 Paula Ley Assignment (Planned Activity) Learning for children and young people.  
 
Name of the children- Children referred to as child A, C and J to protect their personal information in line with the Data Protection Act (Department for Education, 2019). 
[bookmark: _GoBack]Date of the activity- 10th/03/2020. 
Children’s ages : 3 and rising 3. 
Gender of the children-Male and Female  
Activity begins: 11.30am  
Activity finishes: 11.40am. 
Method of description-Narrative.  
Theme -Supermarket shopping relating to the Letter of the week 
The theme for the chosen activity is supermarket and shopping within the classroom, which incorporates “Letter of the week”. This is in line with the Welsh Government’s Foundation Phase framework for children ages 3-7 years in Wales (Welsh Government 2015). The activity meets the requirements set out by this policy through the following area’s, 

· Personal and Social Development
· Language, Literacy and Communication Skills (Welsh Government, 2015). 

Activity Title-Working with letters 
Number of children : 3 
Location-To be completed within the literacy area of a Foundation Phase nursery classroom. 
Key learning words-Directly focusing on the following two letters that have been learned. The letter of the week for the beginning ability and the additional letter that had been learned the week prior for the higher ability learner; letters  L and M in lowercase format. To look specifically at pictures in relation to the letters, such as, leaf, lion, lamp, Monkey. 
Learning styles-(VARK model) , According to educational theorist Neil Fleming who established the Vark model to focus on difference within learning styles, delivering a diverse preference. There are four main areas of learning styles within the vark model which are; visual, auditory, reading/ writing and kinaesthetic (hands on by doing).  
According to vark model recognising different learning preferences allow education practitioners to focus on understanding and being practical. The model provides effective individual learning as opposed to one style suits all. This is important to consider because all children are different and do not have the same needs and preferences. This activity of using a varks learning approach links to theorist Maria Montessori who says children need materials to support their learning through exploration (Daily Montessori 2019). By looking and feeling, using language to discuss and listen to one another the leading adult is able to provide the children through this activity the diverse learning style to suit the individual needs and differences of child A,C and J (Simpleshow 2016) (Vark learn Limited 2020). In addition to the Vark model, this activity is a balance of adult directed and child initiated learning. According to Thornton (2015) activities provided by leading adults are formed from our personal knowledge and understanding of what we wish children to learn and how the experience should be delivered. Adult led learning can give a level of control over the way in which the education is taught. However the children are in control of what they learn from the experiences offered to them it is therefore vital that this approach can provide children opportunities to experience new ideas so they can expand their skills using their imaginations to be creative and given time to explore from within the foundation phase. Child initiated learning allows children to be in control of how they learn, it can give them the experience and resources to explore first hand, given time and freedom to do so. Children may begin following adult led direction but then blossom that learning into their own experience, it is recommended to find a balance between both adult directed activities and child led experiences to gain the best outcome for learning. Adults can utilise the child led learning by encouraging the direction that children wish to go in by providing extended experiences and opportunities with shared thinking, this would encourage the child’s method of learning and the journey of experiences Kimberly (2016). The activity is aimed towards being a balance of both adult led with some direction describing to the children the aim and objective of the activity but also allowing the time and space for the children to develop it with their own creativity and ideas giving the opportunity for a holistic experience of learning. 
Differentiation-The children named as child A, C, and J who took part in the activity have different levels of development and it is important that the responsible adult knows the children and understood their individual abilities. Not all children learn the same way at the same time, the activity meets the differentiation of the children’s developmental stage by adjusting the activity through providing both beginning and higher levels which are specific to the child’s needs, This was achieved through offering one image and letter that was the focus of that week and also the second letter for those with a higher learning ability (Teacher Store 2018)
Aim/Objectives-To be able to recognise the Letters I, m and being able to match pictures to letters using phonics/sounds.  
Implementation-Steps  
1-Set out the prepared resources on the table.  
2-Verbally explain to the children what you would like them to do. Recognize the letters, sounds, say the words, match the pictures to the letters with phonics; Eg, seeing letter l and picking up the image of the lion and connecting it to the letter l, Saying the word and sound l.  
3-Observe the children with some participation enjoy the activity, whilst making notes.  
 
Curriculum links – Foundation Phase (FP). In line with the Welsh Governments seven core aims as set out by the UNCRC children’s rights agreement (Save the Children, 2020).   
Links to development- Milestones.
When supporting a child’s development, using milestones can be a helpful  guide to be aware of and keep track on a child’s holistic development whilst also being able to recognise if there may be an area of concern that would need further support. When considering milestones linked to language and social and emotional development, according to (Meggitt 2006) the milestones for a child aged three years would include; (Great School Staff 2009)

· The ability to understand what is being communicated 
· The ability to speak in sentences of up to five words which is understandable to adults. 
· Able to match images to an object
· Understand the difference between “now and later”.

The social and emotional area of milestones for a three year old includes;

· Listening to and following a simple direction. 
· Able to recognaise where he/she needs help and can ask for it.
· Will engage in parallel play
· Find sharing difficult 
· Starts to recognise the feelings of others. 
· Ability to choose between two things. 
It is important to consider that milestones are only an average and that each child may reach them at different times. When considering milestones to the planned activity the responsible adult shall be able to determine if child A,C and J are meeting these areas of development through the use of language and interaction skills. 







Evaluation- Historically theorist Maria Montessori suggests that children are able to learn through hand eye manipulation and learn through their senses. Montessori’s philosophy goes on to say that children enjoy learning when their needs are met including, language development, number concepts, science and exploration of the world, the use of small furniture, gardening and freedom to move and independently and choose resources themselves. It may be suggested that the Montessori approach to education has been adapted today within the current framework for education incorporating seven core areas of learning as follows; 
· Personal and Social Development, Well-being and Cultural Diversity
· ,Language, Literacy and Communication Skills (revised to include the literacy component of the LNF)  
• Mathematical Development (revised to include the numeracy component of the LNF)  
• Welsh Language Development  
• Knowledge and Understanding of the World  
• Physical Development 
 • Creative Development, (Welsh Government 2015). 
 In addition the activity includes the personal and social development area, allowing the children the opportunity to express their own feelings, converse with others, and take turns. Historically theorist Rudolph Steiner developed methods aimed at all areas of a child’s development, including their emotional wellbeing self-esteem and communication skills, encouraging children to join in and take turns. Steiner’s theory may have contributed to shaping the FP today Steiner Waldorf Education (2020).   
The aim and objective of this task was for the children to be able to recognise the letters l and m in lowercase format and being able to match the image to the letter using phonics/sounds Eg; l is for lion and place both letter l and picture of a lion together. Upon connecting the task to the key areas of the Foundation Phase within the Curriculum for Wales framework ensuring the inclusion of forming an activity which uses their visual and touch senses, which is challenging and creating a problem to solve. The children can take part in the activity within a small group allowing them to discuss and communicate with each other. The adults role is to engage the children with a partial participation overlooking the activity engaging in conversation with the children of the topic and  encouraging their language skills both verbally and through the use of body language which may include facial reactions and emotions which supports their development of social interaction, wellbeing and self esteem as Steiners theory suggests is an important factor which contributes to their holistic development (Welsh Government, 2015 pg 12-25). The adults role includes delivering the aim and objective to the children whilst she then observes them by making notes of their exploratory play.
The children participating in the task included different learning abilities ranging from the beginning level to the higher level. They are referred to as child A, child C, and child J to protect their sensitive information Department for Education. (2019).The adult overlooking the activity provides the children instruction of what the activity wanted them do (match the picture to the letter connecting the sounds, l to lion) it quickly became clear that the children found the activity too challenging, Child C matched the picture to the picture as opposed to matching the picture to the letter. Child A communicated “I can’t do this game” and he unexpectedly walked away. The activity was adapted by removing several of the images leaving only two, one picture relating to the letter l and one picture relating to the letter m. With this adaptation Child J met the aim and objective and appeared to complete the activity with ease, matching the picture to the letter. Child J verbalised the image, saying l for lion whilst picking the lion image up and placing the letter and picture together. He then proceeded to do the same with the letter m and the picture of a monkey, thus achieving the desired aim, He did this independently, after the supporting adult had communicated to him the instructions to enjoy the activity He was smiling and appeared to enjoy the activity while describing the pictures and making the sounds of the animals, eg he gave a loud roar whilst matching the image of the lion to the letter l.  According to language theorists, (Lemeytinen 2012) such as Skinner, who associated words with what they mean, Haliday and Bruner who believed that children’s language developed from their environmental surroundings and influence by caregivers/parents which builds the platform for those skills to grow and develop into social interaction with others as demonstrated by child J in this activity when he roars like a lion in the activity and appears confident to communicate to the supporting adult which may suggest a positive influential surroundings from parents/caregivers as he has grown(Christodoulou 2009) 
Upon further reflection it is clear that the resources prepared and instruction delivered were not clear enough for all of the children to understand what the aim and objective of the activity was because child A walked away. Furthermore in relation to the theme being a supermarket and food it may be suggested that the images prepared for the children should have included a picture of a shopping item, such as a lemon for the letter l and some milk for the letter m as opposed to a monkey and a lion as the children are currently learning about foods associated with the letters. Two of the children appeared to become overwhelmed and lost interest in the activity. Whilst the activity needed to be adapted to achieve the aim, once this action had been implemented child J appeared to enjoy and complete the activity communicating with the adult about what he could see and recognising the letters (British Council 2020).  The weaknesses discovered were there was far too many pictures and letters, and the area in which the children were working upon had a very bright and busy tablecloth which may have had an impact on their visual senses contributing to them becoming overwhelmed. In hindsight it may have been useful to the children to have had a more natural, plain area with a neutral tablecloth or a white background mat to work upon before the brightly coloured resources were laid out as theorist the Reggio Emaila approach suggest Rock (2019). 
 Once the activity had been adapted, it met the planned learning outcomes as intended with child J demonstrating his language, literacy and communication skills, whilst also using his personal and social skills to interact with the supporting adult. 
Should a similar activity be prepared for the future it may be recommended that the activity be simple with a calmer environment possibly taking place outdoors where there is more room for the children to move around in a less noisy environment. Also in future it may be recommended that using a plain workstation and neutral colours so that the children are able to focus without becoming overwhelmed which may cause them to lose interest (Teachers 2013). 
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