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1. Point of contact 
 

If you need to discuss anything relating to the module contact:  

Rachel Bendall: Rachel.bendall@uwtsd.ac.uk 

Elaine Sharpling: elaine.sharpling@uwtsd.ac.uk  

 

 

2. Our expectations 
 

We hope that you will enjoy the module and programme and are here to help. You 

should:  

 Make good use of the University facilities and resources 

 Attend and participate in sessions 

 Act responsibly  

 Meet assignment deadlines 

 

Please read the University Regulations for Students 

 

3. Aims and Learning Outcomes 

AIMS  

• To equip student teachers with the research skills and dispositions needed to take a 
sceptical approach in critically analysing, evaluating and synthesising a range of evidence-
based perspectives and theoretical frameworks relevant to effective teaching and 
learning. 

• To enable student teachers to be ethical researchers who are increasingly self-directed 
in designing, implementing and evaluating close-to-practice research to transform 
personal practice and promote professional development in a community of inquiry.  

 
 
 

mailto:Rachel.bendall@uwtsd.ac.uk
mailto:elaine.sharpling@uwtsd.ac.uk
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LEARNING OUTCOMES  
 
Upon the successful completion of this module, the student-teacher should be able to 
demonstrate the ability to:  
 
• design and apply appropriate research methodologies demonstrating a critical 

understanding of the nature of educational research: being a skilled researcher; 
• critically reflect upon the centrality of ethical practice within classroom-based research, 

and demonstrate deep understanding of its principles: being an ethical researcher; 
• show autonomy in conducting close-to-practice inquiry to transform an aspect of 

personal practice which positively impacts learner outcomes: show rigour in the 
application of appropriate research skills; 

• critically analyse and synthesise the relevant empirical evidence including education 
literature and policy documents, to identify key concepts and use this to formulate 
suitable approaches to transform classroom practice; 

 

4. Module Introduction 
      
 
Being research-evidenced, -informed and -ready is one of the four principles of the Athrofa 
Professional Learning Partnership and, therefore, research skill development is central to the 
programmes of Initial Teacher Education (ITE). The identification of research skill 
development and its progression through the ITE programmes has been mapped onto the 
modular structure of the programme. 
 
Internationally, enquiry-based (or ‘research-rich’) school environments are the hallmark of 
high performing education systems.  To be at their most effective, teachers and teacher 
educators need to engage: 

• with research and enquiry – this means keeping up-to-date with the latest 
developments within educational practice; 

• in enquiry-oriented practice – this means having the capacity, motivation, 
confidence and opportunity to undertake classroom-based research. 

 
The BERA/RSA inquiry (2014) concluded that a research literate profession is likely to have a 
positive impact on learner outcomes, and that the research capacity of teachers is vital in 
creating a self-improving education system.  “A focus on enquiry-based practice needs to be 
sustained…throughout teachers’ professional careers, so that disciplined innovation and 
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collaborative enquiry are embedded within the lives of schools or colleges and become the 
normal way of teaching and learning, rather than the exception” (BERA/RSA, 20141).  
 
In addition, research is clearly noted within the Professional Standards for teachers.   
 
 
“There is structured engagement in an action research community and evidence of practice 
informed by wider reading and research findings on a national and international scale” 
(WG, 2017a2). 
 
 
Teachers will be required to demonstrate how they meet this standard throughout their 
careers.  Welsh Government aspires for the teaching profession to be “research-engaged, 
well informed and learning from excellence” (WG, 2017b3).  Curriculum for Wales will 
requires teachers to use the best available evidence to provide meaningful learning 
experiences for their pupils.  Donaldson (2015, p.71) states that sound pedagogy 
“…requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of 
teaching as well as the ‘what’.” 
      
Throughout each of the four PGCE modules, the work of Orchard and Winch (2015)4 has 
been adapted and distilled into four research dispositions.  These are illustrated with 
examples of knowledge, skills, understandings and behaviours which exemplify the 
disposition (see Table 1 below). 
 
In this module, you will have the opportunity to undertake a small-scale research project 
based on an action research approach.  This will include designing, conducting and evaluating 
research in a classroom context with the aim of improving teaching and learning.  
 
 
 

 
1 BERA/RSA (2014) Research and the Teaching Profession: Building the capacity for a self-improving education 
system. London: BERA. 
2 Welsh Government (2017a) Professional Standards for Teaching and Leadership. Cardiff: WG. 
https://learning.gov.wales/docs/learningwales/publications/170901-professional-standards-for-teaching-
and-leadership-en.pdf 
3 Welsh Government (2017b) Education in Wales: Our National Mission. Cardiff: WG. 
4 Orchard J. & Winch C. (2015) Philosophical Perspectives on Education Policy. What training do teachers 
need? Why theory is necessary to good teaching. IMPACT no.22 
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Disposition  Knowledge, skills, understandings and behaviours 

Being 
sceptical 

To understand empirical evidence in a contested terrain: 
• Being aware of the political, economic and social drivers for, and 

implications of, ‘evidence’. 
Being 
ethical  

To understand the ethical base of inquiry in a complicated workplace: 
• Knowing ethical principles of research; 
• Understanding positionality within research; 
• Recognising own beliefs and assumptions about the world. 

Being a 
skilled 
researcher 

To understand the principles of social science research, and to know the 
different kinds of methods that are used and why: 

• Understanding qualitative methods and the nature/status of 
findings; 

• Understanding quantitative methods and the nature/status of 
findings;  

• Understanding pragmatic designs.  
To understand how to construct an argument based on evidence and 
warrant in educational research: 

• Employing critical reading skills; 
• Taking a sceptical approach to ‘evidence’. 

To critically appreciate the degree of support that may or may not exist 
for popular and influential theories in such areas as child development 
and the nature of learning: 

• Taking a sceptical approach to ‘innovation’ (policy and practice) 
or the ‘next big thing’. 

To understand how to apply empirical evidence in their classrooms and 
evaluate its effectiveness: 

• Being clear about what is intended and why; 
• Defining the parameters for evaluation of effectiveness.  

Being part 
of an 
inquiring 
profession  

To contribute to a community of inquiring practitioners: 
• Knowing whether, when and how to share outcomes of 

classroom inquiry;  
• Pro-actively contributing to a range of audiences;   
• Actively engaging with the inquiry and findings of others. 
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5. Module Content 
 
 

Being an Ethical Researcher 
 

 

Being a Skilled Researcher 
 

 

Being a Sceptical Researcher 
 

 

Being part of an Inquiring Profession 
 

 

 
 
Blended learning icons 
 

Symbol Meaning  

 

Synchronous learning – you will be required to take part in real time activities 
online as part of the provision. 

 

Asynchronous learning – you will not need to take part in real time activity, 
though will be required to work independently through essential tasks. 

 

Directed task – you will be required to independently engage in a task set as 
preparation for a session or as a follow up to a session  
 

 

Face to Face – taught sessions led by a university tutor  
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The way the module is organised 
In this module, the PGCE cohort is divided into halves so please check CELCAT carefully  
 
Date Session / 

Research 
Disposition 
 

Content Intended 
mode of 
delivery 

 
Cohort A 
26.1.26 
Session 1 
 
 
Cohort B 
29.1.26 
Session 1 
 
9:00 – 
10:40 
 

1 
 
Being part of 
an inquiring 
profession 

 
Framing Day – enquiry and the education community 
 
The place of research within the wider educational community. 
 
Expectations and ways of working 
 
The Assignment 
 
Framing – finding a focus 
 
Introduction to one-cycle action research 
 
Using your targets to find a question 
 
Preparing for a discussion with your mentor 
 
Elective Experience 
 
 

 

 
 

Cohort A 
26.1.26 
Session 2 
 
 
Cohort B 
29.1.26 
Session 2 
 
11:00 – 
12:40 

2 
 
Being ethical 
 

FRAMING – being ethical 
 
Being ethical – the principle on which education research is based 
BERA Ethical Guidelines for Educational Research (2024) 
 
Consent and Assent 
 
Confidentiality / management of data collection 
 
Positionality 
 
 

 

 

Cohort A 
26.1.26 
Session 3 
 
 

3 
Being 
sceptical 
 

FRAMING – what has already been written 
 
Scoping the literature around your topic with your peer support 
group.  
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Cohort B 
29.1.26 
Session 3 
 
1:30- 3:10 

 
 
 

Essential Reading 
 
COMPULSORY 

 
Ethical Guidelines for Educational Research, fifth edition (2024) | 
BERA 
 
British Education Research Association (2024) Ethical Guidelines 
for Educational Research, 5th edition. BERA. 

 

Recommended Reading Blackburn, C. (2018) Researching with young and 
developmentally young children: Ethical considerations, 
dilemmas and compromises.  In BERA Bites: Early Childhood, 
Issue 1. 
 
David, M., Edwards, R. & Alldred, P. (2001) Children and School-
based Research: 'informed consent' or 'educated consent'? In 
British Educational Research Journal, Vol. 27, No. 3, pp.347-365. 

 

 
Cohort A 
28.1.26 
Session 1  
 
 
Cohort B 
30.1.26 
Session 1 
 
9:00-
10:40 

4 
Being a 
Skilled 
Researcher 
 
 
 

 
Research Question and Methodology Day 
 
Research Question 
 
 
Writing your questions 
 
Research Design – one-cycle action research theory  
 
Intervention  - what is the action? 
 
Being critical – strengths and limitations of the approach 
 
 
 
 
 

 
 

https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024
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Cohort A 
28.1.26 
Session 2  
 
 
Cohort B 
30.1.26 
Session 2 
 
11:00-
12:40 

5 
Being a 
Skilled 
Researcher 
 
 

 
Methodology  
 
Part 1- being a skilled researcher - what research tools can be 
used to generate data about your question.  
  
Research tools:  

• Questionnaires  
• Interviews  

 
 

 

 

 
Recommended Reading 

Danby, S.J., Ewing, L. & Thorpe, K.J. (2011) The novice researcher: 
interviewing young children.  Qualitative Enquiry, 17(1), pp. 74‐
84. 
  

Cohort A 
28.1.26 
Session 3  
 
 
Cohort B 
30.1.26 
Session 3 
 
1:30-3:10 

6 
 

Part 2 - being a skilled researcher – what research tools can be 
used to generate data about your question.  
 
Research tools:  

• Observation (Leuven scale) 
• Sampling 

 

Recommended Reading Kawulich, B. (2012) Collecting data through observation.  In 
Wagner, C., Kawulich, B. & Garner, M. (eds.) Doing Social 
Research: A Global Context. McGraw Hill; pp150-160. 
 
ECRP (2005) Wondering with Children: The Importance of 
Observation in Early Education. ECRP Vol. 7, No. 2. 
ecrp.uiuc.edu/v7n2/forman.html/ (for students working with 
very young children) 

 

Cohort A 
5.2 .26 
Session 1  
 
 
Cohort B 
6.2 .26 

7 
 
Being part of 
an inquiring 
profession 

 
Revise Research Questions and build methodology 
 
Refining the research question – submit question to tutor 
 
Continue to populate the action research cycle with relevant 
literature and research tools 
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Session 1 
 
9.00-
10.40 

 
 

Cohort A 
5.2.26 
Session 2  
 
 
Cohort B 
6.2.26 
Session 2  
 
11:00-
12:40 
 

8 
Being part of 
an inquiring 
profession 

 
Introducing the Ethics Form –  this will be completed on the 12th 
February 
 
Research Preparation 
Consent/assent and particpation sheet 
 
 
 
 
 
 

 

Cohort A 
5.2.26 
Session 3  
 
 
Cohort B 
6.2.26 
Session 3  
 
1:30- 3:10 
 
 
 

9 
 
Being a 
skilled 
researcher 
 

 
 Research Preparation 
 

• Interview questions 
 

• Questionnaire 
 

• Observation schedule 
 
 

 

Cohort A 
+ B 
12.2.26 
Session 1 
 
9:00-
10:40 
 

10 
 
Being part of 
an Inquiring 
Profession 
 

Ethics Day 
 
Revisit BERA 
 
Complete Ethics form   
 

 

 

Cohort A 
+ B 
12.2.26 
Session 2  
 
11:00-
12:40 

11 
 
 
Being ethical 

 
  
Complete Ethics form   
 
 

 



10 
 

Cohort A 
+ B 
12.2.26 
Session 3  
 
1.30 -3:10 

12 
Being ethical 

 
Submit Ethics form to tutors 
 
 
Preparation for Electives 
 
 

 

23.2.26                   Tutors submit Ethics forms to IEH Ethics  
 
Cohort A 
5.3.26 
Session 1,  
 
Cohort B 
6.3.26 
Session 1 
 
9:00-
10:40 

13 
 
Being a 
Skilled 
Researcher 

 
Feedback from Electives  
 
 
Data Day 
 
Analysing qualitative data  

 
 

 

 
Cohort A 
5.3.26 
Session 2  
 
Cohort B 
6.3.26 
Session 2 
  
11:00-
12:40 
 

14 
 
Being a 
Skilled 
Researcher 

 
Preparation for market-place activity 

 

 
 

Recommended reading Braun, V. and Clarke, V. (2006) Using Thematic Analysis in 
Psychology. Qualitative Research in Psychology, 3, 77-101. 

 
Cohort A 
5.3.26 
Session 3  
 
 
Cohort B 
6.3.26 
Session 3  

15 
Being a 
Skilled 
Researcher 

 
Market-place activity 
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1:30-
15:10 
 
16/3/26-
29/4/26 

PTE2 Window for intervention and data collection 
 

 

29/4/26 
 
Twilight  
 
5:00 – 
6:30 

17 
Being a 
skilled 
researcher  

 Touch base session (optional) 
 
Support and questions  

5/5/26 Assignment Submission 
 
Power writing session (online) 
 
Tutor drop-in 
 
 

 

Links to the Professional 
Standards 

 
PEDAGOGY: Advancing Learning 
PROFESSIONAL LEARNING: Wider reading and research findings 
INNOVATION: Evaluating the impact of changes in practice 
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6. Assessment Tasks and Guidance  
 

MODULE CODE    MODULE TITLE      MODE OF ASSESSMENT 

 
   ECAD7006 

 
 Researching the 
Learning: what, how and 
why am I teaching? 

 

          
Coursework (100%): Individual Written 
Assignment 
 
Research project -  
(4500 words PLUS appendices)   
 
An action research project  arising from practice  
and investigated further through identified 
research tools.   
 
Submission:  (deadline 5/5/26 23.59) 

 
 

Please see Assessment Specification form (on Moodle) for more detailed assessment information and guidance.  

As you work on your assignments, you may be considering using generative AI for background research. It is 

acceptable to use these tools as a resource, but it is important to be aware that they often make mistakes 

and may not be completely accurate, particularly when asked for references. You must remember that as a 

student you are ultimately responsible for anything you submit, and relying solely on generative AI could 

lead to your work getting a lower grade than you are capable of, or your work being investigated for 

academic malpractice. Copying and pasting text directly from these tools without proper citation or 

attribution is not only unethical but could also result in serious consequences such as failing the assignment 

or even being expelled from the university. It is therefore crucial to use generative AI only as a starting point 

and then verify and fact-check any information you obtain. 
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7. Reading List  
 
 

Module Code ECAD7006 
Module Title   Researching the Learning: what, how and why am I teaching?   

Classification   Reading List entry   Electronic  
Essential  Bruce, T., Louis, S. & McCall, G. (2014) Observing Young Children. 

London: Sage Publications Ltd. 
☒ 

Essential  Cohen, L., Manion, L. & Morrison, K. (2018) Research Methods in 
Education, 8th edition. London: Routledge. 
6ed argraffiad ar gael yma: 
https://islmblogblog.files.wordpress.com/2016/05/rme-edu-helpline-
blogspot- com.pdf 

☒ 

Essential  Constantinos, N. (2006) Review: Punch, K. (2005). Introduction to 
Social Research-Quantitative & Qualitative Approaches. Forum, 
qualitative social research, 7(2), pp.Forum, qualitative social 
research, 2006–04-01, Vol.7 (2) 

☒ 

Essential David, M., Edwards, R. & Alldred, P. (2001) Children and School- 
based Research: 'informed consent' or 'educated consent'? In 
Kawulich, B. (2012) Collecting data through observation. In Wagner, C., Kawulich, B. & Garner, M  
(eds.) Doing Social Research: A Global Context. McGraw Hill; pp150-160. 
https://www.researchgate.net/publication/257944783_Collecting_ 
data_through_observation 

 

 

Essential  Denscombe, M. (2014) Good Research Guide For Small-Scale 
Social Research Projects 5th ed., McGraw-Hill Education. 

☒ 

Essential  May, T. & Perry, B. (2011) Social Research and Reflexivity: 
Content, Consequence and Context. London: Sage Publications 
Ltd. 

☒ 

Essential  McNiff, J. (2012) Action research: Principles and practice. London: 
Routledge. 

☒ 

Essential  Noffke, S. E. & Somekh, B. (eds.) (2009) The Sage Handbook of 
Educational Action Research. London: Sage Publications Ltd. 

☒ 

Essential  MacRae C. and Jones, L. (2020) A philosophical reflection on the 
 “Leuven Scale” and young children’s expressions of 
involvement, International Journal of Qualitative Studies in 
Education. International Journal of Qualitative studies in 
Education. Routledge. 

☒ 

Further Alderson, P. & Morrow, V. (2011) The Ethics of Research with 
Children and Young People: A Practical Handbook. London: Sage 
Publications Ltd. 

☒ 

https://whel-primo.hosted.exlibrisgroup.com/permalink/f/14dj339/44UWTSD_ALMA51215179980002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/14dj339/44UWTSD_ALMA51215179980002421
https://islmblogblog.files.wordpress.com/2016/05/rme-edu-helpline-blogspot-com.pdf
https://islmblogblog.files.wordpress.com/2016/05/rme-edu-helpline-blogspot-com.pdf
https://islmblogblog.files.wordpress.com/2016/05/rme-edu-helpline-blogspot-com.pdf
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_doaj_primary_oai_doaj_org_article_2aa548a368834b06a9a4313987c250e8
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_doaj_primary_oai_doaj_org_article_2aa548a368834b06a9a4313987c250e8
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_doaj_primary_oai_doaj_org_article_2aa548a368834b06a9a4313987c250e8
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_doaj_primary_oai_doaj_org_article_2aa548a368834b06a9a4313987c250e8
https://bera-journals.onlinelibrary.wiley.com/doi/epdf/10.1080/01411920120048340
https://bera-journals.onlinelibrary.wiley.com/doi/epdf/10.1080/01411920120048340
https://www.researchgate.net/publication/257944783_Collecting_%20data_through_observation
https://www.researchgate.net/publication/257944783_Collecting_%20data_through_observation
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA51169218290002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA51169218290002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_1177_0268580911427995a
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_1177_0268580911427995a
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_1177_0268580911427995a
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA21157876590002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA21157876590002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/14dj339/44UWTSD_ALMA51215119880002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/14dj339/44UWTSD_ALMA51215119880002421
https://www-tandfonline-com.ezproxy.uwtsd.ac.uk/doi/epub/10.1080/09518398.2020.1828650?needAccess=true
https://www-tandfonline-com.ezproxy.uwtsd.ac.uk/doi/epub/10.1080/09518398.2020.1828650?needAccess=true
https://www-tandfonline-com.ezproxy.uwtsd.ac.uk/doi/epub/10.1080/09518398.2020.1828650?needAccess=true
https://www-tandfonline-com.ezproxy.uwtsd.ac.uk/doi/epub/10.1080/09518398.2020.1828650?needAccess=true
https://www-tandfonline-com.ezproxy.uwtsd.ac.uk/doi/epub/10.1080/09518398.2020.1828650?needAccess=true
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_proquest_reports_860709940
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_proquest_reports_860709940
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_proquest_reports_860709940
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Further Baxter, P. & Jack, S. (2015) Qualitative Case Study Methodology: 
Study Design and Implementation for Novice Researchers. 
Qualitative report, pp.Qualitative report, 2015–01-14. 

☒ 

Further Bell, J. & Waters, S. (2018) Doing Your Research Project: A guide 
for first-time researchers, 7th edition. Maidenhead: Open 

☒ 

https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_46743_2160_3715_2008_1573
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_46743_2160_3715_2008_1573
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/mqg008/TN_cdi_crossref_primary_10_46743_2160_3715_2008_1573
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA21194029330002421
https://whel-primo.hosted.exlibrisgroup.com/permalink/f/8jmhd5/44UWTSD_ALMA21194029330002421
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