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ABSTRACT
Bullying has been an issue for centuries, however bullying has always been focussed on victims rather than bullies. Therefore, this study aims to look at bullying from the bully’s perspective, whilst considering what has drawn them to bullying.

This study reviewed literature from around the world, which also considered the Welsh Government’s views and the UK Government. The main aspects of the literature reviewed bullies and how they are supported through difficult periods of their life, as well as to see if being a bully would affect them during adolescent and adulthood.

The findings revealed that copying others was a main issue, particularly in children with low self-esteem. These children would join peer groups, making peer group bullying more prominent. Evidently, being a bully or victim does have an adverse effect during later life, but being a bully-victim is significantly higher in terms of their mental health. As a result, bully-victims may suffer psychopathology, however it is unclear how they develop into a bully-victim and whether they become a bully or victim first.

This study found that more studies are needed about bullies, especially to find out what underlying issues they may have. This was the same for school policies as they are aimed to support victims, whereas it was found that bullies need support also.    
Key Words: Bullies, victims, bully-victims, peer group, copying, mental health, bully
ACRONYM 
CD

Conduct Disorder
AB

Antisocial Behaviour
NICE

National Institute for Health and Clinical Excellence

SCIE

Social Care Institute for Excellence  

ADHD

Attention-deficit hyperactivity disorder 

UK

United Kingdom

CAMHS
Child and Adolescent Mental Health Services

ODD

Oppositional Defiant Disorder

UNCRC
UN Convention on the Rights of the Child

1. INTRODUCTION 
This dissertation will consider the perpetrators (bullies), and what leads them to bully others and how it will affect them as adults. The literature review will firstly discuss how bullying was seen historically, before discussing the mental health issues around bullying. Then it will consider, families and how they can significantly influence a child’s behaviour, this will follow with a critique of how schools can affect the child’s behaviour and how it is prevented or addressed in schools. Lastly, the literature review will analyse children within the community and how bullying affects those outside of schools.

The literature concludes that the majority of the research discussing bullying involves schools. This may be because, it is easier to prevent bullying in the school environment.

The results and discussion aims to discuss three themes, which have been obvious issues within the literature review. The first theme will discuss how children copy others, particularly within different environments. This will be followed by issues related to peer groups and how forming a bully group is complex to the peers, but have a significant effect on the whole community. And finally, the discussion section will discuss bully-victims in finer detail to establish how bullies or victims become a bully-victim.
The results and discussion conclude that there is a link to how bullies are socialised by adults and peer groups, to how they will behave for the rest of their lives.     
A ‘bully’ has been recognised since the 1530s (Harper, 2008 cited in Donegan, 2012). Bullying typically includes a ‘victim’ and a perpetrator, the perpetrator exploits the victim by abusing him or her, physically, verbally, socially or through cyberbullying, therefore, gaining power over the individual (Donegan, 2012; Allanson, Lester and Notar, 2015; National Centre Against Bullying, 2018). Studies suggest, that there are two forms of bullying, ‘direct’ and ‘indirect’ (Donegan, 2012; Olweus, Limber and Mihalic, 1999 cited in, Allanson, Lester and Notar, 2015). Direct bullying refers to physical and verbal, and indirect bullying is cyberbullying and spreading rumours about another person (Donegan, 2012; Olweus, Limber and Mihalic, 1999 cited in, Allanson, Lester and Notar, 2015). However, cyberbullying is a recent form of bullying, due to technology developing and social media becoming a ‘common’ way of communicating (Allanson, Lester and Notar, 2015).  
According to Ditch the Label (2016), approximately 750,000 young people were bullied in the UK in 2016, with majority of the bullies being boys.
Bullies do not usually rob or rape their victims. They do not directly profit from bullying. If there is a gain for the bully, it is a gain in prestige, in admiration, or in the fear that it engenders in others.

(Lantos and Halpern, 2015, p1)

2. LITERATURE REVIEW 
2.1. Introduction 
Firstly, this section will discuss how bullying was dealt with, before the twenty first century. Secondly, there will be a critique of how a child’s mental health can affect their behaviour, and this will be followed by an analysis of the child’s family, and if they have encouraged their children to be bullies. Then schools will be looked at, to see why bullying happens in schools and what is being done about it. Lastly, the study will look at how bullying works within the community, and what support is in place particularly, for the bullies.      

Understanding perpetrators of bullying is very complex, due to the many reasons they do it, or why they think it is acceptable to bully others (Swearer and Hymel, 2015). According to Cook (2011), children who have more than five disadvantages tend to have poorer outcomes, therefore, when they become adults the risk of them showing signs of anti-social behaviour can be higher than people who have less disadvantages. Hussian and Sharma’s (2014) study suggests that bullying is a global issue, and is defined as an act which is intended to cause harm to another person, for one’s amusement. 
2.2. History of Bullying
Since the beginning of humanity, people have had the ambition to be better than others, consequently, being in competition with each other (Donegan, 2012; Allanson, Lester and Notar, 2015). This is linked to survival, as this is one of the main factors to how people develop and progress, and it has remained the same for many centuries (Donegan, 2012). 
Although bullying was apparent in the 1530s, it became more obvious in school teachers and principals in the late 1800s, though was not seen as an issue within society (Deddens, et al., 2012; Allanson, Lester and Notar, 2015). This could have been because bullying would start within the community, before entering the school environment (Randall, 1996 cited in Rigby, 2002). One study suggests that bullying came from both sexes from as young as three years old, and as old as twenty years old (Deddens et al., 2012 Allanson, Lester and Notar, 2015). Victims were often seen as being accountable for themselves being bullied. Studies suggest, that bullying was a part of development, and something that everyone experienced, therefore, tolerated in the school environment (Limber and Small, 2003; Campbell, 2005; Abueita,2015). 
Historically, bullying was not a concern, nor was it spoken about amongst schools, researchers, education boards, or policy makers (Limber and Small, 2003). Coincidently, bullying has become more apparent over the last two decades, thus, enabling researchers to recognise bullying, as a societal and global issue (Limber and Small, 2003; Campbell, 2005). 

Campbell (2005) suggests that bullying is an ‘old-age societal problem’, which began in the school yard, now it is much more than that. This may be because technology has been developed, therefore, people are using it as a form of bullying, enabling them to hide their face (Campbell, 2005; Donegan, 2012). Subsequently, bullying has been recognised as being a serious issue, which poses risks for the bullies as well as the victims (Limber, 2002, Nansel et al., coo1, Nansel, Overpeck, Haynie, Ruan and Scheidt, 2003 cited in Limber and Small, 2003; Campbell, 2005). As a result, schools have developed policies that aim to help prevent school bullying, and support children’s health and well-being (Limber, 2002, Nansel et al., coo1, Nansel, Overpeck, Haynie, Ruan and Scheidt, 2003 cited in Limber and Small, 2003; Campbell, 2005). 
2.3. Mental Health
Mental wellness can be viewed as a positive factor to an individual being able to reach a greater mental health status (Hussian and Sharma, 2014). Witmer and Sweeney (2002 cited in, Hussian and Sharma, 2014), define mental health as, emotional wellbeing, the ability to live a happy life and being able to deal with life’s challenges. 
A mentally healthy individual is one who is himself satisfied, lives peacefully with his neighbours, makes healthy citizens of his children and ever forming these fundamental duties has enough energy left to do something for the benefit of society.

           (Lewkan, 2006 cited in Hussian and Sharma, 2014, p3)

Shute and Slee’s (2015) study suggests that schools and communities are not considering children’s behaviour on a theoretical level, meaning that their ‘problematic behaviour’ is not given the right view, therefore, they are not able to effectively address the issues they may have. There are numerous issues which perpetrators could have faced, either before they have bullied, during, or after when reflection takes place. These issues include stress or trauma (Swearer and Hymel, 2015; CBBC Newsround, 2016), depression, ADHD, anxiety, somatization (Swearer and Hymel, 2015). The National Children’s Bureau (2015) suggest that children who have behaviour, or emotional, problems are more likely to become involved in bullying.
According to Burton, Pavord and Williams (2014) perpetrators are often visible to ‘risk factors’, which have come from their hurtful and ‘anti-social’ behaviour. Studies suggest, that CD and associated AB tend to be more ‘common’ in children who have a behavioural and or mental health problem (Burton, Pavord and Williams, 2014; Greener, 2015; NICE and SCIE, 2017). CD is typically diagnosed within children who have been abused by adults, on the safeguarding or child protection register, and looked-after children (Green, et al., 2005; NICE, 2013 cited in Burton, Pavord and Williams, 2014; ONS, NICE and SCIE, 2017). The ONS, 2004 survey showed that, forty percent of these groups had CD (Green, et al., 2005; NICE, 2013 cited in Burton, Pavord and Williams, 2014; ONS, NICE and SCIE, 2017). In general, boys are more likely to have CD than girls, for instance, in the ONS 2004 survey seven percent of boys and three percent of girls aged five to ten years old were diagnosed with CD (Green, et al., 2005; NICE cited in Burton, Pavord and Williams, 2014; NICE and SCIE, 2017). However, due to a lack of surveys since 2004, knowing the extend of the issue, has become challenging (UK Parliament, 2014). 
Besides, there has been an increase in services provided by CAMHS, whether this is because of CD or other mental health issues is difficult to define without national statistics (UK Parliament, 2014). Because of this, supporting CAMHS and the services they provide, or any other service is a challenge, due to not knowing the extent of their needs (UK Parliament). Zablotsky, Bradshaw, Anderson and Law’s (2013) study suggests, that children who have CD are more likely to bully others, than children without CD. This may be because CD is combined with ODD, unsocialised and social conduct disorders (Green et al., 2005; NICE cited in Burton, Pavord and Williams, 2014; Zablotsky, Bradshaw, Anderson and Law, 2013). Generally, children who have ODD, have temper outbursts, argue with adults particularly parents, annoy others deliberately and are always angry, are resentful, nasty and vindictive (Green et al., 2005; Zablotsky, Bradshaw, Anderson and Law, 2013). Equally, children with unsocialised and socialised conduct disorders, are prone to lying, fighting, bullying others, staying out late, running away from home, are cruel to people and animals, and behave in a criminal manner (Green et al., 2005; Zablotsky, Bradshaw, Anderson and Law, 2013). 
While, there is a lack of statistical evidence regarding CD, CAMHS have worked closely with other agencies to develop interventions, which include parenting programmes (focussing on the younger children) and multi-systemic approaches (focus on the older children) (Zablotsky, Bradshaw, Anderson and Law, 2013; NICE and SCIE, 2017). These allow the multiple agencies, including CAMHS, to work with the parents and their families to find ways to prevent, or reduce, the CD from escalating (Zablotsky, Bradshaw, Anderson and Law, 2013; NICE and SCIE, 2017).  
Studies suggest, that any involvement in bullying, either as a ‘bully’ or ‘victim’, may result in poor physical and mental health (Karatzias, Power and Swanson, 2002, Undeheim and Sund, 2010 cited in Sexias, Coelho and Nicolas-Fischer, 2013). This may be because bullies tend to get involved with alcohol, cigarettes, and drugs (Alikasifoglu et al., 2007, Berthold and Hoover, 2000, Carvalhosa, Lima and Matos, 2001, Forero et al., 1999, Haynie et al., 2001, Jankauskiene et al., 2008, Kaltiala-Heino et al., 2000, Matos and Carvalhosa, 2001, Nasel et al., 2001, Paleg-Oren, Cardenas, Comerford and Galea, 2012, Vieno et al., 2011 cited in Seixas, Coelho and Nicolas-Fischer, 2013). On another note, bullies can also be victims of bullying (National Children’s Beureau, 2015; Sexias, Coelho and Nicolas-Fischer, 2013; Greener, 2015), however, Lereya, Copeland, Zummit and Wolke’s (2015) study, shows that only a few bully-victims were bullies first, therefore, a substantial amount were victims first. Generally, children who become victims of bullying, and bully others suffer from internalising and externalising disorders: internalising disorders include fearfulness, social withdrawal, and somatic complaints, and externalising disorders include bullying, vandalism, and arson (Greener, 2015). 
Hussian and Sharma (2014) suggest, that bullies have greater mental health than victims, although, bully-victims can be seen to have mental health issues, therefore, their way of dealing with those issues is by rebelling (Hussian and Sharma, 2014).  According to Rose, Slaten and Preast (2017), bully-victims have a greater chance of displaying mental health issues when they become a bully-victim during their adolescent years. Furthermore, the humiliation theory suggests that bullying is a way of humiliating another person in front of others, this proposes that bully-victims wish to make the bullies feel exactly how they felt by using a form of humiliation, for instance, depressed, anxious or lacking confidence (Evans and Smokowski, 2015).
2.4. Families
It is within the family environment that an individual’s physical, emotional and psychological development occurs. It is from our family that we learn unconditional love, we understand right from wrong, and we gain empathy, respect and self-regulation. These qualities enable us to engage positively at school, at work and in society in general.

(Centre for Social Justice, 2010, p4 cited in Probert and Callan, 2011)

Studies suggests that family appearances can be related to ‘bullying perpetration’, this includes, family being involved in gangs, poor supervision of their children, negative environment, conflict between parents, domestic violence, little or no communication between parents and children, lack of emotional support, authoritarian parenting, inappropriate discipline and abuse from parents (Bowers et al., 1994, Lowenstein, 1978 cited in Bifulco et al., 2014; Baldry, 2003, Balry and Farrington, 1999, Barboza et al., 2009, Bowes et al., 2009, Cook et al., 2010, Espelage, Bosworth and Simon, 2000, Espelage and Swearer, 2010; Ferguson et al., 2009, Pepler, Jiang, Craig and Connolly, 2008 cited in Swearer and Hymel, 2015; Sanders and Phye, 2004; Lereya, Copeland, Zammit and Wolke, 2015). According to Bonci and McCoy (2011) many backgrounds can affect the family and home environment, for example, socio-economic status, parent’s education level, or the size of a family. However, parent’s attitudes towards the upbringing of their children can have a vast impact on the child’s well-being and behaviour (Bonci and McCoy, 2011).
Correspondingly, care givers can have a significant impact on children and how they behave, in the same way as older siblings can influence bullying, particularly if an older sibling bullies the younger sibling (Sanders and Phye, 2004). Children from larger families are more likely to become victims of bullying, therefore, become a bully themselves (Sanders and Phye, 2004). Studies suggest that children develop best by living in a family environment; not only do they develop their physical, emotional and psychological aspects, but also, learn how to love, they begin to understand right from wrong, gain empathy, respect and self-regulation, after all children copy others to develop effectively (Centre for Social Justice, 2010 cited in Mokomane, 2012; Burton, Pavord and Williams, 2014). 
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Bronfenbrenner’s (1979 cited in Swearer and Hymel, 2015) social ecological theory proposes that the way people interact with each other, depend on the individual and or group that they are involved with. The multiple system in fig 1 (Appendix 1) defines who the child will be in contact with first, in this case, their family, school peers, and peers from the community in which they live. According to Bronfenbrenner (1979 cited in Swearer and Hymel, 2015), children will be influenced by these people during the most crucial part of their upbringing. Studies suggest that children who bully others are often victims themselves (Mukherji, 2001; Siegler and Alibali, 2005; Shute and Slee, 2015), accordingly, the adults within the microsystem in fig 1 (seen in Appendix 1) play a part in socialising children’s development, therefore the children will behave in that particular way (Siegler and Alibali, 2005; Shute and Slee, 2015). For instance, a child from an abusive background can be predicted to grow up to abuse others, whereas, a child from a loving, caring background will grow up to be successful (Siegler and Alibali, 2005; Shute and Slee, 2015). As well as this, children are attached to their main care givers. Bowlby’s attachment theory suggests, that the child will feel attachment to those who are in their immediate environment and the child will therefore be socialised to live under their caregiver’s conditions (Bowlby, 1956 cited in Aakvaag, 2016; Shute and Slee, 2015). For example, if the care giver is violent, then this will be a ‘normal’ behaviour from the child’s point of view (Bowlby, 1956 cited in Aakvaag, 2016; Shute and Slee, 2015).
[image: image6.png]Demandi

Parent expe
much of chil

Undemanding

Parent expects
little of child

Supportive

Parent is accepting and

Authoritative
Parenting

Relationship is reciprocal,
responsive;
high in bidirectional
communication

Unsupportive

Parent is rejecting and
parent-centered

Authoritarian
Parenting
Relationship is controlling,
power-assertive;

high in unidirectional
communication

Permissive

Parenting

Relationship is indulgent;
low in control attempts

Rejecting-
Neglecting
Parenting

Relationship is rejecting or
neglecting; uninvolved



 

It is suggested, that there is a link between how parents discipline [image: image7.png]much of chilc

Undemanding

Parent expects
little of child

Supportive

Parent is accepting and

Authoritative
Parenting
Relationship is reciprocal,
responsive;
high in bidirectional
communication

Unsupportive
Parent is rejecting and
parent-centered
Authoritarian
Parenting

Relationship is controlling,
power-assertive;
high in unidirectional
communication

Permissive
Parenting

Relationship is indulgent;
low in control attempts

Rejecting-
Neglecting
Parenting

Relationship is rejecting or
neglecting; uninvolved




and bring up their children (Baldry and Farrington, 1998, Espelage, et al., 2000, Olweus, 1980 cited in Sanders and Phye, 2004; Georgiou and Stavrinides, 2013 cited in Georgiou, Stavrinides and Nikiforou, 2015). To put it more simply, parents who accept their children’s angry behaviour, are more than likely to develop the authoritarian parenting style, a rejectful or neglectful (uninvolved) parenting style, or even a permissive parenting style (as seen in fig 2 -  Appendix 2) (Sanders and Phye, 2004; Kopko, 2007; Georgiou and Stavrinides, 2013 cited in Georgiou, Stavrinides and Nikiforou, 2015). These three parenting styles consist of parents either using aggression for discipline, or ignoring their children’s behaviour completely and not addressing the issues that their children may have (Sanders and Phye, 2004; Kopko, 2007; Georgiou and Stavrinides, 2013 cited in Georgiou, Stavrinides and Nikiforou, 2015). Therefore, neglecting their children’s right to be kept safe, loved and cared for, as seen in the UNCRC (United Nations, 2018). Studies suggest that these parents are often ‘self-centred’, consequently, ensuring that their own needs are met before the child’s (Sanders and Phye, 2004; Kopko, 2007).
According to Benítez and Justicia’s (2006 cited in Cerezo, Sánchez, Ruiz and Arense, 2015) study, bullies tend to observe or experience conflict and violence, often between their parents, children and adolescents often receive little or no support from their parents, particularly emotional support (Lösel and Farrington, 2012 cited in Cerezo, Sánchez, Ruiz and Arense, 2015; Deddens et al., 2012; Huitsing, Snijders, Duijn and Veenstra, 2014). Bandura’s ‘bobo doll’ experiment showed, that children who observe aggressive behaviour tend to copy the aggressiveness (McLeod, 2014), the observational learning theory also agrees with this (Mukherji, 2001). On another note, conflict between the parent and child can cause the child to become aggressive, therefore, begin to bully others (Georgiou and Starinides, 2013 cited in Georgiou, Stavrinides and Nikiforou, 2015). Yen, Ko, Liu and Hu’s (2014) study suggests that bullies may have experienced child abuse, which has caused them to rebel, moreover taking their frustration and anger out on others. 
According to the theory of shame, victims of child abuse often feel ashamed of who they are, or what has happened to them, therefore, as a consequence, they may become inclined to ‘shame and psychopathology’ (Yen, Ko, Liu and Hu, 2014).  Children depend on their parents and caregivers, for love, attention and protection, in addition to this, Freyd (1996 cited in Aakvaag, 2016) argues that children are devastated when they are abused by their immediate family or caregivers. Although Bowlby’s attachment theory argues that children are still attached to their parents, even though they are abusing them (Bowlby, 1956 cited in Aakvaag, 2016). Another study suggests that children who have been abused are often affected mentally and physically, thus affecting the child’s ability to cope with ‘stressful’ situations, which may cause the child to bully others (Yen, Ko, Liu and Hu, 2014). Furthermore, little is known of how children react in their adolescent or adult years, particularly if they become bullies or victims of more abuse (Aakvaag, 2016).
2.5. School
According to studies bullying has become a significant issue in schools on a global level, consequently it has been normalised within societies, particularly peer group bullying (Hussian and Sharma, 2014; Lantos and Halpern, 2015; Abueita, 2015; Yen, Ko, Liu and Hu, 2014). Therefore, this has a major effect on school’s disbursement of time and effort which is spent on bullies and their victims, so teachers, principals, and counsellors, are having difficulty carrying out their main roles (Abueita, 2015). Bullies tend to target those who are socially withdrawn, have a low self-esteem, are anxious, and have behavioural or emotional difficulties, particularly in the school environment (National Children’s Bureau, 2015; Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014; Cowie and Colliety, 2016). As bullying has now been recognised as a global issue which is no longer only a worry in schools or in the work place, but a concern in any environment, for example, cyber-bullying can happen on a bus or in town (Allanson, Lester and Notar, 2015). So, the definition of bullying has now expanded from ‘school yard bullying’ to ‘cyber bullying’, hence making it difficult for people to escape, and significantly harder to control (Allanson, Lester and Notar, 2015; Yen, Ko, Liu and Hu, 2014). 
Mukherji’s (2001) study suggests that managing children’s behaviour in infant school is more challenging than it would be in a nursery, due to the adult child ratio being very different. On another note, Shute and Slee (2015) suggest, that as a child grows older and into the school environment, their peer relationships start to form. The majority of children tend to stay with the same-sex peers whilst on the playground, as they are socially constructed by the adults in their lives, for instance, parents, neighbours, and teachers (Oakley, 1974 cited in Haralambos and Holborn, 2013; Geary and Bjorklund, 2000 cited in Shute and Slee, 2015; Keltner, Gruenfeld and Anderson, 2003 cited in Salmivalli, 2015). Oakley (1974 cited in Haralambos and Holborn, 2013) argues that children are ‘manipulated’ into their ‘gender roles’ so that they can be prepared for adulthood, for instance, boys play will be formed with ‘dominance’ where they are given guns and garages to play with, and are also in competition with each other, this can be explained as perpetration. Whereas girls play will involve dolls, dolls houses, pushchairs and kitchens, preparing them for motherhood (Oakley 1974 cited in Haralambos and Holborn, 2013; Geary and Bjorklund, 2000 cited in Shute and Slee, 2015). Although, it is understood that this only happens in some cases, as girls also compete with each other (Geary and Bjorklund, 2000), girls in comprehensive schools in particular, as they begin to take an interest in boys as boyfriends (Owens et al., 2000, cited in Shute and Slee, 2015). Shute and Slee (2015) argue, that girls fancy the same boys, therefore this causes anger and friction within their peer group. Furthermore, children begin to look up to other children in the school environment and tend to follow each other, rather than the adults (Salmivalli, 2015; Oldfield, Humphrey and Hebron, 2015). 
Generally, bullying tends to occur whilst children are in their peer groups, during classroom activities where bullying has been normalised (Papler et al., 2010; Craig and Pepler, 1997; Salmivalli and Voeten, 2004 cited in Swearer and Hymel, 2015). Children have different roles where bullying is concerned within the school environment, some may encourage the victimisation, others may get involved, whereas some may watch but not intervene in any way (Huitsing, Snijers, Duijn and Veenstra, 2014; Doll, Song and Siemers, 2004, Pellegrini and Long, 2004 cited in Swearer and Hymel, 2015; Keltner, Gruenfeld and Anderson cited in Salmivalli, 2015). The dominance theory suggests that bullies gain respect and support from their peers, which allows bullies to gain dominance and social power, enabling them to construct their group to perform acts of bullying (Evans and Smokowski, 2015; Keltner, Gruenfeld and Anderson cited in Salmivalli, 2015; Cowie and Colliety, 2016).
Equally, bullies feel a sense of power and control over their peers, not only their victims, but also their assistants (Huitsing, Snijders, Duijn and Veenstra, 2014; Seixas, Coelho and Nicolas-Fischer, 2013; Field, Kolbert, Crothers and Hughes, 2009; Salmivalli, 2015; Cowie and Colliety, 2016). Studies argue that bullies generally have the need to feel important, due to their aggressiveness they become popular, particularly in the school environment (Salmivalli et al., 2005, Sijtsema et al., 2009, Rodkin et al., 2006 cited in Juvonen and Graham, 2014; Anderson, Fremouw and Schwartz, 2011 cited in Ang et al., 2015). According to Slee and Rigby (1993 cited in Seixas, Coelho and Nicolas-Fischer, 2013) and Lantos and Halpern (2015), bullies generally have a high self-esteem due to their power status. Although, Abueita (2015) argues, that a bully’s self-esteem is only average (not low or high), as they may have other issues which causes them to bully, for instance, the [image: image8.png]Self-fulfillment
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bully may have been a victim of bullying before becoming a bully (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014). Moreover, once children find their peer group within the school environment, they can then become attached to that group and will constantly follow them (Oldfield, Humphrey and Hebron, 2015; Salmivalli, 2015).  On another note, the child will feel a sense of belonging as seen in fig 4 (appendix 4), as they have found a group that they are happy with, even though the group in question may have a negative effect on them (Garandeau and Cillessen, 2006 cited in Salmivalli, 2015; Field, Kolbert, Crothers and Hughes, 2009; Maslow, 1943).   
According to studies bullies have a social hierarchy as seen in fig 3 (appendix 3), where they are above everyone else, but in an equal position to those who have a nice nature (Juvonen and Graham, 2014; Pellegrini, 2002, Salmivalli and Peets, 2008 cited in Salmivalli, 2015). Being dominant allows bullies to position themselves where they desire to be, above everyone else, keeping them safe from older bullies (Juvonen and Galván, 2008 cited in Juvonen and Graham, 2014). Whilst being at the top of the hierarchy, studies suggest that bullies follow their parents’ authoritarian style, which can link to inappropriate educational practices, for instance, the child not getting on with the teacher, or the teacher becoming frustrated with the child and therefore showing aggression (Baldry and Farrington, 2000, Estévez, Murgui, Moreno and Musitu, 2007 cited in Cerezo, Sánchez, Ruiz and Arense, 2015; Anderson, Fremouw and Schwartz, 2011 cited in Ang et al., 2015). 
Accordingly, the dominance theory suggests that the bully will become a single dominant, therefore gaining control over the victim (Evans and Smokowski, 2015; Cowie and Colliety, 2016). It is argued that they can sustain their position at the top of the social hierarchy, due to the support they receive from their peers, even though the support they receive is for negative behaviour (García-Bacete, Sureda and Monjas, 2010, Salmivalli, 2015, Van Der Schoot, Van Der Velden, Boomb and Brugman, 2010 cited in Cerezo, Sánchez, Ruiz and Arense, 2015). Thus, suggesting that bullies generally feel confident, are not rejected, do not feel weak and incapable, and finally they feel a sense of happiness and satisfaction; this can also fulfil their hierarchy of needs (fig 4 – appendix 4) (Maslow, 1943; Seixas, Coelho and Nicolas-Fischer, 2013).    
It has been suggested that bystanders can feel the need for victims to be defended from their bullies, however, after facing disciplinary actions, bullies may take their aggression out on the defenders (Gini, Albiero, Benelli and Altoè, 2008 cited in Huitsing, Snijders, Duijn and Veenstra, 2014;). On another note, if a defending strategy can stop bullying, then it has been suggested that bullies will need to be protected, thus, victims may re-gain their confidence and self-esteem, therefore, target their bullies and pose negative behaviour towards them (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014). Although, this may not be the case as victims of bullying are more likely to target those who are more vulnerable than them (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014; Cowie and Colliety, 2016). Other studies argue, that children who engage in bullying at school will be involved in violence as adolescents or adults, equally, bullies may become victims and victims may become bullies (Omoteso, 2010; Ttofi et al., 2012 cited in Garandeau, Vartio, Poskiparta and Salmivalli’s, 2016; Juvonen and Graham, 2014; Kim, Catalano, Haggerty and Abbot, 2011 cited in Seixas, Coelho and Nicolas-Fischer, 2013; Sourander et al., 2009, Ttofi, Farrington, Lösel and Loeber, 2012 cited in Huitsing, Snijders, Duijn and Veenstra, 2014). Therefore, it is difficult to predict whether bullies will become victims during adolescence or adulthood, in the same way as predicting if they will continue to bully. It is also important to remember that not all bullies have long or short-term effects (Huitsing, Snijders, Duijn and Veenstra, 2014).   
As well as this bullying can be linked to negative teacher responses, poor relationships between the student and teacher, non-existent teacher support, and negative engagement with school activities (Bauman and Del Rio, 2006 cited in Swearer and Hymel, 2015; Mann, Kristjansson, Sigfusdottir and Smith, 2015; Hancock and Zubrick, 2015). According to Craig and Pepler (1997 cited in Garandeau, Vartio, Poskiparta and Salmivalli 2016), bullying is more prominent in schools when teachers turn their back for a few seconds so they can go and get something from elsewhere, consequently the teachers will not have seen the bullying, as a result the policy would not be implemented due to the teachers not believing the victim (if they tell the teacher) (Garandeau, Vartio, Poskiparta and Salmivalli, 2016). Accordingly, schools should have behaviour policies in place, which outline the expectations of how children should behave in the school environment (Mukherji, 2001; Welsh Government, 2017). Schools are also responsible for following the anti-discrimination law when bullying is apparent, thus to prevent discrimination, harassment and victimisation (Department of Schools and Education, 2018). 
Challenging bullying effectively will improve the safety and happiness of learners, show that the school cares and make it clear to bullies that such behaviour is unacceptable.
(Welsh Government, p1, 2017)

Schools across the world are now developing strategies to prevent and stop bullying, however some are more effective than others (Baldry and Farrington, 2007, Evans et al., 2014, Ferguson et al., 2007, Ttofi and Farrington, 2011, 2012 cited in Garandeau, Vartio, Poskiparta and Salmivalli, 2016). These strategies are interventions targeted at bullies- one approach would be to confront the bully and holding the bully responsible for their actions (Olweus, 1993 cited in Garandeau, Vartio, Poskiparta and Salmivalli, 2016). However, studies suggest that this strategy does not always work, and could potentially make the situation worse for the victim (Garandeau, Vartio, Poskiparta and Salmivalli, 2016; Huitsing, Snijders, Duijn and Veenstra, 2014). The other option from this would be a non-confrontational approach, where the bully is not blamed, and time is put aside for regular discussion on how the individual can improve their behaviour, where the bully eventually feels ‘empathy’ for their victim (Garandeau, Vartio, Poskiparta and Salmivalli, 2016). Furthermore, it is argued, that bullies have a negative nature therefore, it is almost difficult for them to feel empathy towards others (Gini et al., 2007, Jolliffe and Farrington, 2006, Ojanen et al., 2005, Pellegrini et al., 1999 cited in Juvonen and Graham, 2014). These kinds of strategies, would be dealt with via counselling, which focuses on the bully rather than the victim (Abueita, 2015).

Although the Department for Education (2016) states that counselling is available to both victims and bullies, because bullies are proud and popular, then they are less likely to see a counsellor (Department for Education, 2016). This is particularly true if the counsellor is based in school, where their peers can see them seeking help from the counsellor (Department for Education, 2016). However, evidence suggest, that family issues and aggression are the most ‘common’ reasons for teenage children to seek help from counsellors, linking well with bullies as this may be a cause of their ‘behaviour’ (Department for Education, 2016).  On another note, there are people that can help with counselling outside of school, such as, the NSPCC and ChildLine (Department for Education, 2016).   
2.6. Community
According to Rigby’s (2002) study, bullying in the community is often ignored particularly through research. Some researchers suggest that living in an undesirable community can have a negative effect on individuals, therefore, bullying is very likely to persist (Swearer and Hymel, 2015; Rigby, 2002). Swearer and Hymel (2015) suggest that bullying is highly influenced by others, particularly people that may see each other daily. According to Siegler and Alibali (2005) younger children develop an understanding of how they should behave by looking up to others, particularly older children and adults. This can be known as social learning theory, as this happens when children learn something new from the community, therefore, the child often recognises it as a ‘normal behaviour’ (Tassoni et al., 2008 cited in Burton, Pavord and Williams; Field, Kolbert, Crothers and Hughes, 2009; Burton Pavord and Williams, 2014; McLeod, 2014).
The extent of the child’s social integration in terms of local relationships and the degree to which the child has been able to develop significant relationships outside the family. Such relationships especially as the child begins school and engages in neighbourhood peer groups, depending on their degree of supportiveness or rejection, play an important role in the child’s emerging identity and behaviour. The practitioner must bear in mind that housing location, income level and family finances, and parental employment all shape the degree of integration a child and its family enjoys locally.








       (Pierson, 2010, p79)
Bullying in the community can be linked to unsafe communities, visible gangs, and poverty (Chaux, Molano and Podlesky, 2009, Espelage et al., 2000, White and Mason, 2012, Bradshaw, Swayer and O’Brennan, 2009 cited in Swearer and Hymel, 2015). Even though bullying has been poorly researched within communities, Swearer and Hymel’s (2015) study proposes that bullying and victimisation is much greater in the community, consequently, bullying found in the community persists in violence. According to Pang et al’s. (2015) study, bullies and bully-victims generally show signs of antisocial behaviour, which leads to criminal activity. Consequently, the link between proactive aggression and gang membership is plausible (Miller and Lynam, 2006 cited in Pang et al., 2015; Pang et al., 2015). 
Rigby’s (2002) study suggests that children or adolescents not spending enough time with their parents can be a factor in bullying in the community. Accordingly, social workers have a role to protect victims of bullies, as well as interventions with the bullies, particularly with schools and the community (Evans, and Smokowski, 2015. Therefore, bullying within the school is strongly linked to bullying in the community, as it is suggested that the majority of bullying that happens within the community happens between the children from that particular school (Evans and Smokowski, 2015).  
Children or adolescents who bully others in community settings (schools, youth clubs or other youth groups), are at risk of having mental health issues as adults, this includes engaging in illegal activities and or substance misuse (Pepler et al., 2002 cited in Bifulco et al., 2014; Bifulco et al., 2014). Bifulco et al., (2014) suggests that bullies need interventions as much as victims, which involve emotional and social support, equally with family, peer groups, school and community relationships. School bullying strategies generally focus on preventing bullying, instead of focussing on how the bullies and victims are affected (Arseneault, 2017 cited in Strauss et al 2017).  
Bullying such as violence or assault, theft, harassment or intimidation, and hate crimes, are in fact illegal, therefore should be reported to the police (Department of Schools and Education, 2018). These could be considered as an act of discrimination, which the Equality Act 2010 protects individuals from (Department of Crime, Justice and the Law, 2018; Equality Act 2010). As part of society people are protected whilst at work, school, using public services, buying or renting a property, and whilst being a member or guest in a club or association (Department of Crime, Justice and the Law, 2018; Equality Act 2010). Accordingly, if children from school are bullying outside school as well as in school, then the headteacher has the power to deal with these behaviours; this could mean in the community, on public transport, or even in town (Department of Schools and Education, 2018). This also applies to school teachers; however, they are only able to report the bullying to the council, police or headteachers (Department of Schools and Education, 2018). 
Schools who are directly involved with the community can positively change the views of the people within the community, thus preventing bullying inside and outside the community (Welsh Government, 2017). This, particularly if schools provide additional support to parents of bullies, for instance, effectively communicating with parents regularly, providing parents with information regarding bullying, or creating a play about bullying to which parents can come and watch (Welsh Government, 2017). Therefore, ensuring that parents understand the importance of everyone’s rights, particularly, ‘everyone has the right to their dignity, thus, not being humiliated or discriminated against’ (Evans and Smokowski, 2015; Equality Act 2010; Human Rights Act 1998). Frieden (et al., 2014) suggests, if interventions are effective during primary school then social harm can be prevented, which means that fewer adolescents will get bullied whilst in the community such as, youth club, sports club or parks.  
2.7. Conclusion

To conclude, studies within this literature review have mainly focussed on issues within the school environment. It seems that bullying is easily controlled in the school environment, as mentioned in section 2.5 thus, giving headteachers the power to control bullying between the school’s children, within wider society’s. Although, all the themes mentioned link well together and always refer back to the school setting. However, the school may not necessarily be the cause, as the effects could have come from the family environment depending on their situation. This literature review has shown that there is not enough support for the bullies, consequently, the issues they may have are not being solved, then they continue to bully others. Although, there are counsellors in schools, which focus on the bullies, moreover, little is known of how effective this is, due to a lack of information. 
3. RESULTS AND DISCUSSION 
3.1. Introduction

Research from the literature review found that copying others, peer group bullying and bully-victim were mostly spoken about amongst bullying issues. Therefore, this discussion will focus on these three issues. Copying others will discuss how children observe the people older than them, this will be followed by a detailed account of how peer group bullying effects themselves and others, and finally there will be a discussion regarding bully-victims and how their situation may affect them in the long-term.

This section concludes that bullying is normalised within communities today and that adults need to be mindful of the growing generation and what they copy.
3.2. Copying others
Children learn and grow best by observing others and copying their actions, whether good or bad (Burton, Pavord and Williams, 2014). This refers to the social learning theory, which models learning without reinforcement (Tassoni, et al., 2008 cited in Burton, Pavord and Williams, 2014). Bandura’s social learning theory suggests, that children learn best by observing others and then reproduce the observed behaviour, this behaviour is not reinforced (Field, Kolbert, Crothers and Hughes, 2009; Burton, Pavord and Williams, 2014; McLeod, 2014). Bandura investigated by using the ‘Bobo Doll experiment’, which involved thirty-six boys and thirty-six girls, aged between three and six years old, with adults to model aggressive behaviour and non-aggressive behaviour (Tassoni et al., 2008 cited in Burton, Pavord and Williams, 2014; McLeod, 2014; Graham and Arshad-Ayaz, 2016; McLeod, 2016). The results found that, the children who observed aggressive behaviour imitated aggressiveness more often than the children who observed the non-aggressive behaviour (McLeod, 2014). However, boys would imitate more physical aggression than girls, whereas girls would imitate more verbal aggression than boys (McLeod, 2014). 
On another note, as children grow older and steer away from their main caregivers and into society, they begin to feel attached to their teachers and peers (Salmivalli, 2015). Bowlby’s attachment theory suggests that children are often attached to those who care for them, regardless of it being negative or positive care, for instance, family, care givers (nursery nurses), teachers and older peers as seen in section 2.4 (Bowlby, 1956 cited in Aakvaag, 2016; Shute and Slee, 2015). As well as this, children often copy those in their microsystem as seen in fig 1 (appendix 1) (Bronfenbrenner, 1979 cited in Swearer and Hymel, 2015). However, Oldfield, Humphrey and Hebron (2015) and Salmivalli (2015) argue that the more attached to their school peers children become, then the higher the chance of their behaviour improving and becoming ‘pro-social’. On another note children have ‘agentic goals’ of their own, which are ‘self-perceived’, therefore, their aggression becomes proactive (Salmivalli, Ojanen, Haanpää and Peets, 2005 cited in Salmivalli, 2015; Pang et al., 2015).
Besides, children who have ‘pro-active aggression’, are defined as being perpetrators, consequently, showing behaviours of a typical bully (Pang et al., 2015). These behaviours are rewarded, however, their rewards would be negative, for instance, peers copying their behaviours, peers encouraging them to continue with the bullying, and care givers not acknowledging their behaviour (Pang et al., 2015). It has been suggested in many studies that children continuously observe others, particularly those who are close to them (Bowers et al., 1994, Lowenstein, 1978 cited in Bifulco et al., 2014; Baldry, 2003, Balry and Farrington, 1999, Barboza et al., 2009, Bowes et al., 2009, Cook et al., 2010, Espelage, Bosworth and Simon, 2000, Espelage and Swearer, 2010; Ferguson et al., 2009, Pepler, Jiang, Craig and Connolly, 2008 cited in Swearer and Hymel, 2015; Sanders and Phye, 2004; Lereya, Copeland, Zammit and Wolke, 2015). Furthermore, this refers to the people they see on a daily basis, once the child has observed different behaviours, they then begin to model them, at this point the child does not recognise these behaviours as good or bad (Sanders and Phye, 2004; Lösel and Farrington, 2012 cited in Cerezo, Sánchez, Ruiz and Arense, 2015).
Observational learning theory suggests that the child is not reinforced to behave in a certain way, instead they see any behaviour being rewarded by others, for instance, bullies within a peer group, therefore, they will imitate this behaviour because of the praise given (Mukherji, 2001). Moreover, children are influenced by any praise given therefore, will continue to behave a certain way unless this is changed by people within their community, particularly in the school environment (Mukherji, 2001; Oldfield, Humphrey and Hebron, 2015; Salmivalli, 2015). Equally children mainly copy those who are their role models, for instance, anyone that is older than the child (family, siblings, older children, teachers and care practitioners) (Mukherji, 2001; Salmivalli, 2015).
3.3. Peer group bullying
As previously mentioned in sections 2.5 and 3.2, children observe peers who are older than them or in some instances the same age, but significantly popular, for example, if a child observes another child ‘gossiping’ with another and being praised for it by another chid, then the observing child will imitate this behaviour (Field, Kolbert, Crothers and Hughes, 2009). This can also be defined as social learning (Field, Kolbert, Crothers and Hughes, 2009; McLeod, 2014). According to the social learning theory, children intimidate other children’s behaviour then they are expected to follow the peer group, regardless of the extent of their negative behaviour (Field, Kolbert, Crothers and Hughes, 2009; Burton, Pavord and Williams, 2014; McLeod, 2016). Involvement in peer group bullying is a significant and complex issue on a global level (Yen, Ko, Liu and Hu, 2014).  
Studies suggest, that bullies rely upon their ‘high status’, which includes, powerful and dominant position within their peer group, also known as the social hierarchy as seen in section 2.5 and fig 1 (appendix 3) (Pellegrini, 2002, Salmivalli and Peets, 2008 cited in Salmivalli, 2015; García-Bacete, Sureda and Monjas, 2010, Salmivalli, 2015, Van Der Schoot, Van Der Velden, Boomb and Brugman, 2010 cited in Cerezo, Sánchez, Ruiz and Arense, 2015). However, their status within the group is defined by the children within their group and the amount of praise the bullies receive (Keltner, Gruenfeld and Anderson, 2003 cited in Salmivalli, 2015). Therefore, it is the group that gives the bully their powerful status (Salmivalli, 2015). Although, the children within the group recognise who has the most power, consequently they will say and do whatever that person instructs them to do, regardless of how much they dislike or disagree with the idea (Field, Kolbert, Crothers and Hughes, 2009). 
According to Salmivalli (2015) some children find it increasingly difficult to make friends, therefore their alternative would be to follow children who are classed as ‘naughty’ or ‘bullies’. Consequently, these children would begin to copy their behaviour, showing the children in the group that they can be reliable when it comes to bullying others (Salmivalli, 2015). Once the children have been accepted in the group, this will give them a sense of belonging (something they have not felt before), as seen in appendix 4 (Garandeau and Cillessen, 2006 cited in Salmivalli, 2015; Field, Kolbert, Crothers and Hughes, 2009; Maslow, 1943). Once the child feels that they belong then their self-esteem begins to rise, even though this is from negative behaviour (Maslow, 1943; Field, Kolbert, Crothers and Hughes, 2009; Salmivalli, 2015). On another note, the children who observe the bullying, but do not interfere in any way often find themselves ‘trapped’, because of this they are unable to say anything, as this would make them the next target (Salmivalli, 2015). 
In addition, children spending more time with their parents can increase the likelihood of the child becoming a bully, although this is dependent on the parents’ parenting style as seen in section 2.4 and appendix 2 (Mann, Kristjansson, Sigfusdottir and Smith, 2015; Baldry and Farrington, 1998, Espelage, et al., 2000, Olweus, 1980 cited in Sanders and Phye, 2004; Georgiou and Stavrinides, 2013 cited in Georgiou, Stavrinides and Nikiforou, 2015). In the same way as disengagement from school and teachers can have an adverse effect on how bullies behave (Mann, Kristjansson, Sigfusdottir and Smith, 2015). According to Hancock and Zubrick (2015), the importance of recognising disengagement within school age children can be significant, due to teachers being able to intervene at an early stage, preventing their behaviour from escalating and becoming involved in group bullying. Although, Mann, Kristjansson, Sigfusdottir and Smith (2015) argue that preventing group bullying can be difficult due to schools being unable to find effective strategies that work, therefore group bullying may be unlikely to stop. 
However, children who are involved in group bullying are classed as ‘bad kids’, although this may not be the case, as some of these children may have other issues to cope with, or in need of extra attention (Mann, Kristjansson, Sigfusdottir and Smith, 2016). For example, mental health is a global issue, however it is not always considered when linking to negative behaviour (Swearer and Hymel, 2015; CBBC Newsround, 2016; National Children’s Bureau, 2015). As seen in section 2.3 there are many mental health issues a bully could face, with CD being the most researched where bullies are concerned (Burton, Pavord and Williams, 2014; Greener, 2015; NICE and SICE, 2017). Due to policies focussing on the victims, the bullies are often missed, therefore are not getting the support they need for these issues (Mukherji, 2001; Welsh Government, 2017; Baldry and Farrington, 2007, Evans et al., 2014, Ferguson et al., 2007, Ttofi and Farrington, 2011, 2012 cited in Garandeau, Vartio, Poskiparta and Salmivalli, 2016). As well as this, bullies do not recognise themselves as having mental health issues, as they feel much more accomplished than other children (Department for Education, 2016).
3.4. Bully-victims
Bully-Victims are defined as individuals who have bullied others and have been victims of bullying themselves, however it is difficult to suggest which comes first (Yen, Ko, Liu and Hu; Lereya, Copeland, Zummit and Wolke, 2015). Therefore, studies suggest that both bullies and victims are at higher risk of mental health issues, as adolescents or adults, because of this bullies and or victims can become bully-victims (Yen, Ko, Liu and Hu; Lereya, Copeland, Zummit and Wolke, 2015; Cowie and Colliety, 2016). This does not suggest that all bullies or victims can end up being a bully-victim (Swearer and Hymel, 2015; Forero et al., 1999, Kaltiala-Heino, Rimpelä, Ranten and Rimpelä, 2000 cited in Seixas, Coelho and Nicolas-Fischer, 2013). Furthermore, bullying can still affect the bully as much as the victim, even though little is known on how much (Swearer and Hymel, 2015; Forero et al., 1999, Kaltiala-Heino, Rimpelä, Ranten and Rimpelä, 2000 cited in Seixas, Coelho and Nicolas-Fischer, 2013). Since the bully wins power over the victim, this gives the bully reason to continue with the bullying behaviour, and studies suggest that this can have negative outcomes in the long term (Cowie and Colliety, 2016).
Pörhölä (2016 cited in Cowie and Colliety) argues that bullies will later find it difficult to integrate into other peer groups when they leave school. According to some studies, if schools do not intervene in bullying then the child is most likely to face ‘psychological issues’ in adolescence or during adulthood, therefore are most likely to become bully-victims (Swearer and Hymel, 2015; Forero et al., 1999, Kaltiala-Heino, Rimpelä, Ranten and Rimpelä, 2000 cited in Seixas, Coelho and Nicolas-Fischer, 2013; Bifulco et al., 2014). Moreover, both the family and school has an adverse impact on the development of how adolescents behave after they have left education (Yen, Ko, Liu and Hu, 2014). One study suggests that bullies will find it difficult to make new friends, whether at university or work, due to them being afraid of others not liking them (Cowie and Colliety, 2016). Having said all this it is important to remember that not all bullies face long or short-term issues, this can be because some may have a better support network to understand why the bullying happens from the bully’s point of view (Huitsing, Snijders, Duijn and Veenstra, 2014).
How victims become a bully-victim is a complex situation, however, some studies suggest that the victim may want justice for what has happened to them (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014). Therefore, the individual could show aggression towards other vulnerable people as a way of protecting themselves, this may be the only way that they can cope with the past negative behaviour shown towards them (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014; Cowie and Colliety, 2016). Although, they may target anyone and not necessarily the one that bullied them, as they may feel strong enough to target someone else but not able to face their bully (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014). ‘So as a rule of thumb no one hurts another who has not been hurt themselves’ (Batmanghelidh, 2006 cited in Burton, Pavord and Williams, 2014 p60). 
On another note bullies, victims and bully-victims face other challenges such as, becoming addicted to alcohol and or drugs, become suicidal, face unemployment as adults, develop anti-social behaviour, and are more likely to become criminals (Cook, 2011; Greener, 2015; Kumpulainen et al., 1999 cited in Cowie and Colliety, 2016). These behaviours could then lead to later psychiatric symptoms, for example, anxiety or depression (Cowie and Colliety, 2016). Although Rose, Slaten and Preast (2017) argue that adolescents who are bully-victims are more likely to develop psychosocial issues in later life than bullies or victims. 
Furthermore Anderson, Fremouw and Schwartz’s (2011 cited in Pang et al., 2015) study expresses that bullies and bully-victims have a higher score of proactive aggression, whereas victim only groups score very low (as seen in section 2.6). Thus, because bully-victims may have bullied first or if not then abused, however by showing aggression towards others then they could feel better about themselves (Anderson, Fremouw and Schwartz, 2011 cited in Pang et al., 2015). After a long period of accepting this behaviour from other children, then the victims may feel that they can finally have revenge towards others, even though it may not be directly towards the bully (Omoteso, 2010; Huitsing, Snijders, Duijn and Veenstra, 2014).
3.5. Conclusion

There are in fact many issues that relate to bullying and how bullying happens. Bullying has been allowed to happen, as it has been ignored for several years, therefore regaining control particularly where peer groups are involved has proven to be difficult. Moreover, the effects on bullying is significant in the long term, particularly as peer groups move from schools into the community. Some issues relating to bullying would be impossible to stop, for instance children copying. On that note, this could be prevented if adults, particularly parents, would focus on giving the child something positive to copy rather than violence and aggression.
4. CONCLUSION AND RECOMMENDATIONS 
This study discussed bullying from a historical perspective, then went on to speak about the bully’s mental health. After this, bullies were discussed amongst their families and critically conversed about in terms of bullies in the school environment. Lastly the dissertation analysed bullies within the community. After conducting research, it became apparent that all researchers suggested the same about bullying being ‘normalised’ in the early 1900s. However, it became obvious that researchers had mainly focussed on schools, although other areas were considered, it always led back to school, due to bullying being easier to control in the school environment. The other thing to note is that the research looks more at boys than girls, therefore it is clear that boy’s negative behaviour is more obvious than girls’ negative behaviours.
Bullying has come a long way since the early 1900s, particularly as bullying was, in a sense, something that children had to face before going on to the next step of their life. Although, bullying was recognised but not considered to be a major problem within societies, from then bullying has been researched, even though most of the research is conducted within schools. Whether in the community, within a family or a mental health issue, bullying will always start at school, moreover causing bigger issues for the community, particularly as bullying does not always end at school.

Bullying is like a vicious circle where it will start with aggression from home, followed by the learnt behaviour being imitated, then the victims of the bullying may turn into bullies, therefore being bullies for the rest of their lives. Even though bullying is normalised, people are starting to realise the need for support particularly for the families involved. If more families received support and information regarding bullying, then maybe this could be passed on to the children, therefore could encourage more positive role models. 
It is apparent that bullying is driven by social status, especially those who want to be better than others, and they do not seem to have the empathy to care about how they get there. As children become intimidated by others, then they will follow the individuals with a higher social status, regardless of if they disagree or do not want to take part in bullying others. Although bullying is far easier for bullies these days, due to the bullies being able to hide behind a computer screen, rather than face the victim. As well as this the main bullies may not even want to perform acts of bullying, but they do it as it is normal to them and it is what they see daily in their home environment. Even though bullying mainly considers victims in school, it is not dealt with effectively where the bully is concerned. As the policies focus upon the victims and how they get through the issues they face, granted victims do need the attention. However, bullies also need an equal attention, as there maybe underlying issues which are leading them to bully, for instance, they could have a mental health issue. The bully’s mental health is rarely considered, due to the adults involved only seeing the extent of the bullying and not actually getting to know the bully, maybe this would allow teachers or parents to actually see that they do have empathy for their actions.
On another note, if the bully’s mental health is not considered then this could have an adverse effect on them for the rest of their life, particularly, if they do not receive the support they require. Furthermore, bullies may be unable to deal with their mental health issue alone, as they may not even recognise that they have one. This can also be linked to bully-victims, as their roles could reverse as the victims may only understand aggression, therefore will implement this behaviour to make themselves feel better. Although there is not concrete evidence of how children will turn out as adults, but it is predicted that bullying will affect adult lives whether a victim or bully or even both.

This study recommends that policies should focus on the bullies as much as the victims and the bullies should also receive support. More research is needed within families, communities and mental health, as well as to gather more statistical evidence that focusses on girls and boys equally.  
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