The purpose of this paper is to highlight the importance of supervision, identify its benefits and explore the personal development of individuals. The module will consist of six reflective recordings which will include the authors feelings, apprehension and considerations of supervision, as well as further developments to consider while supervising in the future. The ERA reflection model (Jasper, 2013), one of the simplest yet effective reflection models will be applied throughout the process of reflection throughout the entirety of each supervision session included and reflected upon in this paper.
[bookmark: _GoBack]McNamara, Lawley and Towler (2007-08: 81) (cited in Herman, 2012) explain supervision as “a powerful tool for addressing youth worker stresses, providing potential to assist organizations in valuing staff and helping them keep focus on the young people at the heart of the youth work enterprise” (Herman, 2012, p.112). They also highlight the impact that reflection on situations carried out by the supervisee can be powerful with regard to strengthen their knowledge and applying that to their practice as youth workers (Herman, 2012). The author invites readers to explore supervision sessions throughout the rest of the paper and encourages to reflect on experiences they can relate to.
Supervision session 1.0
The purpose of supervision highlighted by the Care Council for Wales (2012) is “an accountable, two-way process, which supports, motivates and enables the development of good practice for individuals. As a result, this improves the quality of service provided by the organisation” (Care Council for Wales, 2012 p.5). Kadushin (1976) cited in Curriculum Development Unit (2014) highlights that there are three key components that supervisors should consider, administrative, supportive and educative. While there are no concerns that the supportive and administrative elements of supervision can be carried out effectively, the educative element poses some concern for the author. 
There are feelings of anticipation based around the advice and guidance accuracy and linking such to theory and practice, especially as a level five student. The expectation to refer back to policy and procedures of the organisation. Despite the concerns, elements of excitement exist with regard to sharing knowledge and experiences of the delivery and involvement throughout previous engagement with young people in varied settings. Having experience of working with young people from many walks of life in a variety of countries leads to the excitement of sharing with the supervisee. 
As a student youth worker and a reflective practitioner, considerations of the National Occupational Standards (NOS) are of high importance throughout the supervisory role which will encourage the promotion of best practice throughout the supervision sessions. Often, supervision sessions in youth work will replicate the values that youth workers aim to instil in the young people they work with. For example, NOS (2014) highlight the importance of building and maintaining relationships with young people and using their learning to enhance their future development (LSIS, 2014,p.14), the author intends replicating this in supervision. 
It is of the authors intention to draw on positive experiences from previous supervision as a supervisee and replicate them as a supervisor. Examples include being a good listener, understanding, setting professional boundaries and being educative. One intends on avoiding such that are deemed unhelpful for the supervisee such as continually drawing on their experience of the same problems or sharing personal information.  
Overall, the anticipation of being a supervisor and lack of confidence in succeeding as a good educator is accompanied by the positivity of sharing knowledge and experience and promoting youth work values in supervision to assist the growth of the supervisee.

Supervision session 2.0
Prior to the initial session, the supervision session was proposed by the supervisor via a calendar invite at a convenient time for both, agreed by the supervisee in a setting that was determined by them. 

Experience:
The supervision took place online via Skype, a platform that is used regularly throughout the service. Both were familiar of the supervision format and boundaries were identified early on in the session. Early into the session, the supervisor asked the supervisee what they thought was going well in the session in order to set a positive start to the meeting, giving the supervisee an opportunity to reflect on the positives first. The supervisee explained that they had settled into the team well and that they were enjoying the moral of the team, despite COVID-19. 

The supervisee disclosed personal issues that they were experiencing and worried that they may impact negatively on their practice. They disclosed issues that required a great degree of support emotionally and expressed that they were feeling stressed as they had not shared this information with friends or family and had been struggling emotionally alone. In this circumstance, the supervisor was offering a more supportive role emotionally, acting as a sounding board for the supervisee. It was apparent from the information shared required the counsellor approach from the supervisor, adopting the understanding role as opposed to the educator function. The supervisee required much support and understanding to relieve some of the stresses that they were experiencing. Kadushin (1992) highlights the supportive role enhances the likelihood of the situation worsening, preventing the supervisee from feeling as stressed and assists in removing the worker from stressful situations that may impact on their work. Throughout the supervision, the supervisor remained approachable, empathetic and communicated with the supervisee with confidence. 

Reflection:
Upon reflection, the supervisor believes they offered adequate support throughout the supervision session, being empathetic, approachable and speaking in confidence was a positive to take from the session. Considering the circumstances and the content of the information shared by the supervisee, it is evident that the supervisor had established a trusting relationship with the supervisee, replicating the National Occupational Standards used in youth work while working with young people in YW01, initiate, build and maintain a purposeful relationship with young people. This emphasises the importance of transferring youth work values, principles and purposes when carrying out supervision with colleagues working in the same environment. The feelings experienced by the supervisor included a great deal of empathy and concern for the supervisee, as a result the supervisor offered a referral to occupational health within the organisation and offered a supportive service via phone if needed. 
As Hess (1980: 25) defines supervision as ‘a quintessential interpersonal interaction with the general goal that one person, the supervisor, meets with another, the supervisee, in an effort to make the latter more effective in helping people’, it was evident in the supervision session that the supervisee was relieved slightly from stresses and it had helped them receive support throughout the session.


Action: 
Due to the sensitive information shared in the session, the supervisor would apply the same function of support in this sensitive situation, continuing with the supportive, counsellor role should the situation arise again. However, in order to prevent all further supervision sessions being purely based around the counsellor approach, the supervisor would aim to introduce the educator approach that would allow the supervisee to link their practice to theory and apply to their working practice with young people.

Supervision session 3.0
Experience:
As previous, boundaries were identified with regards to supervision and both the supervisor and supervisee agreed to follow the professional boundaries throughout the entirety of the supervision sessions and those moving forward also. The structure followed in the session replicated a recent supervision session that the supervisor received and found beneficial. The format was based on starting the session with what is going well for the supervisee, followed by what areas of concern or require development and to summarise the session, how to action points raised in the session to benefit the supervisee in their practice. This method worked particularly well and provided the session to begin on a positive note. Following the National Occupational Standards for Youth Work (2012), the supervisor ensured that they followed the criteria for managing their own resources and professional development by considering their own personal values and sharing information that is relevant to their role and work in order to benefit the supervisee. In addition, the supervisor allowed opportunities for the supervisee to learn from experience and call upon the previous experience of the supervisor. 
During the session, the supervisee expressed that they were coping well with their caseload of young people and that they believed that they had adapted well to the online delivery element of the new ways of working from home. Although a good relationship had already been established between the supervisor and the supervisee, the body language of the supervisee had changed positively, they were more relaxed and reassured of their practice. The supervisee highlighted areas of development were based on time management and completing admin tasks of working with young people which was causing the supervisee to procrastinate and feel stressed. The actions required in order to improve practice were highlighted as setting time each day to complete admin and to ensure that the stress levels of the supervisee are reduced, promoting effective time management. The approach of the supervisor in this session fell within the educational bracket, the supervisor advised the supervisee on methods to improve their practice and reduce stress levels. 
Reflection:
The supervisor believed the session to be of positive nature, feeling positive that the supervisee was at ease following the positive reflection from the supervisee early into the supervision.  Upon reflection, it is believed that the supervisee would benefit more so from a face to face supervision, away from digital meetings as it is less personal and more difficult to read body positions and actions of the supervisee. Upon reflection, the supervisor felt that they displayed signs of genuineness and understanding which are signs of a good supervisor in addition to adapting the educator role in order for the supervisee to learn from experience that can be used in future practice. The supervisee was grateful for the advice and insisted that they would use it in their practice moving forward.
Action:
As the session went particularly well and the feeling throughout was generally positive, the supervisor will implement the same format to future sessions to provide consistency and to begin the session on a positive note. Should the supervisee fails to recognise the positives, the supervisor can remind the supervisee of the positives throughout their work/life and practice in order to ensure they leave the session feeling appreciated and competent in their practice. 
Supervision session 4.0
Prior to the initial supervision session, the supervision session was proposed by the supervisor via a calendar invite at a convenient time for both, agreed by the supervisee in a setting that was determined by them. 

Experience: 
As previous, the supervisor offered the same method of structure with regards to highlighting positives from the previous supervision to provide an opportunity for the supervisee to identify and reflect on what is positive in their practice. This method had been well received in a past supervision of the supervisee and enhanced the capabilities of reflection in a positive manner, especially through difficult experiences. Hawkins and Shohet (2003) would argue that you cannot expect to give good supervision unless you have first learned to receive supervision and be a proactive supervisee. The supervisee highlighted they had built a good relationship with young people on their caseload and due to their interest in psychotherapy, they felt that they were spending a lot of time offering forms of therapy learned during their psychotherapy course. 
The supervisor highlighted that while it was positive that good relationships had been built, the supervisor referred back to the Principles and Purposes of Youth Work (2018), allowing the supervisee to educate themselves further on the roles and responsibilities of a youth worker, specific to their job role and highlighted that their responsibility was to refer on to organisations that specify in the areas in relation to the young person’s needs. The method of supervision and role of the supervisor in this instance was both educative and supportive, educating the supervisee about policies and practices as well as being supportive with regards to their emotions, stress elevation and practice.
Reflection:
Having assisted in elevating stress from the supervisee, assisting in reassuring them of their roles and responsibilities as well as capabilities of being a good, supportive and understanding youth worker, this instilled confidence in to the supervisor that they had a positive impact on the wellbeing of the supervisee and was confident in their own ability to offer support. The feeling of the supervisor was one of a positive nature and reciprocated by the supervisee. Upon reflection, the supervisor recognised that the principles and purposes of youth work needed to be identified and further action required for the supervisee due to the supervisee being relatively new to the role. With regard to understanding and knowledge of their roles and responsibilities, the supervisee was better informed of how they can carry out their practice to maximise the impact of young people that they are engaging with. 
Action:
Positively, the supervisee left the supervision session feeling empowered and more educated with regards to their practice and therefore, overall a successful session. Due to the nature of the session and the positive outcome, future sessions will replicate the format of both this and previous positively received sessions in order to maximise the impact of the purpose of having supervision.
Supervision session 5.0
Prior to the initial supervision session, the supervision session was proposed by the supervisor via a calendar invite at a convenient time for both, agreed by the supervisee in a setting that was determined by them. 

Experience:
A supervision meeting was held face to face, socially distanced and adhering to government guidelines as the supervisee stated that they were struggling emotionally, being removed from human face to face contact and felt that this would be beneficial. All COVID checks were carried out and risk assessed before meeting face to face and a meeting was set up outside, in a quiet environment, comfortable for the supervisee and in a private setting allowing for confidential discussions to take place. 

The session consisted of the supervisor adopting the supportive role as in previous sessions, the supervisee using the opportunity to gain reassurance of their own practice, methods and communication as well as seeking opportunities to gain knowledge of how to expand their practice to benefit young people. The supervisee responded well to advice and appeared to absorb recommendations and reassurance that everyone has responded differently to the pandemic and understood that there will be some days that were more difficult than others and that as long as a minimum standards were being met on the days that were a struggle, that would be acceptable. Advice around looking after their own wellbeing and mental health were emphasised, much to the supervisee’s relief. Discussions around a sensitive safeguarding issue was discussed, the supervisor adopted the administrative role, which Kadushin (1992) explains as its primary purpose being focus on policy and procedure being adhered to. In this instance, as they highlighted the importance of the safeguarding policy adopted by the organisation and advised that discussions with the CCAT’s team took place immediately, following policy.

Reflection: 
The supervisee responded well to advice and appeared to absorb recommendations and reassurance that everyone had responded differently to the pandemic and understood that there will be some days that work duties would have to be placed further down in the pecking order. The opportunity be able to share that advice with the supervisee came from the supervisor having had the same information relayed to them in their supervision which assisted in relieving some elements of stress, allowing them to fulfil their potential throughout their practice. With regard to adopting the administrative role within supervision, the supervisor felt comfortable in doing so and put emphasis on the supervisee familiarising themselves with the policies in order to further develop their practice.


Action:
For future sessions, the supervisor will ensure that positives taken from the supervision session will be implemented throughout other opportunities as and when they arise. Positively, the aim of the supervision was to allow the supervisee to experience face to face contact in a safe environment in order to helped improve their emotional health and wellbeing that allowed them to function in a manner by which allows them to be an effective youth worker alongside the principles and purposes of youth work.

Supervision session 6.0
The experience of supervision was eye opening and one that the author grasped with both hands in order to assist in promoting good, positive youth work for the supervisee that was relatively new into their post. The supervision sessions allowed the supervisor to visit all aspects of supervision, in line with the code of ethics followed throughout and touched upon each function of the supervisor from supportive to educated and administrative forms of supervision. Due to the nature of the supervisee as well as the supervisor combined, the main body of supervision sessions consisted of the supervisor adopting the more supportive role which has been highlighted as an area of strength for the supervisor, a function required by the supervisee. 

As formed throughout youth work, Kolb’s Experiential Learning Theory (1984) links well with both youth work practice and supervision sessions as the supervisor was able to provide advice based on previous experience throughout youth work practice that allowed the supervisee to benefit. In addition, the supervisee was able to take the advice provided, adopt that advice to their practice and then reflect in the supervision sessions which ultimately benefitted young people engaging in youth work practice. 

Upon reflection, the supervisor felt more confident throughout each of the sessions provided, an area of weakness being highlighted as the lack of confidence in knowledge of all policies used by the organisation. Throughout the sessions, the supportive functioned appeared to be the most appropriate level of support that allowed the supervisee to use the sessions as forms of reassurance, allowing them to be effective in their job role. The supervisor also adapted well to this due to their caring nature and supportive personality. Throughout the sessions, reflection has allowed the supervisor to understand that supervision links well with methods of youth work its core values, allowing the supervisee to attend a meeting that is educative, empowers them to make their own decisions, inclusive for all, participative and equally as important, to be expressive in their practice while supporting young people, all in line with the five pillars of youth work (CWVYS, 2018). 

In light of the sessions carried out by the supervisor, the importance of building a good, trusting relationship with the supervisee is pivotal in order for the sessions to be impactful and of high importance for the supervisee. Again, this relates well to the principles and purposes of youth work as well as the National Occupational Standards that youth workers follow as youth work practitioners, this ensures that good practice is carried out and often why youth workers make good supervisors due to the qualities of a good youth worker. The supervisor has identified that they need to expand their knowledge on policies used within the organisation in order to provide them with an opportunity to develop every area of the supervision functions to benefit the supervisee’s in the future. The supervisor also believes that in line with Morrison’s (2001) statement including the ten core statements included in supervision, it being a structured and negotiated relationship that both parties are co-operative, that they have carried out supervision sessions well and highlighted areas of development moving forward.
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