A Reflective Insight into a Successful Microteaching Experience

Introduction
Education and teaching are always adapting and evolving, meaning the need for reflection is essential in obtaining a relevant and up to date method of teaching and educating. As Dewey (1933) aptly stated, "We do not learn from experience... we learn from reflecting on experience," emphasising the significance of reflective practices in education. Using the Gibbs method of reflection, this paper will critically analyse a micro teach lesson delivered to learners in a professional setting, and to produce an action plan for future delivery. This piece of work will be constructed from a combination of feedback and observations from myself, peer review and tutor comments. Throughout the reflection, I will be aligning the reflection with a variety of teaching strategies allowing for a wholesome and objective view on the lesson.
Description
The lesson was delivered to Higher Education (HE) learners and aimed to construct a triangular Christmas tree using timber and adhesive, incorporating a variety of teaching methods whilst continuously integrating Welsh and English bilingualism. The lesson aimed to create an inclusive and engaging environment. Teaching strategies included an ice breaker, a match up game, a quiz, demonstration and a workshop. As this session served as an introductory exploration of carpentry, the educational objectives encompassed the identification of various carpentry tools, the introduction to joinery concepts, and the assembly of pre-cut timber to craft a triangular Christmas tree.
Feelings
Prior to the lesson, I was feeling both apprehensive and enthusiastic as I intended to convey essential carpentry skills to the learners using theoretical and practical elements. The aspect worrying me the greatest leading up to the lesson was the practical element, due to time limitations of the lesson. However, whilst progressing fluidly through the lesson, my apprehension subsided due to the engagement of the learners to the tasks allowing us to advance through the individual sections in a timely manner.   

Evaluation
The feedback from the observing tutor was notably positive, emphasising several strengths in my planning, delivery, and overall presence. The commendation included praise for a superb classroom demeanour and presentation skills, effectively facilitating activities with an excellent balance of time between presentation and practical tasks. The utilisation of diverse activities and teaching strategies resulted in engaging learning experiences for the students. The seamless integration of the Welsh language into the session was praised for being highly engaging and successful. Additionally, the learning content was effectively pitched at the appropriate level for the group of learners.

Verbal feedback received from the participants was encouraging and valuable. Some learners expressed the lesson helped to refresh their carpentry knowledge from when they attempted some work in their own home, in particular the dovetail joint, while others commented they liked the Welsh element of the lesson. 
I believe that the lesson was conducted in well-timed manner with seamless transition for task to practical workshop. I feel the overall learning experience was positive and engaging with all the learners interacting and asking questions which I was able to answer effectively.  I achieved the lesson objectives and enjoyed the teaching.
While acknowledging the positive feedback, I recognise multiple areas where I can enhance and refine my teaching practice.  Firstly, comments from the observer stated that within the lesson plan there was need to consider the formative and summative assessment strategies within the assessment section. There was also mention around the professional standards that I might want to consider when completing the lesson plan in future. 
Secondly, I felt there were periods within the practical workshop where some learners were waiting around until a learner had finished using the adhesive. This situation could have been mitigated by assigning other tasks simultaneously. This situation requires further consideration and adjustment for future sessions.
Analysis
In considering the Gibbs analysis of the microteach session, it is imperative to acknowledge the role of assessment strategies in gauging the effectiveness of the teaching methods employed. Formative assessment, as highlighted by Black and Wiliam (1998), played a crucial role in the ongoing evaluation of the session. The interactive elements, such as matching-up games and joint identification, served as formative assessments, providing real-time feedback on learners' comprehension and engagement. This aligns with the assertion that formative assessment contributes to continuous improvement and enhances the learning experience (Nicol & Macfarlane-Dick, 2006).
Moreover, the practical element of the lesson, involving the assembly of a triangular Christmas tree using adhesives, also incorporated a form of summative assessment. The completion of the final project served as a summative evaluation, reflecting the overall understanding and application of carpentry skills acquired during the session. As mentioned by Bloom (1968), summative assessments are valuable in determining the overall achievement of learning objectives. The positive feedback received from the tutor suggests that the combination of formative and summative assessment strategies effectively contributed to the success of the teaching session. This supports the notion that a well-rounded assessment approach enhances the overall teaching and learning experience (Sadler, 1998).






Conclusion
In conclusion, reflecting on the microteach session using Gibbs' method highlights the successful aspects and areas for improvement. The integration of various teaching strategies, alignment with theoretical frameworks, and the incorporation of bilingualism contributed to the overall effectiveness of the lesson. Personally, I learned the value of adaptability and real-time assessment in maintaining learner interest. In a similar situation, I would refine simultaneous task management during practical tasks to minimise waiting periods. The broader implications for my practice include a continued focus on diverse teaching strategies, adaptability, and fostering an inclusive learning environment, ensuring a positive and engaging educational experience for learners in the future.

Action Plan
In acknowledging the constructive feedback received, I am committed to enhancing and refining my teaching practice through a targeted action plan. Firstly, I recognize the importance of incorporating clear formative and summative assessment strategies within my lesson plans, addressing feedback from observers about this aspect. Additionally, aligning my lesson plans with professional standards will be a key focus, requiring regular reference and integration of relevant standards into the planning process. Secondly, the observed waiting periods during practical workshops present an opportunity for improvement. To mitigate this, I plan to assign alternative tasks concurrently, ensuring optimal engagement. Regular monitoring and adaptation of the action plan will be crucial for its effectiveness and sustained growth in teaching effectiveness.














References List
· [bookmark: _GoBack]Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment. Phi Delta Kappan, 80(2), 139-148.

· Bloom, B. S. (Ed.). (1968). Taxonomy of educational objectives: The classification of educational goals. Handbook I: Cognitive domain. New York: McKay.

· Dewey, J. (1933). How We Think: A Restatement of the Relation of Reflective Thinking to the Educative Process. D.C. Heath and Company.

· Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-regulated learning: A model and seven principles of good feedback practice. Studies in Higher Education, 31(2), 199-218.

· Sadler, D. R. (1998). Formative assessment: revisiting the territory. Assessment in Education: Principles, Policy & Practice, 5(1), 77-84.
