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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	
Dr Oluwaseun Adegbite 
Preferred name: Dr Olu Adegbite

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Birmingham Learning Centre


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer in Business Management 

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Manager in International Hotel Management, Birmingham

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:                 MONTHS:
    1                              8



	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

(K1, K3, K4, K5, K6, V2, V4).
 Prior to joining University of Wales Trinity Saint David (UWTSD), Birmingham learning Centre (BLC) in July 2018; I taught both undergraduate and post graduate students at Swansea University for 5 years. I participated actively in the pedagogical teachings of courses like Marketing Planning; Strategy; Consumer Behaviour; Marketing Communications and Professional Skills & Career Development. I have been teaching at University of Wales Trinity Saint David (UWTSD), BLC since July 2018. I work as a lecturer in Business Management. I teach various modules in Certificate of Higher Education (Cert. HE) in Skills for the Workplace and BA Leadership Management programmes. I also manage the International Hotel Programme at BLC. The students I teach are from diverse backgrounds and cultures with age range between 18 – 60 years.

Currently, I function both as a lecturer in Business Management and as the Programme Manager of International Hotel Programme (IHM). I am responsible for designing and updating teaching materials. In this responsibility, I am guided by Welikala (2015) in the designing and planning learning activities on   BMSW5103 - Understanding and Engaging in the Customer Experience and M5X01926 – Entrepreneurship Modules.  I tried to find the right balance in terms of designing curricular to help students by embracing multiple ways (Western and non-Western) of learning which helps make huge difference in addressing the actual challenges to students’ education success. In accordance to Welikala, (2015) I plan and prepare my teaching slides such that it helps foreign-students develop their English-language skills, it encourages them to participate more actively in learning. Thus, achieving student-centered teaching and learning among my students. Furthermore, my teachings not only promote student-centered teaching, but also pedagogy that draws on the principles of social constructionism for the benefit of all students.  

These teaching materials I designed are used by other lecturers teaching on these Modules each term. Admittedly, there is the challenge of ensuring consistency in delivery across all learners’ groups when coordinating lecturers using similar teaching materials in teaching different learners’ groups each term. However, I am being guided by Percy et al (2009) good practice guidelines in leading teaching teams.  is to maintain consistency in delivery. To ensure and maintain consistency in delivery, I make sure teaching materials and assignment briefs are thoroughly discussed among the teaching team during fortnight meetings. In these meetings, ideas and best practices are shared. This has helped in delivering quality and adherence to best practices in teaching, in-class activities, marking and moderating (2nd marker) guidance including expectations from students whilst completing summative assignment (Zepke, 2018).
 
I integrate in-class activities/case studies designed by other lecturers in the teaching/learning materials. This has helped in reinforcing the team working spirit among the teaching team. Each member of the teaching team feels valued as an important part of the team with active participation in the planning and teaching process. This is also done to ensure triangulation dynamism. The programme document is followed, learners across groups receive similar knowledge each session and lecturers shared best practices in designing and planning learning activities. The teaching team says they feel  more confident teaching same materials as they are well integrated in the designing and delivery of uniform teaching/learning materials with clarity of purpose that fosters cohesion, adoption of best practices across board. 

Lectures are usually delivered in small learning groups. Each group consists of 30 students and is managed by a member of the teaching team. This is done to ensure students are well monitored in a more informal and conducive environment. They receive prompt and constructive feedbacks on their works which is difficult to realise in larger class settings as students are easily distracted in such settings with many taking back seat in the learning process. I found Rigoglioso’s, (2006) work useful as teaching in small groups ensures flexibility in the learning process.

To facilitate the teaching process among the students, I upload all teaching material to Moodle before the beginning of each term. This is done to ensure that students familiarise themselves with the teaching materials before the commencement of the term and to facilitate active participation in classroom activities. The work of Li and Guo (2015) on guest speaking methodology has been immensely helpful. I do invite guest speakers/practitioners to my classroom at least once in each term. They are usually guided to speak on themes that help reinforce the learning aims and outcomes. This has improved students’ engagement and participation in active learning. For example, a guest speaker was invited to give a talk on “how to deliver excellent customer service experience in a dynamic marketplace”.  This blend of teaching tools and materials in delivering lectures helps to manage diverse teaching expectations. Some students who are business owners are leveraging on this opportunity to network, get mentored and improve their service delivery and customer relationship management in the 21st Century. 













	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

In order to ensure result-oriented support learning process, I utilise Kolb’s Experiential Learning Model. In Kolb’s model, students are generally classified as preferring (i) concrete experience or abstract conceptualization (i.e. how they take information in) and (ii) active experimentation or reflective observation (i.e. how they process information) (Kolb, 1984). Based on Kolb’s model, Stice, (1986) further categorised learners into four categories. This is to help improve and support student learning as tutor takes/plays different roles in each learner’s category. For instance, Category 1 (concrete, reflective)—the divergers. Here, learners respond well to descriptions of how module material relates to their experience, interests, and future careers. Their distinctive question is “Why?” To be effective with these students, I as their tutor function as a motivator (Stice, 1986). I particularly motivate these students in group works and individual study skills/pastoral sessions.

Category 2 (abstract, reflective). These are the assimilators. According to Stice (1986), these learners respond to information presented in an organized, logical manner and benefit if they are given time to reflect. Their typical question is “What?” To be effectively support learning, to these group of students I act as an expert/professional.
Category 3 (abstract, active). These are the convergers. These learners respond to having opportunities to work actively on well-defined exercises and prefer to learn by trial-and-error in an environment that allows them to fail safely. Their distinctive question is “How?” To be effective, in handling them, I function as a coach, providing guided practice and feedback in the methods being taught. Lastly, to Category 4 (concrete, active). These are the accommodators. These learners like applying teaching material in new situations to solve real problems. Their distinctive question is “What if?” To be effective, I pose open-ended questions, step back and allow learners to maximize learning opportunities by discovering things for themselves. Through personal reflection in supporting diverse learners and based on various scholarly works (e.g. Kolb 1984; Stice, 1987, Felder, and Brent, 2005). Problem-based learning is an ideal pedagogical strategy for these students.

As excellent student engagement is considered as an important influence on achievement and learning in higher education. This could only be realised through knowledge and practice of holistic support learning perspective (Kahu, 2013). I have been deploying this through my understanding of learner’s individual psycho-social process; their socio-cultural perspective, the socio-political context which helps in having a broader view of student learning engagement. 
This is reflected in my teachings, as I adopt interactive and collaborative teaching method including the use of  instructional materials -teaching slides (usually uploaded on the Moodle for students’ use), flip charts, in-class activities and class discussions, use of relevant photographs and catchy phrases to capture and reinforce the study objectives. I adopt this method as against sole reliance in instructional materials, so as to engage all students of different learning categories throughout the teaching/learning process. I also use practical lessons and assignments to demonstrate application of concepts to students. 

In my tutor-students contact, I deploy Gunuc and Kuzu’s (2014), approach to student engagement with focus on achieving identified 6 dimensions of class engagement. These include valuing (the students), sense of belonging, cognitive engagement, promote peer relationships (emotional engagement - I), promote relationships with the non-teaching staff (emotional engagement-II) and behavioural engagement -II). By utilising the subject material as an integral part of the core knowledge of the framework, I select these teaching and learning approaches, resources and assessment methods because they are vital to developing learners’ knowledge, skills and assessment requirements. I use in-class activities and case studies to tease out the latent skills of the students. I do invite guest speakers/practitioners to share their experiences with students. This helps to apply taught concepts to industry practices. their study, personal and country context. I have used this approach for modules like Managing Enterprise in the 21 Century (BMSW 4006) and Hospitality and Guest Services (M4X01915). 

To gain the confidence and attention of my students, I know my students by their names. This has helped more active participation and listening to lectures. Also, I use in-class activities including Q&A sessions, to promote students’ participation and also to spark an interest on the subject by linking underlying concepts and theories with contemporary realities, triggering and discussing different views on how the subject can differ in various business contexts and industry and help students to link new material with their existing knowledge. This form of teaching support helps my students to apply underlying concepts and experiences shared to their study. I also paired students in small groups to undertake in-class exercise around the subject matter. This has foster and enhance students’ understanding, as practical sessions bring to ‘live’ taught concepts and theories leading to development of discipline-specific research skills and cognitive abilities. 














	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here
(K5, K6, V1, V2)

According to Quality Assurance Agency, (2011) assessment is a kind of measurement instrument, while assessment feedback is an essential part of assessment (Angelo, 1995). Thus, assessment feedback comprises all feedback exchanges created within assessment design, occurring within and beyond the immediate learning context, being overt or covert, this could be actively and/or passively sought and/or received from a range of sources (Evans, 2013). However, I am guided by Eckel and King, (2004) assertion that a focus on assessment feedback from a higher education (HE) perspective is significant as it enhances students’ access to constructive learning, helps boost retention and completion, and students’ satisfaction within college and university contexts.

More importantly I found Evans’ (2013) very relevant in my assessment feedback. This is base on the understanding that feedback exchanges are immense and require particularly for accurate diagnosis of academic and social needs, empathy with and understanding of the student perspective. This enables me to deploy commensurate skills in proffering appropriate assessment feedback. For instance, at the inception of term, I use the diagnostic assessment method through interactive sessions with my students, I assess what the learners already know or the nature of the challenges that learners might have, which, if not diagnosed or detected, might limit their engagement in new learning; it is a backward rather than a forward method. I also deploy initial assessment type improve the learner’s experience and their level of assimilation and/or achievement. I deploy and encourage active class discussions through case studies discussions, critical thinking, and group and individual class exercises (as scaffolding tools) to execute on-the-spot performance for both diagnostic and initial assessments.

As students’ confidence grows in the participation of learning process as evident in group and individual in-class activities, I deploy formative assessment. This helps in guiding my decisions in the offering of appropriate pastoral assistance to my students thereby enabling the learners to learn through the process of feedback and opportunities to improve practice quality. In addition, I provide summative assessment to my students. This is usually conducted after learning; it helps in the documentation of the end of learning achievements. 

Summative assessment helps me, the teacher, to document the end of learning achievements through tasks that invite students to demonstrate their skills and knowledge of the course content. I use this type of assessment to generally measure learners’ knowledge and skills at the end of a learning or assessment process against established standards or criteria. Generally, this method of assessment has had tremendous effect on my teaching method and approaches, the learners’ responses to learning regime and the institution’s policy against established learning standards. 

In all my assessment feedback process I understand and mindful of the relevance of sociological perspectives on emotions in assisting our understanding of feedback exchanges with my students (Värlander, 2008). Despite the amount of information provided in the assessment and feedback process, there are instances where some learners have become dissatisfied with the feedback, so information on appeals procedure and guidelines has been also provided. I provide descriptive feedback to improve the learners’ abilities. Secondly, I provide the feedback via a one-to-one or face-to-face interaction with the learner to provide bespoke and constructive feedback thereby help in improving individual learner’s academic confidence and performance. Similarly, when given group tasks/activities, I provide constructive group feedbacks to learner groups highlighting areas of personal and individual improvements vis a vis set learning aims and outcomes. All these assessment processes are carried out within the context of the University's assessment framework and other national assessment frameworks. I do also encourage self-assessment which allows learners to critically reflect upon, record the progress of and suggest grades for their own learning and contribution, using established set of criteria by completing a simple self-assessment sheet according to agreed criteria. I utilised the different “Methods for evaluating the effectiveness of teaching” because learners vary in thought processes, abilities and social backgrounds (Leckey, and Neill, 2001).











	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
(K1, K2, K4, V1, V2, V4).

The learning environment is usually explained in the context of time, place, and space (Piccoli, et al, 2001). It encompasses diverse physical locations - lecture rooms, campus/centres, field trips, contexts, and cultures in which learners’ study (Cradler 1997). This includes tutor-student class contact, Virtual – teaching and instructional materials on the Module link (Moodle), and hybrid (virtual via teaching materials on the Moodle, e-mail and classroom). I have worked in face-to-face classroom academic engagement with learners. It is often characterised by a diversity of ethnicity, leaner’s values, beliefs, norms, religion, and diverse cultural backgrounds. I also make use of relevant technologies. My use of relevant technologies is premised on the understanding that it may help increase teacher/student interaction (Cradler 1997; Hiltz 1995; Schutte 1997), make learning more student-centered (Cradler 1997). Particularly virtual learning environments (VLEs) such as Moodle can eliminate geographical barriers while providing increased convenience, flexibility, currency of material, student retention, individualized learning, and feedback over traditional classrooms (Massy and Zemsky 1995; Hackbarth 1996; Kiser 1999).

In all these learning environments, I support learners by clearly spelling out rules the learning outcomes, and explicit explanation of concepts being taught promoting student-centred learning and enhance the learning process. As may be applicable, I make sure every student has access to learning materials and are comfortably seated or logged in (on Moodle e.g. in Digital Skills and Research Methods classes), thus reducing/eliminating disruptions to learning in the environment. I try learning by heart my student’s name in order to gain their attention, build and maintain positive student-tutor interactions in the learning journey (Leckey, and Neill, 2001).

To make the classroom environment conducive for learning, I ensure the seating arrangement is comfortable for learning and address (with the authority or appropriate department) issue of malfunctioning heating system, projectors and other related faulty teaching or learning equipment. I also encourage the use of online/ activities as set on the Module page to raise learners’ ability to engage in virtual learning environment.
  
As regard classroom environment, I intimate learners with class code of conduct students as collectively put together by the students as accepted social and professional conduct. Such are in accordance with University policy of respect for all and tolerance of logical views as provided by regulators, and teaching practice. In my class, I take zero tolerance for unruly/professional behaviour (I frown at use of derogatory comments/remarks by students in my class). As part of promoting conducive learning environment, I promote group activities as may be appropriate to foster bonding and healthy participation in the learning process through team building activities (Leckey and Neill, 2001).

Similarly, it has been documented that students clamour for more practical activities rather than just being taught theoretical perspectives (Amundam, 2019). Thus, I ensure the inclusion of practical activities – groups and individual tasks both in my classroom contact with learners and in the material uploaded on the Moodle. This is done to ensure that students not only acquire the underpinning theoretical concepts but also take ownership of their own learning by linking relevant theories to practice through in-class activities. These practical in-class activities help learners develop critical thinking abilities, build their inductive prowess and other soft skills required workplace skills and team working competencies.

Webster and Hackley (1997) reported that instructors are principal actors in any learning environment. Also, instructor’s positive attitude toward technology, the instructor's interactive teaching style, and the instructor's control over the technology related to a number of attitudinal measures of learning effectiveness. characteristics of instructors is found to influence effective learning environment. With this in mind, I continually update myself with necessary technologies and related techniques that contribute to my effective use of computer applications and bespoke software (such as Hotelier). Students' experience with the VLE is increasing, thus, it is important that I develop and fine-tune learning strategies that are appropriate for this environment (Jonassen 1985). 






	[bookmark: _Hlk30863923]A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here
(K3, K4, K5, K6, V3, V4)
I attained formal and informal professional development in many ways; for instance, my Masters’ in Business Administration and doctorate degree in Business Management provided me with requisite knowledge in business research and practice led teachings. It has also improved my academic writing skills, having written several conference papers, manuscripts and some published works. I have used this experience to supervise both MSc and BSc students in their qualitative and quantitative dissertations at Swansea University and Birmingham University. Aside from this, I have participated in the re-validation process of IHM Programme document at UWTSD.  I also designed and deployed students’ feedback questionnaire for UWTSD BLC. We have improved on students’ learning experiences and in creating new programmes such Cert. Health & Social Care and BA (Hons) Health & Social Care. Also, I actively participated in the partial Quality Academic Assurance project conducted in UWTSD BLC during last year Summer.


Furthermore, I attend and actively learn during various academic programme committee meetings, workshops such as community learning in Higher Education, collaboration with colleagues and professionals in industry. I also read articles in the subject area and articles/research on teaching and learning (e.g. Major et al, 2016). Between 2014 and 2019, I had the privilege of attending conferences, and teaching delivering courses at various conferences and workshops conducted by British Academy of Management (BAM). I also undertook courses in academic writing, research and academic presentations. I do deploy the knowledge I gained on these courses and personal development in helping and supporting my students as appropriate. 

I have further gained and refresh my knowledge through attending various pre-term workshops organised each term for teaching and non-teaching staff at UWTSD BIRMINGHAM Learning Centre (BLC). Also, having become the Programme Lead for International Hotel Management, at BLC; I have been able to undertake personal development initiatives reading relevant educational materials to boost my knowledge and ability to deliver and lead in pedagogical learnings. I drafted team building skills into my teachings and assessment methods. These have been reflecting in my effective coordination of Module leaders in planning and structuring their teaching materials for their students. In order to be effective combating Academic Misconduct among students I took advantage of Webinar sessions on Academic Misconduct organised by the University. As a result, I have been able to successfully flag suspected plagiarised works and essay mills with students owing up to have received external help in completing their works when scrutinised and such students have been sanctioned accordingly. Through my personal development and taking advantage of various related professional development; I have been contributing to the upliftment of academic integrity in class and in students’ submitted assignments.   I am also able to deploy key aspects of legislation, regulatory requirements and codes of practice relating to my own roles and responsibilities with the aim to promoting equality and valuing diversity in learning environment. 

Above all, I engage and support my students in the development of their research skills and development process, this involves process of primary data collection, data mining, report writing and confidence in presentation of research findings. These activities have in no small measure help my students in the development of their research and problem-solving skills. I intend to continue developing and enhancing students’ learning experience every term and academic session.
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Tarila Zuofa

	Job Title
	Lecturer in Business Management

	Faculty/Centre/School/Department
	UWTSD BLC

	Email address
	t.zuofa@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? 
Peer Observer/Academic colleague




	Second Referee:


	Name
	Stephanie Meyer

	Job Title
	Academic & Admin. Centre Manager UWTSD BLC

	Faculty/Centre/School/Department
	

	Email address
	stephanie.meyer@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? Line Manager















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr Oluwaseun Adegbite

	Name of Signatory
	Stephanie Meyer

	Job Title
	Academic & Centre Manager, UWTSD BLC

	Faculty/Centre/School/Department
	UWTSD London/BLC

	Email address
	stephanie.meyer@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


[bookmark: _GoBack]Signature: Stephanie Meyer __Date:_07/02/2020_______
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