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Introduction 

The aim of this case study is to critically analyse the concept of well-being in the Foundation Phase, focusing on its influence on pupils’ emotional, social, and academic development. This research looks to explore how well-being affects learners in this stage of education through questionnaires and group interviews.
The research question for this study is “In What Ways Does Wellbeing impact learners in the foundation phase?”. 

Well-being is a vital aspect of everyday life inside and outside of the classroom. The Health and Well-being Area of Learning in the Welsh Curriculum provides a holistic approach for understanding Health and well-being (Welsh Government, 2022). The goal of this area is to support pupils in gaining the skills and knowledge necessary to deal with both the advantages and challenges of life. This is a topic that is important since children deal with academic expectations and personal challenges that might occur at home or in school. Welsh schools are experiencing several obstacles to children’s emotional and mental health. 

This research was conducted at a large Primary School in South Wales which will be referred to as School X, employing questionaries to gather qualitative data from Foundation Phase teachers on their perceptions of well-being in their class. Group interviews will explore children’s experiences, offering detailed insights into their social and emotional challenges. I will adhere to the British Education Research Association (BERA) guidelines 2024 and the UWTSD Code of Practice (2022) to ensure that research is carried out ethically and that all data will be kept private.


Literature Review.   

Well-being in The Foundation Phase. 

The Welsh Government (2021) emphasises that children’s well-being is central to Foundation Phase learning, highlighting it as a fundamental aspect of educational success. The Department for Education (2021) supports this, as it emphasises the importance of well-being having a significant impact on how pupils experience the foundation phase, which is crucial for cognitive, social, and emotional development. Schools have an important impact in guiding children to become more resilient (Department for Education, 2018).
This is further supported by Scottish Government (2020), displaying that children from disadvantaged homes face harder challenges which can affect their well-being which could lead to a negative impact on their educational outcomes. This suggests that prioritising well-being in schools can have a positive impact on children’s development and learning outcomes. However, some disagree, as challenges may arise in every school as some staff may not be trained to apply the correct strategies and there may not be enough resources in place (Roffey, 2013). While the literature consistently stresses the importance of well-being (Hancock et al, 2021) suggest that the effectiveness of resilience-building strategies in schools depends on the ability of educators and the availability of resources. 

In schools it is vital to create environments that promote a sense of belonging for all pupils. The Department for Education (2018) emphasise that schools must create a safe and nurturing environment that fosters children’s sense of belonging and enables open communication and trust with adults. Schools provide various early support programs designed to assist children facing significant challenges. Durlak et al. (2011) highlight that early interventions centred on social and emotional learning enhance social skills and well-being regulation, resulting in improved academic performance. However, the effectiveness of these programs may vary based on requirements and the specific needs of the school.  Bowlby’s Attachment Theory supports this as it states the importance of secure relationships between children and their parents/caregivers, and teachers, in promoting resilience and emotional wellbeing (Ackerman,2018). However, some argue that Bowlby’s Attachment Theory overemphasises early attachment which is also shaped by broader environmental and cultural factors (Gervai, 2009).  According to the National Collaborating Centre for Mental Health (2015), children who have strong, and encouraging relationships with their teachers and caregivers feel safer, experience less anxiety and can learn. However, this implies that the effectiveness of these programs often depends on the resources that are put in place to support implementation.

External and Socioeconomic Influences. 

Children’s development and well-being are influenced by factors including their upbringing environments, relationships and experiences (NSPCC, 2022). Children’s socioeconomic and environmental factors could potentially have an impact on their well-being. Children from disadvantaged backgrounds often experience challenges like poor nutrition and restricted access to educational resources (Heckman, 2006). According to Brown (2024) there were reports that 4.3 million children in the UK were living in poverty as of 2023. Research by Reiss (2013) indicates that children from families with lower socioeconomic status are more likely to experience adverse outcomes, including increased stress, depression, and challenges in school. According to a wide range of studies, children from low-income households have lower levels of well-being. However, Evans et al. (2012) argue that negative impacts can be reduced by learning strategies, supportive relationships, and individual resilience. Schools need to make sure that everyone is encouraged, that no child faces stigma, and that fairness is promoted.  This suggests the importance of schools positively influencing children’s well-being by addressing these challenges, schools can promote fair participation and guarantee that no child is left at a disadvantage because of their socioeconomic status. By implementing inclusive strategies children will have the opportunity to succeed. 

Furthermore, the literature implies that parental participation is essential to education, as it believes that involving parents/carers in their children’s education improves both their academic performance, stronger relationships between families and schools and well-being (Desforges & Abouchaar, 2003). However, Reynolds (2006) argues that behavioural issues can increase when parents/carers are involved, parents have been seen as a problem. Moreover, research indicates that some parents may not feel comfortable being involved in their children’s education. Additionally, research by Apps et al. (2007) states that this could be a result of their inability to speak English or other difficulties that prevent them from wanting to participate. However, these barriers emphasise the importance for schools to implement inclusive strategies, such as providing translation services or flexible meetings to encourage parental involvement Ainscow and Miles (2008). This suggests that by preventing these barriers, schools can implement parental involvement, ensuring improved outcomes for all children regardless of their socioeconomic status. 

The Long-term Benefits of Promoting Well-being. 

Promoting pupils’ well-being is linked with enhancing their academic performance. Academic success is closely related to well-being. Emotionally stable children are more likely to participate in school activities, build positive relationships and perform better in their education (Durlak, et al., 2011). In addition to influencing immediate achievements, well-being provides long-term advantages such as improved mental health and greater quality of life (Oberle et al., 2014). The Public Health Wales framework provides an organised approach to help schools prevent and encourage positive well-being and enhance individual support (Public Health Wales, n.d.). By implementing this framework schools can apply interventions that adapt to the unique needs of pupils. Research emphasises the importance of schools creating an inclusive environment and interventions that nurture well-being (Michie et al., (2009). This suggests that schools must prioritise children’s holistic development, not only improve academic performance but enhance well-being and resilience. 


Case Study.

In this research, I will conduct a case study, as case studies are frequently utilised in qualitative research methods for instance, interviews, observations, and focus groups. These research methods enable a thorough understanding of the case (Priya, 2021). Case studies are frequently used in educational research to examine specific classes, schools, or methods of learning to have a better understanding of the structure (Hancock et al., 2021). 
According to Yin (2013), a case study is particularly beneficial for examining connections and processes in real-life contexts. Stake (1995) agrees as the literature emphasises that case studies give researchers valuable data enabling them to get the data they need. The case study approach aligns to explore well-being in the Foundation Phase, as it allows for in-depth insights into the participants’ academic, social, and emotional growth within their real-life school context. This research will focus on academic, social, and emotional growth by focusing on a particular group of pupils and their teacher. The participants of this research will be a group of children from Foundation phase children and teachers. Interviews will be conducted for children and questionaries will be given to teachers, using these research methods the researcher will have an in-depth understanding of well-being in the school. 

Vygotsky (1978) utilized case studies to explore the connections among social interactions, language, and cognitive development. However, Vygotsky’s theory has been judged to exaggerate social interactions while avoiding personal factors influencing development (Smith et al., 2020). Although case studies provide rich qualitative data, Simons (2014) highlights that findings can be influenced by researcher bias, which may affect the case study’s reliability. Yin (2018) highlights that case studies can use a variety of methods for gathering data, including questionaries, interviews, and observations, to give a thorough understanding of the research question. While Yin (2018) highlights the flexibility of case studies, Creswell and Porth (2016) argue that collecting and analysing data for case studies is time-consuming when dealing with a lot of data. The flexibility of case studies makes them an effective method for addressing the research question and exploring well-being in the foundation phase. 
 


Methodology. 

This research employed a mixed methods approach, combining questionaries and semi-structured group interviews to gather rich data (Arthur, 2012). By employing qualitative tools, the study aimed to achieve a holistic understanding of well-being within the foundation phase. Specifically, semi-structured, interviews with children were conducted as outlined in Appendix 1, while questionaries shown in Appendix 2 included a mix of closed and open-ended questions. For example, one closed-ended question asked “How would you rate the overall well-being of children in your class? Very good, good, fair, poor, very poor?” While the open-ended questions allowed participants to elaborate, providing rich data. 

A semi-structured interview is a qualitative research technique that combines the opportunity to explore themes that arise during the conversation with a list of open-ended questions. The interviews were semi-structured and play-based as the literature implies that Foundation children should be interviewed using an interacting play-based interviewing technique (Koller and Juan, 2015). This approach aims to enable children to express their emotions, challenges, and experiences in greater detail. Clark and Moss (2011) emphasise the importance of how children’s participation is enhanced when they are allowed to express themselves through play and visual cards. By employing this approach children were encouraged to share their views in a fun and less stressful environment. Nonetheless, Cilia (2020) argues that children’s feedback during play-based interviews can be affected by their imagination, making it difficult to differentiate between real-life experiences and picture cards. 
The United Nations Convention on the Rights of the Child implies that children have the right to voice their opinions and influence their daily lives (UN, 1989). Research by Morison, Moir and Kwansa (2000) emphasises the importance of interviewing young children to understand their well-being and the effectiveness of school initiatives aimed at promoting it. By fully engaging with pupils’ voices schools can implement meaningful changes that enhance both individual learning experiences and well-being (Robinson, 2014). Pupil voice has a vital role, with research stating, that children voicing their own opinion fosters a sense of belonging (Robinson, 2014). Pupil’s voice plays an important role in education and children feel more valued “The ways in which all students have opportunities to participate in and/or influence the education decisions that will shape their lives and the lives of their peers” (Including Voice in Education: Empowering student Voice in school Design, n.d.). This suggests that children who are more involved and feel that their voice is heard are more likely to engage in their educational studies, this creates a sense of belonging.

This sample size for this research was six, as I received consent forms back from only six participants. This was manageable number for analysis while still providing a range of perspectives on children’s well-being. According to Guest, Bunce, and Johnson (2006), a sample size of around six to twelve participants is often sufficient for qualitative research, as it allows for rich data collection. 
This research method was selected because it is adaptable and can be utilised to explore a variety of themes regarding young children’s experiences, perceptions, and understanding of their well-being (Kaleb et al., 2024). Yin, (2014) emphasises how flexible interviews are and that they can be adapted throughout to get the correct information. 
Researchers can obtain detailed information through semi-structured interviews. Children can provide valuable qualitative data by children expressing their own ideas, emotions, and experiences (Sheppard, 2020). 
However, there are many weaknesses to this tool (Yin, 2014) argues that there are a lot of demands when carrying out interviews as they can be time-consuming and entail resources (Sociology Group, 2019). By keeping the number of participants to a minimum and scheduling interview, I made sure that each child had the opportunity to voice their opinions. 

Children’s imaginative engagement during play can complicate the differentiation between genuine experiences (Punch, 2002). This raises concerns regarding data trustworthiness, especially when prompts are employed frequently. Furthermore, young children may not be able to fully understand questions and explain responses due to their limited cognitive and linguistic development, which could have resulted in inadequate data (Harcourt. & Conroy, 2015). I provided more questions to help children understand their responses. The use of this strategy aimed to support the child-centred and playful approach of the interviews while ensuring data reliability. 

All Foundation Phase teachers were asked to participate. This ensured a wide range of teachers’ perspectives on well-being within the classroom. Kerlinger (1986) emphasises the importance of questionnaires as a research tool as they are a structured format, ensuring consistent data. However, Kvale (1996) argues that questionnaires can be complex and can potentially limit rich data. Furthermore, Dillman et al., (2014), disagree as they state that participants can be easily influenced by how questions are phrased. 

Questionnaires are a commonly recognised tool for their practicality and efficiency in collecting quantitative data from a broad range of participants (Cohen, Manion, & Morrison, 2018). In this research, online questionaries were employed to gather insights from Foundation Phase teachers offering them to complete it in their own time. This method is particularly valuable in extremely busy schools (Denscombe, 2014). Moreover, this research tool ensures consistency in the data gathered as I gave open and closed questions so that I was able to receive the data I needed. By targeting Foundation Phase teachers, the questionaries effectively expressed their insights into classroom practices and the promotion of pupil well-being.
All teachers received the same questionnaire as Bradburn, Sudman and Wansink, (2004) argue that if all teachers receive the same questions in the same style, this will benefit the researcher considering it will make the results easier to analyse and more accurate. 

Although questionaries are limited in their depth and flexibility. Closed questions, which are often used to ensure reliable responses, may not give detailed perspectives influencing teachers’ practices (Bryman, 2016). Furnham, (1986) argues that additionally relying on people's own opinions can introduce bias, as participants may give answers, they think are expected instead of being truthful. Furthermore, low response rates are a general concern with online questionaries (Fowler,2013), influencing the distribution strategy for the questionaries. To address this, reminders were sent to participants, adhering to Denscombe, (2014) recommendation I designed the questionnaire with an estimated completion time of ten minutes, to accommodate participants’ time constraints in busy educational settings. According to Edwards et al., (2002), questionaries should be simple and quick to complete; the shorter they are, the greater the response rate. Despite some challenges, such as the Christmas concert period reducing teacher participation, the data provides meaningful insights into strategies used to promote emotional and mental well-being in classrooms. 
However, the few responses I did receive were highly insightful and provided me with a good understanding of the key themes I was exploring. These responses offered a valuable insight into the teachers’ perspectives and practices, allowing me to analyse their strategies and approaches effectively. While a larger number of responses would have enriched the data and enhanced the strength of the findings, the quality of the feedback I received ensured that my research goals were met and that I could draw meaningful conclusions. 



Data Presentation and Analysis Method(s) 

In this research, I employed Braun and Clarke’s (2006) thematic analysis method to examine the qualitative data gathered from questionaries and interviews. This approach was chosen as it provides a flexible systematic framework to analyse the data and find common themes (Braun and Clarke, 2022). Thematic analysis allows me to view common themes, enabling a deeper understanding of participants' experiences.  The credibility of this approach is enhanced by its clear information, ensuring the findings are reliable in the data. Lev Vygotsky’s sociocultural theory, which emphasises the importance of social interaction and a nurturing environment in cognitive and emotional development, adheres with Braun and Clarke's (2006) thematic approach, which emphasises the importance of analysing experiences and perspectives. 

Braun and Clarke, (2006) six-step approaches provide a flexible framework to examine qualitative data. This thematic approach will enable me to provide a comprehensive and significant thematic analysis, assuring the reliability and significance of the findings. 
To gain an in-depth understanding of the participants’ experiences, I began by transcribing the interviews and questionnaires. Reading the data numerous times and making notes on essential information was part of this step. According to Nowell et al., (2017), active engagement with the data is crucial for the analysis’s quality, depth, and trustworthiness. Meanwhile, it requires a lot of time to analyse and transcribe qualitative data, this process establishes a solid foundation for credible and transferable findings. 

The data was then coded to identify common themes and patterns. According to Braun and Clarke (2006), flexibility enables the research to use either deductive or inductive coding depending on the result. Identifying patterns and themes, enables participants to provide direct quotes, allowing them to state their opinions, therefore reflecting the depth and variety of their experiences. 

Braun and Clarke (2006) state that this stage involves creative interpretation and synthesis. The original data was organised into various topics after being analysed for specific themes. Significant aspects of the individuals’ responses, including emotional reactions to stress, individual coping strategies, and support mechanisms, were captured by these themes.  
Nowell et al., (2017) state that this stage ensures that the themes are accurately reflected in the data. Contrasting themes with the original data ensured they were comprehensive. 
King and Brooks (2017) argue that themes must be thoroughly evaluated and clearly named, verifying that they express the main points of the information. This step involved developing detailed descriptions of each theme, ensuring they reflected the main points of participants' experiences. The dependability of this process was enhanced by systematic reflection and validation against the data. 

In the final stage, the themes were organised into a structure and presented in the results and discussion section. Clarke and Braun (2006) state that this step requires incorporating themes with theoretical insights. This implies that the analysis examines the importance in addition to describing the evidence. 



 Ethical considerations. 

During this research, it was crucial to adhere to the British Educational Research Association (BERA, 2024) guidelines and the UWTSD (2022) Code of Practice to ensure the study was conducted ethically and responsibly. Protecting participants’ privacy and confidentiality remained the focus, with careful measures taken to securely store all data. 
	
Maintaining confidentiality and anonymity is essential while conducting research with human participants. Participants must also be fully informed about the research and agree to participate. As stated in my ethics form (appendix 4), I had parental consent in addition to the children’s assent to ethically involve them in my research (UCLA, 2022). As the researcher, I made sure that participants had to provide consent before they could participate. Parents received consent forms (appendix 3) from the school when they gave children the opportunity to participate in the research. I conducted interviews with the children, which provided valuable insights into their perspectives and experiences. The consent forms were distributed and returned to teachers promptly, ensuring smooth communication and enabling the research to proceed. These consent forms addressed the following topics: who is conducting the research, why, what data am I collecting, where the results will be used, that participation is voluntary and they can withdraw at any time, and how long their data will be retained (GOV UK, 2018). 

An important ethical guideline in research is that any participant can withdraw at any time (Gordon and Prohaska, 2006). It ensures that participants can withdraw from the research at any moment without facing criticism or pressure to continue. This ensures that participants feel valued and in control, having the ability to withdraw also improves the quality of research (UK Statistics Authority, 2022). To ensure that every child knew when they were able to withdraw there was a red card always present. 

To protect participant names, data was anonymized using pseudonyms (BERA,2024). Confidentiality is essential, especially in research that is sensitive, as it builds trust and encourages genuine responses (GOV.UK, 2019). This method supports the security of research data while reducing the risks of breaches of confidentiality (UK Statistics Authority, 2022). 
 


Results / Analysis of Results / Discussion   

To align with Braun and Clarke’s (2006) approach to thematic analysis, the data was thoroughly reviewed to identify key themes and ensure accuracy. While the small sample size essentially limits the transferability of the findings, the consistency of responses participants strengthens the reliability of the results (Vasileiou et al., 2018). 

1.Managing emotional challenges in the school environment.
Referring to the research question “In what ways does wellbeing impact learners in the foundation phase?,” this theme explored the range of emotions pupils experience in response to challenges at school, including anxiety, sadness, and frustration. The evidence suggested that children feel that they are comfortable talking to a teacher when they are sad and hurt. This reflects the importance of the emotional struggles children may face. As outlined in the literature review The Department for Education (2021) emphasises the importance of how well-being affects pupils’ experiences and development, linking emotional disengagement to reduced academic outcomes. 

The findings align with Vygotsky’s sociocultural theory, (1978) which illustrates the importance of an encouraging setting for cognitive and emotional development. According to Vygotsky, (1978), well-being and learning are connected, and feelings like sadness and anxiety can limit a child’s ability to engage socially. The literature review emphasises how socioeconomic factors additionally affect children’s well-being. According to Brown (2024), poverty, which impacts 4.3 million children in the UK, demonstrates how stress and depression may negatively affect academic performance. 

2. The Role of Supportive Strategies in Promoting Emotional Well-Being.
This theme explores how supportive strategies in the classroom, such as daily check-ins, mindfulness activities, comfort corners and well-being walls, contribute to pupil’s emotional well-being. Durlak et al., (2011) mentioned that well-being is related to academic performance, with improved emotional resilience enabling children to actively engage in school activities and improved academic performance. This focuses on how strategies help children secure their emotions and provide a safe environment. As Roffey, (2013) states supportive techniques are crucial for promoting emotional well-being because they offer individuals the resources, they need to manage stress, build resilience and establish a sense of belonging. 

Emotional check-ins support children in learning to understand the different emotions they experience and the triggers that set off emotions (Kami, 2023). The evidence suggests that to ensure that no child is upset when they leave school, checks in with their class to see how they are feeling three times a day, in the morning, after lunch and before they leave to go home. Similarly, comfort corners provide a safe and quiet area where children can manage their emotions. Pupils feel like the teacher cares about them when they get asked how they feel during the school day. This highlights the importance of well-being support in the classroom and a sense of belonging. Maslow’s Hierarchy of needs illustrates how vital it is to consider security, the feeling of belonging, self-accusation, esteem, and basic psychological needs (Masterclass, 2020). 
Reviewing the literature review Public Health Wales provides specific support and interventions to enhance well-being, especially for pupils from deprived backgrounds (Public Health Wales, n.d.). Schools will be able to develop inclusive settings that encourage academic achievement and well-being with the aid of these interventions. However, as the literature has shown, effective implementation of these strategies involves adequate resources and trained staff, which can be difficult for schools that have not got the funds (Roffey, 2013). 

3. Creating a Supportive Learning Environment: Enhancing Emotional Well-being in Schools.
 
This theme explores how the environment in the school plays a significant role in promoting children’s overall well-being and happiness. The impact of classroom design, safe spaces, and the atmosphere on children’s social and emotional growth are important factors to be considered. As highlighted in the literature review by the Welsh Government (2021), children’s well-being is the centre of Foundation Learning. Comfort corners provide a designated space for children to relax when they feel overwhelmed, allowing children to manage their emotions effectively. Pupils feel that they can relax and read their favourite books. This promotes a sense of security and allows children to express their feelings openly. These findings align with Brodie (2024) research of Maslow’s theory, which emphasizes the necessity of fulfilling children’s basic psychological needs for them to thrive academically. Furthermore, Durlak et al. (2011) advocate for nurturing environments that bolster social skills and academic performance, affirming the transformative potential of supportive classroom settings


Conclusion and Recommendations. 
To conclude, the research provided a detailed understanding of well-being in the Foundation phase. A successful aspect of using questionnaires and interviews in this research was the detailed feedback provided by the participants. The responses offered valuable insights into the strategies they use to promote emotional and mental well-being. The thematic analysis was used for a systematic approach to interpret data, to ensure there was no risk of researcher bias influencing the interpretation of qualitative data. 

I was inspired by this experience to consider my future strategies, which will focus on incorporating interactive activities and a variety of picture books that promote emotional and mental well-being. Actively involving parents through workshops frequent updates and shared activities to reinforce well-being strategies. 

Staff training for successful interventions is a suggestion that would work well for School X. Children’s educational outcomes and general well-being will improve if these effectiveness measures are put into practice. 
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Appendices    
These must include:  
· Any research tools that you created, e.g. Observation Schedule, Interview Questions, Questionnaire, details of any other research method.   
· Ethics Form  
· Blank parental consent letter and details of the method used in order to gain pupil assent  
  
These can include:  
· Lesson Plan (if relevant)  
· Anything else that you think would be useful so that the reader can fully understand your research study.  
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