learning technologies  
· K6 - The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching
· V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development. 
· V1 - Respect individual learners and diverse learning communities
· V2 - Promote participation in higher education and equality of opportunity for learners
· V3 - Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
· V4 - Acknowledge the wider context in which higher education operates recognising the implications for professional practice 



