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Element 1 - Individual Presentation (5 minutes – Online) 



URL YouTube link – https://youtu.be/R3pOJ4ctuHY?feature=shared 
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Element 1 – Ethics Form (All Pages)



URL YouTube link – https://youtu.be/R3pOJ4ctuHY?feature=shared 


In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Harrison Thomas

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Institute of management and health 

	4
	Campus:
	
Swansea waterfront SA1

	5
	E-mail address:
	
2319137@student.uwtsd.ac.uk 

	6
	Contact Telephone Number:
	
07530754310

	
	For students:

	7
	Student Number:
	2319137

	8
	Programme of Study:
	BA sports management 

	9
	Director of Studies/Supervisor:
	Andrew Thomas







Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☒
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION B: Details of Research Activity
	1
	Indicative title:
	Harrisons project 

	2
	Proposed start date:
	28/08/2025
	Proposed end date:
	29/03/2026

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
Existing research highlights that a significant proportion of grassroots coaches feel underexperienced, underappreciated, and lack access to mentoring or coaching resources (YouGov, 2020; SPOND, 2019). This evidence directly informs the proposed activity by demonstrating the need for an accessible online platform where coaches can develop their technical and tactical knowledge, ensuring that the website addresses gaps in support, enhances coaching confidence, and ultimately improves player development at St. Joseph’s.
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

Many grassroots coaches, including those at St. Joseph’s, feel underexperienced and underappreciated, with nearly half lacking access to mentoring or coaching resources, putting staff retention and player development at risk. Creating a website offering drills, tactical guidance, and best practices would provide accessible support, helping qualified coaches enhance their technical and tactical understanding and improve the quality of youth football sessions. 

(this box should expand as you type)

	5
	Aim of Research Activity

Create a website to develop St. josephs coaches technical and tactical awareness and the implementation it into their junior teams.  


(this box should expand as you type)

	6
	Objectives of Research Activity

To design and develop an accessible, user-friendly website that provides St. Joseph’s coaches with resources to improve their technical and tactical knowledge, and to support the effective implementation of these methods in their junior teams.

To put together a clear project plan explaining what the website will do, why it’s needed, and making sure everything follows proper ethics rules before starting.

To conduct a literature review to identify best practices, existing resources, and research on grassroots coaching, ensuring the website’s content is evidence-based and tailored to the development needs of St. Joseph’s coaches.




(this box should expand as you type)









	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
My project supports a healthier, more equal, and cohesive Wales by improving coaching quality, providing accessible resources, promoting physical activity, and strengthening community connections within St. Joseph’s junior football program.

(this box should expand as you type)




SECTION C: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☐
	☒

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION D: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
People who access my website from st josephs afc

(this box should expand as you type)

	11
	Who will the participants be?

	
Coaches of st josephs juniors 

(this box should expand as you type)

	12
	How will you identify the participants?
	
St josephs coaches 

(this box should expand as you type)











	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	14
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	15
	Will you obtain written consent for participation?
	☐
	☐
	☒

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)






SECTION E: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
Data privacy 

(this box should expand as you type)
	How you will mitigate the risk to participants:
Keep everything confidential from coaches to the kids 


(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
n/a


(this box should expand as you type)
	How you will mitigate the risk to the investigator:
n/a


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

n/a

(this box should expand as you type)
	How you will mitigate the risk to the University:

n/a

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

n/a

(this box should expand as you type)
	How you will mitigate the risk to environment:

n/a

(this box should expand as you type)




	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION F: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Coaches will provide feedback via an online survey after using the website, helping improve content, usability, and practical coaching support.


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
n/a

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
n/a

(this box should expand as you type)
















SECTION G: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	The project will handle minimal personal data from participants (coaches) and will be conducted in full accordance with the UK GDPR and Data Protection Act 2018. Coaches may be asked to provide their names and email addresses if they choose to give feedback or create an account on the website.


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
me

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	me


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be securely stored digitally with password protection and restricted access, retained for one year for analysis, and not archived, with all personal information deleted afterward to ensure privacy.

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
yes

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION H: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	H.Thomas
	Date: 28/10/25





Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.





Element 2 - Literature Review (3000 words) 
3.0 Element 2 – Literature Review
3.1 Introduction
Coaches play a vital role in the development of young football players. They influence not only technical skill acquisition but also tactical understanding, decision-making, and long-term engagement with the sport (Cushion et al., 2012). In youth football, the quality of coaching has been identified as a key determinant of player development, particularly during the early stages when technical and tactical foundations are established (Williams and Hodges, 2005). Consequently, the education and ongoing development of coaches has become a significant focus within sports coaching research. Traditionally, coach education in football has been delivered through formal, course-based programmes governed by national and international organisations, such as FAW Wales. These programmes provide essential foundational knowledge. However, research suggests they are often overly prescriptive and limited in their ability to support coaches in applying learning within real coaching environments (Cushion, Armour and Jones, 2003; Nelson, Cushion and Potrac, 2013). Research indicates that coaches predominantly develop their practice through informal learning experiences. These include reflection, interaction with peers, and experiential learning within their own coaching contexts (Werthner and Trudel, 2006). This highlights the need for ongoing, accessible resources to support coaches beyond initial qualifications.
 In youth football, effective coaching requires a strong understanding of both technical skill development and tactical awareness. Research emphasises the importance of game based approaches and representative learning environments in creating adaptable, intelligent players (Renshaw et al., 2015; O’Connor, Larkin and Williams, 2017). However, many grassroots coaches report a lack of confidence and clarity when attempting to design sessions that effectively integrate technical and tactical learning (Cushion et al., 2012). Advances in digital technology present new opportunities to support coach development through flexible, self-directed learning platforms. Online resources and blended learning approaches have been shown to enhance accessibility and support continuous professional development when appropriately designed (Piggott, 2015). Therefore, the purpose of this literature review is to examine research relating to coach education, technical and tactical development in youth football, the implementation of learning into coaching practice, and the role of digital platforms in supporting coach development. This review will provide the theoretical foundation for the creation of a website aimed at enhancing St. josephs coaches’ technical and tactical awareness and supporting its application within junior football environments.
3.2 Coach Education in Youth Football
Coach education is widely recognised as a key factor in improving the quality of coaching in youth football. Effective coaching is linked to positive player development experiences and long-term participation in the sport (Lyle, 2002). National governing bodies have traditionally relied on formal coach education pathways, delivered through standard courses and qualifications, to prepare coaches for practice. These programmes aim to provide essential knowledge and structure. However, research raises concerns regarding their capacity to meet the complex, context-specific demands of grassroots youth football (Taylor and Garratt, 2010). Several authors argue that formal education often prioritises technical content and compliance over critical thinking and adaptability (Mallett et al., 2009). As a result, coaches may struggle to apply course content effectively when working with junior players who vary in age, ability, and developmental stage.
This issue is compounded by contextual factors common in grassroots football. Coaching environments are frequently influenced by parental expectations, limited training time, and the voluntary status of coaches. Consequently, formal qualifications alone may be insufficient to support ongoing professional development. Research increasingly emphasises the importance of informal learning processes in coach development. Trudel and Gilbert (2006) suggest that coaches acquire knowledge through experience, reflection, and interaction with others, rather than formal education alone. In practice, this often involves trial and error, observation of peers, and adaptation based on player responses. While valuable, informal learning can also reinforce outdated practices if not guided by contemporary coaching principles (Mallett et al., 2009).
Reflective practice is a key mechanism for enhancing coach expertise. Schön (1983) proposed that professionals develop expertise through reflection on action and reflection in action, enabling adaptation to complex situations. In youth football, reflective practice allows coaches to evaluate session effectiveness and adjust approaches to better support technical and tactical development. Despite this, studies suggest that many grassroots coaches lack the knowledge, time, or tools required for meaningful reflection (Taylor and Garratt, 2010). Social learning also plays a significant role, as interaction with mentors, peers, and support networks can enhance confidence and promote the sharing of practical knowledge (Jones, Armour and Potrac, 2004). Despite this, structured collaboration opportunities are often limited in volunteer based clubs, which can result in isolated practice and inconsistent learning experiences.
Current research supports for coach education models that integrate formal learning with ongoing, practice-based support (Callary, Werthner and Trudel, 2012). Digital technologies have been identified as a potential means of facilitating this support, providing accessible materials and opportunities for self directed learning (Stoszkowski and Collins, 2016). However, the effectiveness of such platforms depends on their design and the encouragement of active engagement rather than passive consumption of information.
Overall, while formal coach education provides a foundational understanding, coaches still predominantly develop through informal, reflective, and socially mediated processes. Addressing contextual constraints and offering applied, accessible support is therefore essential. Developing such capacity is particularly critical for enabling coaches to implement technical and tactical learning effectively into their junior teams. The following section will explore technical skill development, demonstrating how coach learning translates into the practical design of junior football sessions.
3.3 Technical Skill Development in Junior Football
Technical skill development is a fundamental component of youth football coaching, underpinning players’ ability to perform effectively within game situations. Technical skills such as passing, dribbling, receiving the ball, and shooting form the foundation upon which tactical understanding and decision-making are built (Ali, 2011). As a result, the way coaches design and deliver training sessions during the junior stages is critical to long-term player development. Traditional approaches to technical coaching in football have often emphasised repetitive, isolated drills aimed at improving movement efficiency and execution consistency (Williams and Hodges, 2005). While such practices may lead to short-term improvements in technique, research has questioned their effectiveness in promoting skill transfer to match situations. Skill execution in football is highly dependent, requiring players to adapt their techniques in response to game constraints such as opponents, space, and time pressure (Davids, Araújo and Shuttleworth, 2005). 
Contemporary skill acquisition research advocates for the use of representative learning environments that closely reflect the demands of competitive play (Araújo, Davids and Hristovski, 2006). Within junior football, this has led to increased support for game based and constraints-led coaching approaches. The constraints-led approach suggests that technical skills emerge naturally through appropriately designed practices that manipulate task, environmental, and individual constraints (Davids et al., 2013). For example, modifying pitch size, player numbers, or scoring conditions can encourage players to develop specific technical behaviours without the need for explicit instruction. Small-sided games have been widely identified as an effective method for promoting technical development in youth football. Research indicates that small-sided formats increase ball contacts, decision-making opportunities, and technical actions compared to full-sized games (Clemente, Couceiro and Martins, 2012). These environments allow junior players to repeatedly practise core technical skills under realistic levels of pressure, supporting the development of adaptable and transferable technique. However, the effectiveness of small-sided games is largely dependent on the coach’s ability to design practices with clear technical objectives (Owen, Twist and Ford, 2004). 
Player age and developmental stage are also critical considerations in technical coaching. Long-term athlete development models emphasise the importance of prioritising fundamental movement skills and basic techniques during childhood, before progressing towards more complex and position-specific skills during adolescence (Balyi, Way and Higgs, 2013). Failure to align coaching practices with developmental readiness can hinder skill acquisition and negatively affect player motivation. Despite this, studies show that many grassroots coaches lack a clear understanding of age-appropriate technical development principles, often adopting practices based on adult football models (Ford et al., 2010). The role of the coach in implementing technical development extends beyond practice design to include the use of instruction and feedback. Excessive prescriptive feedback has been shown to limit players’ ability to explore movement solutions and develop autonomy. On the other hand, guided discovery and questioning techniques can encourage players to reflect on their technical actions and adapt their behaviour within game contexts. This requires coaches to possess a strong understanding of both technical mechanics and learning processes.
In summary, effective technical skill development in junior football is best supported through game-based, developmentally appropriate coaching approaches that reflect the dynamic nature of the sport. While research provides clear guidance on best practice, the successful implementation of these principles is heavily dependent on coach knowledge and understanding. This highlights the need for accessible resources that support youth football coaches in designing technically focused, representative practices. A digital platform offering applied explanations, session examples, and age-appropriate guidance may therefore play a valuable role in enhancing coaches’ capacity to support technical development within junior team environments.
3.4 Tactical Awareness in Youth Football
Tactical awareness is a vital component of football performance, encompassing players’ ability to perceive information, make decisions, and execute appropriate actions in dynamic game environments. In youth football, the development of tactical understanding is influenced by cognitive development, playing experience, and the learning environments created by coaches (McPherson and Thomas, 1989). As such, coaches play a crucial role in supporting young players’ understanding of the game beyond technical execution alone. Tactical coaching in football has relied heavily on explicit instruction and the rehearsal of predetermined patterns of play. While this approach may offer structure, research suggests it can limit players’ adaptability and problem-solving abilities when faced with unpredictable match situations (Gréhaigne, Godbout and Bouthier, 2001). Tactical behaviour in football is dependent, requiring players to interpret information related to opposition positioning, available space, and game objectives. Therefore, effective tactical learning must allow players to engage with these contextual demands.
Game based pedagogical models, such as Teaching Games for Understanding and Game Sense, emphasise the development of tactical awareness through player centred learning experiences (Kirk and MacPhail, 2002; Light, 2013). These approaches focus on presenting players with tactical problems and encouraging exploration and discussion, rather than prescribing solutions. Research indicates that such methods can enhance players’ tactical understanding by promoting active engagement and deeper cognitive processing (Harvey and Light, 2015). Central to this process is the coach’s use of questioning, which helps players reflect on their decisions and recognise tactical principles such as width, depth, and support.
Another key factor in tactical development is the use of match analysis and guided observation. Even at junior levels, encouraging players to observe game situations, either live or through simple video clips, can support the development of tactical knowledge (O’Connor, Larkin and Williams, 2017). This approach allows players to recognise patterns of play, understand decision making, and link tactical concepts to real game situations. However, the effectiveness of observational learning is largely dependent on the coach’s ability to discuss and highlight relevant tactical information. A recurring challenge within youth football is coaches’ confidence in teaching tactical concepts. Studies suggest that many grassroots coaches feel underprepared to explain tactical principles or facilitate tactical discussions, often due to limited education in this area (Light, 2013). As a result, tactical learning opportunities may be underutilised or replaced by direct instruction, reducing player autonomy. This highlights the importance of developing coaches’ tactical understanding and their understanding of how to support junior player learning through questioning and guided discovery.
Overall, tactical awareness in youth football is best developed through player centred approaches that encourage decision making, reflection, and understanding of game principles. Effective tactical coaching requires coaches to move beyond directive instruction and create learning environments that support exploration and discussion. This reinforces the need for accessible resources that support youth football coaches in developing their own tactical understanding and confidently applying these principles within junior team environments.
3.5 Implementation of Learning into Coaching Practice
While coach education and learning are essential components of effective youth football coaching, research consistently highlights a gap between the knowledge and its practical application within coaching environments. The ability of coaches to implement technical and tactical concepts into training sessions is influenced by a range of personal and organisational factors (Cushion, 2010). As a result, coach learning should not be evaluated solely on knowledge gained, but on how effectively it translates into coaching practice. Experiential learning theory provides a useful framework for understanding how coaches apply learning in practice. (Kolb,1984) proposed that learning occurs through a cyclical process involving experience, reflection, conceptualisation, and experimentation. Within youth football, coaches often gain experience through session delivery, however, without structured opportunities for reflection and feedback, learning may remain slow. Studies suggest that grassroots coaches frequently lack the time, confidence, or guidance required to critically reflect on their practice, limiting the effectiveness of experiential learning (Knowles, Gilbourne, Borrie and Nevill, 2001).
Reflective practice has been identified as a key mechanism for supporting the implementation of coach learning. Schön (1983) argued that reflection enables practitioners to adapt their behaviours in response to complex and unpredictable situations. In youth football, reflective approaches can help coaches evaluate whether their sessions effectively support technical and tactical learning. Despite its recognised importance, reflective practice is often wasted by youth coaches due to limited education in reflective methods and a lack of accessible support tools (Taylor and Garratt, 2010).
Contextual barriers also play a significant role in shaping coaches’ ability to implement learning. Volunteer status, limited contact time, parental expectations, and resource constraints can restrict coaches’ capacity to experiment with new approaches (Lyle, 2002). In such environments, coaches may default to familiar practices rather than applying recently acquired knowledge, particularly when outcomes such as match results are prioritised over long-term development (Cushion et al., 2012). Recent literature suggests that ongoing, practice-based support can enhance the transfer of learning into coaching practice. Resources that provide applied examples, session frameworks, and prompts for reflection can support coaches in bridging the gap between theory and practice (Stoszkowski and Collins, 2016). Digital platforms, offer flexible opportunities for coaches to access guidance at the point of need, supporting experimentation and adaptation within their own coaching.
Taken together, the research shows that effective implementation of coach learning in youth football requires more than formal education alone. Coaches benefit from accessible, context-specific support that encourages reflection and practical application. This supports the development of tools such as a dedicated website, designed to assist youth football coaches in translating technical and tactical knowledge into effective coaching practice within junior team environments.
3.6 Digital Platforms in Coach Development
Advancements in digital technology have significantly influenced the delivery of coach education, providing new opportunities to support coach learning beyond traditional face to face models. In youth football, where many coaches operate on a voluntary basis and face time constraints, online learning platforms offer flexible and accessible alternatives for continuing professional development (CPD) (Moule, 2017). Digital learning environments allow coaches to engage with educational content at their own pace, supporting self-directed learning within real coaching contexts.
Research into online coach education highlights several potential benefits, including increased accessibility, consistency of content delivery, and opportunities for ongoing engagement (Jones et al., 2019). Unlike one off courses ran by companies like FAW or the English FA, digital platforms can provide coaches with continuous access to resources such as session ideas, tactical explanations, and reflective prompts. This ongoing availability supports learning at the point of need, enabling coaches to apply knowledge directly to their coaching practice (Carson and Collins, 2016). However, the effectiveness of online learning is dependent on how platforms are designed and used. Studies suggest that passive consumption of information, such as watching videos without guided reflection or application, has limited impact on coach behaviour (Fleming, Cushion and Jones, 2014). To be effective, digital coach education should encourage active engagement through applied tasks, problem-solving activities, and opportunities for reflection. This aligns with constructivist learning theories, which emphasise that learners actively construct knowledge through interaction and experience (Moon, 2004). Blended learning approaches, which combine digital resources with practical coaching experience, are increasingly recommended within coach education literature (Bush et al., 2013). Such models recognise that while online platforms can support knowledge acquisition and reflection, learning is most effective when integrated with coaching practice. Within youth football, digital platforms may therefore be best utilised as tools that reinforce learning from formal education and on field experience.
This suggests that well designed digital learning platforms can play a valuable role in supporting coach development in youth football. By providing accessible, applied, and reflective resources, online tools may help bridge the gap between theory and practice. This supports the development of a dedicated website aimed at enhancing coaches’ technical and tactical understanding and supporting its implementation within junior team environments.
3.7 Summary of Literature Review
This literature review demonstrates that effective youth football coaching extends beyond formal qualifications and requires the alignment of technical, tactical, and reflective learning processes. Research consistently highlights that coaches primarily develop through experiential, informal, and socially mediated learning, yet often face constraints such as limited time, volunteer status, and a lack of structured support. Game-based approaches, representative learning environments, and guided reflection are identified as essential for promoting adaptable technical and tactical behaviours in junior players. Additionally, digital learning platforms offer flexible and accessible opportunities for ongoing coach development, supporting the transfer of knowledge into practice. In the context of St. Joseph’s Football Club, these findings provide a clear rationale for the development of a dedicated website to support junior coaches. By offering applied, evidence-based resources focused on technical and tactical awareness and their implementation within training sessions and games, the website aims to enhance coaching practice and positively impact player development within junior teams.
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Reflection / Conclusion / Recommendations (key learning points) 
Overall, this project aimed to create a research informed website to support coach development at St. Joseph’s AFC, with a focus on technical and tactical development, reflective practice, and effective coaching communication. The literature review provided the theoretical foundation for the website and helped guide the content included on each page. Key themes such as player-centred coaching, game-based learning, small-sided games, and the importance of positive communication directly influenced the structure and design of the platform.
Completing this project helped me better understand how coaching theory can be applied in a practical environment. While reviewing the literature, it became clear that modern coaching should focus on creating engaging, game-based learning experiences rather than relying only on isolated drills. This strengthened my understanding of how decision-making, reflection, and communication all contribute to player development. Designing the website allowed me to turn academic research into practical resources that could realistically support coaches in their ‘day to day’ sessions.
The process also improved my ability to link theory with practice. For example, including reflective questions and communication strategies highlighted the importance of ongoing coach development, not just session planning. It reinforced that effective coaching is not only about delivering activities, but also about how coaches communicate, adapt, and reflect on their practice.
Moving forward, it is recommended that coaches use the reflective tools and session ideas provided within the website to support their continued professional development. Applying game-based approaches and encouraging open communication may help create a more engaging and player-centred training environment. Future improvements to the website could include additional video demonstrations and feedback from coaches to further develop its effectiveness.
One limitation of this project is that the website has not yet been tested within a live coaching setting. Therefore, its practical impact cannot be fully evaluated at this stage. However, the project demonstrates how evidence from coaching literature can be applied to create a meaningful and accessible resource for coaches.
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Aim of project

* Create a website to develop St. josephs coaches technical and tactical awareness and the
implementation it into their junior teams.

Objectives-

* To put together a clear project plan explaining what the website will do, why it’s needed, and making sure everything
follows proper ethic rules before starting.

* To review existing research and coaching resources to find the best ideas for helping St. Joseph’s coaches develop
their skills and knowledge.

* To design and develop an accessible, user-friendly website that provides St. Joseph’s coaches with resources to
improve their technical and tactical knowledge, and to support the effective implementation of these methods in
\ their junior teams.
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Justification

» . With 62% of grassroots coaches feeling underexperienced and 52%
considering quitting, without proper intervention, clubs like St. Joseph’s risk
losing valuable coaching staff. This could slow player development and
damage the club’s future. (SPOND, 2019)

» Creating a website focused on developing technical and tactical
awareness provides a practical solution to these issues. It offers a website
where coaches of St. Josephs junior section can access advice, training
drills, tactical frameworks, and best practices to implement into youth
football. This resource will enable coaches to develop their knowledge,
improve session quality, and implement effective strategies into junior
teams. oD \

*  With 97% of coaching holding a coaching qualification they are likely to be

more motived to improve technical/ tactical understanding when given the \
correct support through my website.
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Background to organisation/ sport

* St. Joseph’s AFC is a well-established football club based in Swansea, often
referred to as "The Saints." The club has a strong junior section and recently saw its
senior team promoted to the West Wales Premier League following an impressive
2024-25 season where they finished as runners-up.

* Asacoach of St. josephs under 15s | can see the number of coaches lacking
experience, this means young players may not always receive high-quality training
or consistent guidance, which can limit their skill development, understanding of
the game, and enjoyment. It also highlights the need for accessible resources and
cocach education.

* Interms of St. josephs this means creating a website to give the coaches an
accessible rescore to give the coaches a better understanding of technical and
tactical awareness and how to implement.
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Current environment

* The club currently play its matches on a 3G
artificial pitch at Ashleigh road, allowing for
consistent training regardless of weather
conditions which is excellent with the
unpredictable weather of Swansea. Like many
grassroots clubs, St. Joseph’s face resource
limitations regarding funding for coach
development, equipment, and facilities for all
the junior age groups.

St. Josephs have a boys and girls' team all the
way through from under 5s up to under 16s this
further shows that St. Josephs is a well-
structured club with a strong community which
further means there an opportunity for me to
target more coaches with my website.
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Timeline for
completion

The project will be completed over a 10-week period. In the
first two weeks, the focus will be on planning and research,
including finalising project aims, identifying coach needs,
and gathering relevant resources. Weeks 3 and 4 will be
dedicated to creating content, such as age-appropriate
session plans, technical drills, and tactical guidance. During
weeks 5 and 6, the website will be built using a suitable
platform, and all content will be uploaded and tested. In
week 7, | will gather feedback from a small group of St.
Joseph’s junior coaches to evaluate if the site is useful and
easily accessible. Based on this, week 8 will involve making
necessary changes to improve the site’s layout and clarity.
Final touches, such as branding and a user guide, will be
added in week 9. The website will officially launch in week
10, allowing coaches to begin using it in their session
planning.
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