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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Ensure key theorists are included in both discussion and referencing

	
I made sure to reference every theorist / case study / report etc.

	
Provide more counter arguments

	
I provided as many counter arguments to the best of my ability


	
Use more appropriate sources

	
I included educational sources






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.One-Page Profile – Idris

Supporting the learning and development of pupils requires an understanding of their individual needs and challenges. In line with the Ethical Guidelines for Educational Research (BERA, 2024), Idris, a year 4 pupil at School X, enjoys football, physical activities, helping with tasks and outdoor play. He has a younger sister in reception named Ella, who also attends School X. From glancing at his one-page profile, placed in the appendix, Idris is respectful towards his peers and adults; he is eager to help with classroom tasks; he is an independent learner; and he is a physically active individual. However, Idris shows some difficulty in concentrating for long periods; reading and writing tasks; working in groups; and managing disappointment when he gets answers wrong. After reviewing Idris’ one-page profile, it seems he may have a lack of emotional and social development, meaning an intervention such as a Talking Box may be beneficial to support Idris’ emotional well-being, social skills, communication and engagement in learning. The role of a Talking Box is to act as a conversation starter. For example, if I undertook this intervention, I would use prompts such as basic emotion cards; conversation prompts; school and learning prompts; football-themed prompts; and fun and imaginative questions. As the class teacher, I would be responsible for undertaking this intervention for Idris twice a week, during assembly over a half-term period. As Idris enjoys helping out in the school garden and with his Mum’s garden, the intervention would either take place in the school garden, or inside an empty classroom if the weather is not appropriate. The reason I think this would be a suitable choice is because Idris clearly feels comfortable and relaxed in the outdoors and is likely to view it as a ‘safe space’. Therefore, this would make the intervention process much easier on both Idris and the teacher. The Talking Box should help to develop Idris’ communication and social skills, by acting as a guide to enhance his emotional expression and boost his self-regulation by giving him control over when and how he shares his personal thoughts. According to Lev Vygotsky (1896-1934), the role of social interaction plays an important part in the development of mental abilities, for example speech and language. Meaning, if I acted as Idris’ ‘more knowledgeable other (MKO)’, Idris would be able to learn skills within his zone of proximal development, therefore developing his speech and language, as well as his social skills (McLoed, S. 2022).
There are many aspects a Talking Box intervention can target, for example social skills; behaviour; well-being; resilience; emotional development; and language development. There are also many different ways to implement a Talking Box, for example, by gathering a number of objects that might interest the individual or individuals the intervention is provided for. In Idris’ case, I would buy a box and fill it with a mini football keyring; this can be used to represent positive achievements. This could encourage Idris to tell me about a time he played football, or whether he has visited his favourite football team’s stadium. I would also include a small trophy or medal, which would be used as a confidence-building prompt. This could influence Idris to tell me something he did really well that day. I would also provide sensory and tactile objects for self-regulation. These could include a stress ball, which could help Idris to calm down if he feels overwhelmed; or a fidget toy which could be used while Idris thinks of a response, supporting his need for movement. Another way of implementing a Talking Box could be to provide questioning prompts such as emotion cards and conversation prompts. I would provide emotion cards, which would each have a picture to represent an emotion, for example happy, sad, frustrated, bored, and calm. These emotion cards would be printed, laminated and placed into the Talking Box, and would be used to encourage Idris to tell me about a time he felt any of these emotions. For example, if he pulled out the card with a sad face, he could respond with “something that made me sad was…” and so on. Another questioning activity I could use are conversation prompts, which would also be printed, laminated and placed into the Talking Box. These conversation prompts could be based on emotions and feelings, such as “tell me about a time you felt proud”; school and learning, such as “what’s one way I could help you learn better?”; football-themed prompts, such as “what's one goal (in school or life) that you want to score?”; and lastly, fun and imaginative questions, for example “if you could invent a school subject, what would it be?” These emotion cards and conversation prompts would make the Talking Box fun, inclusive and engaging for Idris. They would also help to build better relationships, to promote holistic development and they are time and cost effective.
The development of social skills is crucial for Idris because it enhances his communication skills. As previously mentioned, Vygotsky (1978) would suggest that social development helps express children’s thoughts, feelings and needs effectively. The use of an MKO can encourage Idris to not only improve on his academics, but it can also benefit his social skills. The interaction of another peer can enhance Idris’ communication skills; build on his emotional intelligence; promote his well-being; and prepare for future relationships. Albert Bandura’s social learning theory focuses on learning through observation, imitation and modelling, highlighting the role of self-efficacy - the belief in one’s capabilities (Bandura, 1977). He demonstrated that children learn behaviours by observing others, as seen in his famous Bobo doll experiment (Bandura & Ross, 1961). Based on Bandura’s theory, Idris should be provided with positive role models (MKO) and opportunities to imitate desired behaviours, such as demonstrating problem-solving strategies, to enhance his self-efficacy and engagement. 
Moreover, in his book “Emotional Intelligence: Why it can matter more than IQ”, Goleman (1996) discusses social skills, emphasising the importance of managing relationships, effective communication, and leadership abilities. He states “one key social competence is how well or poorly people express their own feelings” (p86). Idris seems to show signs of limited social interaction, for example he prefers to work alone rather than engaging in group activities. According to Goleman, social skills are vital for teamwork, cooperation, and interpersonal communication, which Idris clearly finds challenging. Secondly, Idris shows signs of struggles with emotional self-regulation as he sulks and withdraws when he is not allowed to use a digital device when faced with tasks he dislikes. Goleman’s theory emphasises the importance of self-regulation, which helps individuals manage frustration and setbacks without withdrawing. Idris also shows disappointment when he gets answers wrong in class, indicating low emotional resilience. Goleman’s work suggests that individuals with high emotional intelligence are better at handling challenges and learning from them rather than accepting failure. After reading upon Goleman’s theory, he would most likely agree that a Talking Box would be a beneficial intervention for Idris as it would provide Idris with a structured and non-intimidating way to express his emotions. The Talking Box would improve upon Idris’ self-awareness, as it would help him recognise and articulate his feelings; his self-regulation, as it will give him an alternative to sulking or withdrawing; social skills, as it will encourage gradual participation in communication; and empathy and relationship building, as it will allow the teacher to understand his needs, improving on a stronger student-teacher rapport. Therefore, by implementing the Talking Box, Idris will be able to develop key aspects of emotional intelligence, improving his ability to manage emotions, interact with peers, and engage with learning more positively.
In this section of my assignment, I will critically evaluate the use of a Talking Box intervention for Idris. I will include examples of reports and case studies that support the intervention, as well as critiques and potential barriers that may arise. I will then assess every point and come to an overall conclusion, which will include recommendations and applications I would put into place.
A key theory that supports the talking box intervention is Vygotsky’s sociocultural theory (1978), which emphasises the role of social interaction in cognitive and emotional development (Vygotsky, 1978). Vygotsky argued that children, such as Idris, learn best through meaningful interactions with peers and adults, which aligns with the purpose of the Talking Box, which promotes emotional expression and discussion. His concept of the zone of proximal development suggests that children need guided support to develop new skills, such as expressing emotions effectively. By using the Talking Box, Idris can gradually learn to communicate his thoughts and feelings in a safe and structured way, which may improve his engagement and emotional regulation.
However, Piaget’s cognitive development theory presents an alternative view, suggesting that children primarily develop through individual discovery rather than social interaction (Piaget, 1952). His emphasis on self-initiated learning implies that interventions like the Talking Box may not be the most effective tool for every child, as some may prefer solitary problem-solving over verbal communication. In Idris’ case, his preference for working alone rather than in groups suggests that while the Talking Box could help, it should include individual strategies that allow for independent reflection and expression.
Bowlby’s attachment theory (1969) suggests that early relationships with parents or caregivers provide a secure emotional foundation essential for future social and emotional development. He argued that a strong attachment to a primary caregiver, such as the mother, supports a child’s confidence, self-esteem, and ability to form future relationships. Idris is keen to please adults but struggles with self-regulation and social interactions, therefore the Talking Box intervention can act as a supportive tool to strengthen his emotional security in the classroom. By providing a safe space to express his thoughts and feelings, especially in the school garden where he will feel comfortable, Idris may develop greater trust in the teacher and improve his ability to manage his emotions effectively.
However, Rutter (1981) criticised Bowlby’s theory, arguing that attachment is more complex than a singular bond with a primary caregiver. Rutter suggested that children can form multiple attachments, and factors such as resilience, peer relationships, and broader social experiences significantly influence development. Again, referring back to Idris, his preference for independent activities and reluctance to engage in groups may suggest that his development may not be solely reliant on a singular attachment figure. Instead, structured social interventions like the Talking Box, combined with peer interactions and external support, may be more effective in helping him build confidence and emotional resilience.
“Developing pupils’ social and emotional skills” is a report written by ESTYN in 2021, which showcases effective practices at the Tai Education Centre, a pupil referral unit (PRU) catered to primary-aged students with social, emotional and behavioural difficulties. A key strategy that was implemented were individual development plans, which aim to collaboratively set targets in literacy, numeracy, well-being, and behaviour, regularly monitored and reviewed. An individual development plan may be beneficial for Idris to support his social and emotional development. This plan could firstly include emotional regulation goals. I would introduce a Talking Box intervention where Idris can express his feelings through conversation starter prompts, written notes or emotion cards, which could improve on his emotional expression and reduce his frustration in the classroom. Idris’ independent development plan could also include social interaction goals, which would include gradual small group activities, starting with one peer before expanding to a group. This would focus on shared interests like football-based learning tasks. This would increase Idris’ willingness to participate in group work and collaboration.
In 2022 a primary school implemented a Talking Box intervention to improve students’ emotional literacy. Over a six-month period, teachers observed increased emotional vocabulary and improved peer relationships among participating students. The teachers reported that students who previously struggled to express their emotions became more open, which also led to a decline in behavioural disruptions. The intervention was also linked to an improvement in students' ability to articulate their feelings during conflict resolution (Smith and Brown, 2022). This case study would agree that Idris would benefit from using a Talking Box intervention because, as previously stated, there was an improvement of peer relationships, which Idris lacks in. Referring to his one-page-profile, Idris prefers to play alone rather than in a team. So by implementing the Talking Box intervention, this could gain a potential increase in his confidence, communication and social skills.
I think it’s important to discuss other negative aspects this intervention could have. One being a negative impact on the child’s well-being, and another being the ability to deliver the intervention effectively. Firstly, I believe a child’s well-being should be at the centre of any intervention or programme such as the Talking Box. It is vital that whoever delivers the intervention should reassure the learner that it has only been put into place for their benefit, and all discussions are confidential, unless any information breaches the school’s safeguarding policy. When delivering this specific intervention, Idris may have some concerns which may cause a negative impact on his health and well-being. For example, as the intervention will take place one-to-one, Idris may question why he is the only individual being taken out, and could potentially feel excluded from his class. In order to reduce this potential barrier, I would reassure Idris in a way that promotes a growth mindset and in a way that makes him feel valued and included. For example, I would explain how every learner grows and learns in different ways and this intervention has only been put into place to help him grow as a person and to encourage him to express his emotions in a way that is comfortable for him. Another aspect we need to consider is the ability to deliver the intervention, this might include training, cost and time it could take to deliver. The cost of a talking box should be relatively low because the resources you use can be found at home or in second-hand shops. The amount of time the intervention takes completely depends on the individual who delivers the intervention and who receives it. In the case of Idris, I would recommend he attends a 20 minute Talking Box intervention twice a week during assembly, over a half-term period. Delivering it during assembly reduces the potential risk of Idris missing out on any lessons, and reduces the potential risk of disadvantaging the whole class by pulling the teacher out of lessons.
To summarise what I have discussed, I would implement a ‘Talking Box’ intervention to support Idris’ emotional and social development. After analysing child development theories, such as Vygotsky’s sociocultural theory, Bandura’s social learning theory, and Goleman’s emotional intelligence theory, it is clear that social interactions have a huge impact on Idris’ self-expression and resilience. By delivering a Talking Box, this would provide Idris with a ‘safe-place’ to freely express his emotions, manage frustration and build confidence in his social skills and communication. Additionally, the evidence gathered from Estyn reports and case studies have shown that interventions prioritise emotional literacy, suggesting that they enhance emotional vocabulary, peer relationships and classroom engagement, all of which Idris can improve on. By implementing the Talking Box in a space where Idris feels comfortable, for example the school garden, Idris can develop his ability to express his emotions, regulate his responses and strengthen his social interactions with his peers. However, limitations and barriers must be considered, including Idris’ perception of the Talking Box intervention, the need for teacher training, and costs of resources. As previously stated, Idris’ well-being must be considered throughout the intervention process and it is vital that he understands the purpose of the intervention. Moving forward, I would recommend that the intervention should be delivered over a half-term period, so I can gain an insight as to what I could do to help him reach his needs. Furthermore, bringing elements of the Talking Box into the classroom, such as the emotion cards and questioning strategies, could normalise emotional expression among all pupils in Idris’ class. This could benefit Idris’ emotional intelligence and social skills and reinforce the long term impact of the Talking Box intervention.



















Appendix

[bookmark: _heading=h.tizit9f92l9x]👨 About Idris
· Age: 9 years old (Year 4)
· Sibling: Ella (Reception Class)
· Likes: Football, physical activities, helping with tasks, outdoor play
· Dislikes: Reading, writing, maths (prefers using a tablet/computer for tasks)

[bookmark: _heading=h.lr69h6rco4l5]💡 What People Like About Idris
 ✔ Respectful towards adults and peers
 ✔ Eager to help with classroom tasks (e.g., tidying up, gardening)
 ✔ Independent – enjoys working alone
 ✔ Physically active – strong gross motor skills

[bookmark: _heading=h.f2brr2muog67]😊 What Makes Idris Happy & Motivated
 🏃 Physical activities & outdoor play
 💻 Learning through technology (tablet/computer-based work)
 🏀 Watching and playing football
 🌿 Gardening and hands-on tasks
 👏 Encouragement & praise from adults

[bookmark: _heading=h.oi0upfxwc8j6]⚠️ What Idris Finds Difficult
 ❌ Concentrating for long periods
 ❌ Reading and writing tasks
 ❌ Working in groups (prefers solo activities)
 ❌ Managing disappointment when he gets answers wrong

[bookmark: _heading=h.f45libnvomat]✅ How to Support Idris
 🔹 Use movement-based learning (e.g., learning maths through sports activities)
 🔹 Provide alternative ways to engage (e.g., tablet-based tasks instead of writing)
 🔹 Offer quiet time when needed (respects his need for space)
 🔹 Encourage small group activities in areas he enjoys (e.g., outdoor tasks, sports)
 🔹 Use a Talking Box intervention to help him express emotions and opinions
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