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Introduction

This assignment will explore how to best support students with additional learning needs (ALN) and demonstrate inclusivity within the post compulsory classroom. The first section will focus upon relevant legislative frameworks and policy and the second section will include support statements for three students with particular requirements. 

Legislation and Policy
The Welsh Government define ALN as “a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision” (Welsh Government, 2021). Additionally, ALN is defined in relation to the UK Equality Act (2010), under which disability, defined as a “a physical or mental impairment that has a ‘substantial’ and ‘long-term’ negative effect on your ability to do normal daily activities” (GOV.UK, 2010, para.1), is a protected characteristic. 
Other protected characteristics under the 2010 Equality Act include age, gender reassignment, marriage and civil partnership, pregnancy and maternity leave, race, religion or belief, sex and sexual orientation (GOV.UK, 2023). Further and higher education institutions can be held legally accountable if they discriminate against students or applicants during the admissions process, when accessing services, benefits or facilities, and when providing education (Equality and Human Rights Commission, 2014). For post-16 educators in Wales, demonstrating a commitment to the Equality Act (2010) is related to professional standards, including the standard of valuing and promoting diversity, equality of opportunity and inclusion (Educators Wales, 2025). 

The Equality Act (2010) has, however, faced criticism for failing to view discrimination through an intersectional lens (Mos-Shogbamimu, 2018; Shahin, 2020). Writing from a feminist perspective, Mos-Shogbamimu (2018) suggests the act is “not fit for purpose” (para.1) since multiple protected characteristics can intersect and create a distinct form of discrimination. She suggests the act should enable individuals to raise discrimination claims on account of multiple protected characteristics. Similarly, Shahin (2020) argues that intersectionality is a “blind spot” (p.32) in the British Equality framework – a framework based on the assumption that our identities “may neatly be classified into manageable characteristics in order to claim protection” (p.32). Shahin (2020) suggests that reestablishing section 14 of the act – developed to prohibit discrimination of multiple characteristics, is a step towards rectifying this blind spot. Section 14 was not implemented as it was considered too expensive for businesses, however, Shahin (2020) argues that this expense is “unmatched to those incurred by victims left without access to justice” (p.52). 

Put simply, inclusivity means including all individuals and making them feel equally valued and welcomed (Cambridge Dictionary, 2019; Ricee, 2022). Inclusive practice is a teaching approach that not only acknowledges but values student diversity and ensures equal accessibility and participation in education (Equality Challenge Unit, 2013). Tribble (2022) suggests inclusive further education (FE) should be shaped by learners’ perspectives on inclusion and should prepare those with disabilities and learning difficulties to occupy their rightful place as included and active citizens. The Equality Act (2010) can also underpin inclusive practice. 

Another national legislation underpinning inclusivity, particularly for those with ALN and disabilities includes the Human Rights Act (1998), which outlines the rights that individuals in the UK are legally entitled to. The act integrates the rights detailed in the European Convention on Human Rights (ECHR) into British law, including the right to education and the right to protection from discrimination (Equality and Human Rights Commission, 2018). Additionally, the United Nations Convention on The Rights of Persons with Disabilities (2006) is an international human rights treaty that the UK joined in 2009 (Equality and Human Rights Commission, 2020). The Convention reflects the work conducted by the United Nations to change the way individuals and wider society think about, and approach, individuals with disabilities (United Nations, 2006).  This includes shifting attitudes stemming from medical and personal tragedy models of disability, which suggest disability is a tragedy or something to be ‘fixed’ through medical interventions, towards those that stem from a rights-based model, which suggests people with disabilities have rights and abilities to make informed decisions about their lives (United Nations, 2006; Retief and Letšosa, 2018). Adhering to these legislative frameworks reflects many professional standards, including the standard of demonstrating integrity, courtesy and respect towards others (Educators Wales, 2025).

In Wales, the Wellbeing of Future Generations Act (2015) is a unique piece of legislation that aims to improve the well-being of the country: environmentally, economically, societally, and culturally (Welsh Government, 2025). The Act sets out seven well-being goals, focusing on: prosperity, resilience, equality, health, vibrant culture and thriving Welsh language, cohesive communities, and global responsibility. To achieve each goal, Welsh ministers have set out a number of key indicators and milestones, many of which relate to inclusivity. For instance, indicators relating to individuals feeling involved, safe, and less lonely (Welsh Government, 2025).

Wales has recently witnessed reforms to ALN, with the Additional Learning Needs and Education Tribunal Act (2018) being passed by the Welsh Assembly during December 2017. This act, supported by regulations and an ALN code, brought about a unified system for supporting learners aged 0 to 25 with ALN, transforming the previously separate systems for SEN in schools and learning difficulties and disabilities (LDD) in FE. A key feature of the act is the provision of a single statutory plan – an Individual Development Plan (IDP), for those with ALN (Welsh Government 2018). Exploring the responses to the Welsh Government’s consultation on the draft bill in 2016, Dauncey (2018) suggests that the term ‘ALN’ (replacing ‘SEN’ and ‘LDD’) was generally welcomed, however, there appeared to be some concerns that it could be misinterpreted or inconsistently applied. Additionally, the Children, Young People and Education Committee welcomed the changes, but noted concerns including “the capacity of the workforce to implement the changes” (Dauncey, 2018, p.43).

On an institutional level, the University of Wales Trinity Saint David (UWTSD) has policies in place related to inclusivity. Their 2024-2028 Equity Plan, aiming to promote equality and diversity, is available on their website (UWTSD, 2025). It sets out their objectives, and the steps they will take to achieve these objectives, in relation to three domains – understanding, belonging and outcomes. They aim to understand students and staff members (and key issues faced by those with protected characteristics across their campuses), promote inclusive learning environments where individuals feel they belong, and promote equality of opportunity to improve equality outcomes. Their latest annual Equality and Diversity report (2022-2023) highlights some of their key achievements between 2020-2024, including delivering ‘challenging unconscious bias training’ for staff and the creation of a wellbeing unit (UWTSD, 2025). 

Support Statements 
The support statements below will be tailored to the setting that I am currently undertaking placement – UWTSD Swansea, on the undergraduate Education Studies programme. 

Rhys/Angharad 
Rhys, a second-year student, has approached me with concerns relating to their gender identity and believes they may be transgender, although they have not told anyone this. Rhys wishes to transition and to be referred to as Angharad but is fearful of what other lecturers and students will say. 

Firstly, I would thank the student for sharing this information with me. I would respect their privacy and boundaries and assure them that they do not need to disclose any information with me that they do not feel comfortable with. Additionally, I would also establish my own boundaries, explaining to the student what I could, and could not, help with. I would then ask the student if they feel comfortable sharing their pronouns with me (since it would be unfair and disrespectful to assume). I would ask if they would like me to introduce them to the class as Angharad, and if they would like to be given the opportunity to disclose their pronouns to the class. I would explain that I could do this by asking all students in their class to share their pronouns with one another (if they feel comfortable in doing so), so that the student does not feel pressured, ostracised or isolated. If they agree to this, I would refer to the student as Angharad and use the correct pronouns in front of others. This would enable me to demonstrate the professional standard of demonstrating integrity, courtesy and respect towards others by acting as a role model for fair, courteous and respectful behaviours (Educators Wales, 2025).
Under the Equality Act (2010), gender reassignment is a lawfully protected characteristic - I would explain to the student that they are protected from discrimination in education as a result of this, and it would be unlawful for any student or lecturer to discriminate against them after disclosing their decision to transition (GOV.UK, 2023). I would further explain to the student that they would be protected under this act even if they have not made a firm decision on whether to undergo gender reassignment, decide to take no further steps after disclosing this information, or stop undergoing gender reassignment at any point (Equality and Human Rights Commission, 2012).

Additionally, I would explain UWTSD’s Student Code of Conduct, which sets out expected behaviours for all students under a number of subsections, including representing the university and its values, respecting others and the community, and caring for each other (UWTSD, 2022). Breaches of the code, outlined in the Non-Academic Misconduct Policy (UWTSD, 2024), include harassment, bullying and hate crimes. Since the student is worried about reactions from other students, I would assure them that it would violate the student code of conduct if anyone met their transgender identity with hostility, prejudice, or intimidation (UWTSD, 2024).

UWTSD also has an Applicant and Student Name Change Policy, which I would make this student aware of. Students can submit a written request with documentary evidence of gender reassignment to amend their gender and/or name on their student record. Alternatively, if the student does not want to submit an official request, they could display their pronouns on Teams and Outlook and record their ‘known as’ name on the student record system to be used when receiving communications, however, their official name would be used on official university documents (UWTSD, 2024). I would also signpost the student to support that is on offer outside of the university in the area of the Swansea campus, including the LGBT+ Cymru Helpline who can provide advice and support as well as counselling for LGBT+ individuals (LGBT+ Cymru Helpline, 2024). 

Efa 

Efa, a first-year student, has emailed me to explain how she is being ostracised because of her race and is considering leaving the course as a result. She details experiencing offensive comments about her appearance and the way she talks and says her grievances have been handled with a lack of empathy.

Firstly, I would empathise with Efa’s story (Bunce, 2021), expressing my apologies to her and assuring her that this is discriminatory treatment that will not be tolerated. I would tell her that the issues she has disclosed to me have been listened to and taken seriously and that they will be addressed with urgency. I would arrange to meet up with Efa in-person to discuss the situation further and handle it with the sensitivity it deserves. 

In the meantime, I would pass on Efa’s concerns to a more senior staff member. UWTSD’s Race Equality Plan highlights how the institution is committed to the Race Equality Charter and has signed up to Zero Racism Wales (UWTSD, 2021). As a result, it is my duty (and the duty of others in UWTSD) to inform an appropriate individual if any discrimination, harassment or victimisation occurs, and take appropriate action upon being informed (James, 2024). I would inform Efa of the process by which she could make a complaint if she wishes, showing her the Student Complaint Policy (UWTSD, 2022) and the Non-Academic Misconduct Policy (UWTSD, 2024). I would also suggest to the senior staff member that staff in the department are reminded of their duties under the Race Equality Plan, Race Equality Charter and Zero Racism Wales (UWTSD, 2021). Additionally, I would propose that staff undertake the ‘challenging unconscious bias training’ available in the university (UWTSD, 2025) and understand how to develop an anti-racist approach to teaching (Bunce, 2021; Salehjee and Cunningham, n.d.) since some of them have persistently told Efa that they cannot understand her and dismissed her points. Adopting an anti-racist approach to teaching would enable staff to recognise that offensive language must not be justified as ‘jokes’ or ‘banter’, but rather seen as microaggressions that can have a longstanding impact on someone’s mental health (Salehjee and Cunningham, n.d.).

I would then tell Efa that she has every right to remain on the course and be treated with dignity and respect. I would also inform her that from a legislative perspective, she is protected from discrimination on the basis of her race under the 2010 Equality Act, making it unlawful for students and staff members to discriminate against her or victimise her for raising her concerns (GOV.UK, 2023). 

In relation to the day-to-day measures that I could take to ensure this student feels included in the learning on their course, I would reflect upon my own teaching practice and revisit my course content and materials to ensure they reflect the diversity of all students from different backgrounds and races, including that of Efa’s (Equality Challenge Unit, 2013). As this student is often sat alone in lectures, I would also consider allocating seats (if this is viable) and teams for group work, rather than allowing students to self-select (Equality Challenge Unit, 2013). I would also ensure that the language I use is appropriate and reiterate to my students the power that language has (Bunce, 2021). This would allow me to demonstrate various professional standards including critically reflecting on my own values, knowledge and skills to improve learning (Educators Wales, 2025).

Iwan 

Iwan, a student who has been studying with us since the beginning of term, expresses his concerns surrounding his finances and the impact they may have on his studies. He has been offered more work, but feels he is already falling behind and does not want his work commitments to exacerbate this.

Initially, I would thank Iwan for sharing this information with me. I would inform Iwan that the university can help him with his student finance application if this is something that he feels needs amending (UWTSD, 2025). Additionally, I would let him know that each academic institute offers bursaries of up to £500 to support students in their first year of study (during the first term). He would be eligible for this as he is the first generation of his family to study in higher education. To access this bursary, however, he would need to submit an application form discussing his hopes and expectations for his learning experience here at the university (UWTSD, 2025). I would offer to help him brainstorm ideas for this application and proofread his writing, but I would maintain honesty and set clear boundaries, telling him that I could not help any further than this as it would be unfair on other students. 

I would also inform Iwan that student services are able to help him with support related to finances, learning and well-being. Since Iwan is worrying about his studies, he may need additional support in managing his workload. UWTSD’s learning support team can help in areas including planning and organising and their well-being team can also offer support and advice (UWTSD, 2025). I would then show Iwan the ‘Money Support’ page on the university website (UWTSD, 2025), which details all the financial support available to students. For instance, he could apply for the ‘Student Financial Support Fund’, available to those with proof of unexpected financial hardship, or ‘Cost of Living Support’, available to any student with financial difficulties (UWTSD, 2025).

Additionally, I would inform Iwan of the Student Union’s ‘Cost of Living Crisis Hub’, which details how to access funding and advice. There are useful resources on their website, which relate to finances – including energy support and budgeting advice, and student life – for instance the food hubs available on our campuses (for Iwan this would be the second floor of the IQ building) (UWTSD Students Union, 2022). Signposting Iwan to the relevant individuals to support him reflects the professional standard of maintaining and updating knowledge of policies and strategies relevant to my sector and institution (Educators Wales, 2025). 
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